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ABSTRACT

FACTORS INFLUENCING STUDENTS TO ATTEND SUMMER
- SCHOOL AT TEXAS LUTHERAN;UNIVERSITY

by

Andres Dewayne Rischer, B.S.
Southwest Texas State University
December 1999

Supervising Professor: Dr. Barbara G. Lyman

In the late 1800s, summer sessions at colleges
and universities were developed to provide financial
and operating advancement for the institution. Over
the years,.summer echool has become an avenue for
students to progress as students, professionals, and
adults.

The review of the literature suggests that
students attend summer school to graduate in four
years or less, to meet financial ald requirements,
lessen the costs for the long—term semesters, and to
be closer to frieﬁda.

The ‘proposed study examined what factors
~influenced students ternroll in summer courses at

Texas Lutheran University (TLU). The study sample
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consisted of 128 TLU students enrolled, at the main
éampus, in summer school in 1999. A 35-item survey
questionnaire was administered to selected students.
Over 90% of the studied population éited academic
factors as their reason for attending summer school.
Students stated that they wanted to speed up the
progress towards graduation, graduate on time, and
ease their coﬁrse load during the long-term semesters.
A small number of students indicated social ahd
financial influences for attending summer school.
Conclusions and implicafions for further research and

practice are presented.
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CHAPTER 1

Introduction to the Study

Summer school sessions were introduced to higher
education in 1891 (Young & McDougall, 1988). Harper
proposed the idea of students' attending classes in
the summer to iﬁcrease the level of operations at the
University of Chicago. Samson (1985) states that
universities have adopted the summer school element
for various reasons. Samson's research (1985)
identified the following missions and goals for summer
school:

e contribute to the academic quality and efforts of
an institution,

e provide a period of time for faculty to create
research work for their college as well as the
environment of higher education as a whole,

¢ help expand the opportunities of students,

e utilize an institution’s faculty,

¢ provide additional income for faculty and the

institution.



Chandler and Weller (1991) conducted an empirical
study as to why students attend suﬁmer school and
identified three major reasons. First, Chandler and
Weller geported students attended éuﬁmer sessions for
aéademic reasons. Students wanted or needed to
improve their grade poinf averages, make up failed or
incomplete work, attend shorter course periods,
graduate in four years or.less, attend small classes,
and work toward business and teaching credentials
(Chandler & Weller, 1991; Keller, 1982; Moore, 1976;
Patterson, Sedlack, & Tracey, 1981) . During summer
sessions, students sometimes also had internships and
were registered with their respective universities
V(Chandler & Weller, 1991; Keller, 1982). Secondly,
students had a desire for greater independence. This
independence motivated'some students to spend the
summer in school away fro@ home and their parents.
Students also sometimes wanted to be with friends and
lovers (Keller, 1982). Lastly, financial reasons
played a part in encouraging students to enroll in
summer school. Students needed to meet requirements
set forth by their financial aid guidelines (Chandler
& Welier, 1991) . Further, Students sometimes needed

to fulfill their housing contract agreements. On- and



off-campus housing assignments may require students to
live in their quarters during the summer. Thus

students chose to enroll in summer sessions.

Summer School at Texas Lutheran University

Texas Lutheran University (TLU) is a privately
funded, coeducational liberal arts institutioh located
in Seguin, Texas. TLU was founded in 1861. The
student population represents an enrollment slightly
over 1300. TLU offers both Bachelors of Science and
Bachelors of Arts degrees (TLU Bulletin, 1998).

TLU began offering summer school in the 1960s,
adopting summer school for reasons similar to the
foregoing (Kris Plaehn, personal communication, May
26, 1999). At TLU, the purpose of summer sessions is
to provide additional avenues for students to excel
and take advantage of learning, growth, and spiritual
development. TLU offers two five-week summer sessions
for students. From 1993 to 1998, Summer Session I
enrolled over 250 students each year, averaging 284.
During 1993 to 1998, Summer Session II averaged 199
students per year. In 1997; Summer Session II
enrollment reached 255. In 1994 through 1997, TLU

offered a summer voucher program that



allowed selected students to receive tuition remission

for one or two summer courses.

Table 1.

TLU Summer Session Enrollment 1993-1998

School Year Session I Session II Total
1998 248 - 175 423
1997 340 255 585
1996 335 239 ' 674
1995 295 230 525
1994 287 146 433
1993 204 146 350
Average 284 198.5 500

Note. Records.obtained from Kris Plaehn, TLU Registrar 1999.

Significance of the Study

The purpose of this study was to examine reasons
why students at TLU enroll in courses during the
summer. There has not been a previous study at TLU
determining influences on students’ decisions to
attend summer school. TLU has the potential to
benefit from this study. If results are conclusive,
the administration and registrar may want to improve
academic and administrative services, increase
financial aid funding, re-evaluate course curricula,
provide more employment opportunities, and implement

additional strategies to increase summer enrollment.



This study may provide additional‘information for
other post—secondary institutions interested in.
promoting and increasing summer school attendance,
especially private Colleges and universities. This
study may also providé essential data to assist other
institutions with examining and developing summer

school programs and services.

Research Questions of the Study

The purpose of fhis study was to determine reasons
why students at Texas Lutheran University enroll in
courses'during the summer. The research questions were
reflected in a‘35—item survey completed by students
attending 1999 summer‘school sessions at TLU (see
Chapter 3). 1Information gathered from the surveys
provided data useful to TLU for planning future summer
prqgramming. The study was designed to aﬁswer the
following research qﬁestions:
e RQ1: To what extent do TLU students repoft.

attending summer school for academic reasons?
L] RQZ: To what extent do TLU students report}

attending summer school for financial reasons?

e RQ3: To what extent do TLU students report

attending summer school for social reasons?



e RQO4: To what extent do TLU students report

attending summer school for other reasons?

Scope of the Study

The study was delimited to students enrolled in
summer courses at TLU in 1999. Students in twelve
courses (see Appendix) were surveyed out of a total of
eighteen offered during Summer Session I. ’Courses
included: Statistics, History World Religions, First
Aid & Medical Self Help, New Testament Studies,
Introduction to Psychology, American Literature I,
Elementary Fungtions, American Minorities, Businéss
Communications, College Algebra, Basic Drawing, and
Accounting. Of these courses, there were five Jjunior,
three sophomore, and four freshmen level courses
surveyed. It was assumed that those subjects who
participated in the study answered the survey
questions about their reasons for attending summer
school honestly and accurately. All participants were
informed that their responses would remain anonymous
in order to help insure their accuracy and honesty.
Over 125 students completed the surveys duriﬁg Summer

Sessions I and II.



Terminologx

The following are key terms used in the present

~study and in literature pertaining to summer school

attendance factors.

1.

Academic probation - status of students whose
cumulative grade point average is below 2.0 for
sophomore, junior, and senior students; and below a
1.80 for freshmen students (TLU Bulletin, 1999).

. Course(s) - classes offered by the college in order

2
for students to obtain credit for graduation (TLU
Bulletin, 1998).

3. Credit(s) - semester hours earned after completing a
course (Kris Plaehn, personal communication, June 1,
1999).

4. Freshmen - students with 0 to 26 hours credit (TLU
Bulletin, 1998).

5. Financial aid - money granted to a student to assist
with paying of courses (TLU Bulletin, 1998).

6. Full-time students - enrolled in 12 hours or more
(TLU Bulletin, 1999).

7. Juniors — students with 60 to 89 hours credit (TLU
Bulletin, 1998),

8. Part~-time students — enrolled in 11 hours or less
(TLU Bulletin, 1999). ‘

9. Seniors - students with more than 90 hours credit
(TLU Bulletin, 1998).

10. Social reasons - students who choose to be close

to friends, peers, and lovers (Chandler & Weller,
1991). '

11. Sophomores - students with 30 to 59 hours credit

(TLU Bulletin, 1998).



12. Summer session(s) - courses offered by colleges
during June, July and August (TLU Bulletin, 1998).

Limitations

This study has several limitations. First, the
study was limited to students enrolled in summer
vsessions at TLU.

Secondly, the study was limited by students'
honesty and accuracy when responding to the survey.

Thirdly, the study was limited by the extent of
instrudtors' consent to allow students to complete
surveys during'Summer Session II.’ Thus, the sample
consisted of students from selected courses offered by
.TLU (See Appendix C).

Fourth, the study was iiﬁited to étudents
registering for Summer Seséion I and II. Studénts who
completed surveys for Summer Session II wére‘not
enrolled in courses during Summer Session I. Also, no
data was gatheréd from students‘who registered for
‘Summer Session I, but who.dropped_prior to the
administration of the surveys.

Fifth, the study was limited to courses taken at

TLU’ s main campus'in Seguin.



Summagx

In Chapter 1 the study of students' motivation to
attend summer school at TLU was introduced. Thié study
evaluated the extent to which students attend summer
school for academic purposes, financial reasons,
social purposes, or other reasons. Students completed4
a 35-question survey. The sample included students
‘who enrolled in courses at TLU during Summer Sessions
I and II.

In addition, Chapter 1 pfovided an introduction
and discussed the éignificance of the stuay, and
presented the research questions of the study, scope
and significance of the study, terminology, and

limitations of study.



CHAPTER 2

Literature Review

For many years, college and university students
have had the liberty of taking courses during the
summer. Summer school has a history of being shorter,
costing less than fall and spring sessions, and
allowing students to accelerate progress towards
receiving their degrees in four years or less.

“Summer programs have historically appealed to
students who want to expedite their academic progress
or desire to attend school at a time when classes are
smaller and instructors are able to give more
individual attention” (Keller, 1982, p. 349). Over
the years, not much research has been doﬂe to study
student motivations for attending summer school. This
chapter reviews literature describing influences that

motivated students to go to summer school.
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History of Summer Sessions

In 1891 Harper introduced the idea of students'
attending summer in order to increase the level of
operations for colleges and,univeréities (Young &
McDougall, 1988). Samson (1985) claimed that summer
school contributed to the academic quality and efforts
of an institution. Secondly, summer seséions allowed
faculty to engage in research for their college and
professional development. Additionally, summer:
programming expanded’the academic and career
opportunitiesiof students. Finally, utilization of an
institution’s. faculty provided additional income for
faculty and the institution (Samson, 1935).

In contemporary times, most universities provide
six- and eight-week courses that meet four or five
days per week, for as long as two hours per day or
more. 4Students can enroll in courses and still have
the opportunity to enjoy the summer and work partQtime
(Dodge, 1991).

In 1932, Reeves conducted a study with thirty-
five universities to understand why they perceived a
need to maintain summer sessions. Twenty-five of the
universities offered summer sessions to serve a demand

requested by a large group of students. Secondly,

11



eleven of the colleges felt there was a‘need to keep

the university operating twelve months during the year
and to compete academically with other schools. Only
one school reported offering classes during the summer

to gain financial profit (Reeves, 1932).

