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THE TRAIKING OF rUBLIC SCHduUL
JUSIC TEACHERS IN TLEAAS
CHAYTER 1

145 PROBLEW OF TRAINILG PUBLIC
SCHOOL MUSIC TEACHERS

1, Introduction

Edward Dickinson has expressed the need for better
training of public school music teachers in these words:

A large allowance for incompleteness of prepara=-

tion on the part of teachers should be made, for

defects of training must come to light when an

eager and wide-spread curiosity and a peremptory

demand for instruction spring up almost in a

day. 7There must be long and thorough training

for this department of education, as much as for

any field of science or philosophy, and the colleges

and universities must furnish it, This they have

hardly yet even begun to do,l

It is the opinion of the investigator that musiec
instruction on the elementary and secondary levels will
not advance any faster than the pace set by music depart-

ments in teacher-training institutions,

2. Statement of the FProblem
The purpose of this study is to ascertain how musice
teacher training in Texas state-supported schools of higher
learning compares with similar training offered in representae
tive sections of the nation, In order to clarify the
problem an attempt has been made to answer the following

questions:

1, Dickinson, Edward, Music and the Higher Z ’
P. 144,
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(1) What music courses do Texas state-supported institutions
of higher learning offer?

(2) What courses besides music are required for the bachelor's
daegree with music as the major?

(3) What provision is made in these institutions for
graduate work in music?

(4) “hat provision do these schools make for practice
teaching in musiec?

(8) What certificates and degrees are awarded to music
majors?

(6) Wnat music organizations dc these schools foster?

{7) ¥nat training is being given by other sections of the
United States to teschers of publie-school nusic?

(8) What could Texas institutions do to improve the vrep~

aration of publicgeschool music teachers?

S« Importange of the Study

A rigid economy movement during the depression which
followed the first World War led many publie schools to
dispense with special teachers of music¢y and for the same
reason music instruction was curtailed or discontinued
altogether in some institutions of higher learning. In a
summarized form, & report by the Research Council of the
-Huaic Supervisors National Conference in 1930 gives this note
concerning the University of Texuss "0ffers no college courses

in musice Appropriction for this purpose vetoed by governor."2

2. Survey of College Entrance Credits and College Courses
in lMusic, The National gureau Tor the Advancement 01 HUSLCy
1930, p. 197.



It appears that music has been regarded as an unnecessary

frill in the educative process by many peorle in whose hands
lies the power to mould and shape curricula from kinder-
garten through cellege, As one writer expresses it,

Ve are too prome to regard a kumowledge of music

as a sort of trimming on the mantle of culture,

an ornament not indispensable to the completeness

of the garment; and yet music is quite as essential

to the well-rounded life, and an understanding of

music as vita% a factor in civilization, as any
other factor,

The latest Texas course of study recogniges music as
the universal language in this statement: "It has been said
that music is the one language that is understood by every
nation on earth, and that gives joy to the youngest cechild
as well as to the cldest person,"%

iiost of the progress of the world has been the result
of dissatisfaction with some phase of existing conditions,
As Davison points out,

But unless we honestly admit our failings

and make some serious effort to overcome

them, our educational advancement is bound

to be slow, particularly in those subjects

like the arts, which lie far from our main

interests,®

Other writers express similar views concerning this
subject., Kwalwasser states:

Many progressive supervisors are beginning

3, Davison, Archibald T., Lusic Educatiop in America,
p. 117,

4. Course of Study for Yeaxrs Four Through Six, Bulletin

No, 394, Vol, XV, No, 1, Texas State Department of Education,

p. 150,
5, Davison, op. cit., p. 19,



to question the adequacy of their procedures,
materials and objectives., They are asking for
light, They believe progress in music education
like progress im amy other subject, must be based
upon positions that are invulmerable, They
believe that these processes if evaluated by
rigorous measuring devices will enable us teo
improve the present status of music education,
The increase in the number of dissatisfied super-
visors, frem year to year, is one of the moat
encouraging signs of progressy and as more super=
visors sense the need for a change in music
education, improvement is assured.6

Among those who have expressed like opinions is
Edward Bailey Birge, who writes, “"The steadily increasing
breadth and scope of the field of school-music has been
parallelled by a sorresponding demand for better trained
supervisors and special teachers,"’

Keferring to the average Ameriecan supervisor of school
music, Davison renders the following indictment against

some teacher-training institutions:

This branch of the profeassion is drawn to a
considerable extent from youug men and women

who play or sing agreeably (or perhaps very well),
but who do not care teo rum the economic risk of
giving private lessons, choosing rather a position
which guarantees them a regular salary., Casting
about for an entrance into this particular field,
and at the same time wishing to begin their work
as socn as possible, they usually choose an insti-
tution which advertises to fit them to be teachers
of music in schoole, Here, often in a course
lasting but a few weeks, the candidate acquires a
knowledge of method, child psychology, and other
auxiliaries to teaching, Yet very little is dome
to cultivate his taste or to acquaint him with the

... 6, Kwanlwasser, Jacob, froblems ip fublic Sghool iusic,
P. 130,

7. Birge, Edward Bailey, History of Fublic School
Husic in the United St s P. 217,



masterpieces of music, Fresumably he is fully
equipped in these particulars; as a matter of fact,
in pninety-nine cases out of a hundred he is not,
althcugh be is sent out an aceredited supervisor,
to have in chorge the musical training of ehildren,
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There are, of eourse, competent and even
expert teachers of music in schools, but the
instruction is generslly imadequate, and the
blame for this must be laid largely at the door
of those schools which geriously pretend to
prepare students for the profession of musie
teaching,8

A pleasing symptem of recent inereasing emphasis upon

Y

music in every level of school life is to be found in even
a cursory examination of many of the newer courses of study,

also in articles 1in current educational magazines, Tor

exarnple, L, H, Hubbard reports in Ihe Iexss Outlock:

One of the most interesting features of the
development of public school syatems of Texas
has been in the increased interest in vocal
and instrumental music, This has caused an
increased demand for instructors gualified to
teach in these fields,

The e¢olleges of the state that are prepare
ing such teachers have recently organized the
Texas Association of Music Schools.... The
objective of the Texas Association of Husie
Schools is to ralse standards for the training
of teachers of public school music, In this
objective the State Department of Education is
lending active cooperation,®

It may be seen from these opinions that this phase of
musie instruction has provoked mush study from people who

are interested in the progress of music,

8, Davison, op, cit., pp. 37-39,

9, Hubbard, L, H,, "Report of the Committee om Educa-
tional Progress Within the State®, The Texas Outleok, Vol,
24, No, 1, (January, 1940), p. 20,



4, Limitations and Definitions

This study is limited to the follewing ten state-
supported institutions of higher learning in Texas:

The University of Texas, Austin

Texas State College for Weomen, Denton

Texas College of Arts and Industries, Kingsville

Last Texas State Teachers College, Commerce

Forth Texas State Teachers College, Denton

Sam Houston State Teachers College, Humtsville

Southwest Texas State Teachers College, San iarces

Stephen ¥, Austin State Teachers Callege, Nacogdoches

Sul Reoes State Teachers College, Alpine

Ve:t Texas State Teachers College, Canyon
For comparative purposes ten statee-supported imstitutions
of higher learning were selected almost entirely at random
from different sections of the United States, the only
requirements being that each of them ghould offer some
work in rnusic, and that no two institutionms should fe in
the same state., This group of ten schools will be referred
to as"the comparative group®, The 1list follows:

University of Iowa, Iowa City, Ilowa

Louisiana State University, University, Loulsiana

\

Georgia State Colleges for Women, iilledgeville, Georgia
Florida State College for Women, Tallahassee, ¥lorida
Henderson State Tegchers College, Arkadelphia, Arkansas
Colorade State College of Education, Greeley, Colorado
State Teachers College, Indiana, rennsylvania

Kansas State Teachers College, rittsburg, Kansas



State Teachers College, Farmville, Virginia
Central Viashington College of Lducation, Ellensburg,
Waghington

A “course" as used in this study does not imply any
uniform amount of college credit in quarter--or semester--
hours, but rather it indicates a_periaﬁ of study which may
represent either a quarter's work or a semester's work,
For example, where a "course®" in freshman piano is offered
for a year, it is counted in this study as twe courses
(two semestert' work) im schools offering work on the
semester~hour basis, and as three courses (three guarters’
work) in schools using the gquarter<hour plan, The reason
for this becomes apparent when one considers the faect that
many schools list the first semester's work as one course
and the second semester's work as a second ceurse, whereas
other schools list the two semestert! work as a "course",
Differences of this nature made it very difficult to state
resulte om a comparative basis, At times it was necessary
to reduee the quarter-hours to semester-hours, but where
tuis was done it is so indieated,

What the investigator really had in mind taroughout

this report was the training of the general music teacher

or supervisor, not the special teacher of band, of orchestra,

or of vocal music; and wherever differentiated curricula,
were outlined in college cataloge for these specialists
and gnother curriculum for the general music teacher, that

of the general musie teacher was the one studled,



B, Review of Related Literature

“To be originmal dees not mean to avoid learning what
others have done, but rather teo make full use of other's
contributions and to go on from where they atopped."lo
An effort was made to discover other studies besring on this
subject, and as many of them as possible were reviewed,
Comparatively little seems to have been written in this
field, especially as it applied to Texas, therefore a survey
of the literature yielded but small aid. The following
these; were examineds

(1) Weis, Ezra H, F,, "The iusic Preparation of
Elementary Teachers in State Teachers Colleges®,
Doctor's Dissertation, Teacliers College, Columbia
University, 1934,

The dissertation by Veis was limited to teachers
"below high school level in five midewestern states,
which did not include Texas, His chief contribution
is a suggested program for the music prepargtion of
"elementary teachersy based on the judgment of a
Jury of expertis,

(2) Preeman, Varren Samuel, "A Critical Study of ilusiec
Eduecation in the 8tate Teachers Colleges of
lassachusetts", Master's Thesis, Bostom University,
1937,

This study dealt .with each of the nine State

. 10, Hoekett, John A,, and Jacobsen, E, ¥,, iodern
Eractices in the Llementary Schools, ». 176,
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Teachers Colleges in iassachusetts, giving in some
detail a description of musicec courses and facilities
found in each college, with final recommendations
for a more unified state programvin music,

(3) Leedy, Clifford E., "An Evaluation of the ilusic
Curricula in the Seven State Teachers Colleges of
California*, iaster's Thesis, University of
Southern California, 1937,

Leedy made a detailed study of the music courses
offered in the State Teachers Colleges of California
deseribing the number of courses, number of units,
and type of courses offered, He dealt at length
with the relation of high school music to college
music, especially music courses accepted for college
entrance credits,

(4) McEachern, Edna, “A Survey and Evaluation of the
Education of School iusic Teachers in the United
States®, Doctor's Dissertation,,Teachera College,
Columbia University, 1937,

The ldcTachern dissertation proved to be the most helpe
ful of all the literature examined, for the aims and methods
seemed to be more in line with what the investigator was
trying to do for Texasj; but the sBtudy covered only a few
Texas schools and gave no adequate ploture of music educa-
tion in the state as a whole,

(5) Harlan, Henry Grady, "An Analysis and General

Evaluation of Publiec School Courses of Study in

Music", Doctor's Dissertation, The University of
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Texas, 1940,

Although Harlan's study dealt largely with musiec
education below the college level, yet it contains
helpful material pertaining to teacher prepara-
tion, and worthy recommendations for the improvement
of publice~school music edueation,

These writers were unanimous in the opinion that there
is a paucity of research studies in music education, As
Freeman expresses it, "There is very little authoritative
material in this field, HMost of the data exists in the
realm of opinion only, and is therefore difficult to
evaluate,*ll The comment from the study by Weis is very
similar: “There i1s a dearth of authoritative material in this
field, No sclentific studies have been found which deal
directly with the topic in hand, About all that exists
are statements of opinion,®l2

Some light was given on the subject by United States
Office of Zducation Bulletim 1633, No, 10, Vol, III, "Teacher
Zducation Curricula®, from the Natiomal Survey of the
Educatiop of Teachers, also by the Survey of Ceollege Entrance

Credits and College Courges ip iugic, opublished in 19303
and valuable aid was obtained from the Thirty-Fifth Yearbook

11, Freeman, Warren Samuel, "A Critical Study of lusie
Lducation in the State Teachers Colleges of liassactusetts,”
Haster's Thesis, Boston University, 1937, pp. 11-12,

12, Vels, Ezra H, F., Ihe Husic Ireparation of =
Ieacherg ip State leachers Collegaesg, Doctor's Dissertation,
Teachers College, Columbia University, 1934, p. 3.
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of the National Society for the Study of Edugcstion, Part II,
*lMusic Iducation®, Various other writers are quoted from
time to time, and their opinions and findings are shown in
teir preper placcs in the thesis,

