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A CHECK LIST ANALYSIS OF METHODS USED BY PRE~PRIMER
TRACHEERS OF NON-ENGLISH SPAAKING CHILDREN

CHAPTRER I
IBTRODUCTION
1. The Problem Stated

The problem of this astudy is to discover the methods
and prosedures used in the claserooms of the teachers of
Pre-Primer Non-English speaking children in the San Antonio
Sohool System, and within tho limits of the study, to
evaluate those methods. The initial step in the solution
of this problem was the making of a thorough analysis of the
mothods and procedures, in order to determine what methods
and proecedures are actually being used in the classrooms of
the Pre-Primer teachers. Such an analysis and.the consequent
formmlation of a check-list of all the ourrent methods and
procedures are preliminary essentisls to the gathering of
sufficient dnta from which the solution of the problem may
be reached. The data obtained through the checking of the
list by the teachers aotually teaching in ths Pre-Primer
clagarcoms were studied in an attempt to reach matisfactory

conclusions and to offer worthwhile recommendantions.



2+ Definition of Terms

Phae term "Pre-Primer" is used in the schools of San
Antonio, Texns, to designate that half-term grade added below
the regular first grade. The gix year o0ld ehildren, both the
BEnglish speaking and the Hon-English speaking, are enrolled
in tho Pre~Primsr grade.

The term "Non-English speaking®™ is used for that large
number of children born of foreign parentage and in whose
homes a foreign language is spoken. The majority of these
children in the Southwest are Mexicans. There are some
Italians, Germans, Chinese, Poliah, Armenians, and others.

In this study the terms "technique" and "procedure”™ are
used almoat synonymouslys A tochnique or a procedure is a
way of doing something, it is a device used in carrying out
an activity in the classrooms

In evaluating the results obtained from the check~liat
the eriterion of frequeney of mss and the criterion of
importance are employed. By "frequency of use" is meant how
often the methods and procedures are anetually being used in the
classrooms« In checking the liat the teachers were asked to
indicate if the methods and procedures were used at all and, if
80, to what degres low, medium or high. By "importance™ is
moant whether or not a2 method or procedure is considered

worthwhile and, if so, of what degree low, medium or high,



3« Delimitation of the Problem

as Thia study is confined to San Antonio, Texns.

be 1t is also confined to twenty-four elemsntary
sochools in San Antonio, Texas, which saroll Bon-Euglish
speaking ehildren. The names ¢f these schools may be found
in Chapter 11 of this study.

@« It is further limited in that only those teachers
of tho Pre~Primer Non-English grades were interviewsd or
aaked to chsck the liet herein ussed. In each Pro-Primer
room there are from twenty-five to forty-five children who
are aix yoars of age or older.

4. Tho choek-list in this study was not presented to
toachere of Ameriecan ehildren who came from homes where
English is spokena.

4. The Value of the Problem

The value of this study is seen in the problems which
necoasarily arise from the increasing enrollment in the
sshools of chlildren from homes where English is not spoken.
The curriculum of tho achool is made primarily for Ameriocan
ehildren who speak Baglish; teashers are trained to teach
ohildren who already speak Rnglish; but the schools enroll
numbaers of ehildren who 40 not speak the Bnglish langunge.



The value of this problem, then, is:

as To discover the methods of most practical use.

b, To reveal procedures and technigues which
successful tenchers make use of in their daily teaching.

¢» To deseribe these methods so that the inexperienced
toacgher may profit by them,

4, To evaluate these methods and procednres in terms
of the objeotives and aimg gat up by those people who first
recognigod this need of the Southwest,

8., After tabulation is mnde of tho dnta collected in
this study, to reecommend the ourrent methods and procedures
which are by actual frequeney of usge thought to be of
higheet importance.

6« Related Studies

With the inoreasing intereast in the ever-growing
problem of fitting ths enrriculum to the needs of the
Bon-EBnglish speaking ehild, various studies have been mads.
These studles show the tendency toward dealing in a scientific
way with the conditions in our sohools dune to the foreign-born
element. They alao show the splendid use of the various
current methods and results obtained. They reveal the need
for continued selentifie thought and investigation to help

solve one of the most interesting, as well as one of the most



important, of our eduncational problems, namely, educating
the Non-English speaking child to become a good, useful, and
happy citizen. The following are some of the more important
studies previously made in this field. They are summarized
in the order in which they appear here:

8. Burkett, Doris Lorraine, Tes Pre-EBrime %g oan
: _g%u;% the Unit na%mg sis, Sont wo gt Texmns
te Toachers College, San Marcos, Texns, August,

1939,
b. Bnrkott Hellie E.dith Teaching ) to Pre-
-%%e saking - _% ha Uge of
sis, Southwast Toxns tate eachers collegu,
rcoa. Tems, August, 1939.

a. Eodsea. Lydia Berrera, % 3t of the _sgnns Ability
Children in Re

ﬁggg_g ta%g ‘I‘hasis Southmat Texns State Teachers
ege, r

cos, Tems. 1938.

4. BFBeal, Elma A., "Ben English Speaking Children,"
M V., 5, pp. 20-38,

s. Cooper, Ida M., "A Comparative Study of the
Organisation for Teaching of Ten Beginning Reading

Systems] Journpal %&E&.&.@l egearch, Vol., 28
No., 5 .’pp. :547-597 apuary, 19 "355‘5. 2 '

The Doris Lorraine Burkett Study
The situation in this study was that of dealing with the
NHon-Bnglish speaking ehild. Objesctives, both general and
gpecific, wore sot up. The Unit method was used in the
classroom of Miss Burkett and is included in the check-ligt
of the present study. Tho Unita selseted for atudy were,

l. Burkett, Doris lorraine, Je Pre-

fximer
ﬁma%‘ "by the Upit Method 8is, Southweat Texas
achers College, San Marcos,Texas, August, 1939.



"The Child and His Toya," "The Child and School,™ "The
Child and His Peta,” and "The Playhouse,” The materials,
development, and approach were given for each unit, The
Units were evaluated as to achisvement in numbers, language
arts, literature, music, drawing, and social studies.

The cenclusions drawn by the study are expressed very
briefly in the following ways:

(1)« The needs of the Mexiocan children were met so far
as ths schools could meet them under the pressent set up.

{(2). The ohildren learned to oxpress themselves in
Bnglish quite well.,

(3)e They leoarned numbers, gongs, nursery rhymee,
and drawing.

(4)s Desirable attitudes were attained.

2
The Nellie Edith Burkett Study

This study demonstrated most effeectively the use of the
Visual Aid mothod in a Pre~Primer clasa of Hon-Hnglish
speaking pupils. Miss Burkett says:

One of the most affactive ways of tesching literature

and the BEnglish language to Non-English speaking

children, who are Just entoring school, is to tell

folk tales to them while showing slides of each separate

action of the stories as they are being teld. 3

These slides are plecos of glass upon which the plctures

2.H Bnrket: h?gllzgiﬁdiggilﬂeae L tera resti Pre-
P Bon-Bngligh Speaking 8 86 O des
Thesis, Southwest Texas State Teacﬁgrs G-iibge. Egrcos,

Texas, August, 193%.
3e Ihiiﬁ. p.l



are made and flashed on a screen. In this study three
stories were beauntifally illustrated. They were "The Three
Bears,” "The Three Pigs,” and "Little Black Sambol The
oxnot sentences to be used with each picture wsre ineluded
in this study.

