ED 353 379 CE 062 770
AUTHOR Johnson, Ann; And Others
TITLE Developing Professionalism in the Child Care

Industry. An Instructional Program Guide for Child
Care Workers.

INSTITUTION Southwest Texas State Univ., San Marcos. Center for
Initiatives in Education.

SPONS AGENCY Office of Vocational and Adult Education (ED),
Washington, DC. National Workplace Literacy

Program.
PUB DA.E 52
CONTRACT V198410216
NOTE 121p.; For related documents, see CE 062 769-773.

AVAILABLE FROM School of Education/Center for Initiatives in
Education, Southwest Texas State University, 601
University Drive, San Marcos, TX 78666; or San Marcos
Literacy Action, P.0. Box 907, San Marcos, TX

78667.

PUB TYPE Guides - Classroom Use - Teaching Guides (For
Teacher) (052)

EDRS PRICE MF01/PC05 Plus Postage.

DESCRIPTORS Adult Basic Education; Associate Degrees; Child

Caregivers; *Child Care Occupations; Child
Development Specialists; *Classroom Techniques;
Community Involvement; *Curriculum Development;
Instructicnal Materials; *Job Skills: Job Training;
*Literacy Education; Occupational Home Economics;
Program Development; Program Guides; Program
Implementation; Reading Skills; School Business
Relationship; *Student Evaluation

IDENTIFIERS Workplace Literacy

ABSTRACT

This program guide documents a child care job family
curr:culum that develops competence in generic work force education
skills through two minicourses: Basic Issues in Child Care and Child
Development Associate. An annotated table of contents lists a brief
description of the questions answered in each section. An
introduction presents a program abstract and a guide overview. The
remainder of the guide is structured according to the four stages in
the preocess of setting up a work force instructional program:
partnership building, curriculum development, actual instruction, and
evaluation. A detailed table of contents to each section outlines the
steps involved in completing each stage. The section on developing
partnerships identifies some key partners and structures for
achieving their involvement. The section on developing curriculum
describes some structures for assessing and organizing input from a
variety of sources. The section on teaching the class presents a
curricular model with specific examples of daily classroom
activities. The section on assessment and evaluation describes a
variety of assessment tools and discusses their advantages and
disadvantages. Appendixes include sample lesson plans, evaluation
forms, local promotion of the project, and a selected bibliography
divided into work force skills (59 items), background theory (47),
and practitioner resources (20). (YLB)




Developing Professionalism
in the Child Care Industry:
an Instructional Program Guide

for Child Care Workers

ED353379

Workforce Instructional Network

o SESTCOPY AVAILABLE




Developing Professionalism
in the Child Care Industry:

an Instructional Program Guide
for Child Care Workers

Ann Jehnson, M.S.
Patrice H. Werner, Ph.D.

David C. Caverly, Ph.D.

Serics Editor:
David C. Caverly, Ph.D.

Workforce Instructional Network
Center for Initiatives in ducation
School of Yiducation
Southwest Texas State Umversity

1992




Contributors to WIN

Stan Ashlock, Evaluation Assistant

Mr. Ashlock conducted interviews and observations with workers, tcachers, and
cmployers and collected essential information for the outside cvaluator. He also helped
obtain inter-rater reliability for the qualitative assessment tools and adapted the Daly and
Miller Writing A pprehension Scale to a workplace context.

Lisa Bagwell, Administrative Assistant
Ms. Bagwell provided administrative assistance such as balancing ledgers, handling
correspondence, and purchasing supplics.

Karen Burrell, Iusiructor

Ms. Burrell designed lesson plans and taught courses for the Equipment Operator Job
Family. She was responsible for the initial draft of all instructional program guides.

David C. Caverly, Program Director

Dr. Caverly initiated the premise of delivering workforce literacy to small businesses in a
small city, wrote the grant proposal with assistance from Ms. McBride, and created the
WIN Instructional Model. He played a role in the development of the Small Business
Literacy Task Analysis, assisted in the development of curricula for all four job familcs,
presented two staff development workshops, assisted in the staff development activitics
for the Child Care job family. Morcover, he selected some and developed other
assessment instruments for all four job familics, wrote the “Assessment and Evaluation™
section on all four curriculum guides, and scrved as General Editor for all four
instructional program guides.

Jonathan C. Engel, Project Director

Mr. Engel ensured that all grant activities were performed effectively and efficiently. In
addition to overall supervision, he formed and chaired the WIN Advisory Council,
inittated and developed the multiple partnerships in our instructional network, negotiated
consensual approaches to achieve stakcholder buy-in, and led focus groups for the
purposcs of formative and summative cvaluation. Mr. Engel wrote the “Developing
Partnerships” scction of all the instructional program guides.

Dorcas Garcia, Limited Inglish Proficiency Specialist
Ms. Garcia conducted bi-lingual classes with workers of limited English proficiency in

the Custodial, Manufacturing , and Equipment Operators Job Familics. She also
conducted staff training in Spanish.

Ann Johnson, Iustructional Coordinator

Ms. Johnson designed curricula, developed lesson plans, and taught classes in the Child
Care Job Family. As instructional coordinator, she trained, and conducted staff
development activities for instructors in that job family. She wrote toe “Developing
Curriculum™ and “Tcaching the Class™ sections of the instructional program guide for this
job family.




Margaret L. Johnson, lnstructor

Ms. Johnson developed curriculum and lesson plans for the Reading/Writing
Improvement course. She taught classes in both the Custodial and Manufacturing Job
Familics and playced a major role in designing the qualitative assessment Instruments.
She was responsible for the design and layout of all WIN instructional program guides
and managed the process of publishing these guides.

Pamela G. McBride, [ustructional Coordinator

Ms. McBnde designed curricula, developed lesson plans, and taught classes in the
Custodial, Manufacturing, and Equipment Opcrator Job Familics. She also developed
many of WIN's evaluation forms and played a major role in designing the qualitative
assessment instruments for these job families. As instructional coordinator, she traincd
and conducted weekly staff development activities for instructors in the above three job
families. She wrote the *“Developing Curriculum™ and “Teaching the Class™ scctions of
the instructional program guides for those three job families.

Larry Mikulecky, Outside Ivaluator

Dr. Mikutecky of Indiana University is a nationally recognized expert in the ficld of
workplace literacy. He provided valuable insight to WIN staff at critical junctures during
the grant period, serving as external evaluator. In particular, he provided baseline,
formative, and summative program cvaluation reports.

Joseph Piazza, Instrucior

Mr. Piazza designed lesson plans and participated in planning and cvaluation teams for
the Manufacturing Workers Job Family. He also taught classes in the Manufacturing
Workers and Equipment Operator Job Families and helped obtain inter-rater reliability
for the qualitative assessment instruments.

Erma Thomas, /usiructor Support Specialist

Ms. Thomas scrved as a bilingual assistant and substitute instructor in many classes. In
addition, she assisted the program by keeping track of registration, attendance, and other
student and in-Kind support data. She helped obtain inter-rater reliability for the
qualttative assessment instruments, and was responsible for compiling, calculating, and
verifying a variety of student achievement data for all program guides.

Gayle Slomka, Jusirucior
Ms. Slomka was an instructor in the Basic Issues in Child Care class and gathered
qualititative productivity data for the Child Care Job Family.

Patrice Werner, Curriculim Consultant

Dr. Werner developed curricula, lesson plans, and assessment instruments and taught
classes for the Child Care Job Family. She played a major role in designing the
qualitative assessment instruments and conducted a staff training on holistic writing
techniquces.

Lisa Withrow, instrucior
Ms. Withrow was an instructor in the Basic Issues in Child Care class and gathered
quatititative productivity data lor the Child Care Job Family.

9




Acknowledgments

WIN would like to thank Margaret E. Dunn, Exccutive Director, Center for Initiatives in
Education and John J. Beck Ed. D., Dean, School of Education, SWTSU for their
administrative and moral support as well as their genuine interest in the success of the
Workforce Instructional Network.

We would also like to thank the San Marcos Chamber of Commerce, the Hispanic
- Chamber of Commerce of San Marcos, and all of the employers. supervisors, workers,
and members of the WIN Advisory Council for their active participation and interest in
workforce education in the San Marcos arca. Together, we have demonstrated to cach
other just how important an educated workforee is to the future of our community-.

A special thanks to Judy Giover, Dircctor of First Baptist Church Child Development
Center; Blye Dollahite, Tducation Coordinator, Head Start programs of Community
Action [nc. of Hays, Caldwell, and Blanco Counties: Susan Porter Smith. Diannc Insiey,
and Michelle Scott of the San Marcos Public Library.

For morc information or additional cepies of this guide please contact one of the
following:

Decan, School of Education
SWTSU

601 University Dnve

San Marcos, TX 78606

Exccutive Director

Center for Initiatiy es in Education
SWTSU

601 University Drve

San Marcos, TX 78666

Treasurer, San Marcos Literacy Action

P.O. Box 907
San Marcos, TX 78667

Funds tor the development and printung of this publication were provided under Grant VI198A 10216,
National Workplace T teracy Demonstration Grants, U8 Department of Education

The nformation presented here is not necessarily endarsed by the State of Texas of the United States
Department of ducation

Southwest Texas State Unnversity, a member of the Texas State University Syatem, is an alfirmatin ¢ action,
equal opportunity educational msttution

© Ann Johnson, Patrice Holden Werner, David C. Caverly

6




INtroduction . ..ot 2
What is this book abowt? This section precenls an abstract of our prograni..

Building Partnerships ... 3
Who should we coniact 10 begin our program? How can we gather ideas from a
varieltv  of sources?  Effective workforce education programs depend on
collaboration front many sources. This section identifies some kev partners and
structures for achieving their involvement.

Developing Curriculum..............cccoiiiiii e 18
How do we figure out what elasses to offer? What should each class include? How
will we identifyv what workers showld be in each class? Input from kex stakeholders--
including educators, workers, supervisors, mmanagers, and funders--is crucial 1o
creating contextualized, participatory instruction.  This section describes some
structures for accessing and organizing input from a varieiy of sources.

Teaching the Class ..o e e 24
How do we organize so much information into finite classes? What do we do in the
classroom each dav? Contextualized, participatory instruction can require some
flexible strategies from instructors. This section preseunts a curricular model. with
specific examples of daily elassroom activities.

Assessment and Evaluation ... 3i
How dowe measure progress? Diverse assessment instruments can be used for a
muanber of purposes. This section describes a variety of assessnient 1ools and

discusses their advantages and disadvantages.

APPERAICES ...ttt e et ... 40




Introduction

Workforce cducation, as distinguished from job training, emphasizes instruction in
learning how to learn because of the swiftly changing nature of the workplace today. Our
focus through the Workforce Instructional Network (WIN) was to work with small
businesses in a small town to design instruction aimed at improving the literacy skills of
individuals currently in the workforce. We accomplished this by forming a partnership
between Southwest Texas State University (SWT), the San Marcos Chamber of
Commerce, and the San Marcos Hispanic Chamber of Commerce. The success of our
project supports the usc of a process-oriented education model which emphasizes
transfcrable skills presented in a series of mini-courses from five to fiftecn weeks.

In order to develop our curriculum according to an education model, we identified those
generic workforce education skills underlying job families rather than concentrating
solely on the content knowledge necded for a particular job. Through developing
compelence with these skills, we hope to have equipped workers for future job changes,
many of which cannot even be anticipated :n the fast-moving business environment of
today. Morcover, these newly developed literacy skills will provide a strong foundation
from which the workers can cducate themselves given new workforce cducation
demands, resulting in future training savings to the businesses involved. This future
cfficiency aspect is particularly relevant to small businesses which often rely on on-the-
job training by supervisors.and co-workers rather than maintaining training staffs.




Building partnerships

Backgr().und and context

Write a grant proposal

Learn about the problems of business

Develop a partnership

Implement a communitv-based workforce education model
Define the mission and connect with partners

Build on existing resources

Reconcile federal priorities with local realities

Develop an on-going communication structure
Demonstrate what for whom

Develop ideas about future support after existing funding
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Background and context

The Workforce Instructional Network (WIN) started in May, 1991 through a grant
(#V 198A10218) at Southwest Texas State University (SWT) from the Office of Adult
and Vocational Education, United States Department of Education (USDOE) to establish
a National Workplace Literacy Demonstration Project for small businesses. This
National Workplace Literacy Project arosc out of a concern that the U.S. cconomy was
losing its competitive edge in part becausc the skills of U.S. workers were deficient
relative to those of workers in competing nations. In the national discourse about
cconomic competitiveness and the quality of the American workforee, images of workers
in huge automobile and steel plants in urban areas predominated. However, 97% of the
nation's towns and citics have populations of less than 50,000 pcople (Census Tracts,
1983). Many of them are like San Marcos, Tx., a community that is characterized by a
multitude of small businesses and an educationally disadvantaged workforce. This guide
is designed to assist practiioners in designing and implementing workforce education
programs for small businesscs, particularly child carc providers.  Since sinall child care
centers rarely budget funds for workforee education activities, the guide will start from
the assumption that practitioners will seck grant funds, at lcast for the start-up phasc of
their workforce cducation programs.

Write a grant proposal

We began by approaching a local leadership group of child care providers (the San
Marcos Child Care Dircctors Group) for assistance in conducting a general needs
assessment of child care providers in the community. A preliminary questionnaire
regardir.g their training nceds was distributed to the members of this group at onc of their
monthly mectings. Answers on this questionnaire documented that they had a general
nced for increased employee training in a variety of skills.

To further verify the need for this project community-wide, a needs assessment was
completed via personal interviews and phone surveys of 207 of the busincsses and
industrics in the San Marcos community. A broad range of the business community
including manufacturing, communication, government, cducation, retail trade, financial,
and child care sectors were contacted. Results of this assessment identified over 600
workers in these twenty businesses alone who were in immediate need of basic literacy
skills ranging from rcading work order forms and filling out quality control shects
accurately, to basic mathematical computation skills including fractions, decimals, and
percentages, to advanced mathematical computation skills up through algebra, to rcading
safety memos and warning labels on chemicals, to basic computer literacy. word
processing, using disk opcrating systems, sprcadsheets, databases, and
teleccommunications. This information demonstrated to us that business owners pereeived
a need for workforee literacy education for the San Marcos workforce. Due to this need,
the potential of developing workforee literacy education for small businesses, and the
partnership that was created, the grant was awarded.

4 Developing Professionalism i the Child Care Industry
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Learn about the problems of business

During these discussions with San Marcos Child Care Directors Group, it was
continuously made clear how important it was for us to avoid preconceived notions zbout
their needs and goals. Our early discussions provided a forum where, through active
listening, we were able to understand some of the challenges cach was facing in an
increasingly competitive marketplace. We found these child care providers were often
faced with accelerating rates of change and the need to try new ideas, yet the workforce
available to them was poorly equipped to learn new processes and adapt to these changes.
The child care workplace often requires little, if any, prior training for employment.
Further, the tow wage and high turnover rate for child care providers does not attract a
large pool of highly literate workers. Once employed in a child care center, continuing
in-scrvice requircements vary from state to state. In Texas, for example, child care
providers are required to have only 15 hours of in-service training annually. Most of this

In-service training is not literacy-based. thus not providing child care providers with the-

strategies 1o [carn about child care on their own.  The "content training” nature of these
in-services require future training to disseminate more content. The mini-courses offered
in this guide arc a model for literacy-based child care cducation for any child carc
dircctor that pereeives the need for a more skilled, literate workforce.  Following our

curriculum, child care providers will become more literate and thus more empowered 1o
improve themsclves.

Develop a partnership

Based on these discussions and the results of the needs assessment. the proposal
development tcam proposed a partnership between Southwest Texas State University, the
San Marcos Chamber of Commerce, and the Hispanic Chamber of Commerce
(representing the small businesses including the child care providers). This partnership
developed a maodel for offering cffective job-related literacy education for the multiple
small businesses that are the mainstay of many local cconomics. The guiding concept of
the proposed model was to develop a community-based approach to workforee education,
Clearly, it would not be cost effective or logistically feasible to provide instruction to two
or three child care providers at different child care centers across the community. At the
samc time, it might be difficuit for employers to release child care providers to meet at a
location in the community.

Our task then was more complicated, or at feast different, from traditional workforce
cducation programs which arc more often partnerships between community colleges and
large manufacturers (Chisman, 1992 ; USDOE, 1992). Our stratcgy was to develop
cducational programs for job familics, rather than specific workplaces. The job familics
we served were Custodial, Child Care, Manufacturing, and Equipment Opcerators.

1l
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Implement a community-based
workforce education model

An initial WIN objective was Lo raise community awareness about the need for workforce
cducation. The first step was 1o establish our position and identity within the community.

We had to establish who we were, where we were, and why we were there. This step may

appcar obvious, though our expericnce indicates that this is not the case.  Although
representatives from the child care community had been helpful in the proposal
development phasce, upon funding 12 months later, we had to remind them of who we
were and why we were secking their involvement in the project. At a recent meeting of
project directors sponsored by USDOE, similar storics were reported from around the
couatry. It is recommended, therctore, that USDOE strcamline 1ls proposal review
process. Whether this oceurs or not, future projects must consider continually informing
partners to anticipate changes in personnel.

Define the mission and connect with partners

Our next step was 1o (re)define ourselves and our mission to the San Marcos Child Care
Directors Group and to convinee them to by in to the project. Since our program was of
benefit to the their members, but not directly to the group itself, their support was
nominal. They agreed to add the I'C\p()l]\lbl]ll\ of becoming the WIN Child Care
Advisory Council while pla:i Ing an active role in recruiting child care providers and
publicizing our services to local child care centers. This partnership with the San Marcos
Child Carc Dircctors Group gave us valuable and needed credimility with arca child care
providers and facilitated initial necgotiations with child care owners and managers who
became activ e participants in the network.

Despite the limited role that the San Marcos Child Care Directors Group plaved in the
construction of WIN, we would recommend involving such organi, attons n the
development of multi-stranded workforee education initiatives which target small
businesses.  Specifically, we recommend identifving individuals active 1n such
organizations who have a strong interest in workforce education carly on m the planning
phasc. Mecct with them to learn as much as vou can about the prevailing perceptions of
the preparedness of the local workforee. Among other things, they can help you identily
specific child care providers who are likely to be receptive to vour proposed program.