Student Motivations for Summer School Enrollment

Dodge (1991) reported that students enrolled in
summer school for various reasons. Many studies have
concluded that students attend school for academic,
financial, and social reasons (Brooke, 1989; Chandler
& Weller, 1991; DeLoughry, 1991; Keller, 1982). Dodge
(1991) found that:

Some opt to study for the entire summér and
get three or four classes out of the way.
Students find it easier to schedule required
courses during the sﬁmmer than fo get into
classes during the reguiar year. Students who
have changed their majors say taking summer
courses is the only way they graduate on time
with their clasémates. Many students are
sﬁending their summer in classfooms because they
can’t work at campus jobs in the fall and spring

semesters and still take a full course load.

12



Some students sayftheir find it easier to
concentrate because they take.only one . or two
classes at a time. (p. A25)

In addition, for some, summer courses were a
chance to attend classes while campus was less crowded
and intimidating (Chandler & Weller, 1991; Dodge,
1991). Chandler and Weiler conducted an empirical
study as to why students attended summer school. The
study was conducted at the University of Eastern
Illinois and involved a study sample of 171 students.
Chandler and Weller identified nineteen reasons why
srudents attended summer school at Eastera Illinois.
Some reasons includég to “graduate on time”, “meét
prerequisites”, “graduate early”, “repeat class”,
“improve grade point average”, and.“see what summer
school is like.”

Chandler and Weller’s (1991) study revealed that
sophomores reasons for enrolling in summer school were
heavily baaed on academic issues -— graduating on time,
meeting curriculum goals, lightening academic load for
the fall semester, and graduating in four years - more
so than for seniors, juniors, and freshmen.

The résoarch oited in the foregoing section

identified three major reasons why students attended

13



summervschool.' Students attended summer sessions for
academic reasons (1991). Secondly, students enrolled
in summer school because of finances. Lastly,
students pursued summer school studies for social

reasons.

Academic Reasons

Among their academic reasons for attending summer

school, students tende@ to identify three academic

related reasons most often. These included speeding

progress towards graduation, easing regular semester

L . .
course load, and removing academic probation status.

Speeding progress towards graduation.

The most frequently identified academic reason
for attending school cited in the literature was to
hasten progress toward graduation. Schoenfeld (1967)
reported a study lobking at factors for summer school
enrollment at the University of Minnesota. The study
revealed that 83% of the university’s summer students
were in school for academic reasons. Thirty—three
percent of this group wanted to “speed up their
academic progress.”

At the University of Miami, Keller (1982)

investigated what influenced students to attend summer

14



school. Over 735 students completed a survey.
Approximately 66% of the students attended summer
school to accelerate progress toward their.degrees.
“*Students are most likely to be attfacted by appeals
that focus on the economic adVantages_of summer school
attendance - hastening the time it takes to complete a
degree and join the workforce” (Keller, 1982, p. 351’.

In a study reported by Moore (1976) and conducted
at Bowling Green University, 2,200 students, 40% of
the summer enrollﬁent populﬁtion, were in summer
school to accelératE“théir progress toward a degree.

Brooke (1989) conducted a study at the University
’of-Albért%;iéaﬁgﬁ£gn)éahé&é}lé§éiuaéi§§lmotivations
and experieﬁCéé 5f stﬁdeﬁts'éttendihg‘summér school.
Thefe were 418 students involved ihathetstudy.
Students were enrolled in eighteen arts and education
" courses. Brooke found that 296 (71%) students were in
school to speed up progress toward receiving their
degree.

Additional studies (College Board, 1997; Dodge,
1991) indicate stﬁdents atténded summer school to
shorten their‘time required to earn a degree by taking
courses during the summer. By taking courses in the

summer, some students,reported that they were able to

15



complete their degree in four years (College Board,
1997; Margolin, 1989).

Easing course load.

The second most frequently cited academic reason
for attending summer school was to ease course load
during the regular semesters. At TLU, students can
enroll in a minimum of 12 hours to be considered as
full-time students. Generally, for fall and spring
semesters, students have 12 weeks of classroom studies
(Kris Plaehn, August 30, 1999). Summer enrolled
students have two five-week summer sessions to
complete their studies. Summer school allows students
to complete two or more coursés from their degree
requirements (Dodge, 1991). Therefore, some students
‘use the summer as an opportunity to get ahead of their
studies so that they can devote more time during the
fall and spring semester to such priorities as campus
"involvement, social interaction, and employment.

Brooke (198%8) found that 212 (52%) student
respondents in her study enrolled in summer school
classes because they wanted to ease course load for
long-term semesters. These students identified the

desire to complete courses so that they could free up

16



more time for other activities during the fall and
spring semesters.

'Chandler and Welleg (1991, p. 71) reported a
significant number of students wanted to “lighten
academio load during the fegular semester.” In a list
of 19 reasons for enrolling in summer school, “lighten
academic load during the regular semester” was ranked
fourth. Schoenfeld (1967) reported that:

A Wisconsin study found that first year freshmen

attending summer school prior to their fall

semester were likely to enroll in summer courses
to reduce their credit loed thah freshmen
students entering the fall for their first
semester of course work. Thus it would seem that
entering freshmen think of summer study in terms

. of an easier fall semester rather than an earlier
graduation. A second study confirmed the
freshmen preference for reducing academic load
was ﬁost heavily supported by sophomores.

Juniors and seniors listed making up lost credits

most frequently as their reason for summer

attendance. (p. 52)

Summer school creates an avenue for students to

complete their degrees at a faster pace, yet still

17



have time to engage in other social and academic
activities.

Removing academic probation status.

The third most'freqﬁently identified academic
reason for attending summer school was for students to
use the summer as a time to remove themselves from
academic probation status and return to good academic
standing. Moore’s (1976) study at Bowling Green
Universiﬁy reported that 15 percent of these students
enrolled in summer school to make up failed work. A
study conducted by Brooke (1989) found that 88 (21%)
were attending summer school to make up a dropped or
failed course.

Students are placed on academic probation when
their grade point averages do not meet the
requirements set by the institution (Kris Plaehn,
personal communication, August 30, 1999). At TLU(
freshmen students whd do not carry a grade poiht
average of 1.8 at the end of their first year are
placed on academic probation. For sophomore students,
their grade point averagé must be at or above a 2.0 in
order to avoid academic probation (TLU Bulletin,
1998). Students who do not meet these requirements

for two successive semester are suspended from TLU and

18



are not allowed to re-enroll until they have
transferred éredits from another institution with a
necessary grade point average for their classification
(TLU Bulletin, 1998). |

Students fearing academic probation often enroll
in summer school to meet the requirements for good
academic standing set forth by their institutions.
. Students who do not comply with the procedures of
their institution limit théir chances to receive a
degree.

Other academic reasons.

In addition to the three academic factors
discussed previously, studies have identified other
academic reasons for attending summer school.

Chandler and Weller (1991) also found that
students wanted or needed to improve their grade point
averages, make up failed or’incomplete work, attend
shorter course periods, attend small classes, or work
toward business and teaching credentials (Chandler &
Weller, 1991; Keller, 1982; Moore, 1976; Patterson,
Sedlack, & Tracey, 1981). Some students had summer
internships and were registered as students to receive
-credit from their respective university (Chandler &

Weller, 1991; Keller, 1982).

19



In the University of Minnesote study conducted by
Schoenfeld, it was reported that 12% “were working
toward a degree through summer study,” and another 12%
v“were meking up missed courses” (Schoenfeld, 1967, p.
51).

The study at the University of Miami conducted by
Keller (1982) included a study proportion of 25% who
indicated they attended summer school because they
wanted to maintain normal progress toward a four-year
graduation,‘better prepare themseives for their major
area of study, and take extra courses needed for
advancementzinﬁtheir profession. Other influences for
attending summer school included making up failed
credits, broadening academic béckgroﬁnd, working
toward a teaching credential, enrolling in smaller
classes, and‘taking a course from a particular
professor (Keller,.1982).

In Brooke’s (1998) study, respondents indicated
sixteen reasons as motivations for attending summer
school. The’fourth ranked reason from Brooke’s study
was becaﬁse students “enjoy the summer learning
experience” (p.13). There were 152 (37.7%) students
out of 418 cited this reason for summer enrollmenr at

the University of Alberta. Only 20 (5%) students were
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registefed for summer school to take a particular
instructor (Brooke, 1989).

Margolin (1989) reported that students who work
12 to 15 hours per‘week do better aéademically than
their non-working peers. AStudents who worked part
time raise their self-esteem, developed bettér tiﬁe
management, and became better students. According to
Bingham (1987), additional part-time employﬁent on-
campus is an effective tool to allow students to
remain connected to the university and faculty
(Bingham, 1987). For many students to continue
working on campus and attend summer school only added
to their growth as a student and professional

(Margolin, 1989).

Financial Reasons

Financial reasons play a part in encouraging
students to enroll in summer school.v College is an
exXpensive inVestment.‘ Not all'stuAents and families
are abie to afford college costs without the
assistance of federal grants or loans (Blumenstyk,
1993) . Students sometimes need to attehd summer

school in order to meet requirements set forth by
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their financial aid guidelines (Chandler & Weller,
1991) .

Costs.

Over the past years, higher education has
increased in costs, for both private and public
institutions (Evangelauf, 1993; Gose, 1998). 1In 1993-
94, students at private four-year institutions were
paying an aﬁerage of $11,025, six percent more than in
1992-93, while public four year colleges increased
eight percent to $2,527 average tuition (Evangelauf,
1993).

For the 1998-99 acédemic‘year, tuition continued
to rise. For ppivate four-year colleges, the average
tuition paid was $14,508 (Gosé,; 1998). This was a
five percent inérease from fhe previous yeaf. For the
same period, four-year public institutions increased
four percent to an average tuition rate of $3,243
(Gose, 1998).

The estimated tuition cost for students at TLU
during the 1998-99 school year was $12,000. Students
paid an average of $15,000 for their total cost at. TLU
(TLU Catalog, 1999). However, the average total cost
at four-year private institﬁtions was $22,553 during

the 1998-99 school year (Gose, 1998). The average
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total award paid to each student at TLU during 1998-99
was approximately $9,000. Of this $9,000, the average
loan amount given to a student was $3,600 and the
average scholarship/grant amount wés 54,900 (Carol
Hamilton, personal communication, August 9,1999).
During the summer terms, scholarships and grants‘are
not available for students to use towards their
education. However, students are able to qualify for
loans if they need financial assistance for summér

" study.

Employment-related financial reasons.

In previous research, students have identified
employment-related reasons for attending summer
schooi. Chandler and Weller (1991) identified
nineteen reasons why students attended summer school
at Eastern Illinois. Reasons of *maintaining their
college job” and “use of scholarship/grant fund” were
_ranked tenth and twelfth, respectively. Among the
reasons, “Getting out of working at home” was number
sixteen (Chandler & Weller, 1991, p.76).

In Moore’s study (1982), students indicated that
they were unable to find jébs in their hometown, but
they were able to maintain employment at their college

work place. “Many students stayed on or near their
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campuses during the summer because they either already
have a job or because it may be easier to find one
where they go to college than at home” (Collison,
1992, p. A27). Dodge (1991) found that parents
encouraged their children to attend summer school
because it would be easier to find a job on-campus.