4
The Lydia Herrers Hodges Study

This study of the relation betwnen the reading ability
of the Mexican ehildren and their soeioc~economic status was
made in four of the achools of San Antonios The four schools
wore Stephen P, Austin, No., 2, John B. Hood, Ho. 33, Jose
Navarro, No. 8, and Anthony Margil, Ho. 4ls The children of
these sohools are largely Mexican and Italiane. They were
given a Gates Primary Reading Test, Type 1, which is a test
dosigned to sample the ability to read words representative
of the primary vocabulary. The 3ims Score Card for Secio-
BEoonomic Status, Form C was used in acoring results of the
reading test.

It was pointed out that there are a number of eausal
factors asceounting for the low standing of Mexican children
that investigators report. 3Some of these factors are heredity,
environment, unsultability of test, and language handicap.

A low average in socio-sconomic atatus was found. It was

4. Hodges, Lydis Herrera, A Study of the Reading Abilit
£ Megg% Children in Relation %o | f%c_,_?-ﬁonoﬁ g Status,
%Ees 8, Southwe 7

st Texas e Teachars Collsge, San Marcos,
Texas, 1938.



astated, too, that if the results of such an inveatigation
were typieal that a group having o low mean socio-economic

score would likely have a low mean reading seore.

The Elmn A, Neal Studys
This article advoocates the use of the Direct method in
teoaching English to Non-~English speaking childrens In
building the ocurriculum to f£it the needs of these ehildren
Niss Neal snys:
The problem of leasrning s new langusge centers in two
aimst (1) the abilitg to commmnicate thought through

conversation, and {2) the ability to acquire thoughts
through reading. 6

In relation to method the following suggestions were
snid to be helpful:

{1). Give the children first hand experience through
obgervation and astivities,

(2). Use objocts and pictures freelye.

(3)e Dramatise inecidents in the lesson unit.

{4). Multiple associations through repetition in a
variety of intoresting ways.

(5). Give enunciation exercises to overcome speach
d1ffioultiesn.

(6). Tench conversational English. Children should
take part in conversation, questioning and
answering each other. Polite terms and idiome
are teught in this way.

(7)s Train ehildren to think in English - not through
tranalation mathods ~ 80 that the sight of an
object ocalls for the EBnglish word without the
intermediate link of the foreign word, 7

cn1 dﬁ. 263%' glma Aéé_;gonﬁEngliah Speaking Children,"
l ogaz * . s Ds -

Be Igido. p. 21
7'!. Ib;d.. p‘ 24



8
The lda M. Cooper 3tudy

In this comparative study of the organization for

teaching of ten beginning roading systems the purpose wae

to £ind out if theose aystems agreed in the principles of

teaching.
are quote

A few of the conelusions drswn in this study
4 here because they bear directly on this study

in dealing with method:

(1l.

(2)e

(3)e

(4)e

There is no agreement as %6 a ainslc best maethod.
Some authors suggeat that a teacher's method should
be determined by her personality, hasr knowle of
teohnique and tho conditiona under which she teaches,

Thero is a noticeable tendsncy to refrain from
negative suggestions.

There is & marked tendenecy toward haring the pupil
read as the adult does, without "goading” or
"teaching.”

The Intrinsic Method of word presentation is favored.

(B). Isolated word drills are undssirable.

(6)e

(7)

(8)e

Mosh provision 18 made for individual differemess
and inerecased attention is being paid to individual
inatruction. -

The tendency is to reduce the primer vocabulary to
%::tlowgst terms, and to base it on scientific word
Be

Pewor and simpler phonetic elements are being taught.
It 18 agreed that phongés should not be taught too
early or too strenuously, and should be taught only
in connection with wordse

8.

Cooper, lda M., "A Comparative Study of the

Organization for Teaching of Ten Beginning Reading Systems,™

Journal of
31’39

ati Regggch Vol. 28 Ho. 5.
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(9)« The present tendency is to be guided in the choice
of both matter and method by the needs and interest
of the ehild.

(10}« There is some tendency toward the use of the nmetivity
program, units of work, centers of interesat, ete.

{11). 411 poseible side-~phonies, memorisation,
dramatigation and the like~-are recommended for use
by a najgrity of these primers, "as the need
arises.

9., 1bid., pp. 356-~357.



CHAPTER 11
PROCEDURE, MATERIALS, AND METHODS

l. Procedure and Sources of Date

In the initial step in handling this problem, it was
necessary to seleet some way by which an analysis of the
methods and procedures used by the Pre-Primer teachers might
be put into a practical form for securing evaluations. In a
list of the possible uses of the Check Iists by Bixler, the
concluding statement is:

eee limitations should be noteds The Check Iists will

probably prove more useful to workers in gquantitative

research than to workers in philosophical researchs. 1
Since this study is concerned with the gathering of data for
meaguring quantitatively the frequency of occurrenes of
methods and procedures, and the frequency with which thess
same methods and procedures are rated as of high, medium, or
low importance, it seemed appropriate to use the cheok-list
technigue in this case. This procedure is an efficlent way
of acoumylating 8 large amount of evidence in » short time.

The writer reviewed & number of other check-lists in
rosearch studies for information concerning the formation
of the one uged in this study. In reviewing and reading
various studies, poeriodicala, and books, the methods chosen

for the check=list were those found to be the ones most

l. Bixler, Harold Hench, Check lLists %g_ Educational
ﬁ_gggggg, Bureau of Publieationa, Teaohers lege, Columbia
niversity, New York, 1928, p. 4

- 11 -
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frequently used in ourrent practice. It was thought
unnecessary to add to this list those methods whiech have,
more or less, been disoarded because of the development

of the newer and bvetter ones. The writer's own experience
in teaching the Non-Engzlish speaking children in San Antonio,
Texns, was helpful in forming the 1list.

Directions for checking the list were carefully worked
out in order to aimplify the efforts, as woll as conserve the
time, of those to whom it was sent. Examples to illustrate
the checking method were given, as well as a briefly stated
desceription of each method. Space was allowed for personsl
information, name, school, and teaching experience with
Non-English speaking children. The complete check-list of
the ten methods and the thirty-one procedures, together with
the direetions, i8s given in Appendix A of this study.

FPor evaluation of results two of the oriteria uased by
Wileya wore selected, these being frequenoy and importance.
The eriterion of frequency was chosen because of its value
in showing the extent to which the methods and procedures
are being carried out. The criterion of importance was
chosen because of its usefulness in indieating the relative
value of the mothods and procedurea included. BEach method

and proéednre wag to be rated on eash of these two bases

Su 2. w11:y, Bdwara Orlgndo, Evaluated Check %%gg‘gg

pervigory Activities Performed by Supervisors in orator;

gggo;e of Teachor Iraining Instititions, Unpublished Doector's
88o

rtation, University of Texas, Austin, Texns, June, 1934.
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according to four possible values, which are represented
by the symbols used by Wiley.

0 1ndigates no frequency or importance

1 4indicates a low degree of frequency or importance

2 indicates medium frequency or medium importance

3 indicates the higheat frequency or importiance.

Authorities agree that regarding frequeney of performance,
the classroom teacher is the best aipgle gource of data., The
olassroom teacher, especially the one with mach experience in
bor field of work, is, too, & capable judge of the importance
of the methods used in the classroom. In order to obtain data
for this atgdy pormission for distributing tho check-list was
grantod by Miss Elma A, FHeal, tho Assistant Superintendent of
the Blementary Division in the San Antonio sehool system. A
1ist of the Pre-Primer teachers 0f the Non-English speaking
groups was provided by the elementary department. A list of
schools in which these teachers taught was also provided.
Thers were fifty teachers from twonty-four different
elomentary schools. The following is a8 list of the schools

with the number of each school.