If possible, also get trade organizations and the local chambers of commerce involved in
the development of your workforee education plan. Their involvement carly on will
strengthen therr commitment in the implementation phase as well as the proposal 1tselt,
rcgardicss of from whom vou are sccking funding (c.g., federal or state agencics.,
foundations, local resources, and/or the targeted employers).

Working with the Child Care Directors Group., chambers of commerce, and other trade
organizations is particulariy critical to the success of community-based approaches to
literacy development. Such organizations are mstrumental in the development of the
local cconomic development strategy, and the quality of the local workforee 1s always a
critical component of any such stralegy. Let them know you are capable of enhancing the
skills of Tocal child care providers and, with them, determine which sectors of the local
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workforce are currently considered most ¢ritical to the economic vitality and quality of
life of your community.

The position the WIN staff decided to establish was that of a community-bascd workforee
cducation imttiative which would raise awareness of the need lor job-related literacy
istruction across the private and public sectors and concentrate the knowledge and
resources of multiple employers, employees, cducators, and community representatives
on the problem of workforce and community development. From the onset, WIN staff’
advocated the development of literacy programs that would be flexible cnough to meet
the needs of multiple workplaces. This was important to cstablish because it was not cost
clffective to customize workplace instruction for a particular small workplace that might
only have two or three child care providers who would participate.  Furthermore, the
WIN staff wanted to demonstrate that workplace instruction could be contextualized to a
set of proficiencies common to a particular job family rather than a particular workplace.
Such an approach was the foundation of our model of workforce education for small
businesses and should be of critical interest to other literacy practitioners interested in
working with small businesscs.

Build on existing resources

A sccond and cqually important reason for choosing a community-based approach to
workforee education was the existence of a strong community-based literacy initiative
alrcady in San Marcos with which most of the WIN siaff had been associated previous to
implementation of this project.  Building upon existing resources strengthens the
community effort and minimizes duplication.  San Marcos is a community that has a
significant adult litcracy problem.

Several organizations were addressing this problem prior to the establishment of the WIN
project.  The San Marcos Public Library has a very active literacy and General
Educational Development (G.E.D.) degree preparation program in place. In addition,
various community agencics had combined cfforts and resources to establish a family
literacy program in a public housing complex and to enhance existing programs in order
to meet the requirements of the Job Opportunities and Basic Skills (JOBS) program for
Aid to Families with Dependent Children (AFDC) recipients authorized by the Family
Support Act of 1988. The Program Dircctor with one of the Instructional Coordinators
had developed a general workforce education class for custodians working in the Physical
Plant at the university. In addition, the Educational Council of the San Marcos Chamber
of Commerce (itsclf @ community-bascd organization) had supported the establishment of
alocal literacy council. This culminated in the formation of San Marcos Literacy Action
(SML.A), a community-based organization dedicated to overcoming functional ifliteracy.

In short, given WIN's objective of establishing effective literacy programs for multiple
small employers and in the context of existing literacy initiatives, 1t was evident that the
WIN staff should extend the pre-existing community-based maxdel to meet the needs of
focal emplovers and to establish a public/private scctor initiative aimed at overcoming
functional illiteracy in the workplace as well as in the community. The pnmary vei.: cles
for accomplishing this community-wide effort toward workforce literacy and cconomic
development were the WIN Advisory Council and San Marcos Literacy Action. These
groups had overlapping memberships and complementary missions. Expressed in terins
of raising community awareness, a primary WIN public relations theme was developed:
Workforce development alwavs equals economic developmeni. In complement, the
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primary theme of SMLA was an educated workforce (which includes the unemployed
and under-employed) which can enhance the quality of life in the community and the
development of effective and accessible literacy programs as an investment in the future.
As in most communitics, business Icaders and citizens arc decply concerned about the
quality of public education, and it was therefore of valuc to emphasize that child care
providers arc also parents, and their participation 1n literacy programs will enhance their
capability to be involved in their children's education. This community-wide effort was
possible duc to the small city context for our workforce literacy education. I you
replicate these mini-courses in another small town or city, we would recommend you also
develop a community wide effoit at workforce and generatl literacy development.

Whilc WIN belicves that it made the right choice tn choosing a communily-bascd
approach to workforce cducation in Sar Marcos, we do not necessarily believe that it is
the only approach to workforce education initiatives that target multiple small employers.
Rather, we rccommend that practitioners carcfully analyze the context in which they
intend to operate and choose their approach based on that analysis. A significant factor in
vour analysis should be demographics. For example, you may choose to operate in a
community larger than San Marcos that has a large number of child care centers. In such
a conlext, a community-based approach to workforce cducation may well be too
ambitious. You would probably have great difficulty galvanizing the interest of enough
key olavers in the community to make it worth your cffort. It is important to be
cognizant of the diverse problems, challenges, and opportunitics that make up community
lire. The larger the community, the more diverse, and the more likely that certain sectors
of the community will take ownership of certain issucs and other sectors will do the same
with other issucs. A pronusing strategy for developing programs for small employersin a
mcdium-sized or large city might be to target a particular trade or job family and initiate a
partnership with the emplover trade organization and/or the labor union to which the
majonty of employees belong.

In cconomic terms where there is a greater division of labor, a greater division of literacy
programs for labor ts probably desirable. For example, a large high-tech company may
want one basic skills program for its chip manufacturing division and another onc for its
hardware assembly workers. (It is important to note that major components of two such
programs could be, and probably should be, the same.) In a small community
characterized by small employers like San Marcos, the division of labor occurs at the
level of the individual business, cach needing labor for onc or two product lines of
customer services.  The division of labor is to some degree community-based and
thercfore we chose a community-based response.

14
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Literacy in San Marcos-- Preliminary Statistical Summary

City of San Marcos (1990 Census)

Total population White Hispanic Black
28473 22,527 (719%) 10,571(37%) 1,.535(.05%)

Note: Totals do not equal 100% because many residents identified themselves as
both white and Hispanic

According 1o 1980 census and recent SMCISD surveys 46% of the adulis over the

age of 25 do not have a high school diploma. This represents approximately 11,000
people.

San Marcos Consolidated School District

Total population Anglo Hispanic Black
6,000 + 34% 63% 2.5%

SMCISD statistic: The San Marcos High School class of 1990 entered the ninth
grade with 562 studenis. It entered the twelfth grade with 337: 40 % of the
Sfreshmen did not make it 10 the beginning of their senior year. Of that 40%., 77%
were Hispanic. Statistics for how many students dropped out in the twelfth grade
are not available at this time. Nor are statistics available on the number of students
who did not enter the ninth grade.

Adult and Family Literacy Programs in San Marcos

Total Population Hispanic Other
Adult: 1,250 86% 14%
Children: @120 79 children attended Project PLUS last year
30-40 children attend ROOTS program at Jackson Chapel

Note: These statistics do not include local adults who have attend programs at Gary
Job Corps, Rural Capital Arca Private Industry Council, the PRIDE Center (@ 70
students), or the Hays County Law Enforcement Center.

1,250 adults (.5% of the voting age population) put in a minimum of 36,000 hours of
parlicipation in area literacy programs.

Conclusion: There are at least 10,000 aduits out there without a high school
diploma and many more that are functionally illiterate.

Building Partnerships
g p
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Reconcile federal priorities with local realities

Since many workforce education programs for small businesses are likely to be grant
funded, practitioners must rcconcile the funding agencies priorities to local realities. In
the case of the National Workplace Literacy Demonstration Program (NWLD), USDOE
strongly urged practitioners to: 1) obtain at least a 30% in-Kind and/or financial
contribution from their partners; 2) link instruction to the literacy requirements of actual
jobs; and 3) measurc the impact of literacy instruction on worker proauctivity.

While the WIN staff supported all of the above prioritics, it was a challenge reconciling
each of them with local wockplace realitics. In its literacy program for child care
providers, it was quickly established that most child care centers simply could not afford
to contribute to the project. Parent fees for child care are the major source of revenuce for
most child care programs. These fees are usually able to support minimum wage salarics
for employecs with littie or no provision for employee benefits. Child care directors and
owners would provide more for their employees if their resources would allow 1t
However, increasing fecs is unrcalistic for most parents. Therefore, child care owners
and directors offer the best they can under difficult circumstances. Because of the
minimum wage structurc, a highly literate, trained staff is rare within a given child care
center.

Both center directors and child care providers were eager to participate, and the WIN
staff decided it had an obligation to serve child care providers, despite their inability to
pay. (Fortunately, in USDOE terminology, the child carc providers are referred to as
sites, not partners.) Therefore, WIN was not out of compliance with USDOE.
Unfortunately, it is clear that the great majority of child care centers in the country can
not afford to be a partner in NWLD projects. For more information concerning USDOE
definitions, pleasc see the Federal Register, August 18, 1989, page 34419.

Linking instruction to the literacy requirement of the actual workplace for child care
providers also proved rather problematic. Most child care providers coveted additional
information in the cducation of young children, but their prior experiences biased them to
think this could only be received through training in a short, half-day in-service (sce
above). We had to convince both the child care owners and dircctors as well as the child
carc providers of the need for educating them in workforee literacy skills so they might
continue lcarning beyond the formal instruction.

Mecasuring the impact of literacy on productivity was the most challenging of all. We
approached increasing productivity by arguing that increased literacy skills for child care
providers would have an impact not only on the child care providers themsclves, but also
on the quality of experience that children receive in cach center. Well informed, trained
child carc providers are among the predictors of quality in child care (Copple, 1991).
Furthermorc, a positive cffect is found for society as the effects of quality carly childhood
cxpericncees for children reduces grade retention and special education placement for
children in clementary school and helps childrea develop social competencies needed for
school success (Murphy & Waxler, 1989). Finally, there is an additional effect on the
consumers in the child care business (i.c., parents) where parents come to their workplace
with lessened anxiety concerning their child's care arrangements. 1t has been indicated in
recent studics that child care concerns cause more problems in the workplace than
anything clse (Texas Employment Commission, 1992). Therefore, we directly measured
the changes in child carc environment and the changes in the child carc providers' verbal
interaction with children as mcasures of increased pr tuctivity {sce below).
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Developing an on-going communication structure

In addition to providing credibility as a provider of educational scrvices, working with an
umbrella group such as the San Marcos Child Care Directors Group proved to be a uscful
structure for establishing communication with the child carc community. In the carly
stages of our project we made contact with potential child care clients through
presentations to this group. These meetings provided an excellent forum. for informing
the child care community about the importance of continuing workforce education and
how it can benefit them and their community. Just as we, as ecducators, needed to Icarn
about the needs of child care providers, so did the child care business Icaders need to
understand our educational philosophy regarding education versus training in order o
develop effective partnerships in the arca of workforee education.  Presentations of the
advantages of a workforee education program along with a nceds assessments werc given
at a monthly child care dircctors meeting. The Child Care Instructional Coordinator from
WIN continued 10 meet with the directors at future mectings for the duration of our grant.
This insured a flow of information for cach specific class as well as the more global
feedback gained from the Child Care Advisory Board.

To foster the communication for child care providers needs, we developed the WIN Child
Carc Advisory Council which consisted of representative child care directors, child care
providers, parents with children in child care, and workforce education instructors. This
Advisory Council met approximately cvery other month discussing the WiN child care
mini-courses and larger issucs in carly childhood education and care. For example, child
advocacy and community support were discussed which resulted in a visit by a state
representative that serves on the Governor’s Committee on Children and Youth. At the
cornclusion of the grant cycle, the Advisory Council decided to continue to mect to
address the identified concerns and to become the task force addressing the AMERICA
2000 National Educational Goal #1: Ready to Learn.

Another rcason for the importance of continuous communication with the child care
community is to facilitate the development of curriculum designed to appropriately meet
not only our educational criteria, but the child care providers’ needs. Always crucial in
workforce education, this becomes even more complex when working with many small
child care centers, cach having individual yet common needs.

By concentrating on developing curriculum based on workforce cducation tasks rather
than workplace specific job content, the instruction was made tlexible cnough to mecet the
nceds of participants from several child care centers.  For cxample, the Child
Development Associate (CDA) class provided writing process cxperiences with the
subject arcas related to child care. The class consisted of modeling and practicing writing
process strategics in order for participants to develop the skills necessary to
independently complete the writing requirements for the CDA credential.

This tocus on workforce cducation tasks rather than individual job content was
immediately transferable for the child care providers in several ways. In the case of these
classes, the literacy tasks were made applicable to decision-making in their own parenting
skills, problem-solving in their own classroom, and support for enhancing their own
continuing education.

We also developed a general, community-based WIN Advisory Council for all the job
familics. This served as the forum to discuss workforce education on the global, national
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and local levels. We began by informing the WIN Advisory Council about federal
priorities. We sought their asscssment of local realities in specific relation to those
priorities. We shared the program cvaluation objectives siated in our proposal with the
Council and elicited their advice.

The construction of a community-based WIN Advisory Council involved two distinct
processes. One was the creation of a forum which sought community input and promoted

a cross-fertilization of ideas and strategics that centered around the educational nceds of

the local workforce as viewed from diverse perspectives. The other was the creat:on of a
mechanism for implemanting actual programs. To initiate the first process,
representatives from across the community were invited to monthly meetings over the
lunch hour. In addition to ecmployers who were active WIN partners, we invited literacy
professionals, clected officials, representatives from employers not participating in WIN
programs, members from boards of community organizations, university professors,
workforce education students, students from other literacy programs, floor supervisors,
school district representatives, etc. The purpose of this approach was threcfold: a) to
raise community awarcness about the need for workforce education instruction; b) to
create a forum where the purposes and methods could be openly discussed; and ¢) to
build community buy-in for WIN objectives.

At the first mectings, the WIN staff introduced thc USDOE National Workplace
Demonstration Program and attempted to explain it in global, national, and iocal contexts.
Studies and reports such as America's Choice: High Skills or Low Wages, The
Secretary’s Commission on Achieving Necessary Skills (1991, Junc), pertinent articles
from Business Council for Effective Literacy, MOSAIC, and other newsletters were
disseminated and referenced so that Council members could view the WIN project as part
of a broader context or movement. In addition, the Advisory Council was utilized as a
forum 1o discuss the salient differences between job-related functional context education
and other more traditional literacy nstruction (c.g., library based onc-on-one tutoring,
English as a Second Language, G.E.D.. ctc.). This stimulated thought and discussion
among cmployer representatives about what they wanted their employees to learn and
why. Did they want to link lcaming to the skill requirements of actual jobs? Did they
want child care providers to learn content or to lcarn how to learn? Similar questions
should be discussed in vour advisory council meetings.

We found through these discussions a cross fertilization of ideas began to take place. It
turned out that emplover representatives from two high-tech companies new to San
Marcos had extensive experience in basic skills programs in workplace contexts and were
doing similar training for their companics. These companics had alrcady committed to
their own brand of Total Quality Management. When they moved to our town, they sct
high minimum skill standards for cntry-level jobs. Thercfore, they did not need WIN
services. However, their representatives brought quality experiences and insights 1o the
Advisory Council. In discussions of gencral literacy versus job-related literacy in
specific contexts, they were able to make insightful comments based on their experiences.
If WIN had limited the Advisory Council o only participant workplaces. this sou. ce of
expertise would not have been available.

The sccond process for developing the Advisory Council evolved after WIN had
implemented programs for cach of the job families. The Advisory Council began to take
a broader view of the issuc of workforce development in the community. Toward the end
of the grant cycle, the Advisory Council sponsored a workforce development focus
group, primarily as a means o assess where 0 go from here without the support of the
USDOE. Employer representatives reported they had difficulty finding qualified
applicants, even for low-skill jobs. One truly startling revelation that arosc out of this
i8
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discussion was that every employer in the room admitted that most of their skilled
cmployees lived outside the San Marcos community. If higher paid skilled emplovees
hive outside the community, they are likely to spend their paychecks elsewhere. The WIN
staff used the implications for the local cconomy to serve as a galvanizing issuce to build
local support for hinking literacy education to actual jobs after the funding period.

The establishment of the WIN Advisory Council was a critical mechanism in the
provision of a community base to the Workforce Instructional Network. It created a
forum where people could explore the nature of the link between literacy and a good job.
It provided a forum for the WIN staff to develop and refine its marketing premise:
workforce development cquals cconomic development and enhanced quality of life.
Finally, it planted the seed for a private/public scctor initiative to develop the local
workforce through literacy.

RPN
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Realities of a Participatory Approach

Based on our experience, WIN recommends the participatory approach to thosc
developing workforce education for small businesses. However, practitioners necd to be
sensitive to the conlexts they are working in and flexible in the development of effective
workforce education program.

Early on in our project, WIN staff discovered first hand how a program can bc
compromiscd by not informing all siakecholders of your purpose from the outsct. An
employer approached the WIN staft about the provision of Commercial Drivers License
(CDL) instruction to its drivers. In the ncgotiation phase, the Human Resources
Dcpartment assured the project dircctor that all arrangements had been made for the mini-
courscs to begin.

A mecting was scheduled with the plant supervisors, and it was as if they had never heard
of WIN. These supervisors had very strong opinions about how the CDL program
should be implemented. First, they believed that the employer should provide full relcasc
time to workers studying for their CDL test because the new licensing was required by
law. The employer had proposcd a S0 % time share. Second, the supervisors belicved
the worker should pay for it because they would have the right to take it with them to a
ncw cmployer. The employer had proposed that it pay for the cost of the CDL licensc.
Thesc issues were resolved 2t a mecting between supervisors, human resources personncl,
and the WIN staff, but a ncgative and combative tonc had been cstablished. Other
difficult issues quickly arosc concerning confidentiality of the needs assessment process:
a critical issuc duc to the large number of Limited English Proficient drivers who needed
to prepare for the cxam orally in Spanish. Finally, there was a philosophical difference
between WIN instructors and the supervisors on how instruction was to take place.
Supervisors advocated a quick intensive training approach to achieve the discrete goal of
the CDL license. WIN instructors preferred a “learning how to learn™ approach with
mini-courscs to be held four hours per week for five weeks. The WIN objective was for
workers to complete the CDL class with the knowledge of how to prepare themselves for
any job-related certification which required the studying of a manual in order to pass an
cxamination.