Since no study was found which gave a recent account
of music training in Texas, and since the meager offerings
in older studles are vo longer valid, the investigator has
attempted to present as eomplete a record of the present
status of musie education in Texas as the limitations of

this study will permit,

6o slethod of rrocedure

e, Seurceg of date. Since tuies is s study of the
emplingis placed upon practices and provisions, no attempt
is mude to evaluate outcomes or quality of instruction
except through a questiobnalre for music supervisoras, An
analyslis of the 1939=1940 bulletins and catalogs of the
ten Texas schools listed above, and of the group of ten
similar instituticons from other states supplied the data
for this thesis, A number of tabular and graphieal repre=
sentations show the results of the amaglyzis in a comparative
form,

b, Difficulties engountered. There is s0 1little uni-
formity in designating courses and in differentiazting
between them, and so much overlapping in their content that
it seemed necessary for the invesztigntor to group tlem some-
what arbitrarily., :lusie instructors in the institutions
studied may take lssue with the writer in sorne instances

as to the number of courses offered; but & c¢onsistent
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plan was followed throughout in that numbered courses carrye-
ing a stated amoumt of credit, and alsoc unnumbered courses
which had oredit indicated or implied were counted as
definite eourses, Eetation;'have been made to indicate
unnamed credits for schools making specifie reference to
such courczes, No course was counted which was listed as a
non=credit eourse., Inquiries were sent to various colleges
in an attempt to clear up points mot made reasonably clear
in the catalogs, and the response to such inquiries was
almost unanimous,

Other investigators report similar diffieculties in
studies of this kind, There is a statement to this effect
in the National Survey of the Education of Ieachers: "A
bulletin study of this type is attended with many dffficulties
in attempting to sample or classify cocurses by their titles,
but s piocture deseriptive of practices is probably given
in most of the major fields.,*13 A further explanation is
given in the same bulletin: “Because of indefinite and meager
descriptions in some cases, no c¢laim is made that all the
courses were properly grouped, The classification employed,
however, was consistently followed and will, therefore,
indicate trends and make comparisons between groups polaible.'a4

c. The guestiopnaire. «uestionnaires regarding suggested

13, Rugg, Earl U,, and others, "Teacher Lducation
Curricula", Hatlonal Suryev of ile Edugation of Teaghers,
Bulletin 1933, Ho, 10, Vol, I1II, 1935, p. 240,

140 Mol Pe 425:
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improvements and additional oourses in music, as well as
other pertinent informatiom, which were sent to seventy
music supervisors in Texas, furnished wvaluable assistance
in evaluating college and university music curricula; and
from these questionnaires, as well as from data found in
college bulletins, conclusions have been drawn and sugges-
tions offered which, it is hoped, may emable the teacher-
training institutions to meet more fully the expressed needs
of publie school music teachers,

The list of supervisors to whom the questionnaires
were sent was obtained largely from Iatterson’s American
1l Direglory for 1939, . .

7. Summary

In this chapter the problem has been statedj the
importance of the study, its limitations and definitions
have been set forth; and the literature found in this field
has been reviewed,

The methods of procedure used in this theels have been
described, ineluding the sources of data, difficulties
encountered in interpreting data, and the questionnaire
which was the chief means of evaluating the music training

given in Texas institutions of higher learning,

ARRAA



CHAPTER I1I
AALYSIS ARD INTERPRETATION OF CATALOG DATA

®

WITH COMPARISONS

1. Music Courses Uifered in Texsas
State~Supprorted Schools

Barr, Burton, and Brueckner in the book, Supervision,
make this charge against practices in teacher-trasining
institutions:

An early fallacy about teaching was the
notior that all a tezcher needed to be successful
a3 & tescher was & kXnowledge of her gubject; an
equally unfortunate fallacy is the regent cne
promoted by teacher-training institutions that all
2 tescher needa to Imow i3 a knowledge of the
rmethods of good teaching. IBoth of these views
of teaching are, of course, entirely erroneous,
presenting greatly oversimplified views of the
teaching ncte.

To what extent is this true of Texas teacher-training
institutions with respect to music? Are both content and
metheod sufficiently emphuasized? The investigator is not
urnindful of the difficulties attendant upon catulog
znalysis, a8 was suggested in Chapter I; but Weis found
jJustification for this method oif gathering data in this
ways

A oriticism sometimes uade of catalog
studies 1s that they uay be inaccurate. Course

requirements and contents in some cases are no
doudbt overstated. Others contaln very meager

l. Barr, A. S. and others, Supervision, 1938, p. 378

14
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statemente of what is taught in the course.

Taking the average of all séhools considered

a certain number of such errors will be checked

oute It is doubtful if a personal interview

or direct communication would eliminate all

such errors,?

The following data were secured from a careful analysis
of the 1939-1940 cataloges of ten Texas schools of higher
learning:

¥irst in rank order of total number of courses offered
in music is the Yorth Texas Stute Teachers College with 207
courses, distributed in this nmanner:

Theoretical Courses Nunber

Harmony, Far Training, and Sight Singinge..e. 2
Beginning Theory, Sight Singing, and Methods.
Yusic LiteraturCescecocscscesscsssvsssccsnses
Musio Appreciationeiscssvsescscocssecccccosane
Advanced Sight Singing and Far Trainingeseeee
HarmonyYee sssscosasesscecvsassssssssensssanssnss
Counterpointecsessccsccscencsncsssssenscsnnssnece
Form AnalysiBesesesesnsesssesccsossnnsccnenae
Choral Conductingecsssccccnsscescsassnssccnes
Instrumental Conductingeccssccevosaveconnssce:
The History of fuSlQeecseccscsscsrcrsssevessee
OrchegtratioNsiscscesssssscssescssoeesrccnnsncse

Compositionunu.-......u..-.-u..-."..n.

H O NN H O OKH P DM NN D

Symphonic Literatur@icsseccesscesccsscsnecons

2. Wels, Ezra He F., The liusic Preparation of Elementary
Teachers in State Teaghers Colleges, Doctor's Dissertation,
Teachers College, Columbia University, 1934, p. 41,



Thesis Seminar in MusiC.ecececsccscacn-cscess

16

8

Total 23

Yocal Courses Number
A Cappella CholTsseeseacessecosssssacsssnsse B
Vomen's Glee Club....cocovssevccnusssssscecsee 8
Hen's Glee CluD.ivecerorevenvennenvosasassanes B8
Vo1l6@ueessceasnocaconcensostacnescncssreassss 8
Choral lecuniqUWe..osecverecscscscressssscnnnsos 1l

Total

loetrumental Courses

Orchesfra (8) Band (B)avesesceessscecsssnanss
P1ano (8) Organ (B)evevesssascssscsssscccnssa
Violin (8) Viola (8) Cello (8) Bass (8)esssse
Flute (8) Oboe (8) Clarinet (8) Bassoon (8),..
Trumpet (8) Trombonme (8) French iornm (8).cees
Tudba or Saxophcna..........................'.
PercuBsioN iccccnctesescnvsscssscvscesnsnsonse
String CladBaesescencecsescecossnssscssassssnes
Woodwind ClasBacessasccsccccssencsceconacsnss

Brass or FercusBion CladS,.veccdsscescccncscca

Total

leacher-Irajving Goyrses
Teaching Music &t Elementary Level,.ccveecece
Teashing Husic in Junior and Senior High

schools...--..' LA R U AN N B IR B IR B K B BN R N 2L K 3R 2R SR IR R BN R N B N N
Musio Supervieion,.eesccsccnsccsancancecsnces

Total

33

Bumber
16
16
32
32
24

& > = 0O O

148

Number

1
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The College of Fine Arts established at the University
of Texas about two years ago ranks second om the list of
schools in number of courses offered, the total being 158
courses, which the investigator has divided into the

following categories:
Iheoretionl Courses Number

=

Conductingessssscacsvevccccsssasernscsosensons
Theory of MuslCieeescesvcccsssscessssoccncses
Advanced Dictation and Sight Singing..ceseacss
HarmOtY . eeescesnvecssoscssosscsccsnssancnssoasns
Introcduction to the Literature of liusiCieecss
Form and AnalysiS..seceecessssccensosssersanee
Counterpointicsiccessssscscensscosvancnncacane
Orchestration and Instrumentation....esescses
CompositioBiasencesencsascesnsesnsnssssssscsse
Choral Literature..ccccesscsnscssssveencsonses
Symphonie Literature..c.ecsevcececcccccncsanse
Chamber HusSiCeisessscecescsccsoncecscaccncanse
American HusiC.ccevessescssccsesssssccscnnsanse
South American MusSiG...cceeesscecccssccscnnes
Contrapuntal and Chromatic Dictation........,
History and Literature of MusiC..ccececccecces
Opera Repertoire,cecccsscccscescacessncascsnsne
Double Counterpoint, Canon, and Fugue,.ceecee

Ad"aneed oreheﬂtratiou.. LR R W R T NN N N BRI B BN NN N 3

L O T S e O S N VS I -

Advanced Composition.-...n-......,-...........

Total 23
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VYogal Courses Number

VOIQG.-..‘.‘. TEG OO EOBITD ORISR NSNS N S 10

Chorua..‘.'.‘..ﬁ.l..'OUOCOICCCOOCOCQ.QQQ""..' 4

Tetal 14

instrumental Courges Kumber

Wind Instrument ClaBBicescncsscccsecosnceanse O
PerouB8ioB.secsssescnccsscrvsssoassvensnsasss L
String Instrument ClaBB,.evevsrcssssssnscerss 1
Tiano (14) Organ (8)esseecerececnccercosanees 22
Violin (14) V1010100110 (14)eecsvescscresnsss 28
Flute (8) Oboe (8) Clarimet (8) Basascon (8).,. 32

Horm (8) Cornet and Trumpet (8) Trombome (8), 24

Orcheltra.................‘~-.......o;.....¢- ‘t
Total 115
¥perhaps this should be 8 instead of 4.
Iengher-Tralplog Courses Number

Hvsic Educatioﬂ..a..c..osq‘.-¢.......v.q..q-c 2
Instrumental Methods (ElementaY¥)eeeesecevers
Instrumental Hethods (Junior-Senior High)...se

1

1
Vocal Nethods (Elementary)..ccescccsescosssowe 1
Vooal Methods (Junior-Senior High)eeeceeoesoes 1
6

Total

The State College for VWomem ranks third im the number
of courses offered, with a total of 106 courses, grouped
as follows:

Iheoretiocsl Courges Kumber

Theory of iusie and Harmoﬁy........-......... 2
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lusic Appreciation.cceesscesesccsccscosscsnnes
Advanged Harmony.seccecssoecccoscressccscccns
History of MusiC.ssesssssvececscccacoscsnansns
CompoBition.seesssscesscascsnsoccacssnvennsse
Analysis of FoXMecusccceccccsscscnscasscsancs
Counterpoint ccenceasesscccescssvosnccssscosane
Orchestration,ccceccsscccocrsncscesscoccnensse

COﬂdUGtiﬂgﬁoco-g..gcauncoo-toccquntpu-sconcc

oM N NN NN

Honors Coursectoocoo-aoo’.ao-nt.locoucct..tio

Total 18

Yocal Gourges Rumber

Choru'!ttl‘t'-.onto..ot-.o...l.&tt&..o".'... 8
Class veieﬁ.ttlIOCOGtto-ioooco.-lluibcooclooi 2

vo’éce‘.‘...ll.0...i".I..Q..IIOQ"’..Q.‘.*'.C.O 14

Total 24

Instrumentel Courses Kumber
Ensemble, Sight-Reading, and Accompanying.... 1
OrcheBtrassisicecesscsssscscscnscsscsnnsssscsas 8
Organ (14) Fiano (14).ieeeesconencosnscsnsees 28

violin"‘.'..‘OC....‘.."..‘.‘I...’.'...".G. 14

Total 51

Zeagher-Training Courses Number
Instrumental HethodBi.cceeessccsssvsscessccese &
Class Plano HethodBi.escesscsscscessnsvcscsns 2
Music Education....cecucovsccsaccsscesonsosss 7

Total 11
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Reeitaloc-agoéoooot.oo&toco-oo-.--oQOOQQooooo 2

Seventy-four musie courses are offered at Southwest
Texas State Teachers College, zanking that imstitution
fourth in total number of oourses, The groupings are

these:

Zheoretianl Courzes Fumber
Sight Singing, lheory, Zar Training, and

Dictation...-..;..:.-.......-.......-..--.‘
Harmouy and Counterpoint....cccivcescecncosans

Genmeral Husic Histary;,..-.......-.....-o....