Houston, Sam, 1 Brackenridge, J.T., 21
Augtin, Stephen F., 2 Hillcrest, 24

Milam, Ben, 4 Gongzales, Rafael, 26
Burnett, David G., 5 Collins Garden, 27
Johnson, Frank, 7 ise, Robert E., 30
Bavarro, Jose, 8 Ogden, Ira, 31

Bowlo, James, 9 Barkley, David, 32
Bonham, James, 10 Hood, John B,, 33

3. Ibid. ¢ De 33
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Crockett, David, 11 Ivanhoe, 36

Smith, Deaf & J.W., 15 de Zavala, lorenze, 40
Harris, W.T., 17 Margll, Anthony, 41
Briscoe, Andrew, 19 Rulg, ﬁrancisco, 42

The check list in this study was presented personally by
the writer to sixteen of the fifty teachers whose names were on
the liast provided by thoe elementary department. Friends of the
writer interviewad six of the teachers. The list was malled to
twenty~seven others, aleven of whom were called over the
tolephones The writer also checked the list, There was & one
handred per cent reaponse, whioh proves, in the writer's
opinion, that tenchers have an exceptionally high degree of
interest in their work and in progressive edueational develop~
ment. EKspecially is this true in a field as now as the
teaching of the children of foreign parentage. Concerning the
fifty teachers in the fall term of the school year 1940-1941,
and the fifty who ohecked the list, the following data are
given:

12 have Master'’s degress

38 have Bachelor's degrees

46 have taught Hon-English speaking children 4 years or over

1 has taught Hon-English speaking ehildren 3 years

1 has taught Non-English spesaking children 2 years
2 have taught Non-BEnglish speaking ohildren 1 ysar.
The value of data received from a group of teachers prepared

and experienced, as these data show, should be recognised.
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2. Tabulation of Data

After all fifty lists wore checked it was neceseary to
reduee the results to some usable form. Since there were two
bases on which each method was jJudged, freauency (F) and
importance (I), it was necessary to oconsider the judgments
according to each criterion in a separate table,

The following caloulation was mnde as to the percentage
of teachers rating each method either 3, 2, 1, or O in

frequency. PFor example iftem number ¢ is presented this way:

Mathod Scale
3 2 1 O
Ge Activity Method 72 20 8

A similar ecalculation was made as to the percentage of
teachers rating each method 3, 2, 1, or 0 in importance, as:

Mothod Scale
3 2 1 O
6. Activity Method 78 14 8

In order to exprees the ocomposite score for each item
as Judged according to the two criteris, the mean has been
usede The mean frequency rating for each method has been
added to the frequency table. The following is an example
of the final form of the tabulation of data compiled under
the criterion of frequeney and given in full in the appendix.

Mathod Seale
3 2 1 0 |Mean
6s Activity Method 70 20 8 2.64

The mean importance rating for each method has been added to
the importance table. The following is an example of the
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final tabulation of dsta compiled under the oriterion of
importance and given in full in the appendix.

Mothod Scale
3 2 1 0 HNean
6. Activity Methed 78 14 8 2.70

3+ Desoription of Methods Listed in the Check-list

a. Direct Method. By the direct method is meant the use
of the Bnglish language in teaching English, without
translation into the native tongue of the learner. This method
calls for the direct association between the object and the
English word. The sight of the obJect at the same time the
English word is spoken, fixes the situation for recall without
the intermediate link of the foreign word. For example, when
the child sees & hat the teacher msays, "This is a hat,"” and the
child repeats the sentence. The use of the foreign word for
hat, gombrerg, if the child is Mexican, is omitted,

be Indirect Method. This method 1s the opposite of the
direct mothod. It is o three-track assoceiation which is
thought to retard the learning process and cause hesgitation in
speaking the new language. For example, as in the above
illustration, 1f the word "hat" is being taught, the ohila, if
Mexican, is allowed to say and to think the foreign word,
8ombroroe.

6. Aotivity Method. In this method the object is to
stimnlate and provide for the active, intelligent,
participation of each child. The child experiaences life
situations as conerete realities. Time to live thess
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gituations, in play, is definitely planned for the young
6hild., There are periods for group and individual
disoussions and plans; for constructive and coreative work;
for reports of progress and evaluation; for drills.upon
neoeded skills to make the work progress more rapidly and
effeefively; for sharing results with other members of the
group ér clags. With the Pre-~Primer children these
activities are of a very simple nature, but very real and
interesting to the child mind.

d. Experience Method. In this method children learn
from a desire to find out or tell something. After
performing some experiment, or perhaps after working in the
garden or earing for pets, the children gather in a group
to tell what has been done. The teacher writes some of
their sentences on the board. Thay read and correct their
own senteonces. Often these are printed by an olde} child
and returned as a story. These sentences are easily read
by the childrén who alrsady know the idea presented.

e. Incidental Method. In this method the activity

performed is not to be used as a means of furthering reading

but reading is striotly a means to further the actlivity.
Provide the oceasion and, aceording to this method, reading
will follow incidentally. A few sontences of the ehild's
work written on the board pleasea and stimulates a renewal

of activity. An unfinished story creates & desire to
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learn the meaning of the written page.

f. Intereat Method. In this method anything which
the group 18 interested in at the time of beginning the
day’s work 1s the subject for investigation until ths
interest ochanges. For example, if a parent gave a child
a prettiy ball for his birthday he would likely bring it
t0 school to show to the other children. The interast
oreated by seeing, handling, and playing with the ball
affords an excellent situntion for conversation about
the ball and sentences for readinge

g« Bursory Bhymo and Story Method. In this method
the order is from the whole selection to lines or sentences,
then to phrases, and then, to individual words, It is
directly the reverse of the order followed in the 0ld word
method. The nursery rhyme method involves first,
memorizing the rhyme, then reading it from a chart or
blackboard. Caordboard strips of various lines may be
printed and ehildren match with thoss located in the rhyme
on the boards Phrases, and also words, are matched in this
mannere. The rhyme is then read from the book.

he Project Method. Hosic and Chase say:

The Project Method means providing opportunity for

the childaren to engage in living, in satisfying,

worth-while enterprises-~worth-while for them; it
means guiding and assisting them to partieipate in
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these enterprises 80 that they may reap to the fnll
the possible benefits. 4

The following is an example of the project method
given by Hoaic and Chase:

Mother Goose's Health Party

(1) Situation

(2) Purpose |

(3) Planning, executing and judging

{4) Enowledge, powor, attitude or akill
acquired through the project. 5

i. Unit Method. In this method one unit of study may
be saelected for the entire term. During this unit of study
all subjeot matter to be taught is woven into and around the
one subject. Many devices and procedures used in other
methods may also be used in thls method.

In the Dories Lorraine Burkett Stndy6 there i8s an
excellent example of this method. Bach of these four units,
the Child and his Toys, the Child and his Pets, the Child
and School, and the Play House, wore taught as to materials,
approach, development, language, and reading.

Jo YVisuale~Aid Method. In this method, although any
object or toy 1s a visual aid, the term as applied, rofors
to such instrumgnts, as lantern with slides, the camersa,

and moving picture machines. The box picture show with

4., Hosic, J.T., and Chase, 3.E., Brief Guide to the
Project Method, World Book Company, 1924, Chapter 1,p.7

5. 1bid., Chapter 12, pp. 109-~116
6., Burkett, Doris Lorraine, op. cit., ppe. 13-24
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plctures drawn by the class may also be included.

