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Abstract

In 2011, Texas State University (TXST) began FACES: Foster Care Alumni
Creating Educational Success. FACES is a campus-wide support initiative aimed at
increasing college retention and graduation rates of foster care alumni. Initial research
has shown that FACES outcomes far out-perform national averages with retention and
graduation rates of close to 56%, matching the typical college student at Texas State, as
well as the national college average (Watt, Norton & Jones, 2013). Though this is a
tremendous success, attention still needs to be paid to the students who enroll at Texas
State University, but do not finish. Research is needed to understand what risk factors
contribute to students’ drop-out behavior so that FACES can make programmatic
changes to better support these struggling students. This pilot, case study research
project with former FACES/TXST students, includes data from semi-structured phone
interviews exploring what barriers these students faced, what they are currently doing and
what, if any, future plans they still have to pursue an education. Students who were
identified for participation in the study were also given resources to address current risk
factors, so that the study had a direct benefit to their lives and was not for the sole

purpose of collecting data.



Introduction

The foster care system’s goal is to promote children’s overall well-being by
providing for their safety, health, stability and permanency. The foster care system strives
to achieve permanency by reunifying children with responsible family members or by
finding an alternative permanent arrangement such as adoption or guardianship (Szilagyi,
2015). Children can be placed in foster care voluntarily or involuntarily. Some parents or
legal guardians feel as though they are unable to adequately care for their children and
voluntarily place them in foster care.

However, less than 1% of children are voluntarily placed in foster care, which is
most common in circumstances such as parental illness, hospitalization, incarceration, or
because of a child’s mental health needs (Szilagyi, 2015). Therefore, most foster care
youths are placed in the foster care system due to the risk or actual occurrence of
physical, sexual, and/or psychological abuse, neglect, or abandonment (Watt, Norton &
Jones, 2013). Other reasons for foster care placement include parental substance abuse
and addiction, parental mental illness, parental criminal activity, extreme family violence,
extreme poverty, transient living situations or homelessness (Szilagyi, 2015). This means
that a majority of children placed in foster care come from families with the most
complicated needs and the least psychosocial and financial resources.

Children who live in a safe, stable environment with a strong sense of love and
belonging are significantly less likely to be placed in foster care and to experience related
traumas. Research shows that if a child has at least one adult in their life that is stable,
loving, and attentive, he or she is much more likely to overcome trauma, stress, abuse,

and neglect (American Academy of Pediatrics, 2000).



Despite fewer risk factors experienced by children currently outside of foster care,
anyone is susceptible to tragedy which could require the intervention of the child welfare
system. Examples include: the death or imprisonment of the child’s parents or guardians,
financial instability or medical conditions that affects the guardian’s ability to care for the
child. However, youth who are placed in the child welfare system often experience
unique risk factors.

Risk Factors
Factors Leading to Poor Health

Foster care youth experience numerous barriers in accessing adequate health care.
In fact, foster care children’s health concerns are often neglected while in the same
system that is supposed to remove them from neglecting homes (Szilagyi, 2015). Young
foster children do not receive proper preventive health care while in placement, many
significant problems often go undetected. Even if the health issue has been diagnosed, the
children often go untreated. Numerous studies show that about 45% of children in foster
care had one or more chronic medical problems, 37% required a referral to a specialist for
additional evaluation and treatment, and 55% had delayed development (Simms,
Dubowitz & Szilagyi, 2000). After a physical examination, about 92% had at least one
physical abnormality, and 5% have had occult fractures that were not suspected by their
caseworkers.

In addition, moderate to severe mental health problems were found in over 70%
of the children, yet only about 16% had ever been treated with medication (Simms,
Dubowitz & Szilagyi, 2000). Mental illnesses such as depression, conduct disorder,

oppositional defiant disorder, attention deficit hyperactivity disorder, attachment



problems, and anxiety disorders are very prevalent in foster youth. 15% of foster care
youth have reported suicidal ideation, and 7% have reported homicidal ideation (Simms,
Dubowitz & Szilagyi, 2000).