All of these problems and differences were worked out, and the mini-courses were taught
according to the WIN instructional model. However, there was no mutually agreed upon
mechanism for addressing the issucs, and unnecessary tension was created. Extensive
damagc control was required. If the WIN staff had initiated the partnership utilizing the
participatory model described above, these issues and differences would likely have
surfaced early on and would have been efficiently and cffectively addressed in a tar more
agreeable fashion.

L g¥%)
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Demonstrare what for whom

Demonstration projects are designed to identify instructional strategics that are replicable
in a wide varcty of situations and for a wide variety of audiences. In fact, the purpose of
this guide is o help you find cffective strategies to implement a workforce education
program in your child care center or community. However, we recognize cach child care
center and community exists in a unique context, and it is usually necessary o customize
vour program to that context. In San Marcos, we found it useful to ask the following
questions: Demonstrate what for whom? After some discussion and an in-service staff
workshop, the WIN staff rcached the following conclusions for our workplace context.
First, we nceded to demonstrate to local child care providers and employers that
participation in the WIN project can make a positive difference in the way work is
accomplished, however measured. Sccond, we needed to identify what worked best and
recommend it as a promising approach to practitioners who are implementing workforce
Iiteracy projects with thesc job families.

This was a good first step, but the federal priorities-local realities dilemma was difficult,
particufarly as it relates to program evaluation issucs. In our discussions with local
cmployers other than child care centers, we sometimes encountered an aversion o
government intrusion into their affairs. It is important to account for this possibility when
yvou initiate discussions. The box below describes WIN's encounter with onc such
cmployer.

“1
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Federal Priorities and Local Realities:
You Can't Get There from Here

In the fall of 1991, WIN initiated its first Math for Manufacturing class. Thec partner
company manufactures heat tracing products, usuaily involving insulated clectric wire,
for the application of hcat to piping, tanks, instrumentation and other types of equipment.
Headquartered in San Marcos, the company is competitive on the world market in its
niche and has manufacturing and cnf,incering offices in eighl countries around the world.
The San Marcos plant, the company's largest, employs 220 people, about 50 of whom
work in what is called the wire plant. Hearing about the services of thc Workforce
Instructional Network at a presentation made by the Project Director to the San Marcos
Manufacturing Association, the Vice President of Operations called WIN and said he was
interested. Negotiations on how the program would be implemented began.

Atabout the same time, the project's outside evaluator, visited WIN to gather data for his
baselinc cvaluation. He spent a good deal of time talking to project staff about the
importance of program cvaluation and the nced for accountability. He reminded staff that
we had proposed to USDOE that we would quantitatively and qualitatively assess lcarner
gain in job-related litcracy as well as develop productivity measures. Due to the
evaluator's comments, federal prioritics were in the forefront of our minds during the
negotiation phase. The vice-president listened politely as the project director told him the
things we would nced to do to satisty our commitment to USDOE. In addition, the
project dircctor sent a WIN staff member to interview the vice-president in order to
collect some bascline data for the outside evaluator.

The vice president appeared accepting of it all, and we proceeded to develop an cffective
and exciting class for 15 of the company's wire plant workers; all but one of whom were
women of Mexican and Mexican American origin. In order to gather some data on
productivity, the project director met with the Wire Plunt Supervisor in order to devisc a
productivity rclated supervisor rating scale. In that mecting the project director made
some mention of USDOE or the federal government. The Wire Plant Supervisor quickly
said, "You better be carcful talking about the government with Mr. (the Vice
President). Ard if you need anything from him, vou better ask me to get it for you. He's
pretty stcamed about the government w anting this and that around here." Well, this was
all news to the project director. The supervisor went on to say that the vice president had
said, "You know, if I had known those guys were gonna want so much damn other stuff,
I would have just hired a Math teacher from the high school.”

The class was a success by every measure, pre- and post- tests, supervisor ratings, and
participant observations. After it was over, the project director asked if the company
would be interested in developing an intermediate Math class. He was told that the
company was just about to enter its busicst part of the year and to contact the company in
the Spring. The project director did so. He talked to the Plant Supervisor twice and the
Vice President once. There was always something that prevented us from getting another
class going. The Project Director suspects that the real reason has to do with the problem
of reconciling federal prioritics with local realities. Yet the class was a success, and the
wire plant workers and supervisors still need and want more math instruction. Only time
will tell it WIN or some other literacy initiative will be welcome back to the wire plant.

’
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Develop ideas about future support after existing funding

Ncar the beginning of your cffort. discuss possible ways that the business community
could support an ongoing program of workforce cducation. In the case of small
businesses, we found operating through the Chambers of Commerce and the San Marcos
Child Care Dircctors Group gave us credibility with the business owners and managers.
Such umbrella groups also function as an institution to support continuing programs. In
our discussions, we argued even though our project was grant-funded with a definite
conclusion, there is still an unmet need fora stecady program of workforce education in
San Marcos. In addition. increasing the pool of job-ready applicants would bencfit the
child care communilty.

Al the conclusion of our grant-funding cycle, together, we were able to find support 1.
continuc the mini-courses for child care providers. The support was not {rom the child
carce businesses directly, due to the financial constraints discussed above, but was, we
belicve, due to our successtul curriculum. The {unding came from one child care director
who was able to solicit state funds to provide our curriculum to more child care
providers. Even though this funding adheres to a specific funding cycle, these resources
arc renewable. Thercfore, the promise of ongoing workforce literacy education for child
carc providers in this community is optinistic.
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~ Bulding Pannci<hips 17




Developing curriculum

Develop workforce literacy curriculum around generic literacy strategies
Gather information to develop curriculum

Complete interviews with management

Interview child care provider

Observe the child care providers on-the-job

Develop a curriculum based upon needs assessment

Establish the logistics of the class

Ensure confidential reporting procedures

Negotiate contract with child care provider

Screen with context-relevant tusk

Provide in-service for stu,f development
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Develop workforce literacy curriculum

around generic literacy strategies

We chose to design our curriculum to appropriately meet not only our educational criteria
but child carc providers' nceds.  Always crucial in workforce education, mecting these
nceds became more complex when working with several small child care centers, cach
having individual yet common needs. By concentrating on educating the child carce
providers in genceric workforee literacy strategics rather than training for specific job
content, the instruction was made f{lexible enough to mect the needs of child care
providers trom several child care centers. In both mini-courses we had child care
providers attend who worked for church-related, private, university-related, and self-
employed child care providers. Liwcracy instruction centered around reading strategics
for accessing resources o answer job-specific questions, and then synthesizing the
answers into writing projects in order to share the information with others. These genceric
workforce edu.ration stralegics served 1o mect the needs of the child care centers by
providing workforce literate child care providers able to address many literacy demands.
It further served the child care providers by providing a model for functional reading and
wriing.

The focus on educating for generic workforce education strategies rather than training for
individual job sKills also enhanced the transferability of the lcarning in several ways. We
expect the generic literacy strategics 1o be helpful in a variety of future job advancement
options. Inaddition, the generic workforce education strategies focus also enabled some
child care providers to develop applications of these skills into their personal lives. For
cxample, anccdatal evidence revealed that several child care providers gained the
confidence and incentive to read books that had ™een sitting on home shelves for quite
some time. Others noted the applicability of the recading and writing strategics to
achieving success 1 college. Scveral child care providers even expressed an interest in
applying for admission to the local university. These changing personal goals can be
considered strong cvidence of an increased sclf-contidence in our child care providers’
fiteracy ability for any environment.

"Since I have raised all my own children, Ithought Iwas too old 10 learn
anything new. Now, since I am working to get my CDA credential, 1 found
out that I can learn something new."

--CDA Credential Student

Gather information to develop curriculum

An cffective means for determining the educational needs of the child care providers you
hope ‘o serve is a Literacy Task Analysis. Descriptions of the formal process can be
found clsewhere (Drew & Mikulecky, 1988). We found we needed 1o modify this
process to work with child care providers while retaining the three main points of
triangulatoers  interviews, malterials inspection. and job observation.  This needs
assessm- d the purposc of looking at cach worker’s job from several viewpoints in
order to gv u clear picture of the literacy demands involved in that worker's job.
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Complete interview with management

In the child carc centers we served we found there was ecssentially no middle
management. Most centers had a director who also served as the immediate supervisor of
the child care providers. Other centers hired an assistant dircctor to help with scheduling,
paper work, and some classroom related tasks. Talking with child care directors was for
the most part sufficient to address management’s perspective on the literacy tasks.
Directors contributed information about the problems of actually accomplishing their
goals for their program and identified child carc providers that could be observed on the
job. This lack of middle management was viewed as a benefit to implementing our
program. Communication was casily facilitated and decisions were readily made.

Interview child care providers

Additional information was gathered from child care providers during interviews. Therr
perceptions of the literacy demands of their job were noted and verified. We also
gathered some materiats which child care providers were expected to use when doing a
particular job as well as general materials such as lesson plans, parent communications,
and communications from child carc directors to the child care providers. These
materials proved uscful when developing the curriculum.

We found no lack of available materials for child care providers to apply literacy skills.
Child carc directors often had an abundance of child care resources. However, the child
care providers often did not take advantage of these resources for various reasons. Child
carc providers stated that they found it difficult, when they have no paid planning time. to
find the time to access the resources. Other providers expressed a lack of confidence 1n
their ability to rcad and understand the content. To maximize the amount of chiid care
resources avatlable for the child care providers involved in our classes, resources were
pooled from the participating centers.  The local public library provided shell space
available for those participating in our program.

Observe the child care providers on-the-job

The third point of the triangulation was actual job observation. This gave us, as
educators, a context for the information gained in the interviews and provoked further
clarifving questions. In addition, this helped avoid misunderstandings on the nature of
the job which would not be uncovered in an interview-only approach. Employees often
did not realize the extent of the various literacy tasks required by their jobs nor did they
identify them as such. For example, since the reading-to-do found on a job was different
from the reading-to-learn remembered from school days (Mikulecky & Dichl, 198()
many child carc providers said they didn't read on-the-job, whercas observation provided
more accurate data on the frequency of their actual job-related interactions with print.
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Develop a curriculum based upon needs assessment

The curriculum was considered the road (o our instructional goal. Therefore, based upon
the needs assessment, we identificd the basic topics, a sequence for the topics, materials
and handouts to be used, and pre-tests and post-tests before beginning the class.

Establish the logistics of the class

Educators who arc used to working in an established educational institution often do not
have to think of some of the logistics associated with developing a class. However,
workforce education often requires a more cntrepreneurial approach by the educator.
Such things as finding a place to teach, discovering a source for overhead projectors and
blackboards, and arranging for copying services must be done. The classes for the child
care providers were held in a church building which Loused a child care center. The
director of this particular center encouraged her child care providers to participate in all
of our child care classcs. We also held classes in the public library. These in-kind
contributions of space significantly reduced our operating costs. Also, teaching the
classes at a “non-academic™ location helped to facilitate non-threatening atmosphere.

Ensure confidential reporting procedures

Confidentiality was also an issuc. We found it very important that the child care
providers feel comfortable during the Icarning process. This was especially true of our
child care providers whose past educational experiences had been negative. They neceded
to know that the inevitable mistakes they make while learning would not have a negative
cffect on their job ratings. To cnsure this confidentiality as lcarners, we negotiated
agreements with all employers to provide lcarner progress reports cither in the aggregate
or individually with randomly-assigned numbers, rather than names of child care
providers.

Negotiate contract with child care centers

The WIN Project Dircctor negotiated a fearning contract with the child care centers for
both the program and the individual child care providers. One aspect of this agreement is
the incentives which are used to encourage child care providers to attend and the vanious
ways they need to demonstrate their commitment. Providing release time was difficult
for most child care centers, but our child care providers demonstrated a high level of
professionalism and self-motivation.  In order to allow for release time during regular
working hours substitutes would have to be hired. Therefore, most of the classes were
held during a weekday evening. Two centers, however, were able to provide release time
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for their staff during weekday afternoons. [t is important to note the particular
circumstances that allowed this to happen so that in the future other programs might
encourage it. One center was a Head Start program (which receives federal funds
specifically for staff training) and the other center was affiliated with a university that
allowed for college students to cover for the child care providers during their relcasc
time. Except for these two instances, the providers attending classes did so on their own
time with no compensation. The employees demonstrated their commitment by rcgular
attendance and by doing the necessary studying outside of class on their own time.

Child carc providers in state-licensed centers are required by our state to complete 15
hours of training annually. We made arrangements with the state licensing agency for the
classes offered through the WIN program to fulfill thesc requirements. One center
director, therefore, was able to compensate her staff for the 15 hours of required training.
However, since our classes were longer than 15 hours, the child care providers were not
paid for this additional time. It is to their credit that most felt the classes were of such
value that they continued 1o attend even when they were not being paid.

Screen with context-relevant task

Traditional screening of possible participants in the child care classes was not done. All
interested child care providers were placed in the mini-course of their choice, although
some realized the need for the Basic Issues in Child Care (Basic Issues) mini-course prior
o the Child Development Associate (CDA) mint-course. The providers were recruited
from two sources: 1) publicity given to all child care directors in the community; and 2)
from advertisement of classes in the local newspaper.  The Basic Issues mini-course was
considered an entry-level class while the CDA mini-course was encouraged for those with
morc experience in child care.

Provide in-service for staff development

In order to deliver instruction to child care providers, thc question arosc whether the
instructor should be a literacy expert (process-oriented) or a child care expert (content-
oricnted).  In our curriculum development, a joint effort was made between a child care
cxpert and a literacy expert. Classes were taught by the child care expert with the focus
on the process of learning how to learn rather than a lecture on content. We planned the
Basic Issues and CDA mini-courses to be successfully taught by a literacy expert with
little or no prior experience with child care. However, we recommend to sct up a
collaboration with an carly childhood cxpert from a local community college or some
local child care professional organization.

A uscful addition to our course development was the provision of staff development
workshops.  Most of our staff had not worked in workforce education environments, had
little experience with qualitative and quantitative asscssment, and had virtually no
expericnce with the WIN Instructional Model (sce below). We solicited consultants from
the field at large as well as from SWT to delivers three workshops. Outside consultants
were hired to provide a two-day workshop to help us corroborate our priorities to
demonstrate what for whom. This two-day workshop was extremely fruitful in
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cvaluating these priorities and document what information needed to go to whom. Two
half-day workshops were given by the Program Director on the WIN Instructional Model
as well as administration and scoring of the cloze instrument. For the novice instructors,
these proved uscful. In addition, the Child Care Instructional Coordinator along with the
Program Director held weekly staff meetings where instructional issucs were discussed,
pedagogical strategics confirmed, and problems resolved.

To foster transfer for novice 1nstructors, a novice instructor sat in the mini-course for
every class 1o observe and act as teacher’s aide. For the next iteration of the mini-course,
the novice instructor taught the course. This transfer of responsibility for instruction
proved successful as performance varied little from those mini-courses taught by the
Child Care Instructional Coordinator and these taught by novice instructors. We would,
therefore, recommend you solicit consultants for staff development in curriculum
development, the WIN Instructional Model, as well as qualitative and quantitative
assessment.
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Teaching the Class

Teach process not content

Teach the Basic Issues mini-course
Teach the CDA mini-course

Use of WIN four-part instructional model
Initiating event

Modeling and large group discussion
Guided practice

Individual practice

Graduation ceremony
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Teach process not content

Child care providers had a strong desire to improve their literacy skills, both for personal
growth and for job advancement. Management had a consistent desire. Courses were
devised, therefore, which emphasized expanding reading and wnting strategies applicablce
to gencral literacy as well as future workforce literacy demands.

We decided to offer two mini-courses for the child care job family: 1) Basic Issues and
2) CDA. The Basic Issues mini-course was designed to develop reading strategies
necessary to gather information to improve job effectiveness. The CDA mini-course was
designed to develop writing process skills necessary to complete a portfolio for the Child
Development Associate credential.  Although the Basic Issues mini-course was not a

prerequisite for the CDA mini-course, many workers chose to complete both mini-courses
in that sequence.

Although the content of the courses varied, a main topic addressed in cach course was the
instructional praocess of teaching child care providers how to learn independently. Child
care providers vere expected and guided to contribute greatly to the pacing and
presentation of ‘deas (see WIN Instructional Model below). This method of teaching
surprised many of the child care providers who, following the traditional model, initially
expected the mini-course to consist largely of lectures on specific content arcas. Other
aspects of the instructional model detailed below contributed to a consistent effort to
model and practice the process of independent, holistic learning by using the content
derived from literature on quality child care.

Classes were held weekly for 2 hours cach session. The mini-course length varied from
10 1o 15 weeks depending on the number of identified literacy tasks. Completing the
writing tasks in the CDA mini-course required more time than the reading tasks in the
Basic Issues mini-course. We felt that a weekly mini-course spread out over scveral
weeks in the form of a mini-course gave the workers the time needed to practice and
refline their use of the techniques from the class at home and on the job. The usual
Saturday in-service or traditional training would not have permitted this guided growth
process.

Teach the Basic Issues mini-course

The Basic Issues mini-course was designed for child care providers that had limited
cducational backgrouad in issues relating to child care and/or experience working with
voung children. As was stated carlier, there is no lack of relevant materials from which to
apply literacy skills. However, for the most part, our child carc providers were not aware
of the resources available to them. Even when child care center directors made
information available, providers often did not feel confident in their abilities to read and
understand the content of such material. Therefore, this mini-course was designed to
develop student rcading strategics in swork-related materials. This 10 weck mini-course
met 2 hours each week during a weekday evening.
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The materials for this mini-course were gathered from easily accessible child carc
journals: Texas Child Care (a publication distributed to all state-licensed child care
centers in Texas), Dimensions (a publication distributed to members of the Southern
Association on Children Under Six) and Young Children (a publication from the
National Association for the Education of Young Children). The last two publications
are found in most child carc centers where the director is a member of the National
Association for the Education of Young Children (NAEYC), the largest professional
association for early childhood professionals. Copyright permission was obtained from
the editors of the journals and copics of articles served as the text for the mini-course (sec
Appendix A for alist of the articles)

The particular articles werce chosen for their relevance to issues raised during needs
assessment observations. Both dircctors and providers expressed a need to be better able
to respond to children appropriately in terms of classroom bchavior management. To
adcquately address the complexity of children's behavior, the issues were chosen to guide
the child care providers in rcading material that would further their background and
undcerstanding in guiding, teaching, and caring for children. Detailed information about
the reading strategics and literacy skill developed can be found in the lesson plans found
in Appendix A.