An example of this method of teaching was carried
on by a San Antonio teacher who made daily pictures of her
Pre-Primer class with the sentences of the day's lesson
included. These pictures were often shown en the screen
for study or review. This was the only major method used

during the entire term.



CHAPTER III
EVALUATION
1. The Criterion of Fraquency of Use of Msethods and Procedures

The oriterion of frequency of use is of valne bedause it
is an indication of the extent to which the methods and
proeednréa are being put into actual practice by the teachers.
There is an indication of importance, too, when wo assume that
those methods and procedures most frequently used are liksly
to be the most important., PFrequencies were rated from 3, the
higheat, to O, the lowest. In order to show the persentage of
those methods and procedures having the highest, medium, and
lowost frequency they are divided into three groups: those used
most fregquently are those having means 3.00 to 2.01 under the F
oriterion; those of medium frequency are those having means of
2400 to 1.01; and those used least frequently are those having
means of 1.00 to O. Table 1 shows the percentage of the check-
1ist methods and procedures rated in each of these frequency
groups by the Pre-Primer teachers.

Table 1. Frequency Groupings of Methods and Procedures with
Percentage Ratings in Each Group

Proquency Groupings~-Methods and Procedures
3.00«2.01 2.,00-1.01 1.00-0 Tetal

Methods 60 30 10 100
Procedures 54.8 45.2 100




Of the ten methods given on the check-list, six were
rated in the group of highest frequency. Thess methods were
Activity, Direct, Experience, Incidental, Unit, and Intereat.
Three methods, Visual Ald, Nursery Rhyme, and Project, were
rated in the group of medium frequency. Ope, the Indirect
mothod, was rated in the group of lowest frequency.

0f the thirty-one procedures on the sheck-list seventeen
ware rated in the group of highest frequency. Fourteen
procedures wore rated in the group of medium froequeney and
none were roated in the lowest frequency group.

The moethod receiving the very highest rating, a mean of
2.64, was the well~-known and highly approved Astivity method.
In many of our modern books, which deal with methods and
procedures used in Primary work, the Acetivity method holds
1ts place in usage and importance. The high ratings given
to many of the methods on the liat show the varlety of ways
teachers attempt to appeal to the interests and understanding
of ohildren. The very low rating given one method, the
Indirect method, shows how whole-hsartedly all the San Antonio
Pre~Primor teachers are attempting to teasch the foreign
spoaking child by means of the Direct method, which has been
advocated to a great extent by Miss Elma A, Eeal,l the Aggistant
Superintendent of the Elementary Division in San Antonio, Texas.

1. HNeal, Elma A,, op. cit., p.20-38.
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In the frequenecy table of procedures over half of the
procedures received very high ratings, indioating that to
hold the interest of the ochild many and various devices
should be availabla. The remaining fourteen procednres not
ineluded in the highest rated group were rated of medium
frequency. Sinee none of the procadures were rated in the
lowast frequenecy group evidently all of the thirty-one
procedurea on the chesk-list are being used by all of the
Pro«~Primer teachers; this would seem to indieate they are
sonaidered of great impertance.

In general, the indications are that the methods and
procedures included on the check-list are being used with a
high degree of frequenacy.

2. The Criterion of Importance of Methods and Procedures

The eriterion of importance has been selected to indicate
to what extent the methods and proeedures included in the
chagk-1ist were considered worthwhils by the teachers.
Methods and procedures even though ranked in the lowest
frequency group, 1f given a high importance rating, would
indicate that they should be used in the clagaroom. There
are certain types of methods and procedures that require only
ccoasglonal performance, but, nevertheless, are of importance.

An oxasmple of this type is the EBxoursion procedure.



An excursion of a olass of children would occur occasionally,
and therefore 1t would likely receive a low rating in
frequency. On the other hand, it likely would be considered
of great importance and receive a higher rating in importance
thanlin frequenoy.

The same method will be used in considering the oriterion
of importance as that used in considering frequency. The same
three groupings of the mean values are: those of highest
importance, with means from 3.00 to 2.01; those of medium
importance, with means from 2.00 to 1l.01; and those of least
importance, with means from 1.00 to o. Table 2 shows the
percentage of the check-list methods and procedures rated in
each of the importance groups by the Pre-Primer teachers.

Toble 2. Importance Groupings of Methods and Procedures with
Percentage Ratings in Each Group

Importance Groupings~-Methods and Procedures

Methods 70 20 10 100
Procednres 77.4 22.6 100

The above table shows that one more method was rated
in the group of highest importance than wns rated in the
group of highest frequency. This would indicate that the

majority of the methods considered of great importance sare
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the ones actually being used in the elassrooms. This, it
may be assumed, is as it should be.

In géneral, the inclusion of the methods and procedures
on the sheck~list, is Justified by their high rating on the
basgls of 1mportanée.

3. A Comparison Betwoen the Criteris of Frequency and of
Importance

A very high degree of correlation is shown in the ratings
of the methods and procedures on the bases of frequenocy and
importance. In comparing the ranks and medians of the
mothods in the frequency table with the importance table
three groups wore used. The Highest group includes three
methods, the Middle group inecludes four methods, and the
Lowsst group includes three methods. Due to the total
number of methods being ten, no exnct guarter or third
could be used for comparisons. The grouping of Higheat,
Middle, and Iowsst wns used because the ranks of the various
methods seem to fall naturally into these groups. The three
mothods ranked in the Highest group in fregquenoy are also
in the Highest group in importance. Two of these, however,
exchanged places in the importance table, This is shom
in Table 3.
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Table 3. Methods in the Highest Group with Renk in Prequenoy
and in Importance

Highest Group

PFregquency ' Importance
‘ Method Rank Method
1 Aotivity 1 Aetivity
2 Direct 2 Experience
3 Experience 3 Direot

Tha four methods ranked in the lMiddle group in frequenecy
are also in the Middle group in importance, Table 4 shows
the methods in the Middle group.

Table 4, Methods in the Middle Group with Rank in Frequeney
and in Importance

Middle Group
Frequency Importance
Rank Method Rank Method
4 Incidental 4 Unit
b Unit 5 Interest
6 Interest 6 Visual Ald
7 Visual Ald 7 Incidental

It was found that the Incidental method dropped from fourth
place in rank in frequency to seventh place in importance.
The Unit method, the Interest method, and the Visual Ald
method gained one place in rank in the importance table.

The methoda ranked in the Lowest group in frequenocy are
also in the Lowest group in importance. Table 5 shows the
methods and ranks in the ILowest group in both the fregquency
and the importance tables.
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Table 6. Methods in the Lowest Group with Rank in Frequency
and in Importance

Lowest Group
Frequenoy Importance
Rank Kethod Ronk Method
8 Nursery Rhyme 8 Projaet
9 Project 9 Nursery Rhyme
10 Indirect 10 Indirect

It was found that the Nursery Rhyme method dropped one place
in the importance table, and the Project method gained one
place., The Indirect method, the lowest of all ten methods
in rank, remained in the same low place in each table.

The percentage of methods that fell in the corresponding
group in both frequency and importance was 100% as shown in
table 6.