Schoenfeld (1967) reviewed a study at the
University of Southern California and found thét 33%
of.its undergraduates relied on summer employment in
order to finance their summer education. Schoenfeld
also found that étudents at the Wisconsin University
held campus employment positions and enrolled in one
summer course so they could reduce long semester
costs. The University of Wisconsin encouraged its
students’ to maintain summer employment to finance
college costs (Schoenfeld, 1967).

Other financially motivated reasons.

In the research, students cited reasons related
to financial assistance from the school in order to
attend summer classes (Bingham, 1987;4DeLoughry, 1991;
Margolin, 1989). Financial motivations to attend
summer school can vary from student to student. Some
students were required to attend summer sessions in

order to meet requirements set forth by school or
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-federal funding guidelines. Students were‘allotted a
certain amount of financial aid that needed to be used
up prior to the fall‘semester. So students enrolled
in summer school and kept their on—campus employment
to receive and use up their allotted financial aid
(Judy Noland, personal communication, June 24, 1999).

In order to maintain financial aid, students must
maintain their correct classification each iong
semester (Judy Noland, personal communication, June

24, .1999). For example, students who enter TLU during
their second year of college study must be registered
as sophomore students. If not, students become
ineligible to receive financial aid. Consequently,’
students sometimes have to enroll in summer school to
make up lost academic hours or gain needed credits
necessary to meet such financial aid requirements.
When students lose credits from failed courses, it is
possible for their grade point average to“drop below
the minimum (TLU Bulletin, 1998). Students then
become ineligible for financial aid and need to enroll
in summer courses to improve,or raise their grade
point average. Also, students could not qualify for
larger amounts of loan funds (Judy Noland, bersonal

communication, June 24, 1999).
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Most guidelines for receiving financial aid
include being a full-time student and maintaining a
pre-established grade point average (TLU Bulletin,
1998) . Financial aid is money granted to students to
aésist with the payment of college costs (College
Board, 1997; Margolin, 1989; West, 1963). Financial
aid helps student receive funding through loans and
grants as means for studeﬁts to pursue or continue
their education (Bingham, 1982). Financial aidvhas
opehed the doors of learning to thoﬁsands of students
(DeLoughry, 1991). Summer school often makes it
possible to qualify for or retain financial aid for
colliege study.

Students have been influehced to attgnd summef
school because parents encouraged them to seek jobs at
their college. Parents suggested that the economy was
weak, so it would be best for theirrchild to remain at
college during the summer and attend school (Dodge,

1991).

Social Reasons

Social reasons that students included for
attending summer school include being with friends,

family, boyfriend or girlfriend. Some reported that
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they wanted to stay in the town or city of the
college.

Chandler and Weller (1991) reported that some
students' desire for ihdependence léd to summer school
attendance. This desire for independence motivated
students to be away from home and their parents. In
addition, some studies concluded that students wanted
to be with friends and saw attending summer school as
a means to accomplish this (Chandler & Weller, 1991).
Students sometimes expressed an interest in getting
away from home (Chandler & Weller; Keller, 1982).
“Students enjoy the freedom they have at college and
don’t want to go home to their parents” (Collison,
1992, p. A27). Freshmen, sophomores, and juhiors were
found to place more importance on this reason than
senior students (Chandler & Weller, 1991). ™It would
be reasonable to infer that sophomores who are
beginning to break the bonds associated with home
would be more likely to attach more‘importance to this
issue than would seniors or graduate students”
(Chandler & Weller, 1991, p. 81l). 1In Chandler and
Weller’s (1991) study, students were asked to identify
“social reasons” as a factor for attending summer

school. “Social reasons” had a mean score of 2.06 and
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was ranked 14 out of 19 factors influencing summer
school enrollment;

In Keller’s stu’dy (1982), he found that very few
students were enrolled in snmmer school because of
“social reasons.”' Only 7 percent of 735 students
claimed to enroll in summer echool to spend the summer
where their college was located (Keller, 1982).

College is an evenue'for leerning and gaining
maturity for students. As students learn to become
adults, they often seek a life away from home and
family. Students are eager fo graduate, become
professionals, and live in tne real worldeithout
their’parents’ assistence (Collison, 1992). Summer
school nelps‘students achieve their goals of becoming
adults and career people.

| Summary

Students attend summer school for various
reasons. Some reasons include academic, financial and
chial factors. ‘Most prominent in the research are
academic'reasons. Academic reasons given for
‘attending summer school include graduating in four
years or less, lightening aeademic load for the fall
and springysemesters, removing academic probation

status, making up failed credite, and attending
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smaller classes. Studies reporfedvin the literature
also indicate that many students attend summer school
for financial reasons. Financial reasons cited in the
literary include satisfying requireﬁents set forth by
the financial guidelines, therefore students must
enroll in summer courses. A final category of reasons
reported in the literature is that of social reasons.
These play a relatively minor role. They include
students attending summer sessions to be with friends
or gain some form of independence by being away from

home.
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CHAPTER 3

Methods

The purpose of the study was to explore
reasons exppessed by Texas Lutheran Univefsity (TLU)
students for attending summer sessions. The following
sections explain the subjects, instruments and

procedures, and analysis for the study.

Subjects

The sample'consisted of 128 TLU studenté enrolled
in summer school. Students completed surveys in the
courses for which TLU professors granted permission
for the surveys to be administeredl(see Table 2).

Table 2
Summer Session I Courses

Courses ) Prefix

American Literature I ENG 238
American Minorities "S0C 236
Basic Drawing in Colorado* ART 131
Business Communications BA 378

College Algebra . MATH 133
Elementary Functions = MATH 138
First Aid & Medical Self Help KIN 122
History World Religions ' THEQ 334
Intro to Psychology PSY 131
New Testament Studies THEO 333
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Principles of Accounting BA 231
Statistics STAT 374

Note. *Course was cancelled, but 3 students were
granted enrollment access via independent study.

The survey was administered in 12 of the total of 18
Summer Session I 1999 courses offered at TLU.

Of these courses, five were freshmen level, three were
sophomore level, and four were junior level.

The subject sample for Summer Session I was 114
out of a total available population of 213 enrolled
students. For Summer Session II, 14 students were
surveyed from a total available sample of 60. These
students were surveyed during their registration for
Summer Session II which was conducted on Tuesday, July
6, 1999. Thus, a total of 128 surveys were
administered, with 114 from Summer Session I and 14
students from Summer Session II.

All of the surveys completed were determined to
be complete and usable. Data were collected with the
assistance of the Registrar’s Office. Kris Plaehn,
the Director of Registrar’s Office, provided
information régarding the history of courses and
students attending summer school at TLU. She provided
enrollment information for Summer Session I and II, as

referred to throughout this document.
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Instrument

- The instrument employed in this study was a 35-
“item written survey questionnaire divided into two
major sections, the first encompassing demographic
information and the second primarily requesting
reasons for attending summer school (see Appendix A).

Survey questions 1 thiough 15 were designed to
gather general information about the students’ age,
ethnicity, classification, place of residence,
financial aid status, and grade point average. In
addition, the background questions inquired about
students’ future nr potential occupation, work hours
per week, previous enrollment status, and current
enrollment status. Survey questions 16 through 35
addressed why students attended summer school, when
they decided to enroll, and if they intended to enroll
in summer school the following Year.

A matrix was developed to illustrate the relation
of research questions to the’survey questions (see
Appendiﬁ B), The itemsvin the main portion of the
survey, the enrollment reasons section, were
formulated to answer the following research questions
regarding studént motivations for attending summer

school at TLU:
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e ROQI. To what extent do TLU students report
attending summer school for academic reasons?
Survey questions 16, 21, 22, 24, 26, 28, 30 and 31

correspond to research question number 1.

e RQ2.  To what éxtent do TLU students report
attending summer school for financial reasons?
Survey questions 17, 18, 19, 23, and 27 correspond to

research question number 2.

e RQ3. To what extent do TLU students report
attending summer school for social reasons?

Survey questions 20, 25, and 29 correspond tq research

questién number 3.

e RO4. Té what extent.do_TLU students attending
summer school report for other reasons?

Survey question number 32 corresponds to research

question 4.

The questions for the éurvey were adapted from
previous studies conducted at the University of
Alberta in Edmonton,‘Canada (Brooke, 1989) and the
University of Eastern Illinois (Chandler & Weller,
1991) as described below. - Brooke (1989) examined
students; motivations for and experiences of summer

learning at the University of Alberta. Chandler and
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Weller (199;) identified factors influencing students
to énroll in summer sChool.{

Questibns 1 through 4, 10 and 11, 13 through 16,
21, 24, 26, 28, and 31 were taken from the University
of Alberta study and used in their original wording
and format (Brooké, 1989). Questions 17»through 20,
23, 25, 27, 29, and 32 were based on those in the
University of Eastern Illinois study (Chandler &
Weller, 1991). The present study’s questions were
modeled from answer choices available for respondents
used in Chandler and Weller;s stﬁdy, but were revised
into the survey formgt necessary for thé presént |
study. The principal investigator4for this study
developed qﬁestions 5 6, 8, 9, 12, 33; 34, and 35, in
order to obtain additional kinds of information not

sought from respondents in earlier studies.

Procedures

Data collection took place in the summer of 1999
at Texas Lutheran University (TLU). TLU offered 18
courses during Summer Session I (see Appendix C) and
14 courses during Summer Session II (see Appendix C)

at TLU’s main campus located in Seguin.
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Data collection for Séssion I included an
arrangement with 12’summer_professors to administrator
the surveys within their courses. The courses, listed
earlier in this chapter, represented a range of
disciplines, inclﬁding mathematics, psychology,
literature, aCcounting, religion, art, and health.
Surveys were administered at the beginning of class
sessions in the respectiVe courses by the researcher,
from June 23 to June 30, 1999._ Three time periods
were.evailable for students to enroll in courses. The
courses began in the_morning et 7:30, 9:30, and 11.
All courses were 120 minutes in length (see Appendix
C).‘.

.Data collection for Summer Session II took place
at TLU’s administration building, Beck Center, on
Tuesday, July 6, 1999L from 8:30 A.M. to 4 P.M; The
researeh investigator set up a table and as etudents
rapproached the registratiqn'area, students registering
for Summer Seésion IT courses were asked if they had'
attended summer Session I and completed the survey for
this study during that session; If students indicated
they had not previously completed the survey, then
they were asked to complete the survey for Summer

Session II analysis. Summer Session II courses
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included Principles of Marketing, Basic Biology,
History of Womén in the United>étates, Principles of
| Accounting, American Literature II, English |
Composition, American History II, Calculus for
Business & Economics, Principlés of Management,
Biological Systems II, Principles of Nutrition, World
Literéture IT, and Applications Software. However,
unlike Summer Session I when students were
administered surveys withinAcourses they were taking,
Summer Session IT respondents completed the sufvey

during registration for this session.

Participants’ Rights

At the beginnihg of each survey questionnaire,
students were provided a written summary describing
the purpose of the survey and a stafement informing
students that by compieting the survey they were
'giving consent to participéte in the'study. Further,
the summary included a reminder that responses would
have no impact or influence on students’ gfades.