Teach the CDA mini-course

The CDA mini-course was designed for child care providers that had more experience
working in child care scttings. Participants came from the Basic Issues mini-course and
from centers where directors were committed to increased professionalism in their staff.
Providers were also motivated to complete the credential as it is recognized by the Texas
Department of Human Scrvices as a carcer advancement step.  In Texas, this credential
allows for child care providers to be directors of child care programs.

The materials for this mini-course were CDA Competency Standards materials and
Essentials, a textbook written by the Council for Early Childhood Professional
Recognition for Child Development Associates. The Essentials text complimented the
instructional approach of the WIN as its design was more of a workbook reoniring a
participatory approach by the reader.

Concerning the CDA Essentials book, "This book is really good. It gives
vou ideas of what 1o think about."
—-CDA Credential Student

The course was orniginally designed for 9 weceks, meeting two hours weekly. It was found
that more time w: . needed to complete the goals set by the child care providers. Four
morc weeks (8 hours) of mini-course time was added to mect these needs. Child care
providers were also motivated by the fact that the fee to complete the credential was
scheduled to increase during the delivery of the course. There is federal funding
available based on income guidelines to cover the CDA credential fee (currently $325).
Some of the child care providers exceeded the income guidelines and had to pay for the
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credential from their own resources. This cost became a major barrier for a number of
child care providers as they considered completing the CDA credential.

Space for offering the mini-course was provided by one of the centers that had child care
providers participating in thc mini-course. Detailed information about the writing
strategies and literacy skill development can be found in the lesson plans found in
Appendix A.

Use of the WIN four-part instructional model

A process-oriented educational philosophy formed the basis for our four-part instructional
model (Caverly, Burrell, Austin, & Wedig, 1992). The first step in this model involved
an initiating cvent which engaged the prior knowledge of the child care providers who
were considered the content knowledge experts for their jobs. Next, the instructor
modeled literacy strategies, using a large group discussion format for accomplishing
those literacy tasks we were able to identify via the needs assessment. Small groups then
collaborated on workplace-related literacy tasks which required the use of thesc new
strategies. This small group emphasis developed the communication and teamwork skills
which are sought by employers, while at the same time developing child care providers’
strategies for accomplishing the workforce education tasks. Finally, learners worked to
apply their new understandings during independent practice on workplace and home-
related literacy tasks.

WIN Instructional Model

Initiating event/focusing activity
- engages prior knowledge
- builds on lecarner strengths
- demonstrates relevance/connection of new knowledge to old knowledge

Teacher modeling/large group discussion
- uscs master/apprentice conception of literacy
- demonstrates metacognitive strategics
- validates a variety of strategies from students

Small group collaborative practice/application
- cncourages a community of teachers/lcaners
- gives learners opportunity to develop teamwork skills being emphasized
by business
- safe risk-taking environment, especially for LEP students

Individual practice/application at home and work
- transfers strategies to varnety of contexts
- encourages metacognition
- Incorporates writing across content arcas

o0 .
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Initiating event

At the beginning of each mini-course, activities were oricnted toward engaging the
background knowledge of the child care providers. Starting with information they
already knew recinforced their self-confidence, established the importance of their prior
knowledge, and lessened the stigma of the mini-course as remediation. Starting

instruction by building on strengths also decreased the alicnation and helplessness many
students felt toward leaming.

Initiating activities in the Basic Issues mini-course, for example, included the workers
identifying the kinds of activities they do with children in their classroom, listing the
developmental differences among infants, toddlers, and preschoolers, or discussing
professionalism and its relcvance to child care. Initiating activities in the CDA mini-
course included brainstorming ideas before starting to write a draft on a particular
competency area. The child care providers wou Id individually list what they alrcady do
every day relating to, fcr example, safety and health issues.

Modeling and large group discussion

The next step in the mini-course was the instructor modeling a technique such as
predicting content from text headings or highlighting the main ideas in an article.
“Think-alouds”™ werc often used by the instructor as she demonstrated a variety of reading
comprehension strategies and, more importantly, the process and purpose for using them.
The instructor in the Basic Issues mini-course would talk about strategies in her scarch
for meaning while encouraging mini-course members to contribute ideas in a large group
discussion. This combination of teacher modeling and large group discussion was
usually sucecessful but was aitered as needed according to the level of prior knowledge of
the child care providers.

The instructor in thc CDA mini-course then modcled prewriting strategies for turning the
brainstorming ideas into drafts. “Think-alouds" were often used for demonstrating the
process of turning the idcas into connected prose. Techniques for revising were also
demonstrated along with strategics for responding to others' writing.

Like Freire's partner-teachers, midwife-teachers assist in the emergence
of consciousness...Mid-wife-teachers focus not on their own knowledge (as
the lecturer does} but on the students' knowledge. They contribute when
needed, but it is always clear that the baby is not theirs but the student's.
--Belenky, Clinchy, Goldberger, and Tarule

Women's Ways of Knowing: The Development of Self, Voice, and Mind

Lo
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Guided practice

The next step added a guided practice opportunity for the literacy techniques introduced
during the modeling and group discussion step in the Basic Issues mini-ccurse. Child
care providers applied reading strategics collaboratively in small groups by attempting to
use the strategy on a new picce of text or a different part of the group-modeled text.  For
example in the Basic Issues mini-course, after modeling specific strategies for finding the
main ideas by using the headings and subhcadings and then determining the
dpproprlalcncqsllnapproprlatcncss of these activities for children, the child care providers
were given an opportunity for guided practice. This was accomplished using the
collection of articles previously mentioned (sec Appendix A). Child care providers were
asked to find the main idcas by using the hcadings and subheadings. Then, they

determined if the appropriateness strategics modeled carlicr could be applied to these
main tdeas.

It was observed that the differing literacy levels represented by the students strengthened
this peer interaction. Students often turned to each other to ask for clarification or
feedback. This supportive environment proved useful as the child care providers came to
understand how to apply the strategy. Morcover, it developed a sense of family in the
mini-course with the more able helping the less able. This sense of family served to
motivate the child care providers to continue to become active and participate in future
mini-courses. Finally, this small group collaborative activity validated students roles as
co-teachers.

Once the processces for brainstorming, revising, and cditing were modeled, for the CDA
mini-course for example, class time was used mostly as a writing workshop with time for
responding and editing. Specific criteria were established for the writer to evaluate the
content of their writing. These criteria were also used by responders as they listened and
reacted to others' wriling.  Students also responded to each other's writing using the
writing workshop as a forum to clarify their thoughts and 1deas.

Independent practice

The fourth step gave the child care providers a chance to independently practice the new
techniques.  Strategies were applied to further sections of the modeled text or other
rclevant text of their choosing.  Some of this independent practice was begun in the
classroom However, the great majority was performed outside of class, furthering the
cducational environment beyond the time and space constraints of the classroom. Much
of our continued participation and learner gain might be aitributed to this expanded time
on task. Independent practice became necessary outside of the CDA mini-course in order
to complete the amount of writing for the credential.

1
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Graduation ceremony

A final component of cach class was recognition for the workers who participated. A
brunch was given in honor of those attending cach class at which Certificates of
Attendance were presented. This recognition provided feedback to the workers on the
importance of what we place on literacy improveinent. For adults who have had little, if
any, academic success in their lives, this recognition was well- received.
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With our participatory instructional approach, the responsibility for cach mini-course’s
success was shared by child carc providers, instructors, and evaluators. Child care
providers were constantly encouraged to supply fecdback to the instructor and to monitor
their satisfaction with class progress. Instructors were encouraged to assess and adapt
their instruction to the workers' needs. Evaluators were encouraged to asscss the
workers' progress with tools that informed both the worker and the instructor. This
triangulation led us to sclect some specific assessment tools while we developed others in
a formative cffort to identify the most valid instruments and procedures for evaluating
worker progress.

Worker's and instructor's perspective

Since the responsibility for the mini-course success is shared with the learner in our
participatory approach, child carc providers were constantly encouraged to provide
fecdback to the instructor and to monitor their satisfaction with mini-course progress.
Moreover, instructors were encouraged to assess and adapt their teaching to this
information. For example, additional modeling of a technique might be donce if the
guided practice resulted in confusion. During the guided practice, workers were directed
to relate the information they found to situations typically found in their classrooms. The
relevance or lack of applicability to their situation was discussed in large and small
groups. This provided the instructor, and more importantly, the worker with an
opportunity to formatively evaluate the ideas within a functional context.

Evaluator’s perspective

A varicty of formal assessment instruments were uscd to document worker gain from the
cvaluator’s perspective. We were attempting to document gain in both workforee literacy
and general literacy from both quantitative and qualitative viewpoints as well as to
document improved productivity. Several instruments were piloted to find the best mix
which would be both informative and non-intrusive to formatively cvaluate the
curriculum. This also would provide a triangulation on the worker’s pereeptions and the
instructors’ perceptions as measured by the informal procedures discussed above.

Initially, a standardized reading test (the Adult Placement Indicator) was piloted as a
quantitative indicator of general literacy performance level. The Adult Placement
Indicator satisfied our non-intrusive criterion, since it was typical of most traditional
general litcracy measures, and the child care providers reported being comfortable with
its format. Since child care providers arc required by Texas regulations to have a high
school diploma or GED, their performance on this instrument was rather successful. This
provided them with a successful experience near the beginning of the mini-course.
Morcover, this instrument was uscful to identify those providers with lower rcading
abilitics, so that the instructor could provide more instructional time for them. However,
this instrument failed to ard us 1n assessing the worker’s abilitics to rcad job-related
matcrials.
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Therefore, we developed a cloze test as a measure of workforce education performance.
This cloze test was based on a passage taken from a child care journal available 1o all
child care centers via subscription (sce Appendix B for a copy of the cloze passage). We
selected this journal article since it was indicative of the type of information from which
we were preparing ihese child care providers for learning.

For all the Basic Issues mini-courses, the child care providers and the instructor reported
being very uncomfortable with the cloze task and the child care providers’ performance
reflected 1t All but one class of child care providers performed at the frustration level for
this material. This was not unexpected given the readability level of the article was found
to be 13th grade level.

While a cloze task is theoretically sound and measures the reading process more directly
than the traditional product oriented test like the gencral literacy measure, it was not
sensitive cnough to measure the child care providers’ new found reading ability in the
Basic Issues mini-course. Had we re-written the workplace related passage to a lower
rcadability level, the child carc providers might have had more success with it. Then, it
might have been more sensitive to their abilitics and the change in these abilitics over the
course of the instruction. Thercfore, we delay our recommendation on the use of the
cloze test as a measure of workforce education until others have an opportunity to use it
in workplace related material that is written at an appropriate readability level.

To address this sensitivity concern, we also constructed a qualitative assessment
instrument (sec Appendix B) to mecasurc literacy performance gain. This qualitative
assessment instrument presented a scenario to the child care provider and asked her to
explain how she would respond (c.g., two children fighting over a toy). Next, the child
care provider was asked to rcad a short journal article and to again explain how she would
respond. Third, she was asked if the article had changed her responses and in what ways.
Finally, the child care provider was asked where else she might find information. Thesc
scenarios proved uscful for assessing the child care providers’ prior knowledge, ability to
apply, cvaluate, and synthesize information from print, their metacognitive sclf-
awarencss of their reading ability, and their knowledge of available resources.

In the CDA mini-course, to consider the sensitivity issuc, we adapied a wriling
apprchension scale (Daly and Miller, 1975; sec Appendix B). This instrument allowed us
to assess reduced anxiety in writing following our instruction. Over the three itcrations of
the mini-course, we saw marked reduction in writing apprchension. We would

recommend this instrument for informing the instructor, the child care providers, and the
cvaluators.

To satisfy our concerns with attrition rates in traditional adult education programs, we
mcasured attendance rates for our seven iterations of the two mini-courses. These rates
averaged from 64% for the Basic Issues mini-course to 83% for the CIDA mini-course,
which was significantly above the national average of 25% (Chisman, 1390). We argue
that our collaborative approach to workforce cducation as well as our curriculum has
much to do with this reduced attrition.

For the CDA mini-course we measured the amount of time on task child care providers
were spending outside of class time for evaluating our instructional effectiveness. While
this measure 1s difficult at best to document, we asked the child care providers to
approximalc the amount of time spent on Independent Practice utilizing the strategies
both on the job and at home. For this mini-course, child care providers reported
spending anywhere from 2 hours to 12 hours wecekly in Independent Practice. Much of
our gain in worker performance can be attributed to this commitment on the part of the

3.7

Assessment and Evaluation 33




O e e e e e e
1

child care providers to practice outside of class. We argue the collaborative, relevant
nature of our instruction fosters this commitment.

To measure productivity in the Basic Issues mini-course, we first asked what indicators
of quality were present in the child care literature. Looking at rescarch documents for
evidence of what the field documented as quality, we found a major factor was the type
of verbal interactions the child care providers had with children (Phillips, 1987).
Therefore, we developed a scale to document the type and number of verbal interaction
made by child care providers with children and with peers (sec Appendix B for a copy of
this instrument). During the first application of this instrument, two raters were traincd in
obscrvations, then they collected verbal interaction data in the same classrooms. We
found inter-rater reliability to be above 95% supporting the consistency of our training
procedures. Next, a trained observer sat in the classrooms of a stratified sample of the
child care providers as well as a control group and documented verbal interactions for 45
minutes (at the rate of 10 minutes documenting then S minutes not documenting). This
instrument allowed us, as a result of our instruction, t0 document increased verbal
intcractions in some positive ways (c.g., praising, asking questions, describing, giving
directions), while reduced verbal interactions in some negative ways (criticizing,
lecturing, explaining the consequences) were documented.

In the future mini-courses, funded through state means (sec above), the instructors plan to ‘
usc this instrument to have the child care providers self-cvaluate their performance. This |
continuous evaluation of verbal intcractions should inform the instructor and the child
carc providers of progress toward a more productive child care classroom.

Another means of measuring productivity in the Basic Issues mini-course was a change in
the classroom environment. The literature again suggested that more productive child
care providers have a more “literate” classroom environment. Therefore, we developed
an instrument 10 document the quality of the classroom environment (scc Appendix B for
a copy of this instrument). This instrument allowed us to document improved quality of
the classroom cnvironment along several variables (c.g., amount of functional labels.
amount of print or writing segments, amount of different books, amount of related books.
more child written messages, and fewer commercial messages).

A third instrument that was used to document productivity for the Basic Issues mini-
course was an improved overall child care environment along nine indicators (sce
Appendix B for a copy of this instrument). However, in those classrooms where the
pretest showed few indicators of stimulating activity centers for the children, there was
marked improvement in how the classroom environment changed. This was duc to an
emphasis on the development of an appropriate classroom environment. More change
might have been documented given more time on the part of the child care providers to
implement changes in their overall child care environment and given these providers were
not constrained by budget limitations.

For the CDA mini-course, we chose to use completion of thec CDA credential as a
mecasure of productivity. By the end of the granting period, 55% of the child care
providers who completed the course completed their CDA credential with the remaining
providers continuing to writc and planning to apply for the credential in the future.

We would, therefore, recommend a varicty of job-specific hiteracy measures.
Specifically, we would recommend using a traditional literacy measure (fike the Adulr
Placement Indicator) to inform both child care providers and instructors about general
literacy performance and to document transfer of workforce cducation performance to
general literacy performance for the evaluator.  Morcover, we would recommend
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selecting workplace material that is more appropriate to the worker’s performance level
when utilizing a cloze test. We still belicve the cloze test should be used as a more viable
measurce of reading process in workplace related materials. We would recommend
continued experimentation with our qualitative assessment instruments. These qualitative
instruments might be able to replace the traditional literacy measure and the cloze test as
multiple literacy performances are documented into a portfolio. We would recommend
utilizing a Writing Apprehension scale to document for the child care providers,
instructor, and evaluator reduced apprehension about the writing process. We would
reccommend monitoring attendance to confirm whether the WIN Instructional Model will
reduce o .rition in other job settings. We would recommend documenting worker’s time
on wsk rutside of class, both on-the-job and at home, to confirm our data. We would
rconrinend using our three produciivity measures o document change in the child care
provider's verbal interactions, the change in how literate the child care classroom has
become, and the overall classroom cnvironment.  All of these instruments beg for
experimendaation, adaptation, and dissemination.
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Conclusions

The final responsibility of any workforce literacy effort is determining whether the needs
of all concerned parties have been met and then communicating this to each stakeholder.
As you may know, one of the complicated aspects of workforce education is the number
of stakeholders who may be involved. In our case, we had eight separate stakeholders for
each mini-course: SWT, the WIN program staff, the USDOE, an outside evaluator, each
of the child care providers, the two Chambers of Commerce, and the workforce literacy
field at large. In order to clarify these priorities, we sought out the advice of an outside
consultant. This proved to be extremely fruitful as we discovered that a grid showing
“WHO wants WHAT MEASURE for WHAT PURPOSE” was useful for our formative
and summative evaluation.

Following this suggestion, we chose 1o satisfy these stakeholders on two levels. On a
long-term level, SWT, the USDOE, an outside cvaluator, the two Chambers of
Commerce, and the workforce literacy field at large will receive this document to inform
them in future decisions about workforce literacy implementation for child care centers.
On a more immediate level, the WIN staff and the child care providers received the
information to meet their needs for refining the curriculum and the instruction. We found
it vital to make sure that needed feedback was given to and received from each
stakeholder at this immediate level and that this communication was fostered so that
future mini-courses can be developed.

In the end, we determined five questions should be answered by this WIN demonstration
project. These questions and the answers ajso document the success of this project.

Did we reach our service goals?

Our project as a whole served 232 workers in four job families from 33 scparate small
businesses. In this Child Care Job family specifically, we offered seven iterations of two
different mini-courses to 49 child care providers. Of ihose 49 child care providers, 37
successfully completed the mini-courses, for an average retention rate of 76%,
significantly above traditional adult litcracy retenticn rates (Chisman, 1990).

Was instruction successful?