LondB R % B (&

distory of MuslOeccececccovssncssencsssssncse

Instrumentation, Orchestration, and Conduct-

ingl"...l.-....IQ..’..G.‘...".‘..Qo..tl..-. 1

Harmonmy and Analysis, Sight Singing, Ear
Traiﬂing. and Dictation..sceseesesccncccces 2

Total 9

Yogal Courses Number
Vec‘al Produﬂtlou“...................i....... 1

Chﬂras;&loyvt‘cctiu:.oucn.oco:o.O&Qtnobv-oqai 8

vOiee‘l"‘l.ll.Ql."i‘...’C‘..‘t'.'...Ql‘...‘. 10

Total 19

Zupirumental Courges Number
B&ﬂﬂ (8) Band Drill (4)OOQQQOICOOOQ‘QQQ...OOO 12

oraheatn..ta'.!tit..‘t'ono.n.oto;tc.oo-‘ut'oﬂ B
Pianﬁtctconoobocoécl.:oonu:otsa‘cotot.tota‘.t 10
viOIinC.*.OQOC.“ﬁ...‘t‘l‘.0.00.0."'._...‘}‘." 8

Pereusaiou...........;............-;....;..cop 1
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Orchestral INStIUMENtBaesesceccscececsocaceees 2F
Instrumental Class Instructiob,s.cseccecccecsse 1
Class Instruction in Strings...ececeeesncsccee 1
Total 43
*1t is very probable that this number is greater,

leagher-Iraining Courses Number
Music lethods and Practices (Elementary).eeses 1

Music ilethods and Practices (Junior-Senior

High)uceeeosososscnscecscnconccscencansesns 1
Instrumental MethodB...csvseececcncavecascsss 1
Total 3

The Texas College of Arts and Industries offers a
total of 58 courses in music, This school ranks fifth

in total course offerings, with these diviasionsa:

Ibeoretical Courses Number
Sight Siﬂging and Ear Tr&ining.c_.o.oooo-o- ens 2

Harmony (First and Second Years).eeeacsecessse 4
History and Appreciation of MusiC..ceecsccess 2

Caun‘berpOZlnf-......u......-.................. 2

Total 10

Yocal Gourmes Number
Claza VOice Leasonall...0....0'0.'0.....0.'l.. 2
vo‘-ce.OU.Oro0-.0.0000....00..‘.!0....-c.n“.. 8
Total 10

Anatrupentsl Courges Runber

Class violin Legsons"....’."..l'i‘.‘..‘..‘.. 2



Violin (8) Viola (8) Violoncello (8)..eeee.c. 24
Pianogg..oooonoontnoo-cooonooto-o-...oonoooco 8

Tetal 34

Kumber

PUblic sehGO]. Hueic'.tl.O.....QQ.....‘...O'.. 2

digh School Teaching iethods in Conducting
and Hateriala.‘.‘.I...O......Q..0...-.'.00. 2

Total 4
Ranking sixth in number of music courses orfered, Sam
Houston State Teachers College offers 44 of these courses,

The divisions follow:

Theoretical Courses Humber
Introduction to the Study of MusiC.sevcecoses 1
Theory and Sight ReadiDg.cccesscvsccsccccncee 1
Advanced Theory and Sight Reading...ccoceeves 1l
First Year Harmony..ccceseccescecoccssccccccce 2
History of HusiC.e.ceevescasscceccscccsccnese 2
Directingicecececessccoccessscecsecenncccssee 1
Band Harmoly.eeesecocscsscsccescsoscscansascnsns 2

Total 10

Yacal Courses Number

CHOTUB,veessscsscscscsascscsscscnnssosaccsoses 6

Class Voice LeBBOBB......-......co........... 1l

Total 7

Instrumentsl Courses Number
Band (6) Orchestra (6)eeeieccesecsseeececnees 12
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Piano (2) Fipe Organ (2)eeeinerervascececanee 4

Study of Reeds (1) Brasses (1) Percussion (1)
Striﬂgs (1)..".'.0.0‘0.0...'..'0..’....... 4

Total 20

Ieacher-Training Courses Kumber

Music Appreciation, ilethods and Materials
for Elementary Teachers,..coeecccececnccnes

liethods in Teaching Public School Music,.....
Marchingeesessvsecessecescecacacssescassancsns
Baton Twirling and Drum Majoring...ccecccccee
HaterialBicesececsccecsrseccccscsosssnscsccsns

iethods in Teaching Band and Orchestra iusic,

R Y

Total
Seventh in rank of total number of music courses is
Sul Ross State Teachers College with 36 courses, divided

into these groups:

Ibeoretical Courses Number
Theory and Sight Cingingeeeccesscscnsaccccens 2
History and Literature of MusicC...eceacsccces 2
Harmony (Elementary and Advanced).eecceveesess 4
Instrumentation, Orchestration, and Conducting 2

Advanced Ear-Training and Advanced Sight
siuging"..'..Q.O‘Q.I.C.O....C.0.0.l’.....l 2

Total 12

Yocal Courses Number
Chor“s er Men and ?;omeno-oooo-ooo-.ot-un.ooo 2

voice...‘OCOOO S S 08P S SO SV EEES OSSO BNLIIBNETRNSEEN 2

Total 4
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ipstrumental Courses Number
Elementary Class Instruction in Orchestra

and Band Instruments,..cececccecceccscscnce 2
Orchestra (2) Band (2)eeeeeseerccesscccsscres 4
Plano Ensemble,cccsecscescessocncossvscscsses 2
Plan0.csccceecessnsccocscosscnssscascsnscanes 4

VA011D.eeeenerenansccsancssacesosasasacssanen 4%
Total 16

tAlso other orchestral imstruments of unnamed credit,

Ieacher-Irainipg Courses Kumber
MDSic in the Grades..'..I.I.l.btc!..Q“Q.'.'. 2

Problems in Junior and Cenior iligh School

Mu.sic’.'.l'l'.“...'Ct.....ﬂ.'..'.."....‘. 2
Total 4
The West Texas State Teachers College ranks eighth,

offering 32 courses in music, These courses are:

ibeoretical Courses Number
sight singingt0.0‘..0'.00'0......'......Q.... 1
Adw need Sight Singing and Lives of the

Maaters..‘.l...'..0......‘."l..'..'.......

Advanced HarmonYecseeesceseeessonssncescnscans

1

2
The History of lMusSsiGieeeecsoeccccsscsccncsnce 1l
Advanced distory of HuslCieesesescesosnnsscnne 1
6

Total

Yoosl Courses Number

voice..'..‘......l...'....O.'....O........... 8

Total 8
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JIostirumental Courses Liumber
Pianot-r.:olﬁoooooco.o-oocoono.c-aocooc-o-oo‘cns_t 8
V101in“.'.’...0.0.l'»"'...OOQr.'.'.".'..~O'l..l... 8

Unnamed credit in instruments,

Total 16

Ieagher-Training Courses Number
ilethods in Public School MusiC.e.eccsnsscsaes 2
Total 2
Ranking ninth, Stephen F, Austin State Teachers College

offers 30 music courses, with the following distribution:

Iheoretical Coursges Bunber
Harmow....'l'.,‘l'....'l...l 8 00 0 8CEHPEeSBERS 2

Sight Singing and Ear Training...eeececececse

2
History and Appreciation of MusiC.ceeeecocess 2
Conducting.c.acescrcese-oececessscsseannsnsas 1l

7

Total
Yocal Courses Number
Choral club. ® 9 0 6 08 6 9 5 0O 0 S5 ST OO S S B & SO G e e "E B SE PSS 2
Total 2
dnstrumental Courses Kumber

Indi.Vidual Piano Lessons......-.............. 4
Band (2) Orcheatra (2)00000'00.l.to..'...t.i. 4

Individual Instruction om Band and Orchestral
Instruments...».,...,.,........-...........-co 2*

Class Lessons in Violin,..ceeveecccsccccccsae 2
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Percussion Instruments, .vc.eeeecccccccnosncace l

Total 13
¥There are probably more than 2,
Ieacher-iraining Courses Number

Teachéng of Music in the Primary GradesS..esee 1
Teaching of lusic in Junior and Senior High

Sebools..................-.....‘n‘.....wo..

Teaching of ifusic in Intermediate Grades,....

MHusiec for Public Parformanoewa-ﬂ-ooatomcobc&a

1l
1
1
Materiale in Music for the Graded...ceeccseee 1
Methods in Kusic for Students in Band..eeesee 2
Drum Majoring and Harching..ceeccecccesessons 1
Total 8
With 18 music courses, Zast Texae State Teachers
College ranks tenth in total number offered, They are
grouped as follows:
Iheoretigal Courses Number
Fundamentals of MusiC..cesccevsvcncnsccsceves 1

Husic Reading, Ear-Iraining, Tenal and
Rhytumic Dictation...ccececceccccsscensonens

Sight-RQEding and Ear‘Trainingooﬁoo.0000100-0

Elementary Hamony...’.....'.....I‘.‘.."'.'.

[ N Y

Study Dr Song."'..“.’c‘...Cl......"'l..’..

Fundamentals of Directing as Applied to
Instrumental Husic.'.soyan.,ociooeoooonc-o.

Advanced Harmony..................-.....o.-..

1

1

History and Appreclation..cc.vececcscscsenanes 2
Total 9
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Yoczl Courseg Kumber

Chorua....‘.....'..’......."O.....'......'.. 2

Small Vecal Ensemble.........--........-..‘.o 1

Total 3
Ipstrumental Courses Number
Band...‘.'..l‘.‘..‘.'0'....00...'."00..'.-‘... 1*

Instrumental Enaemble."....Ql‘l...-“..t..‘b' 1l

Bagsic Inmstrumental Instruction on Cup-
mouthpieoestﬁﬂtoitC.0llil.‘t."'l.ﬁ.i"".". l

Basio Instruction on Reed InstrumentsS...cee.s 1

Total 4
iPruba.bly more than 1 course,
Ieacher-Tralnipg Courges Number
ifethods Coarsc..........................-s.-. 2
Total 2

Table I shows the number of music courses offered at
each of the Texas institutions in rank order, with a grand
total of 763 sourses in music for all Texas institutions
included in this study, Ko detailed list of music courses
offered in the comparative group is given beczuse this
report 1s concerned only with totals for comparative
purposes,

Table II gives in rank order the number of courses in
music offered in the tem schools in other states, with a
grand total of 1,378 courses-~almost double the number offer-
ed in Texas,

Texas has five schools offering less than fifty courses
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in music, whereas the other group has only one achool with
leas than fifty courses, It is true, however, that the come
parative group gets its blg lead over the Texas group largely
through one schoole=Louisiana State University, At least
three Texas inatitutions--North Texas State Teachers College,
the University of Texas, and Texas Ctate College for Vomen--
compare favoerably in every respect with the ou;-ofastate
group when Loulsiana State University is excepted,

The rank order of both groups of institutions in each
of the four divisions of courses--theoretical, vocal, instru-
mental, and teacher-training--will be found in Tables III
and IV, In the Texas group (Table III), Horth Texas State
Teachers College takes first rank in the vocal and instru-
mental groups, and shares first place in theoretical courses
with the University of Texas, but falls rather low in the
teacher~-training courses,

The University of Texas ranke second in theoretical
and instrumental courses, and fourth in vocal and teacher-
training,

The State College for Women ranks first in teacher-
training courses, with second place in vocal, and third
in both theoretical and instrumental courses, Couthwest
Texas State Teachers College holds tiird place in vocal
courseg, fourth in instrumental, ties with East Texas State
Teachers College in theoretical, and ranks near the bottom
in tescher-training courses,

Sul Ross State Teachers College is fourth in theoretiecal
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Total Number of AXusic Courses Offered in Ten

Texas Institutioms (in Rank Order)

Total Iiumber

Rank Institution of ilusic Courses
1 Horth Texas State Teachers College 207
2 The University of Texas 158
3 State College for Women 106
4 Southwest Texas State Teachers

College 74
5 Texas College of Arts and
Industries 58
6 Sam iHouston State Teachers College 44
7 Sul Ross State Teachers College 36
8 West Texas State Teachers College 32
9 Gtephen I', Austin State Tesmchers
College 30
10 East Texas Ctate Teachers College 18

Total 763




TABILE IX

Total Number of ifusic Courses Offered
in the Comparative Group of Institutions

(in Rank Order)

Total Number
Rank Institution of Husic Courses

1 Louisiana State niversity

University, Il.ae 629
2 State Teachers College, Indiana,

Pa. 157
3 Floride State College for Women,

Tallahassee, Flae 136X
4 Kansas State Teachers College,

Pittsburg, Kan. 87
B Central ‘/eshington College of

Bducation, Zllensburg, Waslie. 79
6 Colorado itate College of Zducation,

Greeley, Colo. 13
7 University of Iowa, Iowa City, Iowa. 69
8 Georgia State College for omen,

Hilledgeville, Goe - 67
9 Henderson State Teeachers College,

Arkadelphie, sxrke 56

10 State Teachers College, Farmville,
Vae 25
Total 1378

Rplus unnemed eredit in instrumental courses,.
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RANK ORDER OF TLXAS