Thus, the surveys were completed on a voluntary basis.
Students completed the surveys anonymously;'they were
>assured that they would not be identified in any

publication of the results of the study. Further,
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students were asked if they had already completed the

survey in one class, not to complete any duplicates.

Analysis

Results obtained from multiple'choice questions
were examined in terms of percentages of responses and
cumulative percentages for each multiple-choice
question. For open-ended questions, 9, 12, 32, and
34, responses were listed, reviewed, and orgahized
into categories as appropriate.. For instance, student
responses for Question 32 and 34, were categorized and
analyzed into the three main factors identified in the
literature as influences for attending summer school.
The three main factors considered were academic,
financial, and social. Reasons such as improving
one’s grade point average and graduating on time were
categorized as academic reasons. Financial reasons
included maintaining on campus employment and meeting
financial aid requirements. Social reasons were to
get away from home and remain closer to friends.

There were some responses that were identified as
*Other” factors, when they did not appear to fit
readily into the three main categories of reasons for

attending summer school. For example, students
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indicated that they were in summer school to meet new
friends, improve English speaking skills, and wanted
to do something new. Descriptive statistics provided
the number of students who answered each question and
the percentage of given responses} Tables were
developed to illustrate ths descriptive statistics for

responses to questionnaire items.

Summary

The focus of this chapter was to discuss the
materials and methods necessary for this study as well
as the strategy for data analysis. The section
includes selection of subjects, instruments,
procedures for the data collection, and data analysis.
A 35-item questionnaire was used to analyzevstudent
responses. The survey was divided intQ two sections,
one on background and another on enrollment
information. A total of 128 surveys were completed by
students enrolled in SummervSessions I.and II (1999)
at TLU, in Seguin, Texas. The chapter also presents
descriptive statistics from the open-ended and

multiple choice survey questions.
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CHAPTER 4
Presentation of the Data

Introduction

The purpose of this étudy was to determine
student perceptions of factors which influenced them
to attend summer school at Texas Lutheran University
(TLU) . A tofal‘of 128 Summer Session I and II
students completed survey questionnaires. The survey
sample included 114 Summer Session Ibstudents and 14
Summer Session II students. Of students who responded
to the survey, 100% completed usable questionnaires.

The results of the survey are reported in
separate sections in acbordance with the major
subdivisions of the survey itself: background and
enrollment information. The results are also
presented in correspondence with the research
questions guiding the study. It should be noted that
four of the survey questions asked respondenfs to
indicate all applicablé responses. Therefore,
question percentages of responses total more than

100%.
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Part I: Background Information

Tables 3-to 8 present frequency and percentages
of reSponses concerning‘participants’ age, gender,
classification, ethnicity/race, financial aid status,
and grade point average.

Question 1 asked respondents to - indicate their
age. A majority of 96 (75%) Students stated that they
were between the ages of 17-22, 26 (20%) between 23-
30, 1 (1%) between 31-40, 2 (2%) between 41-50, and 3
(2%) over fifty (see‘Table 3).

Table 3
Respondents’ Age

Variable N Frequency Percentage

128
17-22 _ 96 75.0
23-30 26 20.0
31-40 1 1.0
41-50 .2 2.0
2.0

over 50 3

Question 2 asked students to indicate their
gender. The majority, 72 (56%), of respondents were
female while 56 (44%) weré male (see Table 4).

Table 4
Respondents’ Gender

Variable N Frequency Percentage
128 ‘

Gender :

Male ; ' 56 44.0

Female o - 72 56.0
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Question 3 asked respondents to indicate their
classification as a Studeht (see.Table 5). The
largest group was 48.éeniors (38%), followed by 42
juniors (33%), 26 sophomores (20%), and 8 freshmen
(9%). The majority of étudents in summer school were
juniors and seniors, 90 combined (71%).

Table 5
Respondents’ Classifications

Variable N Frequency Percentage
128 ‘

Freshman - ‘ 12 9.0

Sophomore ‘ 26 20.0

Junior 42 33.0

Senior ' 48 ‘ 38.0

Question 4 asked students to categorize their
ethnicity as African American, Caucasian, Hispanic,
Interﬁational, or Other. A majority of 87 (68%)
students iﬁdicated that they were Caucasian, 22 (17%)
were Hispanic, 9 (7%) were International, 8 (6%) were.
Afriéan American, and 2 (2%) indicated Other (see

Table 6). The latter two respondents indicated that

they were Japanese.
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Table 6 .
- Respondents’ Ethnicity/Race

Variable N Frequency - Percentage
128

Caucasian 87 68.0

Hispanic ‘ 22 17.0

International ] 7.0

African American 8 6.0

Other : 2 2.0

Question 5 asked students to indicate if they
receive financial éid. The majority, of appfoximateiy
two-thirds (n=83, 65%),'students responded “Yes” while
approximately one-third (n=45, 35%) responded “No”
(sée Table 7). |

Table 7
Respondents’ Financial Aid

Variable N - Frequency Percentage
128

Yes 83 65.0

No ' 45 35.0

Question 6 asked students to indicate their
grade point‘aVerage (GPA). The largest group of
students, 42 (33%), reported a GPA between 2.51 and
3.00, followed by 36 students (28%) with a GPA befween
2.01 and 2.50.> Twenty-two students (17%) had a GPA
above 3.50, 19 students (15%) had a GPA between 3.01
and 3.50, and 9 students (7%) below 2.0 (see Table 8).

Thus, most students, 78 (61%) reported GPA’s between
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2.01 and 3.00, 41 (32%) at or above 3.01, and only 9

(7%) students below a 2.0.

Table 8

Respondents’ Grade Point Averages

Variable N Frequency Percentage
128

Above 3.50 22 17.0

3.50-3.01 19 15.0

3.00-2.51 42 33.90

2.50-2.01 36 28.0

Below 2.00 9 7.0

Tables 9 fhrough-15 present frequency and
percentage of responses concérning participants’
perménent residence, current housing Status, career
choice following graduation, the number of hours per
week respondents’ work. In additibn, frequency and
percentages of responseé concerning current summer
session enrollmént status, academic hours credited
from Spring Semester 1999, and academic hours
accumulated at the end of the summer can be found in
Tables 9 through 15. |

Question 7 asked students to indicate their
permanent residence. Respondents’ choices included
living within Seguin, outside Seguin but within
commuting distance to TLU, or outside Seguin and
beyond commuting distance to TLU. Forty-nine (38%)

students indicated that they live within .the city of
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Seguin, 46 (36%) outside Seguin but within commuting
distance, and 33 (26%) live outside Seguin and beyond
commuting distance to TLU.

Table 9
Respondents’ Permanent Addresses

Variable N Frequency Percentage
: o128
Within Seguin . 49 38.0
Outside Seguin 46 36.0
w/in commuting distance
Outside Seguin - 33 26.0

beyond commuting distance

- Those students whose permanent address is within
the city bf Seguin were asked to respond to question 8
(see Table 9). 'Question 8 asked if students live in
TLU campus housing or off-campus. The majority, 34
(69%), of respondents indicated that they iive off-
campus, while 15 respondents (31%) said they live in
TLU campus housing (see Table 10).

Table 10
'Respondents’ Living in Seguin

Variable N . Frequency Percentage
49

In TLU campus housing 15 31.0

Off-campus o 34 69.0

Question 9 asked students to indicate their -
current major. There were a total of 28 different

majors represented in the responses. One-hundred-
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nineteen students had only one major, while.nine
students cited they had two majors; Of these, four
studentsbindicated they were combining a majér in
business wifh a major in a related’area. Thirteen
were undecided about their major; Table 11 lists the
major indicated by students.

Table 11
Respondents’ Majors

Variable N Frequency Percentage

One Major 119
Accounting
Agriculture

Art

Athletic Training
Biology -

Business Administration
Chemistry
Communications
Computer Science
Economics

Education
Elementary Education
English as a Second Language
Finance

History

Kinesiology
Management
Marketing

Music

Political Science
Psychology

Sports Management
Sports Medicine
Social Work

Theatre-

Theology:

Undecided

. . . . . . . . . . . .
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Two Majors 9

Business & Communications 1 11.0
Business & International }

Studies : : 1 11.0
Business & Spanish . 1 11.0
Business Administration &

Management ' 1 11.0
Computer Science & Physics 1 11.0
English & Physics 1 11.0
Kinesiology .& Sports Medicine 1 11.0
Music & Communications 1 11.0
Political Science & Economics 1 11.0

Question. 10 asked students to categorize their
career choice following gréduation as related to
either government, teaching or higher education,
business or industry, self-employment, or other.
Forty-six (36%) students, the largest proportion,
indicated business or industry as their‘career choice,
followed by 42 students (33%) who indicated teaching
or higher education, and 27 (21%) indicated Other.
There were 8 (6%) students who indicated self-
employment, and 5 (4%) indicated government as their
career choice (see Table 12). Among those who
specified “Other” career choices,‘3 each (18%)
indicated “graduate school” and “undecided” as their
answers while 2 (12%) indicated plans to study for the
ministry. 'Eight remaining respondents each listed
unique responses, ranging from plans to attend law

school to becoming a flight attendant.
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Table 12
Respondents’ Career Choices

Variable N Frequency Percentage

’ 128 :
Business/industry 46 : 36.0
Teaching/higher education 42 33.0
Other ' 27 21.0
Self-employed 8 6.0
Government 5 4.0
Other* : 17

Art Production

Flight Attendant
Graduate School
Graphic Design School
Law School '
Medical School
Military Enrollment
Work in Non-Profit Org.
Personal Trainer
Seminary School ‘ :
Undecided 3 18.0

=

A OYOYOYOY Oy O O O
loNeoNoRoNeNeNoNoNo

.

N N e

=
[\
(=]

Note. *List of career choices written in by students.

Question 11 asked students to identify‘the number
of hours per week that they work. Table 13
illustrates that the largest group of students, 35
(28%), work between 20‘and_25 hours per week. The
second largest group, 33 (26%), work between 1 and 20
hours per week, while 31 (24%) do not work. Lastly,
28 (22%) students work 35 hours or more hours per
week. Further, the table shows that 96 (76%)
students, or three-fourth, worked at least 1 hour per
week and attended summer school; however, 31 (24%)

were not employed while attending summer session.
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Table 13
Respondents’ Work Hours per Week

Variable N Frequency Percentage
127*

35 hours or more 28 22.0

between 20-35 hours 35 28.0

between 1-20 hours 33 26.0

none 31 24.0

Note. One did not respond.

Question 12 asked students to indicate prior
college summer school attendance. Sixty-five (51%) had
not attended summer school prior to 1999, while 63
(49%) students had attended summer school prior to
this year’s session (see Table 14).