Although out-of-home care is able to protect children from neglectful and abusive
situations at home, it is still a disruptive, invasive and costly option that does not always
protect these children from neglect and abuse. While in their foster homes, 78.6% of
children experience some form of neglect, 24.4% of children experience physical abuse,
12.3% are sexually abused, and 10.2% experience emotional abuse (James, Landsverk, &
Slymen, 2004). In addition, 25% of foster children who have aged out experience Post
Traumatic Stress Disorder (PTSD) (National Foster Youth Institute, 2017).

Unfortunately, most children who enter foster care have chronic medical, mental
health, or developmental problems, yet many do not receive adequate health care. In
addition, psychological and emotional problems usually worsen throughout the placement
(Szilagyi, 2015). These health concerns reflect the neglect and abuse, exposure to
poverty, poor prenatal care, prenatal maternal substance abuse, prenatal infection, family
and neighborhood violence, and parental mental illness experienced by the child before
placement (Simms, Dubowitz & Szilagyi, 2000).

Effects of Abuse and Neglect

Children in foster care have disproportionately high rates of physical,
developmental, and mental health problems and frequently have many unmet medical and
mental health care needs (American Academy of Pediatrics, 2000). In addition, many
children enter foster care at a young age when brain growth is most active. Experiencing

complicated, serious physical health, mental health, abuse or neglect at such a vital stage



in their lives can be detrimental to later stages of development by affecting the way these
children formulate attachment to caregivers and relationships with others, impacting how
they comprehend abuse, neglect and stress, and influencing their decision-making
processes (American Academy of Pediatrics, 2000). These physical, developmental, and
mental health issues can make successful transition into higher education challenging for
these youth, and therefore increases the chance of academic failure at the college level.
A Lack of Support

After aging out of foster care, adolescents tend to lack financial, educational, and
family support. Foster youth have difficulty completing primary and secondary education
(Unrau, Font & Rawls, 2012). Foster youth often move to new foster care placements,
which results in changing schools as well. Students could lose up to four to six months of
progress in education each time they change schools due to a lack of coordination
between school personnel and the child welfare system and due to the difficulty of
transferring school credits from previously attended schools (Kirk & Day, 2011). Many
foster youth are likely to drop out of high school or repeat a grade due to falling behind
from transfers (Unrau, Font & Rawls, 2012). Also, foster youth often lack support from
family members.

Individuals aging out of foster care system are significantly less likely to be able
to depend on family members for shelter, adult guidance, and financial help than non-
foster youth (Unrau, Font & Rawls, 2012). Higher education could be viewed as
inaccessible due to these obstacles in primary, secondary and higher education for foster
youth. Financial resources to pay for college is one of the reasons higher education is

hard to access for foster youth (Unrau, Font & Rawls, 2012).



Many foster youth may be unaware of the possible financial resources available to
them. Examples of these resources may include financial aid or the Education and
Training Voucher (ETV) program, which provides additional opportunities, funding, and
other necessary resources in order to create a smooth transition out of the foster care
system and into the higher education system. Benefits of this voucher include grants of
up to $5,000 annually, which last for five years or until the person turns 23 (Education
Training Vouchers, n.d.). This program is successful in that it helps many students access
and afford higher education, but the number of students that do attend higher education is
still low, with only 2-3% of foster care youth obtaining a bachelor’s degree (Watt, Norton
& Jones, 2013). The policy’s requirements are relatively restrictive and difficult for foster
youth to meet (Sarubbi, Parker, & Sponsler, 2016). A recent report found that even
personnel whose job it is to help foster youth obtain financial aid are confused about how
the programs work and how they are financed (Sarubbi, Parker, & Sponsler, 2016). This
policy is written with the assumption that foster care youth will attend college at the
traditional age, right after high school, despite the fact that only half of foster youth have
a high school degree (Watt, Norton & Jones, 2013). Also, most foster youth spend on
average two years trying to reconnect with unsupportive parents, which uses up most of
their eligibility time frame for the ETV (Unrau, Font & Rawls, 2012).