The holistic nature of our instruction proved successful from both qualitative and
quantitative perspectives. We werc able to pilot quantitative and qualitative gencral and
workplace-spccific literacy measures and determine the effectivencss of each. We were
able to develop informal measures of workforce education from the child care provider's,
the instructor's, and the evaluator's perspectives. From those who completed the Basic
Issues mini-course, 11 out of 26 child care providers self-selected to attend the CDA
mini-course. This speaks well of our instruction in that workers found so much benefit
that they chose to return and enroll in a sccond mini-course. Moreover, 8 child care
providers who completed the CDA mini-course successfully completed their portfolio,
have been asscssed through the Council for Early Childhood Professional Recognition,
and have becen awarded the CDA credential. Most of the others are completing their
portfolios and have cvery intention to apply for their credential. Finally, two of the
participants from an early iteration of the Basic Issues mini-coursc were parents. After
cnrolling in our mini-course, they were subsequently hired as child care providers. This

bodes well for this mini-course, serving as a preparation guide for employment as a child
care provider.
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Quantitative and qualitative test results confirm the project's effectiveness with gains in
average general literacy, workforce education, and productivity measures. Avcrage
change in writing apprchension suggested improved self-confidence among these child
care providers in their ability to wnite.

Anccdotal reports indicated that child care providers changed their perceptions and
attitudes toward their work. Realizing the importance of their influence on young
children's lives, they were motivated to learn more about providing quality care. Their
altitudes changed when they perceived that their work was providing more for children
than “just baby-sitting.” Child care providers also reported that they had greater
confidence in their abilities to respond to parents and their needs and concerns. Several
providers when completing the work for the CDA assessment, remarked that they thought
that they had been incapable of learning anything new. They were surpriscd and plcased
that they could continue to learn and grow..

Did the mini-courses continue bevond ihe granting period?

The 18-month life of this grant was not long enough to deal with the whole of the
community need for workforce literacy among child care providers. WIN Advisory
Council meetings and discussions with former and current child care providers indicate a
continuing need for the types of literacy instruction covered in the mini-courses offered
for this Child Care Job Family. As evidence of a continuation, a local child care

provider was able to acquire grant funds to continue offering the Basic Issues mini-course
to others.

Due to the turnover rate and low wages in child care, there is a need for continuing
cducation that helps child care providers gain the necessary skills to be cffective. The
motivation to attend mini-courses that specifically relate to their job demands is high
among child carc providers. In addition, the child care industry is focusing on increased
professionalism and training for child care providers. This is evidenced by the recent
passage of revised minimum standards in the state of Florida. In those revisions, a CDA
is going to be a minimum rcquircment to be hired in a child care center (no such
credential was required previously). Child care directors and child care providers in other
states have concerns that such requircments will become more widespread. Thus, the
interest in mini-courses designed to specifically prepare a more productive, professional
child care workforee is becoming more prevalent. Using a curriculum as the onc we
developed can help mect this need.

Under what conditions is this project replicable?

WIN's Instructional Model has demonstrated its flexibility and replicability by being used
in eight different mini-courses across four job families: Custodial, Child Care,
Manufacturing, and Equipment Opcerators. Within the Child Care Job Family, the model
was used for a Basic Issies mini-course and a CDA mini-course. Two of these mini-

courscs were taught by two different instructors to test out the transferability to
instructors and to child carc providers from a number of workplaces. The holistic nature
of our instructional model should be replicable to a number of sites outside the San
Marcos arca. The applicability of our specific lesson ptans, however, will depend to what
degree your child care providers. business climate, and other resources match our
programs. :
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How was the project disseminated?

The WIN demonstration project has produced several tangible end products. This guide
contains a narrative of our process for developing mini-courses for the Child Care Job
family, course outlines and lesson plans, sample administrative forms, original qualitative
and quantitativc assessment instruments and accompanying user's information, and a
selected bibliography. Similar guides exist for mini-courses for the Manufacturing,
Custodial, and Equipment Operator Job Families. The mini-courses for the
Manufacturing Job Family teach mathematical constructs from basic operations 1o
working with decimals, percentages, and fractions, to reading blueprints. The mini-
courses for Custodial job famiiy teach strategies for accessing print resources to solve
job-related problems as well as writing for clerical job tasks. The mini-courses for the
Equipment Operators Job Family focus on passing job-reiated certification examinations.
Within cach guide, program implementation strategies from both an administrative and
an instructional viewpoint are also provided. '

There arc several important reasons for a thorough dissemination of this project's results,
and several different strategies are required to accomplish such a dissemination. One
nced was to create good public relations for the project and its partners. To do this we
have been in contact with various state and local news agencies. This is a successful
literacy program that nceds to be part of the community consciousness. A newspaper
report is included in Appendix C. We would recommend you promote your workforce
literacy program to solicit future endeavors.

Next, we wished to benefit and strengthen the newly emerging field of workforce
education. For this, we needed to produce publications for a professional audience and
make presentations at relevant con{crences. This audience of experts helped us through
peer review to refine our own program. The qualitative assessment instruments were
introduced at a workforce literacy conference in Dallas, and thc WIN Instructional Model
was presented at the national COABE conference in Bismarck, ND, at the annual national
meeting of the National Association of Developmental Education in San Antenio, TX,

and at the annual meeting of the College Reading and Learning Association in San
Francisco, CA.

Next, and perhaps more importantly, we need to use this material in a continuing effort to
educate the child carc provider community about the need for workforce education and
the resources which are available to meet that nced. In order to do this we have contacted
the child care provider trade journals and made presentations at child care provider
conferences.  We must cultivate an understanding of child carc provider needs and
develop a presence within child care provider-oriented organizations. This will help us
create the true child care provider-education partnership nceded to guarantec this
country's economic future.

r; N
3% Developing Professionalesmin the Cludd Clare Tadustiy b




Summary

Our project demonstrates that a holistic, participatory, process-oriented workforce
cducation program created in partnership with a small-business community within a smatll
city can mect the needs of both employees and employers in overcoming the skills gap
currcntly existing in business and industry in this country. Furthcrmore, we assert that
the participatory approach is essential in developing those Information A ge skills like
problem-solving, tcamwork ability, and communication skills. In addition, the process-
oriented rather than content-oriented naturc of our instructional approach will support the
growth of child care providers who must be flexible enough to cope with a constantly
changing work environment by transferring their leaming skills to cach new situation
which calls on them to master a new curriculum, work comfortably with a new process,
or make a positive contribution as part of a restructured organization.

"By getting my CDA credeniial. [ am able 10 talk 10 parents with more
confidence. Before this cluss, whatever parenis said I went along with.
Mow [ feel that I have some professional ideas to offer.”

--CDA Credential Student

.
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Appendix A: Sample lesson plans
Appendix B: Evaluation forms

Appendix C: Local promotion of program

Selected Bibliography
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BASIC ISSUES IN CRILD CARE

WORKFORCE INSTRUCTIONAL NETWORK SOUTHWEST TEXAS STATE UNIVERSITY

WHEN AND WHERE: Classes will meet on Thursday evenings, from 6:30 to
8:30 p.m. for 10 weeks starting Feb. 20. Classes will be held at First
Baptist Church, 330 W. Hutchison Street. Park on North Street by the west
side of the church and enter at the doors by the First Baptist Church Child
Development Center sign. ALL CLASSES FREE. Instructor: Lisa Withrow

Feb. 20 - Week 1 - ISSUE: PROFESSIONALISHM
Reading: “Developing a Sense of Wonder in Young Children™ P. Haiman

Feb. 27 - Week 2 - ISSUE: UNDERSTANDING CHILDREN
Reading: “Milestones of Development™ from ESSENTIALS

March 5 - Week 3 - ISSUE: UNDERSTANDING CHILDREN - Early reading
Reading: “Learning to Read” - M. Puckett & J. Black

March 12 - Week 4 - ISSUE: UNDERSTANDING CHILDREN - Early writing
Reading: “Crayons and Markers™ - 5. Waldrop & AM. Scarborough

March 26 - Week 5 - ISSUE: PLANNING APPROPRIATE ACTIVITIES
Reading: “How to Choose a Preschool Curriculum”® - C. Fikes
“Quality Infant/Toddler Caregiving” - A. Honig

April 2 - Week 6 - ISSUE: PLANNING APPROPRIATE ACTIVITIES
Reading: “Cognitive Activities for Infants”® - E.C. Heller
“Preschoolers and Academics: Some Thoughts™ - J. Schicke-
danz, S. Chay, P. Gopin, L. Sheng, S. Song, & N. Wild

ADMil 9 — Week 7 - ISSUE: LEARNING ENVIRONMENT
Reading: “Organizing Space for Children™ - C. Bowers

April 16 - Week 8 - 1SSUE INTERACTING WiTH CHILDREN
Reading: “Baby Talk”
“Toddlers. what to Expect®

April 23 - Week O - INTERACTING WITH CHILDREN
Reading: DISCIPLINE - J G Stone

ARCiT 30 - Week 10 - COMMUNICATING AND WORKING WITH PARENTS
Reading: “Comraunicate with Infants andg Farents” - A Meleoq
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BASIC ISSUES Iiv CHILD CARE - Class =1

INTRODUCTION
1. Registration for ms available for students to complete as they arrive.
. Introduction of instructors and students to eachother.
. Explanation and adminisiration.of assessment instrument.
Discuss expectations of “"taking a class” and the feelings that are
evoked. Discuss how the expectations and involvement in this class
1¢ different from traditional classroom experiences.

‘o3 1o

NN

ENGAGE PRIOR KNOWLEDGE

5 Clazs wilf identify their own prior knowledge of what is involved in
providing quality care for young children. Distribute Organizational
framework questions {WHAT. HOW. WHY. WHO). These questions are
designed to have participants identify WHAT they do with voung
children. HOW thev do it, WHY they do 1t, and WHO thev do it for.
Each question will he considered separately. Students respond by [irst
tisting responses and then sharing responses with group discussion.
Responses recorded on flip chart.

6 Reflect on responses listed on flip charts. Encourage students to
summarize or generalize their reaction to all the responses listed.
Students could recognize the complexity of the demands, how
important and difficult a job this is.

“ W hat can we do to [ind out more about what vou can do? Refer to flip
chart queston about finding more information. U'se responses 1o
transition to the article “Developing a Sense of Wonder in Young
Children”

Lrscussron concermng lhe nk berween readmg siraleg/es (mapping/ and
relevarnce ro workplace. We have only a very limited amount of time
together. lluring this ume we cannot possibly learn all we can about
child care Therelore. 1t 1s verv important for us to help vou to see that
there 1s a great deal that vou can tearn ON YOUR OWN. The technique
thal we were using in the last class 1s just a way to help vou find the
important informaton 1n the articles we will be reading. The
coliection of articles provided for vou is onlv a few samples of the manv.
many articles that are written to help us to learn all we can and to do
the best we can for children. These articles are vours to keep. You can
write 1n them 1if vou want. This is different from the notion that vou
chould never write in books. However, in order to get as much as vou can
from these articles. we ENCOURAGE vou to wrile on the pages. underline
ideas that vou think are niftv, jot down little ideas that you think of
while reading the articles.




MODELING AND GUIDED PRACTICE

8. Read Rachel Carson section of article. After reading opening section. ask
students to predict what the author might suggest that a teacher
could do to develop a sense of wonder in young children. Have
students write ideas and then share as a group. Look at remainder of
article 1o see what the author said. [s it what you expected? Were
vou surprised? Was there anything vou particularly agreed with?

9 Can thig ariicle be used in vour day to dav work with children? This
article 1s more an attitude piece - how to think about what you do.
HOW we think about what we do has to do with PROFESSIONALISM.

{NDEPENDENT PRACTICE

10. PROFESSIONALISM articte - Have students complete “Professionalism in
Child Care” sentence completion sheet. Discuss what professionalism
means in child care. Ask participants to listen and/or look for child
care 1ssues mentioned in the media TV, magazines. radijo. etc.} and

report next week how manyv times or where thev saw or heard child
care issues mentioned.




WHAT DO WE DO WITH CHILDREN,
HOW DO WE DO IT,
WHY DO WE DO IT,
AND FOR WHOM?

WHERE CAN YOU
FIND MORE INFORMATION?




PROFESSIONALISMINCHILD CARE

1. Tobea professionalmeansthata person

2. Aprofessional child care worker is

3. 1 chose towork in child care because




Basic Issues in Child Care - #2

Follow-up from previous class - PROFESSIONALISM
1. Try torecall or remember ideas of what or where child care
1ssues were seen or mentioned during the week - have examples
a. Share ideas - as students share, write ideas in form of a map
b. Alter all ideas are offered, steer discussion to ideas that relate to
professionalism
Z Kedistiribute professional sentence completion sheet. These are
the ideas vou have already about professionalism.
5. Refer 1o Professionalism article. These are ideas someone had
when writing a textbook. Do vou agree? Would vou change or add
1o vour ideas from this article?
2. Summary of article - Professionalism has specialized knowledge
and a parucular attitude. Discuss what kind of attitude ropen
10 new deas. tlexible, etct
b All these tdeas are related 1o quality child care.
4. Another application of writing about vour ideas and reading information
reiated 10 vour ideas
Give Pre-test Scenario - tQualitative Assessment Instrument!

ENGAGE PRIOR KNOWLEDGE
S UNDERSTANDING CHILDREN - Reler to sheet listing issues and readings.
a Discussion - What are 5 things that makes infante infanis.
loddlers toddlers. and preschoolers preschoolers? ot
down vour ideas if that will help vou to remember.
b. Share these responses. Ask how do vou respond to these
differences” Why do some of you only want to teach
infants: some of vou only preschoolers; toddlers?
¢. There 1s much that vou already understand about children through
VOUr experience - either n child care classes or your own children
ac a parent. Where might vou learn more about understanding
chiidren and how 1o respond 1o them?

MODELUSG AND GUIDED PRACTICE
o Dusiribute ESSENTIALS books. Refer to pages that have relevance
tdevelopmental milestones!.
a. Go through structure 1n text. Highilight age groupings at top of page.
4 Model finding the age group with which vou are currently working
Talk- aloud about ctuldren in vour care and then read
developmental expectations of these children. Decide if this
milestone is observed in vour classroom or not.
D Group n pairs or groups of three and read through the milestones

e
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using at least 3 or 4 developmental areas (communication,
phvsical growth, emotional, etc.) and 2pply to children that you
are currently working with. Describe these children to the
others in your group. When looking at “What can an adult do”
section, are there any new ideas you can find 7

INDEPENDENT PRACTICE

7. HOMEWORK - Distribute checklist from another source. Ask class to
comment on anv obvious differences they see between the
ESSENTIALS checklist and the homework example. Ask students to
evaluate this checklist for its usefulness and if it helps them under-
stand their children any better.

<
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Basic Issues in Child Care - #3

L.

1M

Follow-up from previous class - UNDERSTANDING CHILDREN
a. Discuss comparisons and evaluations of the developmental
checklists from ESSENTIALS and the homework copy.
*Was one more useful than the other? Why?
*Did one help you to understand more about children? Why?
*Was it easier to think of particular children with one
checklist more than the other? Did one seem to be more
“true” to what vyou know of children that are in your care?
*How might parents react to one list as opposed to the other?
b. Summarize class comments. Point out that vou think about
what vou read based on what you already know. Sometimes there
are ideas that you will disagree with in a text - and vou will
sometimes find new 1deas that vou never thought of before. Your
responsibility as a professional 18 to make those decisions.

~0AGING PRIOR KNOWLEDGE

Learning all we can about understanding children and their development
3 a never-ending process. Each child i1s unique and the books cannot
possibiv know about every situation that vou will face. We constantiy
determine how we will react by using what we already kanw along with
inding new information that will help us.

e tocus of the remainder of this class will he on a particular 4rea of
Jdevelopment in children - EARLY READING. This was determined to be
necessdrv because this 1s an area where people have many different
opinions about what children should be doing in the years before public
school. There is lit!le disagreement that it is vitally imporiant to read
1o children - 1o start as soon as babies can focus on an interesting
nage lust about evervone knows they are supposed to read aloud 1o
shildren. but not evervone does it consistentlv. Think about questions or
problems that vou have about reading aloud to children.
"Muke a list of those things vou think are important to do with the
children vou care for 1o encourage earlyv reading behaviors.
- Share vour [ists.
"Arc vou able to carrv out what vou believe in vour classroom? Are
there any "barriers” that Keep you from doing what vou think is
important?

i
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MODELING

4. What might help yvou to know niore about carrying out what you
believe in a group setting?
“ESSENTIALS book has suggestions that include book -related ideas
starting with babies - p. 45. toddlers - p. 51, preschoolers - p. 74.
Can vou find more ideas related to early reading and/or books?

. DIMENSIONS article - LEARNING TO READ

a. Distribute article and highlight the bold print, subtitles. etc.

h. Provide time for students to read the article and add to their
list about what they believe about early reading.

C. as article is read. students should also make a list of anv ideas
that specify the TYPE of bock appropriate for their age group.
Ex. - bring pictures, limited text, sturdy books for infants

toddlers, etc.! Refer to p. 308 in ESSENTIALS.

d For those that finish reading before others, provide extra
rescurces: MORE THAN THE ABCS. Emergent Literacy folder of
articles. READ-A-LOUD Handbook.

&, Summarize article - Ask if there are anv new ideas thev added to their
lists as a result of reading the article. Discuss new ideas and relate
back to further understanding of children and development.

Discuss therr lists describing the type of books appropriate for each
age group

ENGAGE PRIOR KNOWLEDGE
7. Where do vou find books appropriate for vour age group?
A varetv of responses would be expected - personal librarv, from
friends. from the center where thev work, etc.
"1f vou were looking for books tn the library, how would vou
{16 what vou want? Discuss responses and highlight the
variety of strategies that each has.
"Are there anv other wavs 10 get to the books vou want?
share card catalogue resource. browsing through a shelf of books;
books about books; reference books (A to 200, etc.)

GUIDED AND INDEPENDENT PRACTICE
£ When vou provide children with experiences that encourage interest and

cur:osity in books, certain behaviors will almost automatically occur.

a Distribute developmental checklist on earlv literacy behaviors,
book reading with infants/toddlers. and book reading with
preschoolers handouts. Briefly discuss those behaviors that have

J0




alreadyv been ohserved in young children and what might be new
expectations.