FOUR DIVISIONS

111
INSTLTUTICONG IN THHh

OF MUSIC CUURSES

31

NUMBLR
NUMBER NUMBER INSTITUTION NUMBER INSTITUTION - TEACHER.
INSYITUTION THIEORET ICAL INSTITUTION VOCAL INSTRUMENTAL TRATNING
CUURSES COURSES COURSES . COURSES
North Texas State North Texas State North Texas State State College for
Teachers College 23 Teachers College 33 Teachers College 148 Women ' 11
The University of State College for The University of Stephen F, Austin State
Texas 23 Women 24 Texas 115 Teachers College 8
State College for Southwest Texas State otate College for x Sam Houston State
Women 18 Teachers College 19 Women 53 Teachers College 7
Sul Rods State The University of Southwest Texas State The University of
Teachers College 12 Texas 14 Teachers College 43 Texas 6
College of Arts and College of Arts and College of Arts and Sul Ross State
Industries 10 Industries 10 Industries 34 Teachers College 4
Sam Houston State West Texas State Sam Houston State College of Arts and
Teachers College 10 Teachers Gollege 8 Teachers College 20 Industries 4
East Texas Suate Sam Houston State West Texas State - North Texas State
Teachers College 9 Teacners College 7 Teachers College 16 Teachiers College 3
Southwest Texas State Sul Ross State Sul Ross State - Southwest Texas State
Teachers College 9 Teachers College 4 Teachers College 16 Teachers College 3
Stephen F, Austin East lexas State Steptien ¥, Austin West Texas State
State Teacuers Teachers Lollege 3 State Teachers Teachers College 2
College 7 College 12
West Texas State Stephen ¥, Austin East Texas State East Texas State
Teachers Coltiege 6 State Teachers Teachers College 4 Teachers College 2
College 2
Total 127 Total "124

*Two o1 inese cuurses are "Recital™ and could be eitner vocal or Instrumental,



TABLE IV
RANL ORDER OF OUT-OF-STATE INSTITUTIONS LN TdE FOUR

DIVISIONS OF WMUSIC COURSES

NUUBER
NUMBER WUMBER e NUMBER TEACHER-
INSTITUTION THEORET ICAL INSTITUTION VOCAL INSTITUTION INSTRUMENTAL INSTITUTION TRAINING
COUKSES COUKRSES COUREES CUURSES
Louisiana State Louisiana State Louisiana State Louisiana State
University 74 University 42 University 460 University 53
Florida State Florida State State Teachers Florida State
College for Women 46 College for Women 18 College, Indiana, Pa, 119 College for Women 32
Kansas State Kansas State Central Washington Colorado State College
Teachers College 25 Teachers College ~ 17 College 6f Education 48 of Education 24*
Colorado State College = Central Washington Florida State # University of Iowa 13
-+ of Education 22 College of Education 15 College for Women 40
University of Iowa 22 State Teachers College, Kansgs State Henderson State
' Indiana, Fa, 12 Teachers College 37 Teachers College, Ark, 12
Georgia State Georgia State Georgia State & State Teachers College,
College for Women 21X College for Women 10% College for Women 28 Indiana, Pa, 10
Henderson State University of Iowa 8 University of Iowa 26 Georgia State
Teachers College, Ark, 20 College for Women g%
State Teachers Henderson State Colorado State . x Kansas State
College, Indiana, Pa, 16 Teachers College, Ark,. 8 College of Education 21 Teachers College 8
Central Washington Colorado State " Henderson State State Teachers College, *
College of Education 12 College of Education 6 Teachers College, Ark, 16 Farmville, Va, 5
State Teachers College, x State Teachers College, + State Teachers College, " Central Washington
Farmville, Va, 11 Farmville, Va, 6 Farmville,‘Va. 3 College of Education 4
Total 269 Total 142 Total 798 Total 169

*Quarter hour basis,

All others are on semester hour basis,

#Plus unnamed courses in instrumental music,



33

music courses, eighth in vocal, fifth (with Texss College
of Arts and Industries) in teacher-training, and near the
bottom of the 1list in instrumental courses; Sam Houston
State Teachers College ranks third in teacher-training
courses, but im all others is consistently near the mid-
point in rank, Another school ranking near mid-point in all
categoriea is the Texas College of Arts and Industries,

West Texas State Teashers College 18 uear the middle
rank in vocal and instrumental courses, the lowest in
theoretical, and shares the lowest point with East Texas
State Teachers College in teacher-trainimg courses,

Gtephen ¥, Austin State Teachers Cellege holds second place
in teacher-training courses, next to last in theoretical
and instrumental, and tenth place in vocal courses, ZIast
Texas State Teachers College is last, or near the last in
rank in all categories except theoretical courses, where
its rank is pear midepoint,

In comparison, Table III shows a total of 1,378 music
courses which are offered in the ocut-of-state group. This
group shows a total of 269 theoretiecal courses, while Texas
bas 127; 142 vocal courses, against Texas' 124; 2 total of
798 instrumental courses, while Texas has 4613 and 169
teacher-training cources, with only 50 such courses offered
in Texas; a grand total of 1,378 courses in the comparative
group, against a grand total in Texas of 763 music courses,

While five schools in the comparative group offer ten

or less courses in teacher-training for music teachers,
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nine Texas imstitutions offer less than ten such courses,
This seema to be one of Texas'® weakest poimts in training

public school music teachers,

2+ Academic Requirements for the Bachelor's Degree
Guy laler, in an article in The Ztuds, says that
ssothe policy nowadays is for colleges, school
systems, and so on, to engage only teachers
who have A, B,, B, M., or B, 5. degrees; and

the tendency, even for ordinary jobs is to
demand a i, M¥,, 4, A, or ¥, 3. from applieants,

..C..Ql'.l..‘..0"..‘.."‘.‘....‘.".DIOQ...'.'..

The one circumstance which I deplore is
the number of extraneous, unessential subjects
of doubtful "cultural" value which degree
candidates must plough through,®

In a discussion of the general education of music
teachers, an excerpt from the lNatiomal Survey of ithe
p 9f Teaghers states that "The work is not related

to the future work of the teacber.'4

What courses are beimng required of public school music
majors which eall forth such criticism? An analysis of
courses other than Music which Texas institutions require
of nwasic majors for the bachelor's degree ylelded the
jonformation sbown in Table V,

From this table it will be seen that every school

except Sul Rose State Teachers College requires from 12 to

3, Maier, Guy, "The Teacher's Round Table", Ihe Itude,
April, 1940, p. 238.

4, Rugg, Zarl U,, and others, Natiopal Suryey of
Zducatiop of Ieachers, Bulletin 1933, No. 10, Vol. IH-M'
1935, p. 355,
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30 semester hours in Education, Table VI, which gives
similar data for the out-of-state schools, shows that all
schools except the University of Iowa require Education,
the range being from 5 to 18 1/3 semester hours, Texas
exceeds both the minimum and the maximum requirements of
the comparative group in Education courses,

Seven Texas schools require from 12 to 18 semester
hours in Foreign Language for the B, A, degree, but no
Foreign Language for the B, S, or B, i,degree, The University
of Texas, Sam louston State Teachers College, and Sul Ross
State Teachers College do not require Foreign Languzge,
chiefly because these schools do not sward the B, A, degree
with music as a major, Of the comparative group of schools,
only three require Yoreign Language, (See Table VI for the
names of these schools.,) Texas' requirements in Foreign
Langu:ge seem to be excessive in comparison with the out-
of-atate group of schools,

English 1s the only subject which is required by all
of the schooels included in this study, varying from 6 to 12
semester hours in the Texas group, FPractically all educa-
tors are agreed upon the desirability of including this
subject in every curriculum, Beattie, in the Thirty-Fifth
Xearbook of the Fational Society for the Study of Education,
remarks:

Every state setting up requirements
at all insists on at least six semeater
bours of English and speech, Iilost states

require more, Twelve hours do not seem
too many to require of any college
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TABLE V
COURCES OTHER THAN MUSIC REQUIRED OF LIUSIC MAJOES
FOR TIE BACHELOR'S DEGREE IN TEXAS INSTITUTIONS®

3§ 1
o

Econo- Elec-
' Foreign Social Govern- Physicel mics Health Foreign tives
INSTITUTION Educa< Lanw. English Science ment Science Educa- or Philos- Library Dmma Art Educa- Science- Lang., to make
tion guage or tion Soci- ophy tion WMath, Science, a
History ology ' or Math, total of
East Texas State 12-18 : :
Teachers College 24-30 (BA) 12 6 6 6 4 124
Stephen F, Austin 12-18
State Teachers College 24 (Ba) 12 6 6 12 4 124
Southwest Texas State 12-18 4
Teachers College 18 (BaA) 12 6 6 6 (non- 120
credit)
State College for 12-18 3 12 6
Women 16 (BA) 12 6 6 4 6 (3a) 6 3 (BA) (Bs) 124
University of Texas 24 6=12 Required
3 yrs, 120
(non-
credit)
North Texas State 12-18 12 Required
Teachers College 18 (BA) 12 6 (B8) 2 yrs, 1 120
{non-
credit
College of Arts and
Industries 12 12 12 6 12 6 136
West Texas State 12-18
Teachers College 24 (BA) 12 6 6 6 8 120
Sam Houston State
Teachers College 18-24 12 6 3 12-15 4 120
Sul Ross State
Teachers College 12 6 6 6 4 2 120
Total Number of
Schools Requiring 9 7 10 7 9 8 9 2 1 1 1 1 1 1 1
TS ST,

All courses stated in semester hours,



TABLE VI

COURSES OTAER THAN MUSIC REQUIRED OF MUGSIC MAJORS FOR TJE

BACHELOR'S DEGREE IN Tilk COLWARATIVE GROUP OF ILSTITUTIONS

37

Educa- ec-
‘ tion Foreign Social Fhys- Li- Hu- Hygi- Home tives
INSTITUTION Lan-- English Science Govern- Science ical Psychol- Speech bra- man- ene Eco- Art llathe- Phi- Geog- to make
- Educa- ogy ry ities and no- matics los- raphy a
guage or ment R H h i h total £
History tion ealth mics ophy otal o
\ \ L
- Requir-
Kansas State ed
Teachers College 5 6 (non- 6 3 3 120
credit)
State Teachers College, Requir-
Indiana, Pa, 10 9 6 S ed 2 2 128
(non--
credit)
Colorado State College 24-28 ‘ * %
of Education % 12%  16¥ 12 2 4% 4% 6% 4% 135
Henderson State 18( BA) 6 2
Teachers College, Ark, 9(RM 12 6-12 (BA) 4-8 3 (BA) 124
Ed,
State Teachers College, ‘ , % ¥ o* 3% 3% o¥ o¥ o¥ 190%
Farmville, Va, 16% 15% 3 2 6% 24
Central Washington -
College of Education onk g*  15¥ 10% 6¥  10% o¥ 6* 5% ¥ % 1oo%
University of 6
Iowsa 6-12 12 (BFA) 2 2 120
Florida State College
for Women 9 6 2 6 3 2 2-4 124
Georgia State . 13%4-20 6 2/3- :
College for Women’ 162/3 (Ba) 10 10 10 5 62/3 5 31/3 166 2/3
Louisiana State 14% 12 18 12£A33 ( B) 6 128
University 6( BM) 12 36 6( BM) 6( BS 14-8 6 BM) 1 (130-138)
(Bu)
Total Number of 10 7 6 1 1 8 1l 5 1 3 1
Schools Requiring 9 S 10 8 b 7

tIndicated quarter-hour basis

Required for Generasl Musiec Supervisor with major in English,

#Reduced to semester hours from "courses",

high school

$Not required if taken in
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graduate.5

Less Social Science and less History are required inm
Texas than in the eomparative group, seven Texas schools
requiring 6 semester hours, while eight schools in the
comparative group require from 6 to 18 semester hours,

One reason for this is probabdbly found in the requirement
in all Texas institutions save the University of Texas for
3 to 6 semester hours in Govermment, Only one school in
the comparative group requires Government,

All Texas schools except the State College for Vomen
and the University of Texas require from 6 to 15 semester
hours in Secience, whereas seven schools in the comparative
group require from 3 to 16 semester hours, FYor the B, 5,
degree; the State College for YWomen has a group of courses
called "Foreigm Language, Science, or Mathematics,*

Physical Education in Texas is genmerally a non-credit
cource, but is required by all of the Texas institutions
except the College of Arts and Industries, It 1s required
by all of the schools in the comparative group, although
all of them do not grant credit for such work,

Texas State College for Vomen and the College of Arts
and Industries require six semester hours in Economics or
Sociology, = requirement not made by any school in the out-

of-state group, Tne State College for ¥omen is the obly

5, Beattie, John %,, "The Selection and Training of
Teachers, "Thiriy-y4fth Yearbook of the Natiopal Socjety
for the Study of Xducatiop, Part II, 1936, p. 215,
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school in the Texas group requiring rnilesophy, whereas
three schools in the comparative group require Philosophy,

One school in each group--North Texas State Teachers
College and Louisiana State University--requires a course
in Library.