Table 14 -
Attended Summer School Prior to 1999

Variable N Frequency Percentage
128
yes 63 49.0

no 65 51.0

Question 13 asked respondents’ about their
current summer session registration status. Most of
the students were undergradﬁates, 112 (88%), followed
by six (5%) International, five (4%) unclassified
students, four (3%) were visiting undergraduates, and
one (1%) registered as an audit student (see Table

15).
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Table 15
Respondents’ Enrollment Status

Variable N Frequency Percentage
128

Undergraduate student 112 88.0

International student 6 5.0

Unclassified student 5 4.0

Visiting student 4 3.0

Audit student 1 1.0

Question 14 asked students to indicate the number
of 3 credit courses they were registered for during
the spring 1999 semester. .A majority of 92 (72%)
students were registered for more than three courseé,
followed by 12 (13%) students registered for three
courses, whiie 10 (8%) were not registered for courses
during spring 1999.  Nine (9%) students were
registered for two courses and 5 (5%) were registered
for one course. Students enrolled in fbur or more 3-
credit courses are considered full-time students.
Ninety—two (72%) students were. enrolled full-time in
fhe spring of 1999. Furthér,'26 (27%) students were
part-time becausé they were-enrolléd in three or fewer

.than three 3-credit courses (see Table 16).
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Table 16
Respondents’ Spring Hours for 1998

Variable N Frequency Percentage

128
None 10 8.0
One course ' 5 4.0
Two courses ‘ 9 7.0
Three courses _ 12 9.0
More than three courses 92 72.0

Question 15 asked students to indicate the number
of 3 credit courses registered for during the entire
Summer Session 1999. The largest gfoup of students,
45 (35%), were enrolled in two courses, while 43 (45%)
were enrolled in.one course only, 18 (14%) in three
courses, and 17 (13%) in more than three courses (see
Table 17). Five (4%)‘studente were not enrolled at
TLU. These students were registered as visiting or
audit students.

Table 17
Respondents’ Summer Hours for 1999

Variable N Frequency Percentage
128

None 5 4.0

One course 43 34.0

Two courses 45 35.0

Three courses ’ - 18 14.0

More than three courses 17 13.0

The first portion of the survey requested
background information from students participating in

this stﬁdy. The background information requested
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included students age, classification, gender,
ethnicity/iaCe,‘grade point average, financial aid
recipient, permanent address, majér, and career
choice. The survey also requested ﬁumber of hours
worked per week, énd spring and_summer enrollment
status. Responses to the Background Information .
section indicated that théy typicai respondent was
between the ages 0f-17-22, female, senior, and
Caucasian. Additionally} the typical respondent was
receiving financial aid, and carried a[giade point
average between 2.51 and 3.00. Most students lived
within Seguin, within commuting distance of TLU’s
campus. Fufther, the typical student was full-time,
an undergraduate with one majo¥, and planning a career
in business/industry. Finally, most students worked
20 to 35 hours per week, did not attend summer school
prior to 19299, and were in summér'school to complete

two courses.

Part II: Enrollment Information

Questions 16 throUgh 31 asked students what
reasons influenced them to attend summer school.
Students were able to select from a list of 16

factors. The sections presented this data will be
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divided in relation to the four research questions

~developed for this study.

RQ1l: Academic Reasons

Research Question 1 asked the following: To what
extent do TLU students report attending summer school
for academic reasons? Table 18 lists responses to
research questions pertaining to academic reasons that
influenced students to attend Summer School at TLU.
Question 16 asked students if they attended summer
session because they expected the class size to be
small. The majority, 77 students (60%) responded “No”
while 51 students"(40%) responded “*Yes.” Question 21
asked students if they attended summer session to pick
up a dropped coufse. One-hundred-four students (81%),
-the largest group, indicated “No” and 24 students
(19%) indicated “Yes.” Question 22 asked studentsrif
they attended summer session to take a course that was
offered only at this time. The vast majority, 113
(88%) students indicated “Nb,” while only 15 (12%)
students indicated “Yes.” Question 24 asked students
if they attended summer session in order to be able to

receive instruction from a particular professor. The
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largest group of students, 107 (84%) indicated “No”
whiie 21 (16%) indicated “Yes.”

Question 26 asked students if they attended
summer session to ease course load during regular
semesters. Seventy-three (57%) responded “Yes” while
55 (43%) responded “*No.”

Question 28 asked students if they attended
summer session to speed up completion of their degree.
The majority, 100 (78%), of students said “Yes,” while
28 (22%) said “No.” Questions 26 and 28 were the only
two questions where a majority of students indicated
that the academic related reason provided in the
question had indeed motivated the students to attend
summer school.

Question 30 asked students if they attended
summer session to pick up a failed course. There were
109 (88%) students who indicated fNo” while 19 (15%)
students indicated “Yes.” Question 31 asked students
if they attended summer eourses because they enjoyed
the summer learning experience. Thirty-eight (30%)

responded “Yes” and ninety (70%) responded “No.”
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Table 18
Enrollment Information - Academic Reasons

Variable N Frequency Percentage
128

16. Expected class to be small

Yes 51 40.0

No 77 60.0

21. Pick up a dropped course

Yes 24 19.0

No : 104 81.0

22. Course offered only at this time

Yes 15 12.0

No 113 88.0

24. Get a particular instructor

Yes 21 ' 16.0

No 107 84.0

26. Ease course load during regular session

Yes - 73 57.0

No 55 43.0

28. Speed up completion of degree

Yes 100 78.0

No 28 22.0

30. Pick up failed course

Yes 19 15.0

No , 109 85.0

31. Enjoy summer learning experience

Yes ' 38 30.0

No 90 .70.0

RQ2: Financial Reasons

Research Question 2 asked the following: To what
extent do TLU students report attending summer school
for financial reasons? Table 19 lists responses to
survey questions pertaining to financial reasons that
influenced students to attend Summer School at TLU.
Question 17 asked sfudents if they attended summer

session to reduce their cost of college expenses. The
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largest group of students, 91 (71%) responded “No”
while 37 (29%) said “Yes.” Question 18 asked students
if they attended summer session to use of their
scholarship or grant funds. The majority, 121 (95%),
of students indicated “No” while 7 (5%) indicated
“Yes.”

Question 19 asked students if they attended the
summer session to maintain their oﬁ—campus employment.
Seventeen (13%) students indicated that they wanted to
maintain their on-campus employment while 111 (87%)
responded “No,” indicating not having any employment
status with the universify.

Qﬁestion 23 asked students if they attended
summer session to meet financiél aild requirements.
One-hundred-twenty-six (91%) said “No” while 12 (9%)
responded “yes.” Question 27 asked students if they
attended summer-school in order to maintain their
housing during the summer (use up lease). Five (4%)
indicated “Yes” while and 123 (96%) indicated “Nd.”
Thus, respondents' rejected financial related reasons
for attending summer school which were provided by the

survey.
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Table 19
Enrollment Information — Financial Reasons

Variable N ‘ Frequency Percentage
128 _

17. Reduce cost of college expenses

Yes , 37 - 29.0

No , 91 71.0

18. Use up scholarship/grant

Yes 7 5.0

No - 121 95.0

19. Maintain on-campus employment

Yes 17 13.0

No L 111 87.0

23. Meet my financial aid requirements

Yes 12 9.0

No 126 91.0

27. Maintain summer housing (Use up lease)

Yes 5 4.0

No 123 96.0

RQ3: Social Reasons

Research Question 3 asked the following: To what
extent do TLU students report attending summer school
for social feasons? Table 20 lists responses to
survey questions pertaining to social reasons thaf may
have influenced étudents to attend Summer School at
TLU. .Question 20 asked students if they attended
summer session to get away from home. . Thirty-one
(24%) responded “Yes” while 97 (76%) responded “No.”
Question 25 asked students if they attended summer
session to get out of working at home. One-hundred-
foufteen (89%) indicated ﬁhat they did not attend

summer school to get out of working at home; however,

56



14 (11%) students did. Question 29 asked students if
they attended summer session to remain closer to their
friends, a boyfriend, or a girlfriend. The majority,
105 students (82%) did not, while 23 (18%) were in
summer school to be closer to friends, boyfriend,.or

girlfriend.

Table 20
Enrollment Information — Social Reasons

Variable N Frequency Percentage
128

20. Get away from home

Yes 31 24.0

No 97 76.0

25. Get out of working at home

Yes 14 11.0

No 114 89.0

29. Remain closer to my friends

Yes 23 18.0

No 105 82.0

RQ4: Other Reasons

Research Question 4 asked the following: To what
extent do TLU students report attending summer schoél
for dther reasons? Question 32 asked students to
indicate other reasons, if not listed in the survey,
which influenced their decision to attend summer
school (see Table 21). There were 14 students who
indicated “Other reasons not listed,” as illustrated

in the table below.
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Table 21 ‘
Enrollment Information — Other Reasons

Variable N Frequency Percentage
14
Improve grade point average 3% 21.0
Get off academic probation 2% 14.0
Can’t stay at home for summer  1¥** 7.0
Changed major, want to graduate
on time 1* 7.0
Picked up two minors last year . 1%* 7.0
Felt summer courses would be
easier 1* 7.0
Get to know more people 1x** 7.0
Gain accounting experience 1* 7.0
Improve English speaking skills 1%* 7.0
Wanted to do something new 1* 7.0
Note. *Academic reasons. ** Financial reasons.

***Social Reasons.

Queétion 33 asked students if they plan to attend
summer school in the year 2000 (see Table 22). The
results balance out nearly even with 63 (49%) students
planning to attend Summer School in 2000 and 65 (51%)
who do not.

Table 22 ,
33. Plan to Attend Summer School in 2000

Variable N Frequency Percentage
' 128

yes 63 49.0

no - 65 51.0

Question 34 asked students to specify their main
reason for attending summer school (see Table 23).
Fourteen students did not respond to the question.

Thus, the frequencies and percentages are based on a
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response total of 114. A large number, 34 (30%)
students, stated that they enrélled in summer school
to speed up the completion of their degree. Twenty-
four (21%) students wanted “to graduate on time,” 22
(19%) wanted “to ease their coﬁrse load during the
regular session,” and seven (6%) “wanted to improve
grade point average.”

However, five (4%) students enrolled in classes
because a “coufse was offered only during the summer,”
four (4%) students each wanted “to pick up a failed
course” and “get off academic probation,”
respectively. Three students (3%) “wanted to get away
from home,” and another three (3%) “*wanted to become
eligible to play an athletic sport at TLU.”

The following réasons were indicated by one
student each as the main reason for attending summer
school: “to maintain their financial aid,” “become
eligible for financial aid,” “enjoy the summer
learning experience,; “maintain on-campus employment,”
“*to live on campus,” “pick up transfer credits,” “pick
up dropped course,” “and to improve English speaking

skills.”
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Table 23 _ ‘ ,
Main Reasons for Summer 1999 Enrollment

Variable N ‘ Frequency Percentage

128
No Response : 14 11.0
Response 114 89.0
114

Speed up graduation 34+* 30.0
Graduate on time 24% 21.0
Ease course Load 22% . 12.0
Improve GPA T* 6.0
Course offered at this time _5* 4.0
Pick up failed course 4% 4.0
Get off academic probation 4% 4.0
Get away from home JFFx 3.0
Become eligible for athletics 3* 3.0
Maintain financial aid 1%* 1.0
Become eligible for financial

aid , - 1** 1.0
Enjoy summer session learning '

experience 1* 1.0
Maintain on-campus employment 1%** 1.0
To live on-campus Lx*x>* 1.0
Pick up transfer credits 1% ' 1.0
Pick up dropped course : 1* 1.0
To improve English speaking

skills 1* 1.0

" Note. *Academic reasons. ** Financial Reasons.
*** Social Reasons.