INDEPENDENT PRACTICE

ASSIGNMENT: Read books to the children vou are
with this week. Look for the early reading
behaviors listed on the checkliist. Think about
any surprises or new expectations you had while
watching and observing children while vou read.

(09§




BOOK READING WiTH INFANTS/TODDLERS
1. MAKE BOOKS AN OBVIOUS CHOICE
2. BE AWARE OF DEVELOPMENTAL
DIFFERENCES IN BOOK READING BEHAVIOR:
0-3mos: receptive, staring
4-6mos: aware, eyes follow, touch, babble,sucking
6-9mos: page turning, chewing

12mos: pointing, routines
15mos: joins in, supplies words, asks “dat?"

2. GIVE THEM SOMETHING ELSE TO DO WITH
THEIR HANDS

3. USE VOICES, GESTURES

4. TUNE IN TO THE CHILD'S BEHAVIOR AND
STOP WHEN ATTENTION FADES

BOOKREADING WITH PRESCHOCLERS

1. HOLD BOOKS UP SO EVERYONE CAN SEE

2. ENCOURAGE DISCUSSION

Have you ever..... ?
What would you do....?
What do you know about..... ?
What do you think will happen next....?
3. RE-READ FAMILIAR BOOKS

4. ENCOURAGE JOINING IN WITH READING

5. KEEP IT SHORT

|
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"EARLY LITERACY BEHAVIORS
CHECKLIST

BOOK KNOWLEDGE

___ receptive to bookreading

responds to bookreading (eyes, voice, touch)
turns pages

____ points, joins in

___ holds book upright, turns to front

___ discusses, elaborates on story

___ ‘"pretends" to read

PRINT CONCEPTS
_____ distinguishes between picture, print
___ knows left-right progression

BOOK LANGUAGE

____conversational language telling story
____ book language telling story

ATTITUDE TOWARD BOOKS

____ often chooses books; asks to be read to
____ 'reads" to others (including dolls & bears!)
___ asks what things say

__ writes" messages, letters, signs, etc.

BEGINNING WRITING
~__ scribbles

___ letter-like shapes
____random letters

____ invented spelling




Rasic Issues in Child Care - #4

1. Follow-up from last class
‘Read through Early Literacy Checklist and have class contribute

examples and anecdotles observed during book reading with their
children during the previous week.

2. ISSUE: UNDERSTANDING DEVELOPMENT - Early writing behavior
For this class. an expert in emergent literacy was invited to

discuss this issue. The expert was from the Schoo! of Education
al the local university.

5. Transition following guest presentation: In order to provide an
atmosphere that supports and encourages early writing behavior
with voung children, vou need to provide the tools or ingredients
for the children. Consider the CRAYONS AND MARKERS article.

}*IDELING : _
4. CRAYONS AND MARKERS article - mapping strategy

PREVIEWING

'Take 30 seconds and preview the article. Try to determine what
the article 1s about.

"Time the students for 30 seconds

“After 30 seconds. ask the students to report on what they looked at
when they were “previewing” the article. This should include
discussion about headings. subheadings. labels under pictures,
bold print. etc.

MAPPING

‘Make a large circle on the flip chart and ask students to give a
word or 1wo that describes what the article i about. Talk about
how thev reached the answer that thev offer.

“Ask students to offer ideas that are related to the bigger idea lage
specific suggestions concerning writing/art materials). Continue
to add related and sub-ideas

"It the observation is made that this 1s an article related to art
acuvites and not writing, it would be worthwhile 1o discuss how
related suggesuions 1n an article can be related 1o other areas.
Children’s expression through art and writing are related.

Gu




GUIDED PRACTICE
" After reaching the this layer of mapping. allow time for the
students to read the article and add more ideas that they find
and add to their maps.

INDEPENDENT PRACTICE
S. Homework: Give students another article related to early writing

LITERACY DEVELOPMENT AND PRE-FIRST GRADE. Ask students to
make a map of this article and bring to the following class.




Basic Issues in Child Care - #5

|. Liscussion concerning the [ink between reading siralegies (mapping/ and
refevance to workplace. We have only a very limited amount of time
together. During this time we cannot possibly learn all we can about
child care. Therefore, it is very important for us to help vou to see that
there is a great deal that you can learn ON YOUR OWN. The technique
that we were using in the last class is just a way to help you find the
important information in the articles we will be reading. The
collecuon of articles provided for vou is only a few samples of the many,
many articles that are written to help us to learn all we can and to do
the best we can for children. These articles are yours to keep. You can
write in them if vou want. This 1s different from the notion that you
should never write in books. However, in order to get as much as you can
from these articles, we ENCOURAGE you to write on the pages, underline
ideas that vou think are nifty, jot down little ideas that vou think of
while reading the articles.

2. Follow-up [rom previous class -

"Have students that completed assignment (map an article) put their
map or outline {or whatever strategy they used to show the main
ideas! on a flip chart page. These students will do a "show and tell”
about their 1deas and explain how they decided to pat what
information or therr maps. Students can also share how lang it took
them 1o complele the assignment.

‘Discuss that this strategy is a TOOL that eventually will not be
needed as students will be able to pull out the important
mformation without mapping.

5. Summary and transition
‘[luring the 1'ir<t weeks. we have been concentrating on understanding

| children - developmental milestones. early reading and writing

| It 1s necessarv: 4 prerequisite: 10 understand children in order 1o
effectivelv work with them As was mentioned earlier, we will
NEVER be able to know evervthing there is to know about under-
standing children and their development. Please be aware that we
have not told vou all there 1 10 know: nor have we looked at all

the sources 10 help you learn more. THERE IS MUCH MORE OUT
THERE 7O READ AND LEARN.




*The next direction in which we will move has to do with planning
appropriate activities for the children with which you work.

ENGAGE PRIOR KNOWLEDGE
4. Initiating event: Distribute scenario for all to read.

SCENARIO: In XYZ Child Care Center, Timmy, a toddler who is 18 months old
is sitting at a table watching the activity around him. On the
table in front of him is a xeroxed coloring page of a butterfly.
Several cravons are available for him 10 use for coloring.

As Timmy is watching the activity, he is busily munching away
at his crayon.

Students will write their reaction to this scenario in their journals.
PROMPTS:

*How would vcu react if vou saw this situation?

*[s there anvthing vou would change about this situation? Why or why
not?

Students discuss their responses.

*Determine what students know about appropriate and inappropriate
practices for voung children  In relation to the scenario presented.
there are several "inappropriate” activities: xeroxed coloring pages
hmit children s creativity and expression; unsupervised cravoning
maV not be appropriate for all toddler-aged children

“Discussion will center around what is meant by being APPROPRIATE.
How do vou decide if something is appropriate or not to do with
children? Is it just common sense? Some examples seem 1o relate
1o common sense - but we maintain that as PROFESSIONALS. there is
cpecialized knowledge that we have 10 plan most appropriately.

MODELING

5. The following is an cutline of the strategies used to determine
appropriateness/imappropriateness. Each of these four strategies will be

explained in detail. Direct the students to think of an example within their
work.

n

4 Age appropriate - developmental guidelines/norms

‘expectations based on information we discussed in the last classes
"Examples: babies usually sit around 6 months

A
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babies walk around |2 months
babies babble “ba-ba”, “ma-ma". etc.

B. Individually appropriate
*consider each child as an individual;, what might be meaningful or
appropriate for one child may not be for another
*examples - puzzle abilities; age suggestions on toys

C. Meaningful
{. child has capability to learn something {rom experience,

interaction, or activity

child can explore and discover

appeals to child's curiosity

“The process of interacting with materials and people results in
learning” p. 3 DEVELOPMENTALLY APPROPRIATE PRACTICE.
NAEYC

5. child 1s able 10 hold. touch or manipulate materials appropriate

10 age level
6. activities relate 1o real-life experiences of age of child

WO N

D. Activities include all developmental areas of children
1. socio/emotional - how to get along with cthers;
how you understand yourself; express how vou {eel
. language/ccmmunication - express ideas effectivelv
thinking - 'cognitivei decision making
phvsical - small muscles; large muscles

N '.\J) 3]

After discussion of these strategies, turn the outline into a map in order to
visualize the concepts more clearlv. While referring to the map. model
three activities - one for infants, one for toddlers. and one for preschool-aged
children. With each activity, discuss the four strategies for deciding if the
activities are appropriate or not.

Acuvities:

infants - Dblanket - peek-a-boo

Toddlers - sock stapled onto a box - tactile sense
Preschoolers - colored water mixing

Show each of these examples. Show sources from which they come (o

emphasize that one does not have to “create” ideas from nothing. Discuss
activities 1in reference to the four considerations.

04




MODELING AND GUIDED PRACTICE

6. Transition to articles in reader - CHOOSING A PRESCHOOL CURRICULUM
and QUALITY !NFANT/TODDLER CAREGIVING. Model for the students. The
first subheading in the QUALITY INFANT article is"Individualized, attentive
loving” . Students need to decide if this is something different or the same
as any of the four considerations. Hopefully, they will see that this
cubheading is similar to the second consideration for appropriateness.
Divide nto two groups - each group to consider one article. Each group
should consider their article in reference to the four considerations for
appropriateness. Instruct group to look at the subheadings and decide if the
subheading fits into any of the four considerations.

There are seven or eight subheadings in each article. The students should
consider these subheadings and categorize them according to the
considerations. This should be done collaboratively in their small groups.

[INDEPENDENT PRACTICE

As homework. thev should read the content in each subheading and
Jeter mine if there is anvthing new or if the information is what they
expected based on their prior knowledge. '

ey
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Considerations to decide if an acti\;ity is appropriate

{. Is it appropriate for the age group?
A. consider developmental guidelines and norms

. Are you considering the tndividual needs of children?
A. consider that every child is different and unique

. Is the activity meaningful?

can the child learn something from the experience
can the child explore and discover

does the activity appeal to the child's curfosity

can the child hold, touch, or maniputate materials that are appropriate to
age level

the activities relate to real-life experfences of the child

<Ralelbs
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V. Activities fnclude all develo
A. social/emotional - feelings

B. Ianguage/commumcation
C. cognitive - thinking

D. physical - small and large muscles

pmental areas of the child

O




Basic [ssues in Child Care - #6

1. Follow-up from previous class ~ QUALITY INFANT article
*Students share predictions of text following subheadings.
*Discuss subheadings in article and discuss where these ideas

fit into the "considerations for appropriateness”. (Class #5)

2. REVIEW - Refer to the Organizational Framework distributed in Class
#1  Relate what has been covered so far in classes to the questions
on the framework. This will be done by completing a map for
the Organizational Framework. Students wilf add to the map

as they identify those ideas and concepts they have learned in relation
to the framework questions.

*What do we do with children?
-How do the developmental milestones relate to this question?
-Does developmental knowledge impact what we do?

-Da we provide particular opportunities for children based on
what we know?

"How do we do it?

-During the classes on early reading and writing, did you find
any new information on how 10 encourage these
behaviors in the children with which you work?

-Relating the first 2 questions, HOW do you decide if WHAT you
do with children is appropriate?

-The "HOW" issues will be dealt with more specifically in the
remainder of classes if students do not think they have
much 1o contribute to this question.

'Why do we do it?
-How does profesionalism tie into this question?
-Do developmental milestones help 1o explain why?

"For whom?
-children
-parents
-child care workers

*Where can vou find more information?
-Solictit answers to find if any specific seurces are mentioned.

~1
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At this halfway point in class, the remining classes will focus more on the
WHAT and HOW ideas that can be used every day in your rooms with
children.

ENGAGE PRIOR KNOWLEDGE

3. PLANNING APPROPRIATE ACTIVITIES
Discussion: Before children are in your classroom, is there anything
that vou do to get ready for them? If there anv advance planning
that vou do”

"The importance of this discussion is to have the child care workers
realize that even if they do not write formal lesson plans, there 1s
always some level of advance planning that they do. The ideas
offered through articles and reading resources help to have more
ideas 10 draw from. Ask the students if having more articles and
moving toward writing more formal plans 1s important o them and
WHY or WHY NOT. Some mav be required be their center to have
wrillen plans: some mav not.

MODELING
4. WHAT. HOW, and WHY hand-out
Distribute hand-out with organizing categories. Model how vou would
use this hand-out to record ideas that you hear about, read, [ind in
books. or see used n other centers. Model from sources available -
THEME-A-SAURUS 1 & 11 infant articles, toddlers articles, etc.
*Modeling suggestions - some ideas derive from some material
that has accumulated and vou wnat to use {paper towel tubes!
some 1deas come from a developmental area for which vou
want 1o provide an experience tlarge motor activityl, some
ideas come from seeing another class, hearing teachers cr
other caregivers talk, etc.

GUIDED PRACTICE
After modeling, students will break into smaller groups and add three
idedas tadd more jdeas if this seems Lo easily redached as a goal! for the
age children thev work with. For each idea, thev should write WHAT.
HOW and WHY Resource books and curriculum ideas will be
avaglable.

EXTENDED GUIDED AND INDEPENDENT PRACTICE
6 We have onlv started 10 look at the available resources Refer 1o the
reader. So[far. these articles have served different purposes. Look at
each article and discuss WHY the article was important - (SENSE OF

bo




WONDER - philosophical: professional; LEARNING TO READ - under-
standing children. etc.l. Depending on the article, you would read
them differently. The resources and articles that you worked with
during class were to find ideas specifically that you can use with your
children. We structured vour reading by asking you to answer WHAT,
WHY and HOW. There is one article that is not as obvious to
understand why it is included. It has some very interesting
information - hut, the way it is written, it is harder to find the main
ideas. etc. Therefore, we have a "guide-map” for you 1o help with the
article. Read the article with the may beisde you. See if the may is
helpful: if the article has any interest for you; if you agree with the
main ideas. (Look through format of article for strange formatting
concerns - ie. reading around the “figure" sections.}

Next class - Focus will be on your classroom - commonly referred to as your
ENVIRONMENT. 1t is interesting to think about how your room effects the
children. For the next class. use the graph paper provided and draw a
picture of vour room. Show examples and explain the visual perpsective
thal must be taken. '




Basic issues in Child Care - *¥7

FOLLOW-UP FROM LAST CLASS
1. Take time as necessary to complete WHAT, WHY, and HOW lists. Make
copies so all ideas are shared. Make copies of last week’s homework -
make transparency of esch classroom.
2. Reactions to “Preschoclers and Academics” article and maps -
~confirm that ariicle is difficult torean
-wha is the article written for
-where students able to find the ideas that were in the map in the
article

ENGAGE PRIOR KNOWLEDGE

TRANSITION TO NEW 1SSUE

3. LEARMIMG EMVIRONMENT - Explain that “learning environment” refers to
the space in your classroorn; how it is arganized. Rafer to
Organizational Framework map and decide where the “learning
environment” fits Discussion may lead in many directions - some
may see “learning environment” fitting in the HOW question, but
ray also fit in the WHY question, etc. Students may see that all
questians: WHAT, HOW  WHY, WHO need to be asked about the
enviranmment.

4. show transparency of 2 hypothetical rooms - 4 and B.
-l their notebooks, students will write about which roore
orgamzation they prefer and WHY
-0izcuss preferences and reasons for decisions

GUIDED PRACTICE

[

S Share {ioor plans

Make transparency of each plan and students - *i11 “talk through” their

pian and explain why their roeom is arranged a5 it is

GUIDED AND INDEPENDENT PRACTICE
5. Tranz1tion to articte DFGANIZING SPACE FOR CHILDREN
-thp through articte and discuss how the article s argamzed
10 quidehines )
-diztrnbute and expiawn hand-out Tor understanding the content of
the article -
-The WHAT 13 the audehine the HOW iz the techmgues to meet the
WHAT, the wHY i¢ explaining the purpose, the WHO 12 | nowing
which people the quidehne would effect

[
1

o e e e




-Discuss that they may be gbte to add more to each column than is

in the article.
7. Maodeling of reading strategies

~Show how you would fill in the columns for the firet guideline.

-Have ctudents fill in the cecond quideline a2 8 aroun.

-Studente will continue working through the article independently or
in pairs

-The remaining guidelines should be assigned for homework.

INDEPENDENT WORK

8. Choose Z or 3 of the quidelines and think about your classroom in regpect
to the guidelines. Would you change your room tecause of the quideline
or not?
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Basic lssues in Child Care - *

FOLLOW-UP FROM LAST CLASS
. Room organization - discuss the changes they made ar plan to make in
their rooms based on the Guideline sheet modeled in the last class

TRANSITION

1

2. Organizing space for children is never ending. Depending on the children
that you have, your space ray be srranged differentiy. You constantly
ack yourself WHAT, wHY, and HO% no matter the issue. The next iscue
deals with HOW you interact with children. Before thinking of haw yau

interact with children, we will think of how you interact with eachother.

ENGAGE PRIOR KNOWLEDGE
Z. Inmitisting Event: Think sboul times that you talk over idess with olhers
Think about those things that the ather percon does to help you feel that
your idegs ere sccepted or worthwhile.

Rourns! wiriling f0eviirg Spe i i eievier ‘,Lm‘ ERIErsss SIEdst Ut CE ey
f?ufuevm g {& ales0r SINGHRS § GraUt &F faanie
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Share these responses.

DISCUSSION: How we say things to other people is 85 irmportant as what
we say. Do you change have you “say things” wher you talk
with childrent what do you change when talking with
children, if you da change?

MODELING
4. DEVELOFMENT ALLY APPROFRIATE FRACTICE bocks (MAEYC publication)
Lock at the interaction sections for esch &ge group. Read sn example
af what is appropriatesinappropriate and then model WHY you think
1t is appropriate or inappropriate. Eelate your decision-making
pracess to strategies that have already been used in class,
Ex. p. 41 - the example before the living and leerning with toddlers
Adults model the type of interactions with others that....
This example uses developmental milestones and techniques
of redirecting children’s behavior appropriately

Continue to read through examples in paire or «..all groups and have
students justify WHY they think that the examples were decided to
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be appropriate ar inappropriate.

3. NAEYC interaction checklist
Describe what the NAEYC accreditation system is in order to
pravide a context for the checklist. This describes what is
agreed to be high quality interaction. Discuss that this checklist
ig for theitr own persongl use.