Drama is required in Texas by the State College for
Viomen only, and it is the only school in the Btate requir-
ing Art, Five schools in the comparative group réquire
Art,

Health Education 18 required only at Sul Ross State
Teachers College, but eight institutions in the ocut-eof-
state group require it,

At Texas State College for Women there are two groupe
of courses, one for the B, A, degres entitled “Sgience-
Hathematics", and one for the B, S, degree called "Foreign
Language, Sclence, or liathematies", No similar groupings
vwere found in any other institution studied, It is signif-
icant that iliathematics bas almost disappeared from the
requirements for the music major, being found in Texas at
the State College for Women, and in the comparative group
at Central Washington College of Education,

A few other minor requirements found in the comparative

group may be seen in Table VI,

3. Provisions for Graduate Work in klusic
Only one Texas state-supported school awards the master's
degree with music as a major, That school is the liorth Texas

State Teachers College, which offers both the ¥, A, and
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H, 5, degrees with a major in muslc, ilusic may be taken
as a graduate minor in all the other Texas institutiocns
except the College of Arts and Industries, Graduate
degrees with music as a major in the comparative group are:
H, Mus,, ¥, 4,4 and h, D, at Louisiana State University;
H, A,, ¥, Fine Arts, and Ph, D, at the University of Iowaj;
and the ¥, A, at Colorado State College of Xducation,
(See Tables VII and VIII,)

The graduate school is rapidly becoming more profession-

alized as will be seen from the following statement which
was found in a bulletinm of the Mational Survey of ihe
Edugatiop of Ieachers:
The strong tendency to limit the fifth year

to work taken for specialigation is apparent

from the fact that nearly three fourths of the

atudentg elected courses in only one or two

fields,

Thia is probably as it should be, In Texas schools,
where 80 little graduate work is offered inm music, the
general practice is to concentrate most of the music courses

in the senior (fourth) year,

4, Provisions for Practice Teaching in iusic
An opportunity to do practice teaching in music is offer-
ed in all of the schools in both groups in this study. The
University of Texas, however, is not scheduled to begin its

program of practice teaching before 1941-42, The general

6. Rugg, Earl U,, and others, X Survey of
Zdueation of Ieachers, Bulletin 1933, Vo, 10, Vol, III,
1935, p. 308,
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inclusion of practice teaching in the music teacher's train-
ing indicates a more encouraging trend than was found when
the Office of Education published a bulletin in 1935 on
"Teacher Edug¢ation®, in which the following statement
was mades
More than half of the institutions®

provided for observation of teaching

pre&‘ding Practieeotoolt was most fre-

quently not offered in the program for

raral teachers, commercial teachers,

teachers of public-school music, and

teachers of physicecal education for men.7

Practiee teaching is practically a umiversal require-
ment for a certificate, due to the influence exerted by
such bodies as the American Association of Teachers Colleges,
as attested by this statement: "The matter of student
teaching in the teachers colleges is also influenced by a
standard of the American Assoclation of Teachers Colleges

which requires 90 oloeck-hours of actual teaching."8

5, Certification and Degrees in Liusiec
The State Department of ILducation in Texas grants special
music certificates to applicants who have completed specified
courses in the divisions of general culture, music, and
pedagogy. There are two classes of certificates--temporary
and permanent, Teaching experience and additional coellege

courses are the two means of converting the temporary inte

‘%heé& were 636 institutions included in the survey,
7. Ibid., pp. 391-392,
80 Mi, p' 880
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the permanent music certificate, which may be for eifher

instrumental music or for public-school mmsic.g

If any
of the ten schools in the comparative group awards a
special certificate in music, the writer was umable to
elicit such information either from catalog description or
from correspondence with the schools regarding this
point, All of these out-of-state schools, however, grant
a general certificate to teach at the time the degree is
awarded,
Harlan's findings and comments concerning certificae
tion are worthy of notice, He says:
In spite of the worthiness of the
standard set up for tralning supervisors,
and of its incorporation in many of the
colleges and universities, certain weak-
nesses a3till exist, iany of the state
departments of education have virtually
ignered the sudject of music as a require-
ment in the granting of certificates, As
a consequence, any teacher who is other-
wise eligible for a certificate may
teach music, even if mot traimed in music,
when elected for such work by a school board.lo
A quotation which Harlan took from a bBulletin of the
BHational Association of Schools of iMusic published inm 1938
states that the requirements for certificates in the various
states vary from a low in Texas of elght hours, including

two hours in methode, to a high of 70 in Louisiana,

9. Parmley, Nell, Ihe Icaching of Muslc iu lexas iublic
Sghoglp, (Texas State Department of Lducation Bulletin
Yo, 578’ PP. 16«19,

10, Harlan, Henry Grady, "An Analysis and General
Evaluation of Public School Courses of Study im Music,”
 Dactor's Dissertation, The University of Texas, 1940, pp. 54-55,
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There seems to be practically mno uniformity iv the
certification of teachers in the United States, A
criticism of this condition is made in a government bulletin
in these words:

Probably the greatest single obstacle to

making teaching a profession, comparable in

quantitative standards to the professions of

medicine and law, for example, is_the present

chaos in certification practices, 1
And in the same publication there is this suggestion which
Texas seems to be carrying out to a greater extaqﬁ than the
comparative group: "It is time that certificates be mure
restricted and based upon preparation for specific levels
and specific subjects,®*12

Five different degrees with music as a major are
given in the Texas institutions, As shown in Table VII,
these degrees are: B, i, (2 schools); B, A. (7 schools)

B, 8, (7 schools); ¥, A, (1 school)} awd M, S, (1 sehool),
The North Texas State Teaechers College awards all five of
these degrees, Four schools (Stephen F, Austin 3tate
Tezchers College, Texas State College for VWomen, Last

Texas State Teachers College, and Weat Texas Otate Teachers
College) grant B, A, and B, S, degrees, while the remain-
ing five institutions award only one degree,

In the somparative group there are thirteen different

11, Rugg, Earl U,, and others, Ngtional Suryey of the
Edugation of Teachers, Bulletin 1933, No., 10, Vel. III,
1935, p. 141.

12, Ibid., p. 228,
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DEGREES AWAKDED TO MUCIC Mad

BY TEXAS INSTITUTICHS
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IKSTITUTION B. B, A. B, 8, i, A, U, S, Totals

Southwest Texas State

Teachers College x 1

Stephen ¥, Austin

otate Teachers College % x 2

Texas State College

for Vonmen x x P

Yorth Texas State

Teachers College x x x 4 x 5

Sul Regss State

Teachers College x 1

East Texas State

Teachers College x x 2

Texas College of Arts

and Industries x 1l

Vest Texas State

Teachers College x x 2

Sam iouston State

Teachers College x 1l

University of Texas x 1
Totals 2 7 7 1 b} 18




TABLE VIII
DEGREES AWARDED TO MUSIC MAJORS BY COMPARATIVE
GROUP OF INSTITUTIONKS
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B, A B, A B, S B, 5 ;
' . . . . o Yo L] U B. . B. M. H. Ph.
INSTITUTICN B, A, in in in B, S, in E%us B, M Fine Mus M, A, Fine D, Totals
. Bd, Mus, Mus, Ed, ‘ * Y Arts ) Y Arts

Louisiana State ;
University n# X £ % & & 6
Georgla State
College for Women x b4 2
Florida State
College for Women 1l
University of Iowa x x x x x 6
Central WVashington
College of Education & 1
State Teachers College,
Farmville, Va, x x 2
Henderson State Teachers
College, Arkansas b4 % % 3
Colorado State College
of Education X % 2
State Teachers College,
Indiana, Pa, x 1
Kansas State Teachers
College x x 2

Totals 5 2 1 1l 1 3 1 4 1 1 3 1 2 26

fThe B, A, degree at L, S, U, is for General Superviso;_of Music,



degrees which may be earmed with musie as a major,

(See Table VIII), There is great similarity in designat-
ing many of these degrees, with omly a slight difference

in nomenclature, and doubtless only slight difference in
meaning, Davison proposes to simplify the degree for musie
majors in this way:

There is no reason why one who wishes to
make musie his profession as virtuese or
teacher should not be expected to spend at
least as muoh time in fitting himself aem is
demanded by any other profession, such as law,
medieine, or architecture, Why not, then, face
the facts and assign to speclal degrees like
Bachelor of iusic the study of the applied
branches?..,

While the author has no wish to present
tradition a8 a plea for the preservation of the
customary interpretation of the A, B, degree,
and wnile he recognizes fully the importance of
applied music in the education of a musician,
realizing especially the value of offering
such training to students in colleges situated
at some distance from a e¢ity where good
practical instruction is to be had; yet for
the reasons previously stated he 1s persuaded
that to admit applied music for academic degrees
does not serve the best ends of music
education, and seriously threatens the integrity
of all academic degrees for which it is accepted,
Therefore, it would seem wise to reserve for academic
degrees theory, history, and appreciation, amnd to
assign to a comservatory all applied study,1d

The writer believes there is much in Davison'’s plan
to be commended provided that the conservatory is an

Integral part of the college 1tself,

13« Davison, Archibald T., Mugigc Zdugation in imerica,
PP. 137-139,
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6, Musioc Organizations Fostered by the Schools

It is probably not an overstatement of facts to say
that the kind and number of musie organizations in a college
are the best indication of the standards maintained by the
music department of that school. ILearning sbout music cen
never take the place of learning musice--of making nusic, in
other words. That is what Daniel Gregory Mason had in mind
when he wrote: "In other words, aesthetic sensibility, the
love of bvemuty, which is the indispensable basis for love of
the great classic music of the world, vecomes paralvsed orxr
atrophied when there is no personal activity to sustain it nid

Lason explains that college glee clubs and orclhiestras
are performing a most woerthy service to Jmerican music in
this manner:

Whaet is more, they are bringing the plain

man back to music, buck from indifference,

and also back from jazz....The glee clubs

and college orchestras and students in the

settlements, then, deserve all the support

we cen glve thems their activities are of

far more promise for our nuﬂicalrfuture than

meny that nake much more noise.—~v

What, then, are Texas colleges doing to foater the
amateur spirit in music? 4And what is the comparative
group doing? Tables IX and X show the compiled datsa
concerning music erganizationa‘fostered by these schools,

There are two a cappella cholrs in the Texas group, with

4 such choirs in the comparztive group; there are ten

14, liason, Danlel Gregory, The Dilerma of American
¥usig, 1928, pe 37

1B Mo' Pe 99



TABLE IX

MUSIC ORGANIZATIONS IN TEXAS TEACHER-TRAINING INSTITUTIUNS

L
e o
Other Music Vocal Music
Instrumental Clubs Ensemble Sorority Totals
INSTITUTION A ngggila Orchestra Band Ensembles or Fraternity
—
Southwest Texas State % % 4
Teachers College x x
Stephen F, Austin State % X 4
Teachers College x x
State College for % % 3
Vomen x
Yorth Texas State X & x 6
Teachers College x x b4
Sul Ross State % x x 5
Teachers College x x
East Texas State >4 3
Teachers College X x
College of Arts and 2
Industries x x x
West Texas State % x 4
Teachers College x x
Sam Houston State % 3
Teachers College x x
x b 4

University of Texas x x

Totals 2 10 9




TADLE X

MUSLIC ORGANLIZALTIONS LN THE COMPARATIVE GROUP OF INSTITUTIONS
Other Music Vocal Music
INSY© LTUT 10N A Cappella Orchestra Band Instrumental Clubds Ensemble Sorority Totals
Choir Ensembles or rraternity

Central Washington
College of iducation % x x X % x 6
Florida Stave College
tor Women b4 x 2
Georgia State Cullege
10or Women x & i x x x 6
Louisiana State -
University . X x x 5
University of Iowa x 4
State Teachers College,
Farmville, Va, & %X x 3
Henderson State
Teachers College, Ark, x 1
Colorado State College
of Education x x. x x x x x 7
State Teachers College, 6
Indiana, Pa. % & x x % x
Kansas State 5
Teachers College x x x ¥ x