Table 6. Percentage of Methods in Frequency and in Importance
in Highest, Middle and Lowest Groups

Methods
Tables Groups
Highest Middle Lowe st
Prequency 100% 100% 100%
Importance 100% 100% 100%

It was found that two methods ranked the same in
frequency and in importance. One of these was the method that
ranked the highest of all the ten methods, the other was the
method that ranked the lowest of all the ten methods. The
Activity method ranked the highaest in both frequency and



importance. The Indirect method ranked the lowesat in both
frequency and importance. Within the groups five methods
ranked only one place higher in the importance table than in
the frequenay table. Three methods were found to rank from
one to three places lowor In the importance table than in the
frequency table.

Although the methods were ranked nearly the same under
both c¢riteria of frequency and of importance, it was found that
with only one exception, each method had a higher mean in
importance than in ireqﬁency. This exception was in the
Indirect method, the very lowest method in rank in both
frequency and importance. Although this method is used by
the teachers to some degree it is not econsidered of muech
importance, its mean being only .86. Beocause of lack of
time fo; individual attention, the Indirect method is often
reaortei to, in order to intorpret the English word or
sentence, that the non-English speaking child may get the
meaning, at least for the time being.

Ko method was found to have the same mean in frequency
and in importance. In nine of the ten methodes the mean of
importance was higher than the mean of frequency. Two tables
are given to show the means which have the least and greatest
differences in the ratings. Table 7 shows the five methods
having the least difference betwsen the frequeney ratings and
the importance ratings. The asmount of difference in the

mesn is also showne.
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Table 7. Pive Mothods with Least Difference between Mean
Frequency Ratings and Importance Ratings

Mean
Method Froquency Importance Difference
Nursery Rhyme 1.40 l.42 «02
Activity 2.64 2.70 06
Direct 2+48 2.68 «10
Incidental 2.14 2.26 12
Indirect 1.00 «86 14

Two of these methods, the Activity and the Direot were found
in the Highest group in rank. One method, the Incidsntal,
was found in the Middle groupe Two methods, the FNursery
Rhyme and the Indirect were found in the Lowest group. The
Indirect mothod is ths only one whieh received a lower mean
in importance than in freéuency.

Table 8 shows the five moethode having the greatest
difference betwsen the frequency ratings and the importance
ratings. The difference in the mean is shown in tho table also.

Table 8. Five Methods with Greatest Difference between Mean
Froquenoy Ratings and Importance Ratings

Mean
Mathod Frequency Importance Difference
Bxperience 2.42 2.70 «28
Project 1.08 l.44 «36
Unit 2«14 2450 36
Interest 2402 £2.40 «38

Visual Ald l.44 2.34 «90




One of these methods, the Experlence, was found in the
Highoat groups The Proleot method was found in the lowest
groups The other three methods were found in the Middle
group. The method showing the greatest difference in
ratings of freguenocy and of imporiance was the Visual Ald
methods

In generel, those methods considered to be most
important were also used most frequently and those rated
of least importance were used least frequently.

The same grouping will be used in comparing the ranks
and means of procedures as that used in eomparing the ranks
and means of methods. These groups are Highest, Middle,
and Lowest, There are a total of thirty-one proocedures on
the cheek~list. Those ranked from 1 to 10 in the frequeney
table are in the Highest group. Those ranked from 11 to 21 in
the frequency table are in the Middle group. Those ranked
from 22 to 31 in the frequensy table are in the Ioweast group.

The ten proocedures ranked in the Highest group in
frequency are also in thoe Highest group in importance., Four
of these remained in the same position as to rank. These
four are the only procedures that ranked the same in frequency
and in importance. Table 9 shows these four procedures and
their resgpective ranks in the frequenoy and in the importance
tables.
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Table 9« Four Proceduresg in the Highesat Group with Same
Rank in PFrequency and in Importance

e ———
Highoat Group
Prequency Importance
Rank Procedures Rank Procedures
1 Blackboard legsons 1 Blackboard lessons
2 Objects, toys, pletures 2 Objects,toya,pictures
used in oral language used in orel language
9 " Sentence procedure 9 Sentence procedurs
10 Story telling by the 10 Story telling by the
teacher toacher

The remaining twenty-seven procedures changed to higher
or to lower positions in rank in the importance table from
the positions establighed in the frequency table; therefors
tables are given to show the number of points higher, oslled
in the tobles "places gained," and the number of points lower,
called in the tables "places loat."

In the Highest group were found four proeedures that
ranked one place higher in the importance table than in the
frequeney table. These were Songs-action songs, etc., Informal
conversation group lessons, Dramatization, and Gamea, Two
procedures of the Highest group took a lower place. These were
Drawing, which was only one place lower, and Words on cards
for arill, which was three places lower. Table 10 shows the
four procedures of the Higheat group that gained in rank and
the two procedures that lost in rank in the importance table.
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Pable 10. Procedures in Higheat Group with Rank in Frequency
and in Impertance and Amount of Gain or loes
in Rank in Importance

Highest Group

Rank in Rank in Rlaces
Frequency Procedures Importance Gained Iost
4 Songs-action songs etc. 3 1
6 Informal conversation
group lessons b 1
7 Dranatization 6 1l
8 Gemos 7 1l
3 Drawing 4 1l
) Words on cards for d4rill 8 3

In the Middle group five procedures were found to rank
from one to two places higher inm the importance table than
in the frequency table. These procedures were Chart lessons -
made in elass, 3tory telling by children, Story procedure,
Dances, and Phonies only as the need arises. Six procedures
of the Middle group were found to rank from one to eight
places lower in the importance table than in the fregquency
table. These procedures woro Phrase eards for drill, which
lost two places, Clay modeling, whieh lost one place, Borders,
which lpst two places, and Formal oconversation, whiech lost
elght places. Table 11 shows the five procedures in the Middle
group that gained in rank in the importance table, and the
8lx procedures in this same group, that lost in rank in the

importance table.
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Table 1l. Procadures in Middle Group with Rank in Frequenoy
and in Importance snd Amount of Galn or loss
in Rank in Importance

Middle Group
Rank in Rank in Places
Froequeney Procedures Importance Gained Iost

12 Chart lessons made in claas 11 1l
14 8tory telling by children 12 e
16 Story procedure 15 1
17 Dances 16 1l
20 Phonies only as need arises 19 1
11 Phrase eards for drill 13 2
13 Clay modeling 14 1l
15 Borders 17 2
18 Postors, language & resading 20 2
19 Colored pegs 26 7
21 Pormal conversation 2 8

In the loweat group six procedures were found to rank
from one to ten places higher in the importanece table than
in the frequency table, These procedures were Bulletin
board, Making booklets, Auditorium programs, Rhythm band,
Iive animals, pets,used in oral language, and Excursions,
Four procedures of the lowest group wore found to rank from
one to five places lower in the importance table than in the
frequenoy table. These wore Sentence cards for drill, whieh
lost five places, Culminating activity, which loat two

places, Word procedure, which lost one place, and Phonics



using definite drill lessons, which lost one place. Table 12
shows the slx procedurss in the lowost group that gained in
rank in the importance table, and the four procedures in this
gsame group that lost in rank in the importance table,