Description of the Problem

Foster youth in the education system are a distinct subgroup of students who are
at an increased risk for poor academic performance and failure (Kirk & Day, 2011).
Nationally, only 50% of foster youth graduate high school, and although 84% of foster

youth report they want to attend college, only 10% will attend. The college retention and



graduation rates of foster youth show that only 2-3% attain a bachelor’s degree (Watt,
Norton & Jones, 2013).

Complex trauma, placement instability and educational instability have led to
negative educational outcomes for youth in foster care (Watt, Norton & Jones, 2013).
Several foster care alumni studies show that without a lifelong connection to a caring
adult, and these older youths are often left vulnerable to a variety of adverse situations.
While transitioning from foster care into adulthood, 84% became a parent, 51% were
unemployed, 30% had no health insurance, 25% had been homeless, and 30% were
receiving public assistance (Watt, Norton & Jones, 2013). Research shows that one out of
two children who age out of the foster care system will become dependent on substances
(National Foster Youth Institute, 2017). In addition, 60% of men who age out of the
system will be convicted of a crime, and 70% of young girls who age out of the system
will become pregnant before they turn 21 years old (National Foster Youth Institute,
2017).

This issue affects all youth in the foster care system, those who may be placed in
the foster care system in the future, and families who are trying to adopt these children.
Annually, thousands of teenagers exit foster care in the United States without high school
degrees or even family relationships that are stable; which evidently leads to a life of
further struggling (Krebs & Picoff, 2006). As studies have shown, these youth who have
the greatest need for higher education seldom attend college due to unresolved trauma or
a lack of a support system (American Academy of Pediatrics, 2000; Sarubbi, Parker, &

Sponsler, 2016).



A college education is associated with improved life outcomes, including:
practical knowledge and skills, increased job opportunities, higher salaries, networking
opportunities, and social capital needed to achieve stability and prosperity (Watt, Norton
& Jones, 2013). This makes a college degree even more critical among foster youth
because these individuals are much more likely than the general population to rely on
public assistance, to abuse substances and become addicted, and to become homeless or
incarcerated (Watt, Norton & Jones, 2013).

Supporting Theoretical Frameworks
Attachment Theory

Attachment theory explains how people initially develop relationship patterns in
response to their parents’ parenting styles (Hutchison, 2017). This theory can be used to
explain how foster youth develop relationships with their foster parents or caregivers.

A child's experience before placement can help predict how the individual will
adjust emotionally in foster care and after foster care. For example, when infants’ needs
are adequately met, they are more likely to form a secure attachment with their caregivers
(Szilagyi, 2015). At such an early age, this is the foundation for trust, and it is significant
in forming relationships throughout later stages in life. Children who have experienced
emotional neglect or physical abuse often form an anxious-ambivalent, avoidant or
insecure attachment with their primary caregivers. This is because they may fear potential
caregiver abandonment or fear potential abuse from their caregiver. Contrarily, children
who have experienced a loving relationship with their primary caregivers are more likely

to form beneficial relationships with their foster families. This is because they may



perceive the world as a safe place, with trustworthy people, and they may come to view
themselves as worthy of love and trust.
Developmental Perspective

The developmental perspective explains how human behavior develops
throughout the course of life through complex interactions involving biological,
psychological, and social processes (Hutchison, 2017). This perspective can be used to
explain how foster youth change and stay the same over time.

It is not surprising that children in foster care experience numerous mental health
issues and psychological difficulties. Transitioning into foster care can be a very difficult
process for children, especially for younger children who do not understand why a
seemingly random stranger has suddenly taken them to an unfamiliar setting that they
must temporarily call home. Many children do not know the location of their parents or
siblings, where they are going, when, or even if, they will be able to return home (Simm:s,
Dubowitz & Szilagyi, 2000). They may be in pain from untreated medical conditions or
recent abuse and are often hungry, dirty and tired. Also, some children feel as if they are
being punished and take on unjustified feelings of guilt for separating their family.