Totals 4 9 7 S 7 10 S 45




orchestras in Texas, and 9 in the comparative schoolsj

nine Texas bands, and 7 oute-of-state bands; twe other
instrumental ensembles (besides bands and orchestras) im
Texas, and § in the comparative group; nine vosal ensembles
(besides the 2 cappella choirs) in Texas, and 10 cut-of=
etate; seven musiec clubs in Texas schools, and 7 in the come
rarative group; and no music sorerities or fratermities in
Texas institutions, with 3 in the comparative group, Texas
institutions show a total of thirty-eight music organiza-
tions, while the other group of schools has a total of 45
such organizations, This information, however, is not
conclusive, because it fails to show bow many inmstrumental
ensembles, music¢ clubs, and other similar organizations

each ;chael has,

7. Summary

The c¢ourses in music offered in ten Texas state-supported
schools, and in ten similar schools from other states, have
been tadbulated, analyzed, and compared, In like manner,
data have been presented which show requirements other than
music for the bachelor's degree with music as a majors;
provisions for graduate work in music; oertification of music
teachers and degrees offered for music majorsi provisions

for practice teaching in music; and music organizations

fostered by these schools,



CHAPTER III
RESULTS AMD INTERFRETATION
OF TiE UESTIONNAIRE

1, The (uestionnaire and Its Results
“The chief consideration in organizing any program of
teacher<preparation should be existipg school practicesws
the needs and demands of teachers im the field,*l With
this thought uppermost, the decision was made to find out
what the teachers in the field need and demand im musie
training, Accordingly, a guestiomnaire was sent to public-
sghool music supervisors inm sevenly Texas towns and citles,
with every seotion of the state fairly well represented,
The writer's feeling was somewhat the same as that of Vels
with regard to questionnaires, Vels expreassed it in these
wordss
The iovestigator understands the dis<
advantages of the guestiomwnalre method in
gathering data, Under some circumstances
tbhere is no other method practicaly, There is
noe doubt a tendewmcy on the part of most
peeple, in giving information on sueh quese
tions, to answer in the most favorable
light possible to the person questioned,
In such aspeots of this study as are based

upon opinions this tendenocy sbould be considered,
and, in such ecases, the maximum report might

1. Rugg, Earl U., and others, National Survey of the
Eggggiigg'gf Ieachers, Bulletin 1933, No, 10, Vel, III,
1 5 k 4 P»o alt
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be expected,g

There 13 also a tendency for the busy teacher to answer
hurriedly and not too accurately., However, in the main,
the replies to the music supervisor's questionniare gave.
evidence of a great deal of thought apd of & seuuipe dgsifé
to cooperate with the investigator, Of the seventy super-
visors to whom questionnaires were sent, thirty-five sent
replies which were usable, two were not usable, and one was
returned unopened, This gave an even 50 per cent rsturn
which was usable, enough, the writer feels, to gain a2 valid
oomposite opinion from the music supervisors of Texas, The
questionnaire and the results follow:

Guestion 1l: Approximately how many teachers are teach-
ing any music at all under your supervision?

The answers when totaled show that 1,903 teachers are
teaching music under the directiom of supervisors who replied
to the questionnaire, One supervisor whp returned the
gquestiomnaire gave no'answer to the first question,

guestion 2: How many special musie teachers have you
whe are not regular classroom teachers?

Acoording to the replies received, there are 141 special
music teachers in the towns inocluded in this study, One
supervisor failed to answer this question,

question 3: Do you consider the music training of most

of your teachers adequate?

2, VWeis, kszra H, ¥,, Ihe Husic Preparatioy of Klementary
lencpers 1p State Teschers Lolleges, 1934, p. 23.
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Ten supervisors, or 29 per cent, answered yes; sixteen,
or 46 per cent, answered no; six supervisors, or 17 per
cent, gave qualified answers; and three supervisors, or 8
per cent, did not vote onm this question., The fact that
almost half of the supervisors regard their teachers as
poorly prepared to teash music is significant, (See Table
XI.,) The follewing remarks are quoted verbatim from notes
written by supervisors concerning this part of the question-
naire, and are representative of the sentiments expressed
voluntarily:

“Tes, lore would help, however,®

“Hﬁ!'

*Koat, but not all.*

"Absolutely neot,"

*Special teachers, for the most part bave adequate

training, FPrimary teachers who have had only 6

semester hours are inadequately trained.*

uestion 4: a, Have you had public-school music
traeining in any Texas institution? b, In another state?

Two supervisors reported having had no training at all
in public«school music; twenty-one have had training both in
Texas and in another state; six bad training in Texas onlys
and six had ne training in Texas, but did study music in
another state, This means a total of twenty-seven super-
visors who had training in Texas, and the same number who
Bad training in other states, (See Table XI,) From this

report it may be seen that a majority of the supervisors have

had trzining both in Texas and out of Texas, and are therefore



Tl XI

OPINIONS OF TAIRIY-FIVE WUSIC SUPERVISORS

CONCERNING TdE TRAINING OF

PUBLIC~SCiO0L £USIC TEACAERS IN TiXaS

54

RGuali-
No filed

Hot

Voting

¥

3¢ Vo you consider the music
training of most ef your
teachers adequate? 10

4, a, Have you had publice
school musiec training in any
Texae institution?® 27

b. In any other state?” 27

7. In your opinion, is too

muct emphasis placed upon any
phase of academic work for the
music major, or, in other

words, is the music mzjor re-
quired to take courses whieh

are a waste of time? 16

9. Have you had any music work
beyond the bachelor's degree? 22

10, Would you take musie

courses for graduate oredit if
such courses were offered in
Texas teacher-training insti-
tutions? 21

29

™M
7

46

63

60

16 45 6 17

15 42 2 6

9 26 3 8

2

*Two supervisors reported having had me public-school music

training at all,

#Twenty-one supervisors reported yes on both & and b,
Six supervisors reported mo on a and yes on b,
Six supervisors reported yes on a and ng on b,
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well qualified to answer question 5,

fuestion 5: How would you rate music instruction in
Texas institutions of higher learmning, aecording to your
knowledge of and experience with it? (Check one) Superior__
Good__Satisfactory Fair Poor _

From Graph A 1t msy be Been that one supervisor rated
music instruction in Texas as Superior, It was interesting
to note that this supervisor has had no music training in
another state, Eight supervisors rated the music in Texas
institutions as Goodj eleven as Satisfactory; fourteen as Fair;
and one as Poor, kqually interesting was the fact that the
supervisor who rated music instruction in Texas schools as
poor had no music training in Texas, but has had aome work in
music beyond the bachelor's degree in another state, Twenty=-
five out of thirty-five supervisors (71 per cent) gave a
mediocre rating to the musie¢ training offered by Texas
institutions,

What, them, is the czuse of this mediocrity? The next
three questions represent an attempt to get at the roots of
this problem,

uestion 6: What courses, other than music, do you
consider essential for a music teacher?

Two supervisors gave no reply to this question, and
three sent answers that were too vague to be of use, Table
XII presents these results: There were twenty-one of the thirty
supervisors who considered English essential; twelve voted for

Education; eleven for Fsychology; ten for Speech; six each for
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FAIR

SATISFACTORY

GOOD

SUPERIOR POOR

| 8 I 14 I

GRAPH A

RATINGS OF MUSIC INSTRUCTION IN TEXAS INSTITUTIONS
AS GIVEN BY THIRTY-FIVE SUPERVISORS
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TABLE XII
OPINIONS OF THIRTY &USIC SUXERVISOKS
CONCLRNING ESSENTIAL ACADEWIC COURSLS
FOR KUSIC TEACABKS

TITLE OF COURSE NUWGBER CONSIDERING COUKSE LOSSENTIAL

English 21
Education 12
Psychology 11
Speech 10
History

Art

Foreign Language

liethods in Education

Child Psycholegy

Physical Education

Selence

Geography

Social Science e

Classroom lianagement

Mathematios

Eurhythmies

Fhilosophy of Education

Library

Government

Dramatics

Soeciology

School Administration

Choral Reading

Folk Lore

iental Hygiene

Guidance

Aesthetics

Philosophy of iusic Educa-
tion

o i R R EEHEDODDONDRDRRNEBIOO0
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History, Art, and Foreign Language; four voted for Iducational
Metuods; three each for Child Peychology, Physical Lducationm,
and Science; two each for Geography, Seelal Sclence, Class-
room lManagement, lathematics, Eurhythmics, and FThilosophy eof
Education; and one each for Library, Government, Dramatics,
Sociology, School Administration, Choral Reading, Folk Lore,
iental liygiene, Guidaunce, Aesthetics, and Philosophy of

Musie Education,

Twenty-eight different courses were listed by the musiec
supervisors, but Tnglish is the ome course receiving a large
vote, This is in line with the findings of other investigators,
For example, Beattie reports that

Evidently teachers amd supervisors of musie
place great value upon English and the social
studies, and, if required to make further
selections in the academic fields, feel that
they should be given reasonable freedom in
choosing sgbjects agcording to their own
interests,

Beattie has the following comment te make regarding
required sourses and electives for music teachers:

Courses.in history and appreciation of art,
pageantry; play production, drama, snd other
flelds closely related to music, would seem to
furnish the prospective music teacher with a
wore useful background than entirely unrelated
courses that have no direet bearing on the profession
of the music teacher, aside from some supposed
cultural value or “mental discipline®, The music
teacher who can relate the teaching in his
specialty to that in art, literature, history,
and the social studies will be making a great
contribution to the education of his pupils,

5., Beattie, John Vi,, "The Selection and Training of
Teacuers", Ibirty-Fifth Yearbook of the Hatioval Society for
tbe Study of Educstion, Part II, 1936, p. 216,
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The present-day attempt to relate music to

other fields, if a fad, $till has a very

reasonable basis and is likely to be given

considerable empbasis in years ahead,

Languages might be copsidered of great

value to the student of siuvging, but it is

questionable whether they would be of

benefit to all students of music, Conse-

quently, languages might logically be placed

among the electives of the liberal arts courses,

This does not colincide in every respect with data
obtained from the questionnaire, The supervisors rated
Education, FPsychology, and Speech as almost equally essential,
but only about one third of the supervisors copsidered them
very important.

One may only speculate upon what the result might have
been if the investigator had listed the courses commonly
required and had asked that the supervisors check the courses
they considered essential,

Question 7: Ip your opinion, is too much emphasis placed
upon any phase of academic work for the music major, or, in
other words, is the musié¢ major required to take courses which
are a waste of time? If so, what courses are they?

Referring to Table XI again, it will be seen that six-
teen supervisors (46 per cent) answered this question in the
affirmative, and fifteen (42 per cent) answered in the nega-
tive, while two supervisors (6 per cent) gave qualified

answers, and two others (6 per cent) did not answer this ques-

tion, Opiunion was rather closely divided, therefore no

4. Loc. cit,
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conclusive answer was secured.

Table XI1I givea a resume of courses upon which supere
visors believe too much emphasis is placed, Eight super-
visors believe Mathematics is overemphusized; six listed
Science; four,Foreigm Language; four,Zducation; three,History;
and one each listed Govermment, Statistics, Speial Studies,
and Latin,

Again, opinion is net unanimous eneugh to be con-
clusive, ZYerhaps the supervisors feel the need of a general

ocultural baeckground, OSuck a need i1s expressed in a buylletin
of the Fational Survey of the Education of Ieachers in these

wordsa:

It should be borne in mind that teachers
apart from the technicsl preparation for a
given field of specizslization require for
their own individual growth formal prew
paration in the common fields of experiance.5

And in the same bulletin there ias this further comment
concerning agademic requirements:

General education conventionally implies
Btudy of the traditional academic studies--
English, mathematics, foreign language, science,
and history. The interested reader can by
inspection of the tabular data see clearly
the emphasis on what appears to be a narrow
condept:-of liberal or general education, In
contrast may be noted the neglect both on the
high=-achool and college levels of the fine
arta, health and physical educatioh, and home
and family relationstips,b

5. Rugg, Earl U,, and others, Natiopal Survey of ihe
Educatiop of Teachers, Bulletin 1933, No. 10, Vel, III,
1935, p. 104,

6. Rugg, loc., cit.



TABLE XIII

RANK ORDER OF ACADEWIC COURSES UFON

WHICH HWUSIC SUPLRVISORS BELIEVE

TOO WUCH EMPHASIS IS PLACED

i

61

Xumber of Supervisors Who Believed

Title of Course

Course is Over-Emphasized

Mathematics
Science

Forelgn Language
Education
History
Government
Statistics
Social Studies
Latin

[ T T N . S

Total
Vague replies
Yo reply

o

Total

35
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wuestion 8: Flease number 10 of the following courses
in order of first importance to teachers of publiceschool
music (for example, if you eénsider voice the most impor-
tant course listed here, number it 1, and if you think

plano is second in importance, number it 2):

( ) Plano ( ) ikusie Appreciation

( ) Instrument Class ( ) sight Singing

{ ) Orechestra ( ) Ear Training

( ) Band ( ) Harmeny

( ) Glee Cludb ( ) Compoeitionm

( ) Voice ( ) Radio

( ) Operetta Experience ( ) Conducting

( ) dethods of Teaching ( ) imsic History

{ ) Observation of Musiec ( ) Theory of Xusic

Teaching

() ( ) Practice Teaching in .usic

Any other courses net () =

listed here

In Table XIV, the rank order of courses in music
chosen by the supervisors as most important to the music
teacher. shows that Piano was given first rank by eleven
supervisors; Volece was ranked first by nine supervisora;”
ilethods of Peaching, by six; Theory of lusic, by fives;
Practice Teaching, by three; Sight Singing, by twoy Ear
Training, by two; Observation of Musie Teaching, by onej
and Harmony was ranked first by one supervisor,

Fiano received the greatest pumber of votes for first

Place, as well as the greatest number for second place;
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TABLE XIV
SUZPERVISORS' RANKING OF COURSLES 1IN ORDVER OF IWPURTALCE
TO PUBLIC.SCHOOL WUSIC TEACHERS .
Fifth Sixth Seventh Eighth Ninth Tenth Total
TITLE OF COURSE First Second Third Fourth Choice Choice Choice Ch%ice Choice Choice Votes
Choice Choice Choice Choice
-
Piano 11 8 1l 3
Instrument Class 2 2 g 1 % ? 1 2 ii
Orchestra 1 1 ) 4 3 4 15
Band 1 1 o 3 1 1 9
Glee Club 1 3 1 6 2 13
Voice 9 5 3 3 4 2 2 2 1l 31
Operetta Ixperience 1 2 1 4
Methods of Teaching 6 3 6 2 1 4 2 3 2 29
Observation of Music Teaching 1l 2 2 2 3 o 1 3 16
Music Appreciation 1l 3 9 1 ) 4 6 3 1 30
Sight Singing 2 5 6 5 6 6 1 31
Ear Training 2 3 8 1 6 8 2 2 32
Harmony 1 2 2 1l 2 1 3 4 9 3 28
Compesition 1 2 3
Radio 1 1l
Conducting 1l 1 1 5 2 7 17
Music History 1 1 1 2 4 5 1 15
Theory of Music 5 5 1 1 4 2 1 3 22
Practice Teaching 3 4 3 3 2 2 4 4 25
Folk Songs and Dances¥® 1l 1
Symphonic, Singin 1 1
Solfeggio* % 1 1
Form and Analysis 1 1

*¥These courses were added by the supervisors to the questionnaire.