Question 35 asked students to indicate when they
made their decision to attend the 1999 summer school
session (see Table 24). The largest proportion of
students, 51 (40%), made their decision during
January, February, or March of 1999; 45 (35%) chose
between Abril or May of 1999, and 22 (17%) during
August through December of 1998. There weré 6 (5%)

students who decided in June of 1999 and 4 (3%) at
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another time. At TLU the time between August and
Decembef is considered a fall semester term, while
spring semester term run between January and May. In
this study, there were 96 (75%) stﬁdents wﬁo made
their decision to attend summer school during the
spring semester of 1999, versus 22 (17%) who had
decided earlier, i.e., in the fall of 1998.

,Table 24 ,
35. Decided to Attend Summer School in 1999

Variable N Frequency Percentage
128

Aug.-Dec. 1998 22 17.90

Jan.-Feb.-March 1999 51 - 40.0

Apr.-May 1999 45 35.0

June 1999 , 6 5.0

At Another time 4 3.0

The second portion of the survey was designed to
determine summér enrollment influences for students at
TLU. There wére 17 responses that students could
choose from to help determine their ﬁotivation for
enrolling in summer school. The last of the
Enrollment Information section asked students to
identify one main reason for taking summer courses
during the 1999 term. Additionally, students were
asked to indicate future summer school enrollment
plans and the time during which they decided to enroll

in summer school for the 1999 term.
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Summary

One—hundred%twenty—eight surveys were completed
for this study. Data obtained from the surveys were
reported according to the two sections: background
information and enrollment information. This chapter
offered a summary of the data reported from the
surveys. The data show that many students attend
summer sessions at TLU for academic reasons,
particularly to graduate on time and speed up
completion of their degree. Fewer proportions attend

summer school for financial or for social reasons.
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CHAPTER 5
Conclusions and Implications

" Introduction

The purpose of this study was to examine factors
influencing students to attend snmmer school at Texas
Lutheran University (TLU). A 35-item survey
questionnaire was completed by 128 students enrolled
in summer courses at TLU in Seguin, Texas. The sample
consisted of students from‘TLU’s Summer Sessions I and

II, collectively.

Summary qf Results

The resuits of this study indicated that TLU
students enroll in summer -school primarily for
academic reasons. There were 107 (94%) students who
identified acaaemicvfactors/as their reason for
attending classes in the summer (see Table 23).

Accerdingvto survey results financial and social
reasons were not considerable influences for‘attending
summer school. Only 7 of 114 students identified
financial and social factors for éttending summer

school. Of those seven, three indicated that they
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were in summer school to get away from home and two
were taking a course offered only during the summer

(see Table 23).

Discussion of Results

RQl: To what extent do TLU students report'attending

summer school for academic reasons?

Survey results revealed that the majority of
students attend summer‘school for academic rather than
for financial or social reasons. Evaluation of
student responses as to their main reason for
enrollment showed that 107 (94%) cited academic
factors as fheir reaéon for attending summer school at
TLU. The more specific reasons included to speed up

graduation (34 students, 30%), graduate. on time (24

oo

students, 21%), ease course load (22 students, 19%),
and improve grade poiht average (7 students, 6%).

Five students (4%) wanted to take a course offered
only during summer session, 4 students (3%) wanted to
pick up a failed course, and 4 students (3%) wanted to
get off academic probation. Additional main reasons
included becoming eligible for athletics, picking up

transfer credits, picking up dropped courses, and

improving English speaking skills.
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Hastening progress towards degree completion.

Responses to survey questions 26 and 28 (see
Appendix A) also showed that the greater number of
students attended summer school forAacademic reasons.
From a sample of 128, 100’(78%) students indicated
they were in summer school at TLU to speed up
completion of their degrees. Keller’s (1992) study at
the‘University of Miami revealed that the majority of
their students attended sﬁmmer school to speed up
progress‘towards their degrees. According to Keller’s
study, over 940 (66%) out of 1,430 students enrolled
in summer school for tﬁis reason. Keller found that
students were ready‘to ébmplete,school so that they
could enter the real world. Wanting to graduate
earlier than would ofherwise be possible seems to be
the major iﬁfluence for students enrolling in summer
school. Students are eager to graduate in four years
or less. Chandler and Weller (1991) found that
students hoped to graduate early so that they could
begin to work and make money. Brooke’s (1989) stﬁdy
revealed that 296 out of 418 (71%) students were in
summer schobl to speed up the progress toWard their
degrees. The findings of the present study concur

with those of previous research in that earlier
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studies revealed that a majority of students said they
were attending summer school to speed progress towards
graduation.

Easing regular semester course loads.

Question 26 asked students if they attended
summer school to ease their course load during the
regular session. There were 73 (57%) students who
responded affirmatively that they were attending
Summer School 1999 to ease their course load during
regular sessions. During the regular session,
students enrolled in 12 hours or more are considered
full-time students. Students with fewer than 12 hours
are considered part-time students (TLU Bulletin,
1998). At TLU, regular term semesters are 12-weeks
and students may prefer to take lighter course loads
over a longer period of time. For example, students
may wish to work or to engage in campus leadership
activities. Students may be able to take a lighter
regular sémester course load as a result of having
taken summer courses. Students can enroll in the
minimum amount to be considered a full-time student
and have more time for other activities.

Dodge (1991) stated that students find it easier

to take courses during the summer than in the fall and
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spring semesters. Summer courses are often more
relaxing, smaller in class size, and professors may
appear more approachable under such circumstances.
Although summer course loads are héavier with class
assignments, the sessions are shorter, and students
can complete courses at a faster éace. Dodge (1991)
found that students chose summer school to complete
three or four courses. Students claimed that it is
easier to complete the limited number of courses taken
in the summer than during the fall and spring terms.
*Students can take courses and still have time for a
vacation or part-time job” (Dodge, 1991, p. Az24) .
Brooke’s (1989) study revealéd that 212 (52%)
were taking classes to ease colirse load for the
regular school session. Chandler and,Wellér (1991)
reported that students are attracted to the
opportunity to lighten théir course load during the
regular terms‘by enrolling in summer classes. The
present study involved 48.(38%) seniors. Of those 48,
twenty-four (50%) were in summer school to speed up
progress towards their degrees or to graduate on time.
Further, seven (15%) of the seniors wanted to ease

their course load for the fall and spring semester.
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Brooke (1989) found that 139 of 418 students at
the University of Alberta, in Edmonton, Canada,
attended summer school because they enjoyed the summer
learning experience. The University of Alberta study
reVealed that 152 students out of 418 attended summer
school to fulfill their enjoyment for summer learning
experiences in .the ciéssroom. In the present study,
38 (30%) respondents indicated that they were in
summer school because they enjoyed the summer learning
experiences.

Other academic related reasons for attending

summer school.

. Students Who were 'in summer school to improve
their grade point averages and pick up failed or
dropped courses feared being placed on academic
probation at TLU. Furthef, four‘stﬁdents indicated
that they were attending courses so that they could be
removed from academic probation. AT TLU, in order to
have good académic standing, first year students must
have a cumulative grade poinﬁ average of 1.80 or
higher. Second year students must have a grade point
average of 2.0 (TLU Catalog,hl999)f If students do
not meet these requirements, then they will be placed

on academic probation. In this study, 9 (7%) students
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indicated their grade point averages to be 2.0 or
lower. Of those nine students, three were freshmen
and three were sophomores. One freshman iﬁdicated
that s/he was'in summer school to méke up a failed
course. Another freshman wanted to be removed from
academic probation. One of the sophomores wanted to
raise her or his grade point average that was due to
dropping and failing courses, while another wanted to
get off academic probation.

Students‘placed on brobation must earn the
required grade point average for their classification
as a student during their upcoming semester, including
summer. For some studenﬁs getting off probation means
attending §lasses during the summer term in order to
raise their grade point average (TLU Catalog, 1999).
.Students on academic probation who do not satisfyvthe
grade point average requirements will be suspended
from TLU until they raise the grade poiht average by
transferring coursevcredits from another institution
(TLU Catalog, 1999). Thus, the threat of possible
suspension following a semester on academic probation
is a strong incentive for students to attend summer

school.
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In summary, statistics for this study show that
students are motivated to attend summer school most
often for academic reasons. Many are attempting to
graduate in four years or less. Students are possibly
anxious to enter the career world and profit from the
investment made towards their education. That is,
students attend summer school to speed dp progress
towards gfaduation very possibly because of the
financial incentives of entering the work force full
time (Chandlér & Weller, 1991; Dodge, 1991). Dodge
(1991) also reported that students who changed their
major took summer éoursés‘so that they could graduaté
on time with their peers. 1In addition, summer school
allows students to.remain connected‘tovcollege
learning, especially those students on academic
probation. Those on academic probation could benefit
from the smaller classes and-the assistance perhaps
more readily évailable from professors during summer
session courses, since professors are seen at least

four days per week (Chandler & Weller, 1991).
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RQ2: To what extent do TLU students report attending

summer school because of financial reasons?

Finance was not a major influence for students
attending summer school at TLU. Only two (2%)
students identified finance as their main reason for
attending summer School at TLU (see Table 23). These
students indicated that they wanted to maintain
financial aid and become eligible for financial aid.
Other studies identified finance as a leés significant
factor than academic reasons but nevertheleés a
considerable influence for summer enrollment.

Chandler and Weller’s (1991) study identified the
following factors és financiai influences: maintaining
on-campus employment, getting out of working at home,
and using up scholarship funds. Meanwhile in this
study, seven students indicated that they were in
summer school at TLU to use up their scholarship/grant
funds. However, as stated above, only two students in
the current study éited financial concerns as their
main reason. for attending summer school.

The largest financiél factor represented in the
present study was reducing college expenses, for which
there were 37 (29%) responses. There wefe 7 (5%)

students who wanted to use up scholarships and/or
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grants, 12 (9%) needed to meet financial aid
reqﬁirements, and only 5 (4%) wanted to maintain their
housing for the summer due to their leasing contracts.

College attendance can be very expensive
(Blumenstyk, 1993). ©Not all students can have their
parents pay for their education until graduation
(Blumenstyk, 1993; Gove, 1298). Over the past years,
tuition and other college expenses have increased
significanfly (DeLoughry, 1991; ﬁodge, 1991;
Evangelauf, 1993; Gose, 1998). Summer schoolbat TLU is
less expensive in the sense that smaller amounts are
paid than during the regular semester because students
are registered for fewer classes in the summer than in
the fall and spring terms (Carol Hamilton, personal
communication, August 9, 1999).

In this study, 63 (50%) students out of 127 (one
did not respond) work 20 hours or more per week.
Twenty-eight of those students work 35 hours or more.
Employment evidently helps to subsidize college fees
and costs as has been found in earlier studies
(Chandler & Weller, 1991; Dodge, 1991). If students
complete their degrees in less time, they may reduce
their need for loans and avoid increasing tuition

costs (Carol Hamilton, personal communication, August
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9, 1999). Loans borrowed by students in order to pay
for college fees usually consist of low intereét
funding that must be repaid,‘generally after
graduation (TLU Bulletin, 1998).