At a young developmental stage, most non-foster youth children have stable
homes and families and spend their time playing, learning, exploring and building
relationships. Most of these children do not have to go through living with various
families, attending various schools, not knowing where they will go next, worrying about
potential abuse and neglect, and avoiding social interactions as a means of coping in

preparation for the next foster home (Szilagyi, 2015).



After transitioning into foster homes, most children in foster care experience
feelings of confusion, fear, apprehension of the unknown, loss, sadness, anxiety, and
stress due to the painful experiences associated with the trauma of being removed from
one's parents (James, Landsverk, & Slymen, 2004). The process of being removed from
their family, even an abusive family, is traumatic for most individuals. Due to the trauma
they experience in their youth, most foster care alumni have developmental problems that
carry over into their adolescence and early adulthood (Szilagyi, 2015).

Social Constructionist Perspective

A social constructionist perspective explains how people construct a sense of self,
meaning, and a social life through interactions with others (Hutchison, 2017). This
perspective can be used to explain how foster youth understand the world and their place
in it.

Although there are many ways to adapt and react to a new placement, there are a
few common patterns. Many children initially seem to adjust well to their new foster
homes, despite the fact that they are likely experiencing emotional inner turmoil.
However, after about three months, these children may begin to act out and test their
foster parents’ limits (American Academy of Pediatrics, 2000). Children do this in order
to determine how much their foster parents care for them before allowing themselves to
be vulnerable and form a trusting relationship. Contrarily, children may initially become
depressed, aggressive, or withdrawn, despite their foster parents’ efforts to connect
(American Academy of Pediatrics, 2000). This is because these children are cautious and

weary of growing too close to their foster parents at first. Fortunately, both scenarios can



lead to a strong, positive relationship if the foster parent reacts with sensitivity and
understanding.
Addressing the Problem

Foster Care Campus Support Programs

Amongst the many challenges foster youth face, there are support programs
available that can be beneficial towards increasing their success in higher education.
These programs are designed to recruit foster youth and provide support throughout their
time at university. Several campus-based programs around the United States provide
support through resource referrals, help with career planning, and financial assistance.
Nearly half of the programs also provide coaching, tutoring, and counseling services
(Geiger, Piel, Day & Schelbe, 2018). Engaging foster youth in these programs helps to
raise their chances of success in higher education. This mentorship and guidance
improves commitment to educational success, social bonding, performance in classes and
deters risky alcohol and drug use behaviors (Salazar, Haggerty & Roe, 2016). The
process of transitioning into adulthood from foster care can be incredibly difficult;
however, providing programs to assist their success in college can be incredibly
beneficial in increasing their chances of attaining a degree.
About FACES

In 2011, Texas State University began Foster Care Alumni Creating Educational
Success (FACES). FACES is a trauma-informed, campus-wide support initiative aimed at
increasing college retention and graduation rates of foster care alumni with a strengths-
based perspective. FACES connects students with trained mentors to promote positive

relationships, connection, advocacy and support (Texas State University, 2017). The
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FACES student organization aims to connect students with one another through events
and volunteer service opportunities. The program also provides students with information
about available resources and opportunities both on campus and within the community.

Initial research has shown that FACES outcomes far out-perform national
averages. Nationally, university graduation rates of foster care alumni are only 2-3%.
However, FACES has tremendously improved retention and graduation rates of foster
care alumni at Texas State University of close to 56%, which matches the typical college
student at Texas State University, as well as the national college graduation average
(Watt, Norton & Jones, 2013). FACES currently serves approximately 120 students who
qualify for the tuition and fee waiver (Norton & Watt, In press).

Although FACES has accomplished tremendous success, attention still needs to
be paid to the students who enroll at Texas State University but do not finish, in order to
further improve educational attainment among foster care alumni. Research is needed to
understand which risk factors contribute to students’ drop-out behavior so that FACES
can make programmatic changes to better support these struggling students.

Methodology
Sample

The sample for this study included foster care alumni who previously attended
Texas State University, but who were no longer enrolled or dropped out before
graduation. This study utilized a non-probability criterion sampling technique. The
participants were recruited via email, phone, social media, and with the assistance of a
gatekeeper who was involved in the FACES program, Dr. Christine Norton.