Table 12. Procedures in Iowest Group with Rank in PFrequency

and in Importance and Amount of Gain or Ioss
in Rank in Importance

owagt Group
Rank in Rank in Places
Freguency Procedures Importance Gained Iost
22 Bulletin board 21 1
24 Making booklets 23 1
26 Auyditorium programs 5 1l
27 Rhythm band 24 3
28 Iive animals, pets used in
oral langusge ' 18 10
31 Expoursions 22 9
23 Sentence carde for drill 28 5
25 Culminating activity of term 27 2
29 Word proocedure 30 1
0 Phonics using definite drill
losaons 31 1

oh

Pifteon of the thirty-one procedures in the check-list
were found to rank higher in the importance table than in the
frequency table. These fifteen procedures are shown in Table
13. They are given according to groups in the frequenéy table,
The ranks in the frequency table and in the importance table
are shown, as well as the number of places gained in rank in

the importance table over the rank in the frequency table.
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Table 13. The Fifteen Procedures in Highest, Middle and
Ioweat Grodps with Rank in Frequeney and in -
Importance and Amount of Gain

in Importance
Procedures
Rank in - Rank in "Places
Frequenecy Importance  Gained
Group
4 Songs-action songs, etc. 3 1
6 Informal conversation group lessons 5 1l
7 Dramstisation 6 1
8 QGames 7 1
Middle
12 Chart lessons made in olass 11 1
14 3Story telling by children 12 2
16 BStory procedure 15 1l
17 Dances 16 1
20 Phonics only as the need arises 19 1
22 Bulletin board 21 1l
24 Making dooklets 23 1
26 Anditorium programs 25 p
27 Rhythm band 24 3
28 Iive animals,pets,for oral language 18 10
3l Exeursions 22 9

In the above list two procedures show a decided change
in poaition in the importance table. These two procedures
are Live animals,pets,for oral langunge, and Excursions.
This great difference may be explained by the faot that the
use of live animals in a school room, while being very
important in bringing about a life situation as a means for
teaching oral language, is, nevertheless, too ssldom used to
rate very high in frequency. Excursions are not taken often
enough to rate very high in frequency, but they are comnsidered



important in teachings Two other procedures in the above list
ugsed only on aﬁee;alloceasions, are Aunditoriuwm programs and
Rhythm bande Due, no doubt, to & lack of training on the part
of the teacher or because of a lack of equipment, the Rhythm
band procedure roceive& a lower rating in frequency than in
importance.

Table 14 shows the twelve procedures which were found to
rank lowsr in importance than in frequency. They are given
acoording to groups in the fregquency table. The ranks in the
frequenecy table and in the importance table are shown, as well
ag the mumber of places lost in rank in the importance table
from that established in the frequency tablse.

Table 14+ The Twelve Procedures in Highest, Middle and Iowest

Groups with Renk in Frequenoy and in Importance
and Amount of Ioss in Importance

Procedures
Rank in Rank in Plases
Frequenoy Highost G Importance Iost
e TOUp
3 Drawing 4 1
5 Words on cardsdgig drill 8 3
g% u
11 Phrass cards for df%%%—g 13 2
13 Clay modeling 14 1
15 Borders 17 2
18 Pogtors,for langusge & reading 20 2
19 Colored pogs 26 7
21 Formal conversationG 29 8
ggwagt ou
23 Sentence cards for drilg as 5
25 Culminating nctivity of torm 27 2
29 Word procedure 30 1
30 Phonica, definite 4rill leasons 31 1




CHAPTER 1V
CONCLUSIORS

1. Conclusions

The primary purpose of this study was to diseover the
use of ourrent methods and procedures in the olassrooms of
the teachers of Pre~Primer Non-English speaking children in
the San Antonio School System, and to evaluate these methods.
The first step was the thorough analysis of the methods and
proee&uréé, presented in the form of a check-list in order to
accomplish the seecond step, namely, the evaluation of the
methods and procedures. This evaluation was made on the
basis of the ratings of frequeney and of importance given the
ten methods and the thirty-one procedures by all of the
teachers of Pre~Primer Non-English spesaking classes in San
Antonio, Texas, during the fall term of the aschool year
1940-1941.

After complating this anslysis and evaluation the
following conelueions were reached.

a. In previous studies mnde of methods and procedures
none were found which used the actual opinions or ratings of
the teachers as a basis for evaluation.

be. The check-list was found to be a satisfactory
technique in making this evaluation.



6e The check=list was formed after research study inmn
order that no current methods and procedures would be omitted.

d. All of the teachers who checked the list held either
a bachelor's degree or a master's degree.

o. Forty-six of the fifty teachers who checked the liat
had four years or more than four years of experience with
Non~English speaking children. One teaohor had three years
of experience, one teachor had two years of experience, and
two teachers had one year of experience with Non-English
gpeaking children. It seems these teachers are in this field
of work from shoice and remain in it from cholce,

f. 411 of the methods and procedurses included in the
check-1ligt, were used to some extent by all of the teachers
and, as a whole, were rated high in frequeney and considered
important.

g+ The methods and procedures advooated more highly by
the supervisors and principalas in San Antonio received high
frequency ratings, as well as, high importance ratings. 1In
San Antonio theo teashers are allowed mmeh froedom of choice
in the use of methods and procedures. It is belleved by
those in authority in the San Antonio school system, that
the best results come when a teacher uses the method whieh
is bast adapted to her own personality and characteriastics.

he The preceding statements bear out the conclusion

that the following methods are the most frequently used and
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hence concluded to be the most important. They are given
here in the order of their rank in importance.

{1)s Activity method

(2). BExperience method

(3). Direct method

i. The conclusion was reached that the methods used
least frequently and considered of least importance are
the following.

{1)s Project method

(2). Nursery Rhyme method

(3)e Indirect method

§+ The following are ths ten procedures most fregquently
used and, therefore, concluded to be the most important.
They are given in order of their rank in the importance table
found in Appendix E of this study.

Blackboard lessons
Objeects, toys, pictures used in oral language

Words on cards for drill
Sentence procedure
Story telling by teacher

b S e, o, o, o, o, o, s,
QOUWOIONIPOINW

). Songs, sction-songs etc. -

)« Drawing, painting, and coloring

). Informal eonversation group lessons
) Dramatization

)« Games

)e

)e

).

-

ks The following are the ten procedures used least
frequently and, therefore, concluded to be of least importance.
Thay are given in order of their rank in the importance table
found in Appendix B of this study, the last one given being

rated of least importance.



Bxcuraions

Making booklets

Rhythm band

Auditorium programs

Colored pegs

Culminating activity of term

Sentence cards for drill

Pormnl conversation (planned previously)
Word procedure

Phonicas, definite drill lessons

ok o v, i, i, sy, o, e, i,
OO0 D10 P &1 2o
Vet Nt Qust? Spist? Vs Srguss? Waes® Qs nt® Vmst

o 4 D & S s B P s

a—,

l, In general the methods and procedures rated most
important wore those used most frequently, nevertheless,
acoording to the teachers' own ratings, they were not used
to the extent their importance seemed to warrant. It may
be well to conclude hore that, after all, a teacher is human
and is consclentious enough to rate a thing in importance
where it belongs, but at the same time, is modest enough
not to ocredit herself with doing the thing perfectly.

m. There were very fow cases of extreme disagreement
emong the teachers; however, in a few instances a very high
rating was given where the majority had rated it very low.

n. There was found to be about equal homogeneity of
opinion in regard to the methods and procedures considered

most important and those sonsidered of lesser importance.
2. Recommendations

After making the analysis and the evaluation in this
gtudy the following recommendations are offered.
The methods and procedures diseussed in this study are
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those used in Pre~Primer Hon-English speaking clasases to
teach children to apeak and to read English. The majority
of these children do not understand a word of English when
they enter school at six years of age, or older. The
writer's opinion, based on many years of teaching experience
and on the judgment of many fellow taachers, is that, at
least one half of the aschool year should be spent in teaching
oral language. Tha child would profit more if reading were
omitted until a needed working oral vocabulary was mastered.
This oral vocabulary should be planned very definitely, aad
taught systematically, though informally. The children
should be taught to use fluently many simple words, which
they must know in order to disouss their experiences.