In 1993~94, students at private four-year
colleges were paying average tuition of $11,025, six
percent more than in 1992-93 (Evangelauf, 1993). 1In
1998-99, for both private and public colleges, the
average cost of tuition increased four percent over
the previous year (Gose, 1998). " Tuition for private
colleges, considered separate from public
institutions, increased five percent, averaging
$14,508 for 1998-99 (Gose, 1998). Fbr the 1998-99
academic year, the average tuition cost at TLU was
slightly under $12,000 (TLU Catalog, 1999). For the
whole academic year, TLU students paid an average of
$15,000, including room and board (Carol Hamilton,
personal communication, August 9, 1999). The average
total cost at four-year private universities was
$22,553, for 1998-99 (Gose, 1998).

During the 1998-99 school year, 1,115 TLU
students received some form of financiai aid,
including loans, grants, and/or scholarships. Of

those students, 978 (87%) were recipients of grants or
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scholarships. The average total award of financial
aid per student was $9,000 (Carol Haﬁilton, persénal
communication, August 9, 1999). The average loan
amount granted per student was $3,600, while the
average scholarship/grant amount was $4,900.

Remaining balances were paid by the student or his or
her parent, sometimes through additional loans grantéd
by banks or credit unioné (Blumenstyk, 1993);

In this study, 83 (65%) students were receiving
some form of financial aid, while 48 (35%) were not
receiving financial aid. One student said that in
order to maintain his or her financial aid, s/he
needed to téke courses in the summer. Another student
indicated that s/he needed accriue enough hours to
become eligible for financial aid, so that was a main
reason for taking summer courses. Carol Hamilton,
TLU's Assistant Director of Financial Aid, reported
that those students who attended summer school for
financial aid reasons often do so in order to become
eligible for financial aid (personal communication,
August 9, 1998). 1In order to becomeAeligible for
loans during the following fall semester, students
need to have completed the necessary hours stated for

their registered status. Scholarships and grants are
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not available in sumner but only during fall and
spring terms. However, if students complete the
required number of hours necessary for their
classification, then they become eligible for state
loans of which funds can be used to pay for summer
courses.

In summary, in the present study, financial
reasons were not a major influence for summer
enrollment. Of the few students who cited financial
reason for attending summer school those students
wanted to either maintain or become eligible for

financial aid.

RQ3: To what extent do TLU students report attending

summer school because of social reasons?

Accerding to the results of the present study,
social factors were not a major influence for students
to enroll in summer school at TLU. Only four of 114
students said that socialvfactors influenced them to
attend summer school. Three students said that their
reason for being in summer school was to get away from
home and one indicated that s/he wanted to live
on-campus during the summer. 1In tne present study,

Question 20 asked students if they attended summer
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school to get away from home, with 31 (24%)
respondenté‘indicating a desire'to be away from home
and 97 (76%) nbt’considering this as a reason.

Question 25 asked if students attended summer
school to avoid working at home. Only 14 (11%) wanted
to get out of working at home while 114 (89%) were not
concerned with this issue. bodge (1991) reported that
students found it difficult to work and take courses
during the fall and spring semesters. In this study,
96 (76%) students worked and attended summer school
(see Table 12). Lastly, Question 29 asked if students
attended summer school to>remain closer to friends.
Twenty—-three (18%) respondedi“Yés” whiie 105 (82%)
responded “No.”

Summer school gives students the chance to
continue learnihg,how to live away from home and be
independent. The relatively few students who cited
social reasons for‘attendingvsummer school indicated
that they wanfed to.be away from home and work on-

campus.
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RQO4: To what extent do TLU students report attending

summer school for other reasons?

The Enrollment Information section questions
identified 17 factors for summer scﬁool attendance;
Question 32 asked students to indicate “Other” factors
not listed in survey questions 16 through 31 (see
AppendixlA). There were ten additional factors cited
by 14 students (see Table 21).

“Other” academic factors.

From the list of additional factors identified by
this study’s respondents’ (see Question 32), the
folloWing 7 reasons reported by students could be
categorized as academic factors: “improve grade point
‘average,” “get off academic probation,” “changing of
major, picked up two minors,” “felt summer courses
would be easier,” “gain accounting experience,” and
“improve English speaking skills.” 1In all, 11
students reported factors relating to academic
reasons, which made up 79% of the responses to
Question 32.

The largest number of students, 3 (21%),
indicated they were in school to improve their grade

point average, followed by 2 (14%) TLU students

wanting to get off probation. These reasons were
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cohsidered academic factors for this study. Chandler
and Weller (1991) reported improving grade point"
average was a factor in their study at the University
of Eastern Illinois. They found that to “improve
grade point average” was ranked seventhron a list of
i9 factors for attending summer school. 1In Keller’s
(1982) study, 144 (10%) students out of 1,438
indicated that attending summer school to improve
their grade point average was *very important,” while
230 (16%) indicated it was at least “moderately
important.”

“WOther” social factors.

Only three students (21%) indicated reasons
related to social factors. These factors included
that students could not stay at hOméxfor summer
because their family was overseas in Europe, wanted to
get to know more people because they were transfer
students at TLU, and wanted to do something new during
the summer time.

“Other” financial factors.

No “Other” reasons cited by students could be

categorized as financial reasons.
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Limitations of the Study

The researcher was not able to gather data from
students enrolled in Summer Session I during the first
week of classes. Some students withdrew from courses
during the first week of Session I. These students
were therefore not available as part of the sample.

Session II surveys were completed by 14 students
on registration day, Tuesday, July 6, 1999, which was
held the day before classes began for Summer Session
II. The researcher did not determine what classes
students were enrolled in for Summer Session II. For
Summer Session I, 114 students responded to the survey
during one of.the class sessions in which they were

enrolled.

Limitations Arising from Some Survey Question

P

Constructions

As students completed the survey it was assumed
that respondents would be able to interpret the
purpose and meaning of each question. All respondents
had the opportunity to ask questions to the researcher
‘regarding clarification for each question. Yet, after
completion of the study, it was determined that some
questions could have been reworded to clarify the

- nature of the information being requested.
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Question regarding ethnicity/racial

classification.

Question 4 asked student to classify themselves
as African American, HiSpanic, International,
Caucasian, or Other. Because of a minimal number of
Asian students on campus (10 in 1998-99, according to
the fegiéfrar), this category was not employed on the
student survey questioconnaire. TLU’s campus has a
larger Asian-related presence among its International
students (45 in 1998-99, according to the registrar).
For future studies, this category should be iﬁcluded

even if the Asian American population is minimal.

Question regarding summer school registration
status.

Question 13 asked students to classify themselves

~as an undergraduate, audit, visiting undergraduate,

international, or unclassified student. Students
could have classified themselves aé'undergraduateldr
visiting undergraduate students. Therefére, some
overlapping of categories may have occurred.

In addition, respondents may not have known what an
unclassified student is. Unclassified students were

those from TLU’s Extended Learning program. Students

80



affiliated with the Extended Learning programs are
primarily adult, non-traditional learners.

Questions regarding enrollment information.

For the present study, questioﬁs 16 through 31,
the main portion of the survey, were listed as reasons
influencing students to attend summer school. Those
questions were chosen from previous studies researched
in the past. However, students from the\p?esent study
indicated the following responses: improve grade point
average, graduate on time, and get off academic
probation. For future study consideration, the
reasons sfated above should be included in the main
portion of the study.

| Question 17 asked to students if they were
registered for a course to'reduce college expenses.
Students wanting to reduce College expenses may be
concerned with»speedinguup completion towards their
degree. Therefore, Question 17 could have been
reworded to ask students to explain their reasons for
wanting to reduce college expenses (i.e., to graduate
in four years or less). Further, from the question it
may have been unclear that the respondent needed to

identify long-term expenses for college payment.
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Question 19‘asked studehts if they attended
summer school‘to‘maintain on—campus empioyment. The
question should have allowed students to specify if
their on-campus employment is part of their financial
aid, work.study package.

Question 20 asked students if they attend summer
school to get away from home. Two or three additional
‘questions could‘have been designed from Question 20.
Respondents would have been able to indicate if want
to get away from home because they want to be away
from their home environment, family, or friends. For
sbme, particularly the international students, their
home may be too far away and travel costs are very
exXpensive.

Question 25 aeked students if they attended
summer school to get out of working at home. The
question does not identify reasons for not wanting to
work at home. Some responses may have included that
students could not find a job at heme, and make more
money in the city or toWn of their college, or did not
want to perform work responsibilities fequired by
their parents (i.e., babysitting, farm or field work,

family business).

82



Question regarding main reason for attending

summer school.

Question 34 asked students to identify their main
reason for attending summer school. If the
instructions with the question had asked students to
select one reason from the list of factors cited in
Questions 16 through 31, then evaluating students’
responses,wouid have been clearer, more precise, and

consistent.

Implications for Future Research and Practice
Because a study of this nature has.not been
conducted at TLU, this research provides a basis for
future comparative énalysis ana research. Responses

from thisbstudy have provided a format for future
studies. Further, the study provided valuablé
information that TLU administration may use to
evaluate their summer progtamming. Information from
this research may be valuable to other colleges and
universities, especially small, private institution,
wanting to improve their summer school recruitment and

retention.
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Research.

TLU has not conducted any studies
researching the effectiveness and services of their
summef school'programming. Over 90% of the survey
respondents for the present study said they rely on
summer school for.academic‘reasons, many citing a
desire to speed up théir progress towards graduation.
By speeding up progress towards graduation, students
will enter the job market sdoner after completing high
school. Future studies evaluating the length of
studenté’ preparation and the university’s ability to
help students grow as professionals in given amounts
of time could help TLU in making decisions on |
increasing and improving summer programming. The
following'includes a list of future studies that could
bé considered at TLU:

vl. A study toldetermine factors influencing the

decision of students who do not attend summer

school.

2. A study employiﬁg a different methodology
that uses a different sample, different
procedures, and uses different questions to
evaluate the goals ofithe study. Studies of

summer school enrollment factors could
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evaluate students during the fall or spring
semesters, prior to possible future summer

school enrollment. bifferent methods could
also incorporate focus groﬁps or interviews.

3. A study grouping survey responses according to
vafiables considered in the background
information section, to find the differences
between groups classified according to age,
gender, classification, grade point average,
and financial aid.

4. A study to‘compare enrollment rates of 1994-97
summer school students to.that of those who
attended summer school after 1997. During
1994-97, TLU offered a voucher program whereby -
studehts reéeived one summer course free.

5. A study to determine if students who attend
one or more summer‘sessions are actually
graduating in less time than students who do
not attend summer school.

6. A study to determine if students learn more
effectively during the summer terms compared

to the fall and spring.

85



Practice.