Read table as Follows: Piano was ranked fi;st in importance to the
teacher of public-school music by 11 supervisors, second in

importance by 8 supervisors,etc,
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Ear Training received the most votes for third place; iusiec
Appreciation, Tourth place; Sight Singing and Ear Training,
an equal number of votes for fifth placey Ear Trgining,

the moat for sixth place; Orchestra dmd Music Appreciation,
seventh place; Liusiec Appreciation, the most votes for eighth
place} Hﬁrmony, ninth place; and Conducting the most votes
for tenth plaoce,

The total number of votes cast for each course is
shown in rank order in Table XV, The ten courses receiving
the most votes by the supefyisors ares Zar Training, 3§
votea; Voice, 8ight Singing, 31 votes each; Plano, Husle
Appreeiation, 30 votes sach; Methods of Teaching, 29 votes;
Harmomy, 28 votes} Practice Teaching, 25 votes; Theory of
Musioc, 22 votes; and Conducting, 17 votes,

This was evidently a difficult question, Many super-
visors were not content merely to number the courses as
requested, but felt that some further explamation ir the
margin or on the bask of the questionnsire was necessary.
These remarks were most interesting from the standpoint of
securing the real reaction of those who were questioned,
A number of supervisors stated that they disliked leaving
off any of the courses on the list because they feel that
every one is necessary for succesz in muasic teaching.

guestion 9: Have you had any music work beyond the
bachelor's degree?

Referring again to Table XI, it will be seen that the

affirmative answers to this question totaled twenty-two, or 63



TABLE XV
RABK ORDLR IN TOTAL NUMBLR OF VOILS FOR
COURCES CHOSLK BY SUFLKRVISURS AS uCST
IUPORTANT 70 rUBLIC-8CHOO0L WUSIC TEACAERS

65

TITLE OF COURGE TOTAL MNUMBEK OF VO

[ Al

4 L

)

Eer Tralining 32
Voice 31
Sight Singing 31
Pilano 30
Music Appreciation 30
ldethods of Teaoching 29
Harmony 28
Practice Teaghing 2
Theory of Musls 22
Conducting . 17
Observation of Husic Teaching 16
Music Histery 15 ‘
Orchestra 18
Ipstrument Class 14
Gles Clud 13
Band 9
Operetta Experience 4
Composition 3
Redio 1l
Folk Songs and Dances® 1
Symphonie Singing'g l
Solfeggioc® 1
Form and Analyeisx l

-i!hete gourses were added by the supervisors to the
questionnaire,
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per cent; the negative answers totaled eight, or 23 per cent;
qualified or vague answers totaled three, or 8 per cent; and
two supervisors, or 6 per cent, failed to reply to the question,
From the data it would seem that Texas music supervisors are
making a strong effort to raise the standarde of music ine
struction by further study.

Question 103 Would you take music courses for graduate
credit if such gourses were offered in Texas teacher-trajn-
ing institutions?

In the interpretation of data contained in Table VII,
Chapter 11, it was pointed out that only one Texas stcate-
supported institution offers music courses which are re-
gerved exclusively for graduate Btudents, though a number of
these schools have advanced music courses which may be offers
ed as a graduate minor on approval of the Graduate Council,
The replies to question 10 (see Table XI) show that twenty-
one supervisors (60 per cent) of the thirty-five who replied
to the guestionnalre stated that they would take graduate
courses in musie if such courses were available in Texas
schools, Xine supervisors (26 per cent) anewered “No", but
of these,six have either begun.work om a higher degree (out
of the state, as most of them indicated) or have already
received an advanced degree, Thus it appears that Texas is
not meeting the needs of public-school music teachers in a
way that they conmsider adequate, particularly on the graduate
level,

Desgplte the recogniged limitations and deficiencies of
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the questionnaire, the writer comsiders that a reprecsenta-
tive picture of music training from the supervisory angle
has been obtalmed, and that some definite conclusions may
be reached from the data secured by this methody These

conclusions will be presemted in the following chapter,

2, Summary
The questionnaire has been presented with its tabulated
data, and explanations of the results, Also, a few represen-
tative statements which supervisors made voluntarily have
been given to show the general trend of their opinions

regarding several phases of the guestiommaire,



CHAPTER IV
SUMMARY, CONCLUSIORS, ~AND rECCHMENDATIONS

1. Statement of the Problem

The problem in this study was to asgertain how rusic-
tezcher training in Texas state-supported schools of higher
lesrning compares with similar training given in representa-
tive sections of the nation. ror this purpose the following
questions (with the exception of Wumber 8, which will be ana~
lyzed in the present chaptcr) have besn set up and answered:

(1) ¥hat music courses do Texas state-supported ine
stitutions of higher learning offer?

(2) "hat courses besides musle are required for the
bachelor's degree with wusic as & major?

(2) vnat provision is nade in these institutions
for graduute work in nucie?

(4) ¥nat provision do these schools make for srectice
teaching in wusie?

(5) what certificates and degrees are awarded to musle
mejorsy

(6) What nmusic organizutions do these sehools foster?

(7) “hat training is being given Ly other sections of
the United States to teaghers of »ublige-sghool nusic?

(8) ¥hat could Texas institutiohs do to improve the

preparation of pulli¢~school music teachers?

68
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2. Hetuod of Frocedure
The answers to these questions were secured from an
avalyals of the 193%9-1940 catgloge of the twenty institu-
tiona inocluded iun this study; from correspondence with
college authorities and in some cames, persomal interviews;
and from a questiénnaire which was sent to musie supervisors

in many parts of the state of Texas,

3, Generalized Results

It was found that the ten Texas institutions studied
offer a total of 763 musie courses, and that the ten out-
of-state schools comprising the comparative group offer a
total of 1,378 music eourses,

Evnglish was found to be the only course besides music
which every school included in this study required for the
bachelor's degree with music as a major, Other require=
ments do not vary greatly in general, These findings
coincide largely with the results of dcEachern's® study of
the music preparation c¢f teachers in the nation as a whole,

Only one school in Texas offers a graduate degree with
musgic a8 the major, while three schools in the comparative
group grant such degrees,

Practice teaching in musis may be done im all the
institutions studied,

Texes seems to stand alone in granting a apecial musie
certificate to students who complete a specified kind and

amount of work,

1, icEachern, Ldna, Edugation of Sghool Muysic Teachers,
1957, Table 13’ P. 30, ’
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Texas schools grant five different degrees with nusic
a3 a najor, while in the comparative group thirteen
different degrees are offered with rusic as the major.

In the Texas institutions, a total of thirty-eight
music organizations was found, while the out-ofe-gtate

groun listed forty-five such organizations.

4. Conclusions

Thus it may be seen that Texss Institutions offer little
better than half as nmany courses in music, have legss to offer
in graduate nuaic work, grant Tewer musie degrecs, and sponsor
fawer nusic organizations than the comparative group.

Trom the questionnaires it was determined thit wbout
half of the musie supervisors in the Texas field recgard the
music preparation of Texas teachers as inadequate, and 71
per cent rated music instruction in Texas teacher-training
institutions a8 mediocre. Also, 6C psr cent of these
pupervisors would take graduate music courses in Texos if
such courses were avallable. All these data have leen

presented in tabular and graphical forme

5. Racommandations

a. Addition of graduate gourses and degrees. Vhat

could Texas institutions do to improve the preparation of
public-school music teachers? Xrnest Hares, in an article
in Educational lMueie lfagazine, says,

The acquisition of the rmaster's degree in music
is becoming more popular year by years. In fect,
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it will not be very long befoure a bachelor
of music degree will mot be sufficlent
recommendation to obtain a position as a
public sehool music teacher,

The first recommendation, therefore, is thuat Texas
teacher«tralning institutions ada graduate courses and
degrees in music as soon as possible to their curriculs,
sbis bas been deferred too long, H. Hugh fZmerson, of the
Sam iouston State Yeazcuers College, had this same idea
wten he wrote:

Gghools in the eastern and vorthern seeticus
of the United States have helped our high schliool
directors in wany schools by yroviding for then
the learning necessary to meel the demands
caused by the recent growth of music in Texas,
ay we 8o advance 1n the filelds of music that in
the future, nusic teachers will travel fromsthe
Hortih and Dast to Texas for fresh learning,

Other 1nveatigators have noted the trend in the direc-
tion of graduste work in music, as expressed by sicEacuern

when she said,

The ocurriculum fer the educatiom of school music
teachers should be extended to five years,...
Because of lack of musiczl background and the
extensive preparsiion necessary, it is impossivle
to edug:ite Zchool music teacuers adequataely in
four years,

b. sisndardization of couxses, Litles, and gertificates.
The second mesasure to be recommended is that some Vvetter

system be worked out for desigpmating courses inm music and

2, lares, Ermneat, "iusical Gold Hush*, Edusationsl
dusic Jagazipe, darch-April, 1940, p. 7.

3« Emersoun, i, dugh, "idusic for the ilighty", iexss
Qutlook, Vol, 24, Yo, 3, idarch, 1940, p. 32,

4, lcBachern, Ldna, Zdycatiou(of School Husig Ieaghers,
1957. I}' 114.
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for determining their content, and for atandardizing certie
fication laws, This felt need is by no means confined to
the writer, but has been expressed by so many others that
one is led to marvel that the condition has been condoned
80 long, For the purpose of lending weight to the argument,

and in the hope of securing ultimately some definite action,

the following opiniona are quoted:

Problems of terminoclogy in higher education
are of concern to the public-school worker,..,.The
problen of articulation will prove much less
difficult when a commocn basis of understanding has
been effected through the employment of uniform
titles for courses of similar content, use of the
gsame terms in evaluatiowm of credit, elimination
of duplication in course content, ete,b

There és no uniformity whatever in the titles
of courses,

eeoit 18 surprising to find problems attendant
upon its (the reference is to music) inmetruction
and administration, such as indefiniteness of
purpose, variety in nomenclature as well as in
content.of courses offered, variability in
oredite; and lack of agreement as to the standards
of teaching., The statement that there is no
abaolutely racognised standard is prebably not

too drastie,

It is recommended that some national agency
undertake the standardization of names for
aimilar types of State certificates to promote
inter-state reciprocity and to facilitate the
fair evaluation of certifiecates,®

5. Good,carter V., Barry, A, S., snd Scztes, Dougles L.,

logy of lducational Research, p. 688,

6, “eis, Zzra, I. F., Ihe dusic Preparation of Llementary
Teaghers ip State Teachers Colleges, 1934, p. 50.

7. ibid., p. 8.
8, Rugg, Tarl U,, and others, National Survey of

ihe
Zdugation of Ieachers, Bulletin 1933, No, 10, Vol, III, 1935,
p. 348,
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There was little, if any, uniformity in

listing courses, and there were many similar

courses under several different names,

HeEachern, also, lists as a problem needing solution
*a commonly agreed definition of musio course titles and
content."le

¢. Entrange requirements for music mgjore. Tue above-
mentioned study by ideBachern, in which were enumerated the
entrunce requirements in music for a group of institutions
gcattered throughout the United States, is vzluablej but
it included only a small fraction of the schools 1n Texas,
and o study of this nature for all the imstitutions of
tigher learning in Texas would be of worth to the state
gystem of education.