GUIDED AND INDEPENDENT PRACTICE

. TRAMSITION - Shift in direction and focus
At the end of these classes, your interest in knowing more about child
care 12sues will hapefully not be completely satisfied. There will be
more that you veant to know. Before the classes are over, we want Lo
take time to “practice” getting the information that you want.
Therefore, the remainder of this class time tonight will allow you to
make decisions about what you want to know more about. After an
averview of the choices available, decide on what gou vwant to find
aut. At the end of class, we will come together to discuss how
successtul you were indoing what you wanted ar finding what you
needed. '

Choices:
Infant/Toddler articles from TEXAS CHILD CARE
MAEYT accreditation malerials
Recource books: THEME-&-SAURUS, et
Resource catalogues - Red Leaf Press, MAEYC
Book clubs - Scholastic, Early Learning

HOMEWTREK
Distritute copies of GISCIFLIME to read for next clase. Identify any

strategies in the reading that reinforces, supports, or expands an the WHAT,
Hi', and wWHY questions,

-3
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Basic lscues in Child Care - #4

ENGAGE PRIOR KROWLEDGE

i,

DISCIPLINE: Students read the book DISCIPLINE for this week. wWithout
referring to the book, have students write in their journale what they
think of when censidering “discipline”.

Share responses. Refer to definition in DISCIPLIME book. is their
definition similar or not? What is the same? What is different? wWhyv

Consider this surmrnary frum ESSENT tALS Lok (P 234y, Reidle e
rmaterial in DISCIPLINE to these main ideas. Reinforce the idea that we
often focus our ideas of “discipling” on the last idea shown in the
autline box (*solve problems writh a positive spproach). There are MANY
ideas that relate to discipline. Look at the subtitles and main idess in
DISCIPLINE and relate back Lo the suramary bos.

- Wwhen problems do come up, we need to have a plan of what 1o da. wWe

need a “plan”. However, there is na ane solution that will
wiork every time far every child. Al childremare different, therefore,
solutions must have many oplions.

Students will take time to write individually the steps they take alresdy
in their classrooms when “problems™ arice. what do they do first? if
that does net work, what do they do next? Etc.

Share responses and make a list {ram their responses.

POSSIELE LIST - talk through with list with examples
1. Avoid problems through preparation of environment
*Hand-out of problems, possible causes, and solutions
2. Ignore unwanted behavior if possible (no child is upset; no child
¥l get hurt - discuss situations where 11 15 OK to {ghare)
Redirect unacceptable behaviaor of child to another activity
4 Fegirect unacceptable behavior of cld to express his or her
frustration appropriately
lzadation - hand-out an time-out

&

N,

o

GUIDED PRACTICE
4 Fractice using the 1deas in the plans for dealing with problems. Look at

the 1ast section in DISCIPLINE where appropriate responzes are affered
[T these responses are appropriate, what might an inappropriate responge
be to the situation” Model for students that they (st must determine




what the situation is. Next, look at the appropriate response. Then they

think of g response that would be an inappropriste way to respond.
Explain why the response in inappropriaste. Model several reponses.
Divide into paits or smaller groups and assign a particular column of
responses to each group. Have each gqroup rep-rt back with two or
three “inappropriate” responses, how they a -ived at the
inappropriate response, and why it 1s inappropriate.

5. If the idea of “working with the parents of & particular child when a
problem arises’ has not been mentioned, discuss this as another
idea that will go in their list of passible calutions. As was discussed
previously, HOW you talk to a parent sbout a particular concerti oy
have with their child iz important. The last articles that we have
in the reader discuss way to help you communicste more effactively
with parents. Time permitting, ook atl the main ideas {subheadings?
in the articles and determine those factors that are considered
important to have parents working with you

-3
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WORKFORCE |NSTRUCTIONAL NETYORK
Southwest Texas State University
School of Education

CHILD DEVELOPMENT ASSOCIATE CREDENTIAL
REVISED PROCESS

Classes wiil be held at First Baptist Church, 330 W, Hutchison Street, San
Marcos, on Monday evenings, from 7:00 - 2:00 p.m., from June 15 through
August 3 (6 weeks). Ann Johnson, Instructor

June 15

June 22

June 29

July 6

July 13

July =20

July 27

Ayqusat 3

Introduction to CDA credential process
formal training requirement
credential fees
background and statements of competence

Competence Goal 1. Establish and maintain a safe, healthy
tearning environment

Competence Goal 2. Advance physical and intellectual
competence

competence Goal 3 Support social and emotional development
and provide positive guidance

competence Goal 4 Establish positive and productive
relationships with families

Competence Goal 5 Ensure & well-run, purposeful program
responsive to participant needs

Competence Goal £ Maintain a commitment to professionalism

Shar e tdeas inresource collec Lior
Edil, revise, and wrdp- up




Child Development Associate Credentisl Class

The Child Development Associate Credential (CDA) class was designed to
heip students develop the strategies and writing skills necessary to
complete the writing requirements of ihe CDA credentisl.

Background Information
in June 1992, the credential was revised. The revision did not alter the

content required, but changed the farmeat for presenting the idess. The Child

Development Associate Assessment System and Competency Standards

{$5.00) i= the publication of the Council for Early Childhood Professianal
Recognition, the agency that awards and coordinstes the credentisling
process.  This publication contains the requirements te complete the
credential and was used as a text in the CDA class. The publication comes
in four different versions. Students need to determine which version
corresponds with the children in their care.  The four versions are
Infant/Toddler, Preschool, Family Hame Provider, and Home VWisitor. This
publication can be ordered from:

The Council far Early Childhood Professional Recognition
1341 G Street, KW, 4th Floor

¥ashington, DC 20005-2105

(500)-424-4310

Thers {5 3 fee associated with the credential. Each state has an agency that
awards scholarships to help with the credentialing Tee Contacd the Conpei!
office to determine the agency in your particular state that distributes the

fundsz.
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Vo tompiete reqistration forms and introguctions
2 Statement tocontirm professionalism
[ af cshoiid De made W

itoeducation coordinator, anstructor at local

itar with the credentialing

15 very fam

erital fees scholsrshio info, addresses

g

el 2ieng

ENGAGE PRIOR KNOWLEDGE

4 Tocomplets g COA credential, there 12 3 significant amount of wiriting
go must complete. Think back onswriting that was expected of gou

11 your last schooling experience. Resctions? Discuss how gour
rarm diffars fram "raditicnal” expectations of what happens in

5. Before we get into writing in ths class, camplete a survey. This has no
(H

Fight orowrong @nswers  Answer based on how gou feel about writing.

t
Give wWnting Apprebension swmyvey and writing intervisgy . (Ses
armpte survey in Child ment appendix)
oo Oweryiew of writing process

*Mame someone you know whio 15 @ good writer, What makes that
person & qood writer )
*Good writers are not bornowriting well, Finished products dg nof,
autarnaticaily ocour
FHendout - Slages of the wWriting Process - discuss stages
MODELING
7. Bramstorming

. Read comoetency ststement

hal
]

1
b when ideas <top ture (o the ESSEHTIALS tewt and read for more
o]

GUIDED PRACTICE

o Brainstorming
& Have studendz prainstorm ther tdeas and Hist therm individually.
b. Share lists and edd to your 11st if any ideas you hear are ones you




would want to include.
c. After listing many ideas, whal dooyodn nest? Hecd o tug yoo
ideas inte complete sentences. MODEL turning idea into sentence.
INDEPENDENT PRACTICE
8. Have student practice turning idess intc drafte

8. RESOURCE FILE - Refer to hand-out with 17 items to be included in
resource file. Refer to items and brainstarm vrhere each particuisr
item could be found. Consider ways that the Resaurce file items
could be gathered for the benefit of the whole group. Possiblility of
each student finding a particular item that could be shared with the
group. Some items could be shared - some items would be more of 5
personal selection.

s




STAGES OF THE WRITING PROCESS

PREWRITING

PRAFTING

REVISING

EDITING

PUBLISHING




COA Class *2

1. Distribute Writing Apprehensicn Stirveys -
of fear you have gbout writing. A score of 41 or below is low - 8
score of 70 or above is high. Discuss if this reflects how they feel or
not.

Hand-out - RESPONDING TO OTHERS” WRITING
Go through each type of response with examples

Z. MODEL - Ask for volunteer that will read his ar her wtiting as instructor

aszurnes role as responder. Model responses and salicit more
responses.

4. Statement of cornpetence #1
Raad your ideas to your partner.

‘You will be the reader - so if your draft is not completed, you can
still share your ideas,
It makes no difference gt THIS time whet stage your writing is in
*EMPHASIS on sharing IDEAS
DISCUSSION - How effective is this process
Was it easy to respond, know what to say?
as the feedback helpful®

zeare (ot reflect tho amooeed

Y

=

[pa

WRITING WORKSHOP
During this Ltime, you can revise or work on what you have read
gnddor written for campentency statetnent 1. You can work with s
partner, someone else, or bring your wrting for me to read. Do not

bring it to me, however, until you had a chance to read it ta someone
else.

. DRA&FT ideas far competency staterment *2 following brainstorming
pracedure used in first class. Work to bring draft to share for next
class.

d. RESOURCE FILE INFORMATION - Look at hist of infarmation that is
required and brainstorm ideas where this information can be found. Decide
whao might find information to share with class. Everyone must agree to
share what they have fourrd - and have encugh 1deas for everyone to regearch
an item to contribute.

3
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RESPONDING TO OTHERS® WRITING

TYPE OF RESPON! € ! EXAMPLES

1. LISTEN listen to author read aloud

3
: "What can | help you with?"

VSV VTRV SPR VRV VY

2. ASK QUESTIONS THAT “Tell me more about this part.”
HELP THE AUTHOR  “How did you feel when that happened?”

TALK ABOUT THE “Tell me what you want to say”
PIECE

\asaratatas

\atarasa

carAS

cana

3. GIVE A PERSONAL RESPONSE | “When you were writing about...it made
me feei...because..”

“That made me think of.. "

"| feel the same way you do aboul..”

(PR Y

NAAANANANANA \ANA NavAaNa

sANararANANanN

4. MAKE SPECIFIC POSITIVE “I really liked the way you .

REMARKS ..organized
..used interesting words
. .used specific exampies
.descriped
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CDA Class *3

I. Review guidelines for responding to other’s writing. Diztrihute handn:rt
that lists the CONTENT that you will listen tor in the competency
statements.

2. Pair students with partners that are not from their workplece. They will
read their competency statement *1 to eachother and respond
accarding to the guidelines.

3. Distribute REVISING CHECKLIST. After reading and gathering responses
to their work, each writer makes a decision based on the choices
offered on the REVISING CHECKLIST.

4. WRITING WORKSHOP: Students will spend 45 minutes to an hour
drafting, revising, or writing on competency statement *2. Students
will continue to serve as responders to eachothers’ writing.

6. RESOURCE FILE INFORMATION: Continude to look at list of information that

needs to be collected. Assign at least two more sources that will te
brought to class in two weeks.
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CDA COMPETENCY GOALS

When you write your competency goal statements, consider these questions
as a quide to your writing. You will also use these questions as a guide
when you are responding to other's writing.

1. STAYING ON TRACK
Am | writing about the competency goal area or am | using ideas that
will it more appropriately into another competency goai?
*You need to keep in mind all of the 6 competency
goal areas in order to know WHAT fits WHERE.

O

. ORGANIZATION
Have | written my goais for children In the competency goal area
foltowed by specific examples?
*Goals give you direction as to WHY you make decisions
the way you do. The goals give the reason why you
used the examples that you chose.

N}

3. CLARITY
IS my writing clear and easy to understand?




Author

Date

[ have reread my writing piece to see i 1t says whaal / want it to

Sl

JOES The organization make

co

Have | said enough?

Have | saig tos much”

FSMY WEITING Suiled 10 my audience -

L R A T SRR R e o AN o o T T
o read Ny ECe U0 SemieQns e08 10 A8 Tesdnalu

Status:
This piece needs more work.
This plece just needs editing/oolishing
This piece is finished

<

"~
pui

(agaopted froam various cieck lists in the foiiowing scurces.
Helier, MF (1GG 11 ReadIind-writing Connections tNew Yor:,

LOnaman
PO NS, OF C1GS0) Teadhing wr ina--S2lancing orofess ang
HE AT T s O Derrcil




CDA Class *4

1. Refer to and briefly review the responding sheets - “how to respond” and
questions to ask yourself about content

Break in pairs - students cannct be with a co-warker

Read draft of competency goal #*2 statement to partner. Take turns
being reader and responder

Distribute REVISING CHECKLIST. After reading and gathering responses
ta their work, each writer makes & decisiaon based on the choices
offered of the checklist.

Time permitting, students can spend time drafting individually on
competency goal *3. Read the context in yeliow book.

SN

B

n

6. For next class, - class will be held in the public library. The
reference librarian knows the expectations of your resource
collection assignment. She will be available to show you what you
need - but is alsc on duty at the library. There may be times she
needs o respond 1o needs of other patrons. Your goal is to find the
resources for *5.,6,7,8nd & The reference librarian is there to help
you. You can also help eschother.

Read through Resource Collection items #5,6,7,and 8§ to make sure
students know what they sre jnnking far idese for itam *5 wil] ha
found with meterials an the WIN chelf in the librery. 1tems 6,7, and
& will require a bit more “digging”. Hand out some sample titles for
students to look for in the card file.

o
o
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DA Resource Coifection

There are17 items required to complete the Resource Collection for the CDA
credential.  Research ¢kills &are necessary to gather the required
information. For each item, brainstorm ideas for how one might find this
particuler piece of information. In order o maxiaize he ioesouoed,
students self-assign items to research and share with the reminder of the
class. Some of the items, particularly * 5, 6, 7, and &, have do he dane
individually. Make arrangements at a public library to research these items.
The reference librarian would serve as the best recource to help to locate
particular items.

Arrange the class time necescary in order to meet these needs.

Cornpetency Statements

The 6 Campetency Goal Statements are:

Competence Gosl 1: Establish snd maintain @ safe, healthy
learning environment
Competence Goal 2 Advance physical and intelleciual

campetence

Campetence Goal 3: Support social and emotional development
and provide pasitive guidance

Competence Gaal 4. Establish positive and productive
relationships with families

Cornpetence Goal 5: Ensure & well-run, purposeful program
responsive to participant needs

Competence Goal &; Maintain a commitment to professionalisim

The processes developed in the first 4 classes - writing process, recponding

to eachother's writing, and revising - are to he applied to all the
competency goal statements during the rernaining classes. The availsble
class time dictates how much can be sccomplished. 1t was our experience
that 12 to 15 weeks {meeting once a week for 2 hours) was necessary for
the average student to complete the writing requirement. Some students
could finish in & sharter time frame; others needed longer.
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BASIC ISSUES IN CHILD CARE
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APPENDIX B

EVALUATION FORMS
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Name

CHILD CARE WORKER SCENARIO
Part 1

Nicolette was outdoors playing with abox. Jeremy liked her idea
and tried to take the box away from her. Nicolette held onto the
box not letting Jeremy take it away from her. The teacher saw
that Jeremy and Nicolette were having a problem. The teacher
said to Jeremy, “I see that Nicolette had the box first. Youneed

to find something else to play with until she 1s done.” Jeremy
said, “NOI”

If you were the teacher in this situation, what would be your
response to Jeremy? After youhave written your response,
bring your paper to the instructor and pick up Part 2.
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Name

Part 2
Read the attached article thinking about the situation between
Jeremy and Nicolette. Would you change you first response to
the situation based on what you read? Would you respond
differently or the same? If you would respond differently,
explain what you would change from your first response.

¥hat 15 your opinion about the article that yvou just read? Do vou
agree or disagree with the information? why?

a5




Name

What could you do to find out more about situations that involve
problem solving with children?
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CAILD CARE WORKER ASSESSMENT
SCORING GUIDE

PartI--Scenario Response (assesses prior knowledge of content). The student describes
how they would respond to a typical problem situation in a child care setting.

ire :

(1) The response is judged according to four criteriaitems.
(2)Score one point for each criteriaitem thatis met.

(3) Student may receive a total of 4 points for this part.

Criteria:

Opportunityto Teack-Response reflects the notion that a problem situation with a
childis an opportunity toteach a child something importaat about appropriate social
behavior rather than a time for scolding or punishment

AgeApproprateaess-Response is appropriate for the age of the child depicted in
the scenario; expectations arerealisticforthe child'szge

ChildCentered-Response encourages or invites the child to respond and/or
participateinsolvingthe problem

Concepi/Concens R esponse reflects an understanding of the central issue or
conceptinvolvedinthesitvation (i.e., sharing)

Part 2 Article Response (assessescomprehension of material read in anarticle relaféd tothe
scenarioin part 1)

Directions:; The studeat has been asked toread an article related to the problem presented 1a the
scenario in Part I. They.are the: asked if they would change their original response (in Part I)
based on what they read in the article. Using the same criteria from part 1, the student may receive
one additional pointin each category if the response shows a change or addition in that category.
Again, the student may receive a total of 4 points for this part.

Part 3 Opinion & Justification (assessescritical reading comprehension)

Directions: Students are not graded for their opinion but forthe degree of justification they
provide to support their opinion. Score as follows:

Opoints--no- justification
| point--somegeneraljustification
2 points--specificjusufication from article and/orprior knowledge

Part 4 Knowledge of Resources

Directions: Give one pcint for each specificresource cited. For example, student would receive 3

points if 3 different journals are cited. There is an unlimited number of possible points for this
part.

Total Score isthe total points for all four sectiogns.

Co™




CHILD CARE WORKER ASSESSMENT
SCORING SHEET

STUDENT'S NAME TEST DATE

R

CLASS SCORER'S INITIALS

CIRCLE ONE: PRE-TEST POST-TEST

PART 1 Check appropriate category: COMMENTS:

OPPORTUNITY TO TEACH
AGE APPROPRIATE
- CHILD CENTERED

——___ CONCEPT/CONTENT
_ PART I TOTAL

PART 2 Check appropriate category:
OPPORTUNITY TO TEACH
AGE APPROPRIATE
CHILD CENTERED

CONCEPT/CONTENT
___PART 2 TOTAL

PART 3 Circle point value:
0 pt. NO JUSTIFICATION
1 pt. SOME GENERAL JUSTIFICATION

2pts. SPECIFIC JUSTIFICATION FROM ARTICLE
OR PRIOR KNOWLEDGE

___PART 3 TOTAL

PART 4 Count number of specific resources mentioned:

PART 4 TOTAL RESOURCES MENTIONED
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Categories in Interaction Analysis System®

Teacher Talk

Teacher interaction with children

Response - Indirect teacher influence

1.