In the present atudy the three methods rated the
highest by the San Antonio Pre-Primer teachers, ars the three
eongidered in this paper to be the most important in
teaching language, as well as, reading, to the Non-English
speaking child. These three methods are the Activity method,
the Experlence method, and the Direct method.

The Direot method, rated third in importance by the
San Antonio teachers, has to d0 with the way English words
are presented to the child. The English word or sentence is
repeated when the object 1s shown or the astion performed,
and repeated, maybe many times, without translation into the
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foreign language of the ohild. This Direct method is, in
the writer's opinion, much to be prefered to its oppesits,
the Indirect method. These two methods are almost in a
class to themselves for no matter which one is used, 1t
will permeate all other methods used in the classroom.

It has been found, in the c¢lassroom of the writer, that
better results are derived from the uss of the Activity
method combined with the Experience method. Children must
experience snotivities, if full and eomplste meanings are to:
be real to them.

In the list of procedures, Blackbeard lessons received
the highest rating in frequency and 1n‘importanoe by the
San Antonio teachers. 1If reading is omitted from the
Pre-Primer eclassrooms, 8s was resommonded above, then
Blackboard lessons would not be used, exsept for
1llustrations. If reading must be taught in this first term
of mchool, it is recommended that it be deferred to, at
least, the last half of the term, and the firast half of the .
time be devoted to intense work in teaching an oral
vocabulary. In an effort to teach this vocabulary the
following procedures, with their many wvariations, are
recommended in the order in which they are given here. This
order does not agree with the rank in importance given by the
Sen Antonlo teashers, who checked the 1list. It must be

remembered that all procedures relating to reading alone
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have been purposely omitted.
8. Procedures related to oral language

(1). Objects, toys, pictures used in oral
language

(2)« Dramatization

(3)e Informal conversation group lessons

(4). Games

(6)« Songs-asction songs etec.

(6). Drawing, painting and coloring
(7). Story telling by teacher

(8). Story telling by ehildren

(9). Clay modeling

(10)s. Dances

(11). Borders (useful in teaching)
(12)s Idve animals, pets, used in oral language
(13). BExocursions

{14). Phonics, only as the need arises
(15;. Making booklets

(16)« Colored pegs

(17). Rhythm band

{18). Anditorium programs

(19). Culminating activity of term

If reading is taught in the first term of school to
Ron-EBnglish speaking children the procedures in the order
found in the importance table in Appendix D of this study
are recommended.

While making this study the writer was allowed to
experiment with a class of Pre-Primer Non-English speaking
echildren, and to try out the above recommendation that
reading be omitted in the first term of school, that is,
four and one~half months was devoted to oral language.
This class roemained under thes same guidance during
their seeond term of school, during which time reading
wag taught, as well as more oral langunge. The results



1isted below prove, to the writer, that, at least, this
class profited greatly by the omission of reading in the
first term of school.

8. Children grasped new situations and new problems
with greater ease and rendinesas.

be Children made quicker responses in the recognition
of words.

6. Thore was more rapid reading after beginning the
process of reading.

4. Since there was more time for mastering orsl
language children were better prepared for reading.

¢. Children were more experienced because they had had
more time for activities in the classroom.

£« Children were freer to express themselves because
they bnd ample time for Adiscussions of their experiences.

8+ Children had a more thorough understending of all
about them and were eager to learn more.

he Children had learned how to plan for various
sotivities and expressed, in English, their desire to plan them.

i. Chilaren had learned how to ocarry on a dramatisation
of a atory or play with very little help.

J« Children made a greater effort to speak English in
their activities and in their play with each other.

ke Children easily covered the reading material usually
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read ‘dnring the firet term of school, and also, were able to
read the material of the second term well enough that they
did not lose a term's advancement.

l. This clsas of beginners avoided the difficult task
of learning to read the language at the same time that they
learned to speak the language. This is much more considerate
0f the child because that necessary, definite drill in
beginning the process of reading was postponed until the
ohildren spoke the language freely in an informal and
meaningful way.

m. The art of teaching the young Non~English gpeaking
child to speak our language and then gulding him through the
proceéss of learning to read our language dbrings a satisfaction
and a joy to both the learner and the teacher, which is
revealed only in the process.
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APPENDIX A

The Original Check-list of Methods and
Procednres Presented to the Pre-Primer
Teachers of Hon~English 3peaking Children.
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A Check List of Maethods and Procedures Pressnted
to Pre~Primer Teachers of Non-English Speaking Children
Prepared by
Orene R. Mercer
Purpose of This Study
The purpose of this atudy is to evalunte the current
mothods and procedures used in teaching the Pre-~Primer Grades
of Non~English speaking children with regard to (1) the
frequency with which the method is being umsed, and (2) the
relative importance of the variouns methods.
Personal Information
1. Bame 2. Name of School

3+ Years of experience with Non-English speaking children (only).

1 yr. 2 yrs. 3 yre. 4 yrs. or over
Directions for Checking the List

1. The "P" at the top of the column means frequency with which
the method occurs in your tsaching.

"I" means the importance of the method in your estimations

2+ The symbols to be used in checking each method acecording
to these headings are: O, 1, 2, or 3.

0" indicates no frequency or importance
"1" indicates a low degree of frequency or of importance
2" indicates medium or average frequency or importance

"3" indicates the highest frequency or importance. If
used once a week or more count as 3.
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Examplee to Illustrate the Checking Method

) I
i. Unit method. . . . - . . . . 0 1
1l. Exoursions . . . . » e = . . 2 3

The scores for method i1 indicate that you do not use
the mothod at all but that you think it is of importance in
the grade you teach,

The scores for 11 mean that you take an average number
of excureions (more than once or twice a year but less than
once a week) and you feel they are of great importance in the
grade you teach.

A Vory Brief Description of Bach Method
as Direct method - i1i.0. think in English without translation.
b. Indirect method -~ 1.e. think in mative language then English.

¢e Activity method -~ Each lesson centors around some activity
as building a house, or planning a c¢lass booklet, planned
to create interest.

d. Experience method - Each lesson derived from some obvious
axperionce participated in by the majority - as going to
the park for lunch.

@. Incidental method - As need for a word arises present it
in development, whether planned for the day or not.

£. Interest method - A child brings in a toy or objeot he
wighes to make, then it 13 played with or made.

g« HNursery Rhyme or Story method - Teacher reads rhyme;
children learn to say it. It is written on the boarad
and children learn to read it.

h. Project method - One subject as "Cur Farm" is used during
the term« All subjects are correlated with this.

i. Unit method ~ "Home,” "Pets,” etc., chosen for a month, or
six weeks study. Music, language, ete., included.

§o Visual Ald - This method makes use of the csmera, electric
lantern with slides or even the school-made picture show
with each reading lesson of the term.



CHECK 1IST

Mathods.
8. Direct method. ¢ o e e e« e
be Indirect method + o« & . e e
c¢e Activity method « .« .+ « o+ .
d. &xperience methodse . .+ « o .
6+ Incidental method. . . . . .
£. Intereﬁt method « o« o o« o o
g« Nursery Rhyme or Story method. . N
he Project method . . . . . .
i. Unit method . . . . . . .
Je Visunl Ald method. . . . . o
Procedures of Devices
l. Story procedure . . . s e e
2. Sentence procedure . . . . .
3« Word procedure « « s o+ o o
4. Informal conversastion group lessons .
5. Formal conversation (planned previously)
6« Chart lessons (made in class)s o
7. Blackboard lessons . . . . .
8. Sentence cards for drill « +» .«
9. Phrase cards for drill . « .
10. Words on cards for drill « .+ « .

l1l. Excursions . . . ™ . . .