The present study can be used as a starting point
to further evaluate summer school programming at TLU.
Although, this study was conducted at TLU, other
private colleges may find this research useful in
promoting its own summer school services. The
administration may consider expanding summer course
offerings since over 90% of the respondents were in
summer school to speed up pfogress towards their
degrees as well as graduate on time. The present
study will allow TLU to engage in further studies
determining students’ satisfaction with the services
provided during the summer. Further, TLU can evaluate
its marketing strategies for encouraging students to
enroll in summer courses. Since the majority of
studenté made their decision to attend summer school
during the spring semester, TLU may want to capitalize
and market their summer courses to students early in
the spring. Because half of the students are
receiving fiﬁancial aid, TLU may want to find ways to
increase grant and scholarship funds students can use

for summer study.
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Conclusions

This study was designed to examine reasons why
students attend summer school at TLU. There were 128
students involved in the study. Thére were 263
students enrolled in courses at TLU. The.éample
consisted of 48.6% of the available students for the
study. The goal of the study was‘to determine the
extent to which academic, social, financial, or other
facfors influence students to enroll in summer school.
Over 90% of the respondents cited academic reasons as
either a main or secondary reason. Specific academic
factors included speeding up graduation, graduating on
time, and easingvcourse load for the long-term
semesters.

TLU may consider offering moreAcourses during the
summer term so that more students will have the
opportunity to take summer classes. A select few of
the academic courses from each department are offered
during summer session. Academic departments and
schools may want to coﬁsider increasing the number and

variety of courses to be offered in the future.
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Summagx

The focus of this chapter was to analyze the data
gathered from this study with other studieé and data
done in the past. The study determined if students at
TLU were motivated to attend summer based on reasons
concluded from other studies. Other studies claimed
that students were motivated to attend summer school
because of academic, financial, and social reasons.

In those studies, the authors concluded that students’
main reason for enrolling in summer school was based
on academic reasons: speeding up progress towards
graduation and graduating on time. The present study
concluded that over 50% of the sample population were
taking courses in the summer “*to speed up progress

towards graduation” and “graduate on time.”
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Summer Session Survey

The purpose of this survey is to gather information as part of a research project concerning summer school at
TLU. You are under no obligation to participate in this study. Your completing and returning the
questionnaire will be taken as evidence of your willingness to participate and your consent to have the
information used for the purposes of the study. Your responses to this survey will have no impact or influence
towards your grade.

Part I. Background Information
Please circle the appropriate response that relates to you.

1. My age is a. 17-22 b. 23-30 c. 31-40 d. 41-50 e. over 50
2. My genderis: a. Male " b. Female
3. My classification is: | a. Fresh b. Soph c. Junior d. Senior

4. My ethnicity/race is

a. African American b.Hispanic c. International d. Caucasian
e. Other '
5. I receive some form of financial aid ayes b.no

6. My current GPA (Grade Point Average) is
a. Below 2.0 b. 2.01-2.50 c. 2.51-3.00 d. 3.01-3.50 _ e. above 3.50

7. My permanent residence is
a.  within the city of Seguin (if this is your answer go to question #8)
b. outside Seguin but within commuting distance to TLU.
C. outside Seguin and beyond commuting distance to TLU.

If you answered "a'" to question #7
8. Do you live
a. in TLU campus housing
b. off-campus

9. My current major is (please specify)

10. My career choice following graduation relates to:

a. government

b. teaching or higher education
c. business orindustry

d. self-employed

€. . other (please specify)

11. The number of hours per week that I work is
a. 35 hours or more per week on average
b. between 20 to 35 hours per week on average
c. between 1 and 20 hours per week on average
d. none - I am not currently employed

" 12. T last attended college level summer school in (please wtite year and institution)
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(cont. page 2)

13. This summer session I am registered as:
an undergraduate student

an auditor

a visiting undergraduate student
an international student

an unclassified student

SR

14. During the Spring 1999 semester, the number of 3 credit courses I was registered for was:
none

one course

two courses

three courses

morte than three courses

ocpoTe

15. During the Summer session 1999 semester, the numbeér of 3 credit courses I am registered for:
none

one course

two courses

three courses

more than three courses

opo o

PART II. Enrollment Information
I am registered for a course (or courses) this summer session

16. because I expected the class size to be small a. yes b. no
17. to reduce my cost of college expenses yes no
18. to use up scholarship/grant funds yes no
19. to maintain my on-campus employment yes no
20. to get away from home o yes no -
21. to pick up a dropped course yes | no
22. to take a course that was offered only at this time yes ‘no
23. to meet my financial aid requirements yes no
24. to get a particular mstructor yes no
25. to get out of working at home ' yes no
26. to ease my course load during the regular session yes no
27. to maintain my housing during the summer (Use up lease) yes no
28. to speed up completion of my degree yes no
29. to remain closer to my friends, boyfriend, or girlfriend yes no
30. to pick up a course that I failed _ yes no
3i. because I enjoy the summer learning experiences yes no
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32. for reasons not listed here (please describe)

(eont. page )

33. Iplan to attend Summer School in 2000 yes

34. My main reason for deciding to attend summer school was (please specify)

no

35. My decision to attend summer school (in 1999) was made during;
Aug.-Dec. 1998

Jan.-Feb.-Mar. 1999

Apr.-May 1999

June 1999

At another time not listed (please specify)

o0 op

97



APPENDIX B

98



Research Questions

MATRIX

Survey Questions

I am registered for a course
or courses- this summer..

1. To what extent do
TLU students report

attending school for
academic reasons-?

16. because I expected the
class size to be small.

21. to pick up dropped
courses.

22. to take a course that was
offered only at this time. -
24. to get a particular
instructor.

26. to ease my course load
during the regular session.
28. to speed up completion of
my degree.

30. to pick up a course that
I failed.

31l. because I enjoy the
summer learning experience.

2. To what extent do
TLU students report
attending school for
financial reasons?

17. to reduce my cost of
college expenses.

18. to use up
scholarship/grant funds.

19. to maintain my on-campus
employment.

23. to meet my financial aid
requirements.

27. to maintain my housing
during the summer (Use up
lease) .
3.. To what extent do 20. to get away from home.
TLU students report 25. to get out of working at
attending school for home. ”
social reasons? 29. to remain closer to my

friends, boyfriend, or
girlfriend.

4. To what extent do
TLU students report
attending school for
other reasons?

32. for reasons not listed
here.
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Summer 1999
Mam Campus Summer Session I (May 26 —July 1)

1st Period (7:30 a.m. - 8:50 a.m.)
Call # Course # and Title

1101 ART 131
-1112  ENG 231

1104 HIST 370

1116 MATH 133

2nd Period (9:30 a.m. -10:50 a.m.)
Call# Course # and Title

1105 BA 231
1123 BIO 147
1114 COM 233
1113 ENG 238
1100 GEC 131
1103 HIST 233
1110 KIN 122
1126 PSY 131
1107 SOC 130
1119 STAT 374
1128 THEO 334

3rd Period (11:00 a.m. -12:20 a.m.)

Call # urse # and
1106 BA 378
1121 BIO 143

1115 COM 232
1120 CSCI 133
1102 HIST 131
1109 KIN 121
1117 MATH 138
1118 MATH 231
1108 SOC236
1129 THEO 333

To be announced

Room
Basic Drawing in Colorado & NM CANCELED
World Literature I : WH 109
Texas & The Borderlands WH 116
College Algebra BC 205
Room -
Principles of Accounting I WH 116
Human Anatomy & PhysiologyI = CANCELED
Media Institutions CANCELED
American Literature I WH 210
English Composition & Comm I CANCELED
World Heritage I WH 206
First Aid & Medical Self Help FC 101
Intro to Psychology WH 109
Intro to Sociology CANCELED
Statistics BC 205
History World Religions WH 119
Room
Business Communications WH 116
Biological Systems I MS 203
1122 BIO 143L Lab also required meets MW 1:00-4:00p.m.
Intro to Symbolic Processes CANCELED
Applications Software ASC Lab
American History I CANCELED
Health Related Fitness FC 101
Elementary Functions BC 205
Calculus I CANCELED
American Minorities WH 206
New Testament Studies WH 109
TBA -

1125 THEO 439A Intemnship in Youth Ministry
Instructor permission/signature required

Instructor

Metereau
Gesick
Musgraves

Instmi:tor

Huntsman
Schulze
Mao
Roswell
Dicke
Abbasian
Beck

Instructor
Cook
Springs
Springs

Rivera

Springs
Musgraves

Guy
Beck

Koenig

Courses meet five days a week (unless indicated otherwise). TLU reserves the right to set a minimum of
number of students for courses to make.
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Summer 1999
Main Campus Summer Session X (July 7 — August 11) -

~Ist Period (7:30 a.m. - 8: SOam)

Call # Course # and Title Room : Instructor

1206 BA 337 Principles of Marketing WH 116 Lockard

1212 BIO 130* Basic Biology (meets M-R) MS 203 Jonas

1213 *BIO 130L lab also required meets MW 1:00-4:00p.m. '

1204 HIST371  History of Women in the U.S. WH 119 Hardman

2nd Period (9:30 a.m. -10:50 a.m.) ’

Call# Course # and Title Room tructor

1205 BA 232 Principles of Accounting IT WH 116 Cookl

1216 BIO 148* Human Anatomy & Physiology . CANCELED

1218 BIO 242* Microbiology CANCELED

1202 ENG 239 American Literature I WH 210 Bednar

1200 GEC132 English Composition & CommII ~ WH 206 Randolph

1202 HIST132  AmericanHistory I WH 119 Hardman

1210 MATH 136 Calculus for Business & Economics BC 205 Rivera

1221 THEO 133  Introduction to Theology CANCELED

3rd Period (11:00 a.m. -12:20 p.m.) .

Call# Course # and Title Room - truct

1201 ART 233 Basic Painting ’ CANCELED

1207 BA375 Principles of Management WH 116 Lockard

1215 BIO 144%  Biological Systems II MS 203 Springs

1214 *BIO 144L also required meéts TR 1:00-4:00p.m.

1220 BIO 235 Principles of Nutrition KS 209 Clapp

1208 ENG232 World Literature I WH 210 Woodruff-Wieding

1211 CSCI133 Applications Software _ ASCLab Rivera

1203 HIST 234  World Heritage II CANCELED

1225 POLS 231 American Politics I CANCELED

1229 PSY 236 Developmental Psychology CANCELED

To be announced .

1224 THEO 439B Intemsblp in Youth Ministry TBA Koenig
Instructor permission required

Courses meet five days a week (unless indicated otherwise). TLU reserves the right to set a minimum
numbcr of students for courses to make.

CourSes available at the Randolph Center in summer include:

BA 231 Prin Accounting I BA 472 Human Resource Mngmt ~ CSCI 379 Special Topic
BA 339 Legal Bnviro of Business BA 480 Governmental Accntg GEOG 134 Cult Geogra:phy
BA 376 Managerial Accounting ~ BA 375 Prin of Management CHEM 133 Intro Chem.lstry
BA 433 Intl Financial Mngmt STAT 374 Statistics BA 337 Prin of Marketing
ART 136 Art Appreciation SOC 236 American Minorities

These are evening courses that meet one or two nights per week for four hours per night. See Randolph
Center summer schedule for further information on costs and registration.
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