Accepts feelings: accepts and clarifies the feeling tone of the
child in a nonthreatening manner; feelings may be positive ot
negative; predicting or recalling feelings is included; acknow-
ledging, which includes saying helio, greetings
Example: “That must made you feel sad.”
“Hi Sally. I'm glad you are here.”

Praises or encourages: praises or encourages child’'s action or
behavior; nodding head, or saying “um hm" or “go on” are
included

Example: “Thanks for helping to pick up those blocks.”

Accepts or uses ideas of children: clarifying, building, or
developing ideas suggested by a child; as teacher brings more
of her own ideas into play, shift to category number 6
Example: “You need green paint for your picture. [ will get
some for you."

Asks questions: asking a question about content or procedure with
the intent that a child answer

Example: “Do you want to read a story together?”

. Describing: narrating actions; restating what is obvious; adult

describing own actions; adult describing child's actions
Example: ] see you have a red marker.”

Initiation - Direct teacher influence

6. Lecturing: giving facts or opinions about content or procedures;

expressing her own ideas, asking rhetorical questions; giving

. information; showing

Example: “I think you need a different lego piece to fit into
that space.”

10}
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7. Giving directions: directions, commands, or orders with which
a child is expected to comply
Example: “You need to wash your hands"

8. Criticizing or justifying authcrity: statements intended to change
child’'s behavior from nonacceptable to acceptable pattern;

bawling someone out; stating why the teacher is doing what she
is doing, extreme self-reference

Example: “You pick up that block right now because | said so.”

9. Explaining consequences of actions: explaining why a particular
behavior is appropriate or inappropriate; helping the child to
see the consequences of his or her behavior

Example: “When you pretend to be a policeman and
arrest people that do not want to play, the
other children might not want to play with you.”

Teacher interaction with other adults

10. Seeking assistance: asking for help, support. explaining routine or

expectations for the day; help with snack preparation or
transitions

1 1. Explaining: discussions with adults clarifying child's behavior;
stating observations

12. Unrelated talking: conversations between adults that do not
refate to the chifdren's activities

13. Silence or confusion: pauses, short periods of silence, and periods

of confusion in which communication cannot be understood by the
observer '

*Adapted from: Flanders, N.A. “Interaction and Analysis and Inservice
Training." In H . Klausmeier and G.T. O'Hearn (Eds) RESEARCH AND
DEVELOPMENT TOWARD THE IMPROVEMENT OF EDUCATION. Madison,
WI. Dembar Educational Research Services, 1968.

Gooduoin W Dviscell, L, (I?Xo)
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Exp. /Cont.

Childcare Environment Survey
Facility Teacher

Observer Date Time

Circle age group:  Infants Toddlers PreSchool

PART ONE--LITERACY INDICATORS (each literacy indicator must be within child'seye
level/range)

AREAS—> Survey
Total

All Age Levels: Category

1. messages about the current day

2. functionallabels

3. print or writing segmentsreiated to
materials, chjects,picturesnearby

4. differents kinds of recording tools
(availableif notdisplayed)

S. different kinds of recording materials
(availableif notdisplayed)

6. different references (sources
ofinformation)

7. different kinds of books

8. books with covers or page displayed

9. booksrelatedto nearby materials

PreSchool Age Oaly:

10. current child-written messages,
labels, stories

11. currentchild-dictated messages,
labels, stories

12. displayed directionsforactivities

13. sign-up, sign-out charts or sheets

14. OTHER (list on back)

SURVEY TOTAL PER AREA

163




Exp. /Cant.

Childcare Environment Survey

Facility Teacher
Observer, Date Time
Circle age group: Infants Toddlers PreSchool
PARTTWO--General Environment
INDICATORS: DESCRIPTION/EXAMPLES:

1. interest areas(centers) children may
choose from--list centers:

Hescribe materials, activitiesfor each center:

2. areas forlarge muscle movement
--does area exist?
--outdoors or indoors?
--appropriately set upinclassroom?

3. separatequietand noisy areas

--space exists for childto be alone y/n

--spaceisdistraction free y/n

4materials/activities
--represent rangeof difficulty
--range of difficulty isappropriate

5. environmentin general conveys positive
messages

6. space invites children to do what teacher
wants them to do (based oa evidence

of teacher planning); Y/N, if no, why?

1. space allowsteachers to see entireares; Y/N,

if no, why?

8. materials are stored close to pldce of use or

canbe easily moved

104




Name Date

Class

Writing Apprehension Scale
Daly & Miller

Directions: Listed below are some statements about writing. For each statement, piease circle
whether you ( 1) strongly agree, (Z2) agree, { 3) are uncertain, (4) disagree, or (S) strongly
disagree with the statement. There are no right or wrong answers to these stetements; please
circle the word that best expresses your own feelings about writing. While some of these
statements may seem repetitious, take your time and try 10 be a. aonest as possibie. Thank you
for your cocperation.

. lavoid writing.

strongly agres aQree am uncertain disagree strongiy disagree
2. L have no fear of my writing heing evaivsted

strongly egres egree gm ungertain gisegree strongly disagree
3. i took forward {0 wiiting Gown my 10eas

strongiy agree agree am uncertain disagree sirongly disagree
4. My mind seems 0 go blank when | start to work on 3 composition

sirengly egres ggres T UnCerizin cisagree sirongly cizacres
S. Expressing ideas thraugn writing seems 10 e 8 waste Gi time

strongiy agree &gree am uncertain disagree strongly gisagree
6. 1 would enjoy submitting my writing tc magazines for evaluation and publication

strongly agres garee &m uncertain gisegree strengly gisegres

7.1 }iKe 10 write my igezs down

-~

strongiy agree agree am uncertain gicanres SIrongiy G18aGres
&t fesl confident in my abihity to clear by express my 10eas 10 writing

Hrongly aoree zores B UrCer st MLGeT et sirongly diganee
.1 IKE 10 have my 1riends rest what | have wiilten

ArONQlY dyree &aree amouniertsin SiiEdES LWrongiy oisacres

.y
L S
B4




10.

.
-

I'm nervous about writing

strongly agree &gree am uncertain disagree
. Pecple seem to enjoy wnat { write
strongly agres agres am uncertain disagree
i enjoy writing
strongly agree &gree am uncertain disegree

I never seem 10 De able to ciearly write qown my igeas

strongly agree agree am uncertain disagree
. Writing ic a ot of fun

surongly adree agree am uncertain dicagree
. 1 hike seeing my thoughtis on paper

sirongly agree ggoree am unceriain disagree

. Discussing my writing with cthers is an enjoyable experience

sirongly aaree ‘ecree am uncertain gisegree
. 1Us 2asy for me 10 Wrlle Cooa compositions

sirongly agree agree am uncertain disanres
. bdon'tthink | write as well as most other people.

sirongly agree &oree am unceriain disacree
. beon't ke my compozsitions 10 be evaluaiea

zirengly &gree agree &m uncestain diezares

T ng goco at writing
trongly aree &ree am uncerain dicagree

108

strongly disagres

strongly disagree

strc..gly disagree

strongly disagree

strongly disegree

strongly disagree

strongly disagres

strongiy disagree

strongly disegree

strongly disagree

strongly disegres




writing Interview
P lease respond to the following questions:

|. Areyou agood writer? Why or why not?

2. What do you do before you start to write?

. What do you do when you come to a word you don't know how 10 speli?

&l

K

. What do you do when something you write doesn't make sense?

4]

. What a6 you do when you riesd help?

6. 1f you were coing (o help someone learn to write, what would you do to help them?

. Name somegne you know who {$ & good writer. What makes that person a gocd writer?




Child Care Giver's Cloze Test

Name Date

Drections:  Read this article and write in the words that are missing. Try to guess what word
the author intended to use, not just any word that would fit.

What does it mean to “individualize” your classroom, curriculum, and your teaching

methods? How can you possibly ___ d.0 (1) justice toso many __ HodiLi (2
all with such different e da (3)7 Planning for individualization means
c/uc/ém% (4) that all materials, equipment, and (5) the environment
enhance the _ A\s(Hh- () of each childin __ L5t/ (7) room, help each
succeed, dm’li (8) challenge each to grow.
Vs (9) does take planning time ond (10) caring,but the
rewards QL (11) great. Here are some _(oNncrele  (12) suggestions.

Know your children well . (13) There is no better __ (WAL (14) of
showing that you Cafis (15) than taking the time 10 K (16) talk to and
realy _ (ipten (17) to a child. Keep  Hiir (18) special interests in mind

Nhap (19) planning the physical environment. Crf/t (20) down to the
level ___ ¢/ (21) the children in your __ /lgpma _, (22) and look at the
envronment’_ | RO (23) ther perspective and through _ FhiuL (24) eyes.
Don't 1y to I;.’)wt (25) out everything at once, or arange the entire center according to

a prescribed theme. Allow for diversity of interestsl.
13




APPENDIX C

LOCAL PROMOTION
OF PROJECT
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WORKFORCE INSTRUCTIONAL NETWORK

Southwest Texas State University
Department of Education

Child Care Worker Instruction January {992

The following classes will be offered through the Workforce Instructional
Network at the following times and locations:

CHILD CARE INSTRUCTION - The class is designed to answer the
following question: What do we do with children, how do we do it,
why do we do it, and for whom? Resources will be available for
individual needs. First Baptist Church Fellowship Hali,

330 W. Hutchison St., San Marcos, 6:30 - 8:30 p.m. Class night

and starting date to be determined. Please call for information and
registration. Lisa Withrow, Instructor

CHILD DEVELOPMENT ASSOCIATE CREDENTIAL - PORTFOLIO WRITING -
This class is for anyone interested starting their portfolio in order to
fulfill the requirements for a CDA. Assistance will be offered
specifically to help with the writing process. First Baptist Church
Fellowship Hall, Thursday evenings, 6:30 - 8:30, Jan 16 - March 12.
Ann Johnson, Patrice Werner, Instructors.

This class is also offered every other Wednesday afternoon, from 1:00
to 5:00, starting Jan. 15. Classes will be held in the Community Room
at the San Marcos Public Library.

CHILD DEVELOPIMENT ASSOCIATE CREDENTIAL - ASSESSMENT:

This class will be individualized for those who have completed their
CDA portfolio and are preparing for the observation and assessment
portion required for a CDA credential.

These classes are offered at no cost Lo participants. Class hours fulfill the
15 hours required by DHS for staff training.  Please call Ann Johnson at
245-8187 for further information.
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Child care workers get ‘stamp of
approval’ through training programs

By SUSAN HANSON
Staff Writer

Who is caring for the nation's
chfldren? In 1988, according to
the U.S. Department of Health
and Human Services. Just over
nine million children, age five and
under, were being cared for out-
side of their homes. And of this
number, over four million were
enrolled in a day care or
preschool program.

What sort of tratning is required
of the people who work in these
programs? Standards vary from
state to state, but at present,
Texas requires only two things of
Its child care workers: They must
be 18 years of age, and they must
have at least a high school diplo-
maor GED.

In addition, the preschool itself
must meet certain minimum
standards set by the Texas De-
partment of Human Services, in-
cluding a requirement that each
worker recefve 15 clock hours of
training per year.

"I think any child care worker
will say that it helps to have more
than that,” says Ann Johnson,
coordinator of educational ser-
vices with the Workforce Instruc-
tional Network (WIN).

As Johnson admits, many child
care workers have preparation
well beyond the minimum, but for
those who don't, the opportuni-
tes [or trajning are often limited.

It was with these individuals in
mind, she says, that WIN devel-
oped a special program last fall
for child care workers in San Mar-
cos.

A parinership between South-
west Texas State University, the
San Marcos Chamber of Com-
merce, and the Hispanic Cham-
ber of Commerce, WIN is a project
of the university's Center for Ini-
tatives in Education, which is di-
rected by Margaret E. Dunn. The
original proposal for the Work-
force Instructional Network was

developed by David Caverly and
Pam McBride In conjunction with
Jon Engel and other community
educators.

"What we're offering is intended
to make child care workers more
independent and to help ‘hem
gain knowledge that will make
them more effective.” says John-
son. "We want them (o realize
that what they're doing 1s a pro-
fessfon and to see what that
means.”

In addition to developing
greater self-confidence and learn-
ing skills that they can use in the
classroom, participants in the
program also have the opportuni-
ty to work toward their certifica-
tion as Child Development Asso-
clates.

Developed in 1974, the CDA
program was a response to the
growing national concern over the
qualifications and abilities of
child care personnel. Since 1975,
when the first credential was
awarded, over 30,000 child care
workers have success{ully com-
pleted the program.

Although it is now recognized In
42 states as a valid Indicator of a
child care worker's competence,
Ann Johnson belleves that the
CDA credential will ultimately be-
come a mandatory requirement
for licensing.

“Starting in 1995," she says,
“the state of Florida will require
one Child Development Associate
for every 20 chtldren. That's quite
a step.”

In offering personnel from local
child care centers the opportunity
to work toward this credential
now, Johnson maintains, WIN is
preparing them for finevitable
changes in the profession.

How did WIN bacome involved
in this effort to certify child care
workers in San Marcos? As WIN
project director Jon Engel ex-
plains, it was Ann Johnson who
played the crucia! role of Hafson
between the local child care cen-

ter directors and the WIN pro-
gram.

From her experience as director
of the Presbyterian Cooperative
Preschool, Johnson was quite fa-
miltar with the needs and con-
cems of local directars. For over
three years, those directlors had
been meeting with one anather on
an informal basis, using the time
to exchange ideas and to offer
support. But they were limited in
what they could offer their staffs
in terms of training.

At the same time, Johnson re-
calls, the WIN program had begun
holding worksite-based literacy
classes and had discovered a
problem: Who would care for the
participants’ children while the
parents were in class?

“That's when David (Caverly)
and Pam (McBride} approached
me,” Johnson says. It was also at
this point that Johnson suggested
offering some sort of training to
the child care workers as well.

Ultimately, the need for such a

" program was confirmed both by

David Caverly and Margaret
Dunn, whe discussed thie fssue
with numerous people in the
community, and by the center di-
rectors themselves.

The result? The first WIN class
for local child care workers was
begun on Sept. 23, with approxi-
mately 20 participants complet-
ing the 11-week course.

"It taught me more about chil-
dren.” says Rosa Hermandez, a
child care worker at First Baptist
Church's Child Development
Center. “It taught me about les-
son planning and about children
getting along with each other.”

The mother of five children,
ranging age from two to 11, Her-
nandez says that what she
learned through the WIN prograrn
has been helpful at home as well,

Although Hemandez success-
fully completed her course last

(See Child Care, page 2B)
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fall, she has decided to continue '
in the WIN program and work to-
ward her accreditation as a Child
Development Associate.

As Jon Engel explains. the goals
of the CDA program are quite
compatible with the goals of |
WIN- to premote adult literacy in
the workplace. Indeed, he says,
the credential has become a moti-
vator for many of the child care
workers participating in the WIN
program.

What must a child care worker
do to be certifled? According to
Johnson, candidates must not
only prove themselves in the
classroom, but they must also
prepare a portfolio documenting
their skills.

It {s in this second area, she
notes, that the candidates typi-
cally need the most help.

During their class time togeth-
er, the child care workers normal-
ly exchange ideas, discuss their
strategies in the classroom, and
learn how to put those ideas on
paper.

“In my experience in working
with adults, I've learned that writ-
ing scares them,” says Jon Engel.
“{t's a difficult process to master,
and they often don't believe they
cando it.”

“The class Is a support for
that,” says early childhood spe-
clalist Patrice Werner, an assis-
tant professor in curriculum and
instructdon at SWT. ‘We try to
help the participants feel comfort-
able with writing and help them
support each other. They do a lot
of working together, sharing what
they've written.

*“What we've tried to do is design
a process to enable all of that to
happen.” she says, noting that
the course emphasizes brain-
storming, writing, and editing as
separate steps in completing a
paper. “We've really worked on
the process. It's been exciting.”

What impact has the program
had thus far? “I realized | can do
it,” says Rosa Hernandez. “It's not
as hard as it sounds.”

“It has seemed to be a kind of
empowering thing," Werner adds.
“When the class began, the stu-
dents had to write autobiogra-
phies and explain why they're in-
terested in doing this. One of the
things that came out frequently
was ‘[ want to do this for me. |
want to accomplish something.’

“One person said, ‘It's like get-
ting a stamp of approval on me
and saying what [ do is worth-
while.™

As the director of First Baptist
Church’s Child Development
Center, Judy Glover says that
she, too, has noticed a number of
changes in the last several
montbhs.

“l've seen a whole different att-
tude in the way people approach
their job and in their confidence,”
she explains. “It's letting our peo-
ple feel that they are doing a
worthwhile thing. Our people
know that they're more than cus-
todial care givers, that they have
meaning in the children’s lives.”

Explaining that participants are
evaluated both before and after
taking the course, instructor Lisa
Withrow says that the differences

are often quite impressive. “So
many things changed.” she says,
noting that the observer consid-
ers not only the interaction be-
tween teacher and child, but also
the arrangement and atmosphere
of the room {tself.

“l think this program affects
more than the participants,” she
adds. "It improves the education
{)rocess through the whole fami-
y.”
Thus far, Jon Engel says, over
40 workers from six local day care
centers—including Headstart,
SWT's Child Development Center,
First Baptist Church's Child De-
velopment Center, and the day
care center at San Marcos High
School—- have been through some
aspect of the WIN program.

At present, he adds. classes are
being held from 1-5 p.m. every
other Wednesday at the San Mar-
cos Public Library and from 6:30-
8:30 p.m. on Thursdays at the
First Baptist Church.

A third class, set to begin on
Feb. 20, will meet from 6:30-8:30
p.m. on Thursdays at the San
Marcos Public Library.

For more Information about up-
coming classes, or about any other
aspect of the WIN program, call
JonEngel at 245-8142.
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