CHECK LIST CONTINUED

12, Dramatiszation . o+ e e ¢
13, Objects, toys, ploctures used in language
14, Iive animals, pets used in language, .
15, Games + + o« o o o o o e
16, Songs-action songs, ete. » IS . .
17« Danced ¢« « o « « o« s . e
18, Drawing and painting or coloring . N
19, Claymodeling « +« s« o o o o
20, Posters (for language and resding) « «
21l. Bulletin board (for langusge and reading)
22. Borders (useful in teaching}) + .« &
23. Making booklats. . . . . . .
24, Rhythm band (organized even in small way)
25. Colored pegs s+ . ¢« o . .
26+ Story telling by teacher .+ . s e
27. ©Story telling by children . s o .
28+ Aunditorium programs. . . e . .
29. Culminating activity of term . . .
30+ Phonics, definite drill lessons, . »
31l. Phonies, only as the need ariges . .

Kindly £ill every space so that complete results
may be complled.
Thank you.
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FREQUENCY TABLBE

This table shows the percentages of the teaschers who
gave the methods each of the values 3, 2, 1, and O; this
table also includes the mean frequencies.

The methods are given in the order of their rank
datermined by the mean,

All the figures given are per cents with the exception

of the mesanse.

Rank g::ggg Mathod 3 Sea%a ofiValugs Moan
p 1 e Activity 72" 20 8 2.64
2 a Direct 76 2 16 6 2.48
3 a Experience 68 30 8 4 2.42
4 - Incidental 50 28 20 8 2.14
b i Unit 48 28 14 10 =2.14
6 - 4 Interest 34 36 28 2 2.02
7 3 Visual Aid 24 20 32 24 1l.44
8 8 Bursery Rhyme 16 38 16 30 1.40
] h Project 24 12 12 B2 1l.08

10 b Indirect 10 20 30 40 1.,00



APPENDIX C
Inportanee Table of Methods

56



b7

IMPORTANCE TABLE

This table shows the percentages of the teachers who
gave the methods each of the values 3, 2, 1, and O; this
table also includes the mean importance of the methods.

The methods are given in the order of their rank
detormined by the mean.

All the figures given are per cents with the exveption

of the means.

Method Scale of Values
Rank  Number Mothod 3 2 1 0 Mean
1 ] Activity 786 14 8 2.70
2 a Experience 72 26 2 2,70
3 a Direct 76 14 2 2.58
4 i Unit 66 22 8 4 2.5
6 £ Interest 52 36 12 2440
6 J Visual Ald 60 18 18 4 2.3
7 e Incidental 68 16 20 6 2.26
8 h Project 30 18 18 34 l.4
9 g Rursery Rhyme 22 24 28 26 1l.42
10 b Indirect 10 12 32 46 «86
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FRARQUENCY TABLE

Thig table shows the percertages of the teachers who
gave the procedures each of the values 3, 2, 1, and O; thie
table also includes the mean frequencies.

The proceduras are given in the order of thelir rank

determined by the mean.
All the figures given are per cents exeept the means.

Procedure Scale of Values
Rank Eumber Procedures 3 2 1 0 Mean
1 ¥ Blackboard lessons 96 4 2,96
2 13 Objects, toys used in oral language 94 2 2,90
3 18 Drawing, palnting and coloring 86 12 2 2,90
4 16 Songs-action, ete. 92 4 4 2.88
5 10 Word oards for drill 76 16 4 4 2.64
6 4 Informal conversation group lesaons 74 16 10 2.64
7 12 Dramatization 72 20 6 2 2.62
8 15 Games 70 22 8 2.62
9 2 Sentence Procedure 62 32 2 2 2.52
10 26 Story telling by teacher 62 24 12 2 2.46
11 9 Phrase cards for drill 64 12 12 12 2.28
12 6 Chart lessons made in class 68 20 14 8 2.28
13 19 Clay modeling b2 30 12 6 2.28
14 27 38tory telling by children 48 28 22 2 2.22
156 22 Borders {(useful in teaching) 46 28 16 10 2.10
1é 1l Story procedure 44 28 18 10 2.06
17 17 Dances 38 34 24 4 2.06
18 20 Posters for langusge and reading 34 40 16 10 1.98
19 25 Colored pegs 36 34 16 14 1.92
20 31 PQhonies,only as the need arises 36 26 18 20 1.78

21 5 Formal conversation{plan previously)34 26 20 20 1.74
22 21 Bulletin board for language & readin32 22 26 20 1.66

23 8 Sentence cards for drill 34 22 14 30 1.60
24 23 Making booklets 18 34 32 16 1l.54
26 29 Culminating asctivity of term 34 14 22 30 1.b52
26 28 Auditorium programs 18 36 22 228 1.62
27 24 Rhythm band (organized in room

even in small way) 26 28 10 36 1l.44
28 14 live animals, pets, used in oral

language 24 18 32 26 1l.40

29 3 Word procedure 26 20 18 36 1.36
30 Phonics, definite drill lessons 24 18 20 38 1.28
31 11 Excursions 12 28 36 24 1.28
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This table shows the percentages of the teachers who

IMPORTANCE TABLR
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gave the procedures each of the valwes 3, 2, 1, and O; this

table also includes the mesn importance of the procedures.

The procedures are given in the order of their rank
determined by the mean.

All the figures given are per cents except the means.

Procedure
Renk Humber Procedures
1 7 Blackboard lessons
2 13 Objlects, toys used in oral language
3 16 Songs-action, etc
4 18 Drawing, painting and coloring
b 4 Informal eonversation group lessons
6 12 Dramatization
7 15 Gomes
8 10 Word cards for drill
9 2 Sentence procedure
10 26 8tory telling by tesoher
11 6 Chart lessons made in olass
12 27 Story telling by children
13 9 Phrage cards for drill
14 19 Clay modeling
15 1 Story procedurs
16 17 Dances
17 22 Borders (useful in toaching)
18 14 live animala,pets,uagd in oral
ge
19 31 Phonics, only as the need arises
20 20 Posters for language and reading
21 21 Bulletin board for langusge & read.
22 11 Exoursions
23 23 Making booklets
24 24 Rhythm band {(organized in room
even in emall way)
25 28 Auditorium programs
26 25 Colored pegs
27 29 Culminating activity of term
28 8 Sentence cards for drill
29 & Formal conversation,plan previously
30 3 Word procedurs
31 30 Phonics, definite drill lessons

Scale of Values
3 2 1 0 Mean

28
94
90
90
80
80
76
80
66
70
68
60
64
58
64
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2

6

8

8
20
14
22
14
30
18
20
28
18
30
14
42
26

26
26
34
36
24
42

46
32
38
18
22
28
12
16

ol '~ o
SRooboor ORONOD B oBBp po®

2.98
2.94
2.88
2.88
2.80
2.74
2.74
2,70
2.60
2.56
2.56
2.46
2e42
2.42
2.36
2.34
2426

2.20
2.20
2.20
2'10
2.04
2.02

2.02
1.96
1.94
1.88
1.88
1.88
1.560
1.32