There is weighty opinion in favor of the recommendae
tion to set up definite entrance requirements for students
majoring in music, Davison's viewa are that

essany effort to improve conditicns of teaoching,

to better standards of music, and to bring unity

out of disjunction, must come primarily from

the college, A8 long as teachers of the

higher branclies of music are willing to accept

the degree and kind of musical knowledge which

college freshmen now possess, viewing it as the

result of a conditlon over which they have nc
control, and hastily imparting to the student
information of which he should have been in full
possession upon graduation from the grammar

school, in an effort to prepare him even
superficislly for college work, Jjust so long

9. Leedy, Clifford E,, "An Evaluation of the iiusic
Curricula in the 8even State Teachers Colleges of California®,
(Unpublished Master's Thesis, The University of Southern
California, :-1937), p. 25.

10, kKcEachern, op. cit., p. 141,
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shall we be committed to a program of educae
tional and musical mediocrity,il

Davison insigts that students muast knew mucic, not
merely facts relating to musie, in this passage:

Clearly, college students gamnot advance as
far as would be pessible were they adequately
prepared; nor will they proceed as rapldly as
would be the case were the needs eof college
appreciztion vork satisfied by book facts and
a rapld "concert® survey of the masterpleces
of musio, Again, let it be scid that we must
forege our pride im short cuts and quick results,
if we are to achieve anything valid and laating
in our efforts to spread musical ocultivationm,l

From Harlan's recommendations the following excerpt

is quoted:

Only those prospective teachers should be
admitted to the schoolemusic curriculum who possess
the qualities required for success in teaching
mugsic, These factors should be assertained by
testslfor both nusieal aptitude and accomplishe
ment,

up revisiony for music majorg. If, then,
we are to achleve real *musical cultivation® in the music
majors our colleges graduate, how should students appore
tion their work so as to reslize the many goals set up for
tunem? 1Is there time for everything demanded of them? Wels
quotes John EBErskine's opinion upon this subject:

John Erskine, in "Our Opportunities in
Music", says: 'VWe need to stand together, every

11, Davison, Archibald T., Music Ziducation 1p Americas

12, Ibid., pp. 120-121,
13, Harlan, lenry Grady, "An Analysis and General

Zvaluation of Public Tchool Courses of Gtudy in Musie,®
Doctor's Dissertation, 1940, p. 216,
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one in this country interested in music,
against the pressure on us to have our public
school teachers if music equipped with every-
thing but musie',l4

Although it is generally agreed that the musician needs
a broad cultural background, there is still a question in
the minds of many as to what constitutes culture. Edward
Dickivson has made inquiry into this phase of the problem,
and 1t doea not seem amiss to quote him at this point,
He says:

A prejudice ageinst musiec lingers in the minds
of scientific and literary men, An apprehension
of its structure and qualities ealls for the
exercise of mental processes that are different
from those employed in thelr special pursuits, and
it is often difficult for a scholar to realize that
there can be seholarship in a department that is
radically different from his own,1®

Dickinson maintains that music is as essential to
culture as any other subject could be, He says, in part:

Here, then is the credential which music
presents to the college and university as it
proudly asks the rights of domicile, Because
of its aesthetic value as an art of form, its
significance as an interpretation of life, its
refining touch upon the emotional nature, and
the means it affords for the culture of important
elements of character, the o0ld neglect must be
no longer suffered, and the leadership in musical
education on the interpretative and appreciative
side must be assumed by those institutions vhose
very circumstances and prestige enable them to
place such efgcation upon solid intellectual
foundations,

14, Veis, op. git., p. 75.

15, Dickinson, Edward, Music and the iHigher Educatiop,
p. 83.

16, Ibid., p. 133,
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But who decides how much music and what music courses
shall be taught in colleges? From data furunished by 122
teachers colleges regarding the making of curricula, the
*Teacher Edusation Curricula* bulletin gives this

information:

- Curricula are made in the main by about 4
or 5 agencles««r curriculum committee, or
department heads, or the president, or a faculty
or a 8tate department, or several of the agencies
in combination, Curricula are stimulated
largely within departments, This finding tends
to confirm an earlier statement that curricula
expand largely from specialized interests
within departments, The tabulsted dats furnish
little evidence of suggestions of curricula
eoming from alumni, students, school bozards,
teachers, or adminiatrators in'ige field, or
even from outstanding agencies,

Perhaps that is why some colleges still require such
subjects as mathematics and foreign languages to be studied
by music majors, While data show Texas to be rather
liberal in dispensing with such requirements, there yet
remains something to be desired in the liberalizing, and
at the same time standardizing, of music surriecula,

Among those who do not approve of too much standardiza-
tion in music, however, is Davison, who advances the followe
ing reason for his position:

It is sometimes claimed that to standardize

music education, with a consequent certification of

teachers, would improve the guality of the in-

struction, This is not true, I believe, because the

effect of standardization in art imstruction is to
locate the ascepted requirement at an altitude where

17, Rugg, Barl U, and others, lNgtjounal Survaey of the
) of Teachers, Bulletin 1933, No, 10, Vol, III,
1935, p. 5.
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the average rather than the best knowledge is the
norm, 7To force competent teaschers to use only

the materials and methods known to mediocre
musicians is a self-evident fallacy....The unhappy
fact is that far too many Ameriecan music-tezchers
are only half educated; their actual knowledge of
the elements of music is often surprisingly

small and their taste is pathetically under-
nourished, For such evils certifieation is not
the cure, but study 1s,18

The investigator's commeunt here is that imdividual
differences can be tekenm care of in this field just as they
are in any other field which has undergome standardization,
The real trouble in music education seems to be a lack of
time for more tham s smattering preparation because of the
demands in other fields, Let us think through this angle
of the problem with John V, Beattie, who has this to say:

This musical knowledge and skill so necessary
for success in muslec teaching can be secured only
after years of study and practice and wo amount
of academie background or personal charm can:
compensate for its lack, In this conmection it
may be well to ¢all attention to the fact that
in many colleges a student may attain a soe
called major 1n music, often as many as thirty
semester hours, without a single unit of credit
in applied music, that is, performance, Indeed,
the colleges often make no adequate provision for
the study 61 practice of applied musiec, The
unfairness of such a system must be apparent when
it is understood that the acquisition of an
ordinary degree of skill as a musical performer dee
mands hours of unremitting practice, certainly
several hours daily, 7To ask the serious nmusle
student to carry fifteen hours of work in
academic subjects calling for daily prepara-
tion and then to add to that normal load the
houres of practice without which no real
musical skill c¢an result, imposes an unfair
burden, In setting up a music major, college

18, Davison, Archibald T., Music EZdueatiopn ip America,
Py. M"mo
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authorities might well teke inte some aecount

the fact that musicianship ie a eombination

of knowledge and skill,1®

Yet, the music teacher needs other subjects in his
training besides musio; and the problem is how to obtain
the necessary balance, lclachern has fermulated a sensible
aprroach to the solution, She says that "A liberal educa-
tion for the school music teacher should provide contacts
with the major fields of human endeavor, including literature,
fine arts, social studies, and natural and physical sciences,
In 80 doing it should be noted that attitudes and apprecia-
tions are more important than technical knowledge, and that
a broad overview is more useful than detailed stndy.zo
For this reason, the writer advocates a revision of academic
courses required of music majors, to the end that more time
may be given to music itself, IilcEachern has made some timely
suggestiona in her "Provisional Pregram'.zl and Beattie2?
has likewise made a forward step ipn his division of courses;
and either program would be a decided imprevement upon any
plan now in operation in Texas,

One poinmt inm llciachern's "Provisional Program® needs

especial emphasis, the one inm which she states:

19, Beattie, John W,, "The Selection and ITraining of

Teaehers" Ihe Thirty-Fifth Yearbook of the latiomsl Society

mmmam. Part II, iusic Zdueatiop,
1936, p. 208,

20, MeoBachern, Edna, Eduecatiou of School iusic Teachers,
P. 130,

22, Beattie, op. cit., pp. 210-215,
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It 18 the writer's opinion that so-ealled

“extracurricular® music activities such as glee

elub, chorus, band, and orchestra should be mude

“currigular® and given laboratory credit towsard

graduation, If participation in these sctivities

is necessary in the education of school music

teachers, they should be made an integral part of

the curriculum; if net, they should not be re-

quired of sehool music majers, These asctivities

should be listed under the general heading of

Music Ensemble, should be given faculty leader-

ship, and shggld provide opportunity for serious

mugic study,*

Some better provision needs to be made for the courses
in applied music, Group teaching is one mezne of solving
this prodlem, but it 1s doubtful if it gan ever take the
place of individual instruetion, In the report from the
Hatiopnal Survey of the Idugatiop of Teagherg the statement
is made that “There is much criticism of the fact that
prospective teachers have to pay high fees for their practical
music‘“z‘ Although it may be granted that fees for applied
music are not as high in state-supported schools as they
are elsewhere, the fact remains that the training of a
public~school music teacher costs relatively more than that
of teashers in other fieldsy yet, as a rule,the compensa-
tion of the music teacher 1s no greiater than any other
teacher recelves,

¢. Furtber investigation necedad. Kwalwasaser sauys that

“Tg the individual interested in music research, no field

23, McEachern, op. cit., pp. 108-109,
24, Rugg, Earl U, and others, op. cit., p. 292,
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is 80 1ittle explored and sco promising for research activity
as that of vocational guldance in musie.*®® It 1s to be
hoped that this fleld will be expleored fully, in order to
bring better music talent to the teacher-tiraining insti-
tutions, and thus improve the quality of music graduates,
Kwalwasser also states in this connection:

Musie research is in its infancy., Almost

any accurate investigator is in a positionm to

make a contribution to the knowledge that we

now possess, The absence of ssientific

information retards music teaching, In spite

of ouraselves, we are obliged to keep in step

with the rest of education, which is now

definitely e:tabliaggd upon the objective

method of research,

The problem mentioned above concerning the sost of
edupating music teachers and the compensation received by
them in comparison with teaschers in other fields would
make an interesting and helpful researsh study. Another
study on musie-teacher training could be made very profitably
within the next deeade to show what progress or regression
has besen made in Texas,

If the ehief task of the musiec departments in
teacher~training institutions is that of preparing teachers
for grade and high school musioc teaching, these schools
should secept Davison's challenge which he makes in these

words:

++o%e must demand a more accurate and a more

28, Kwalwasser, Jacob, Iroblems iy Public Schogl
MQ Pe 1340

26, Ibid., pp. 135-136,
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extensive musieianship in our teachers, ine
volving taste, technical knowledge, apd an
inclusive understanding of the classics, The
proper training of the teachers and super-
visore is, indeed, the most vitally important
problem to be solved, and in its selution lies
the anngﬁr to our future musical qourse a3 a
nation,

27, Davison, op. git., p. 186,
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MUSIC SUPERVISOR'S QUESTIONEAIKRE

The follewing questionnaire has as its basic purpose
and intent the broadening amd improvement of the preparation
of publio=sebool musie teachers in Texas, It i believed
that our teacher-trainimg institutions offer courses for
which there is a reasonable demand; and, if the music
teachers themselves show emough interest in the matter,
it is to be hoped that such additional eourses as they
may need shall be offered in Texas institutions in the future,
The identity of persons responding to this questionnalre
will be held in strictest confidence, and it 18 not necessary

to sign your name,

1, Approximately how many teachers are teaching any music at
all under your supervision? .

2, How mamy special musie teachers have you who zsre not
regular c¢lassroom teachers?

3. Do you consider the muasic training of most of your
teachers adequate?

4, a, Have you had public-school music traiving in any Texas
imstitution?, b, In another astate?

5., How would you rate music instruction in Texas institu-
tions of higher learning,ascording to your knowledge
of and experience with it? (Cheock one{ _
Superior Good Satisfactory ¥air roor,

6. What courses, other than musie, do you consider essentisl
for a music teacher?

7. In your opinion, is too much emphasis placed upon any
Phase of academio work for the music major, or, in other
vords, is the music major required to take courses which
are a westéd of time? — o
If so0, what courses are they?%
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8., Please number 10 of the follewing courses inm order of
first importance to teachers of rubliesschool music
(for example, if you consider voice the most important
course listed here, pumber it 1, and if you think
plano is sescond in importance, number it 2):

2 Piano _ 2 Kusie Appreciation
Instrument Class Sight Singing
Orchestra Ear Traininog
Band Harmony
Glee Clud Composition
) Voice Radio
Operetts Ixperience } Conducting
lethods of Teaci:ing dusic History
Observation of iusic Theory of Kusie
Teaching
() E 3 Fractice Teaching in music
Any other coursges not ,

liated here
9, Have you had any musie work beyond the bachelor's degree?

10, VWould you take muzic cowrsee for graduate oredit if
such courses were offered in Texas teacher-training
institutions?
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