Research Design

11



This pilot, inductive, qualitative case study surveyed students who formerly
attended Texas State University through semi-structured phone interviews. The phone
interviews were audio recorded and transcribed for a thematic analysis. All participant
demographic data, phone interview recordings and transcripts will be stored in a
password protected computer and kept securely for a minimum of three years on Dr.
Norton's desktop computer. These interviews explored which barriers these students
faced, what they are currently doing and what, if any, future plans do they still have to
pursue an education.

Informed Consent and Ethical Considerations

The research proposal #2018309 was granted approval by Texas State
University's Institutional Review Board (IRB) on 4/6/18 to ensure that no ethical
guidelines were violated. The approved IRB form is attached. (Appendix A). The
population is potentially vulnerable due to the increased likelihood of complex trauma,
placement or housing instability and educational instability.

Participants’ consent was obtained through a written consent form distributed
through email and was addressed verbally over the phone prior to the start of the
interview. The consent form is attached (Appendix A). The interview questions are also
attached (Appendix A). As a safeguard, all participant information is confidential, and
they have been assigned an alias to maintain consistency and to protect their identities.

Students who were identified for participation in the study were also given
resources to address current risk factors, so that the study has a direct benefit to their lives

and was not for the sole purpose of collecting data.
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Results
Case Study 1: Alexis

Alexis is a female, Hispanic twenty-six-year-old who aged out of the foster care
system. Currently, she is unemployed and is not enrolled at a different university. She has
no spouse or children. She keeps in touch with her friends from TXST primarily over the
phone and on social media. Alexis identifies her time at TXST as “the best of times” and
“the worst of times”. She thinks it was “enriching” but felt like she “didn’t really
appreciate what a privilege it was to be in school and be educated,” and she misses being
in school.

While Alexis was attending TXST, she worked on campus for three years. She
enjoyed her job and liked her co-workers. She studied Creative Writing because she loves
reading and writing and feels that she is good at it. She eventually wants to write books
and novels, and she has considered teaching in the future. Alexis reported that she felt as
if her professors cared about her. In her English courses, she stated that “you’re sharing
your writing and you’re sharing personal facets of yourself, your identity through your
writing.” She said that although it was very personal, her professors were “super
professional and accommodating.” She never felt as if they were judging her, and she felt
that they were genuinely “invested in helping [her] become a better writer.” Alexis did
not enjoy her larger lecture classes. She thinks that she did not learn much from these
classes and wishes that the professors were more involved “in the teaching process.”
Alexis also feels as though she had a very supportive relationship with her peers. She

noted that she met “really cool people in class, and [she] wanted to go to class and engage
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with them and learn with them.” She said that being around her peers is one of the main
reasons that she misses being in school.

Dropping out of school was very sudden for Alexis. She felt like her mental
health was declining one summer, so she took a semester off. “That semester turned into
another semester and then another one, so I didn’t really mean to drop out, per say, but
the time and distance separated me from my scholarly pursuits.” Alexis explained that
she was in an “intense relationship” with a “narcissist” who “made it his effort to...
torment [her] psychologically”. Although she is no longer in this relationship, she is still
very affected by the relationship. She added that her ex-boyfriend has a lot of friends who
have “had no problem interfering in her life.” She noted that she is moving away from
San Marcos because she has “had a lot of people bully [her].” She said, “There’s a lot of
just spitefulness, a lot of malevolence leveled at me, so I can’t be in school right now.
I’ve got to get out of this town. I don’t know who is a friend at this point.” Alexis thinks
that if she “hadn’t gotten into that one single relationship” that she would not have taken
time off of school.

When asked about additional barriers that she faced while attending TXST, Alexis
explained that she was not “equipped with enough support that a lot of traditional
students have” because she did not have parents, “especially parents who went to college
for themselves, so [she] felt like [she] was out on [her] own for the most part.” She also
felt like she “didn’t have as much personhood as a lot of [her] peers. Not a lot of like
autonomy or agency.” She explained “I never had certain experiences before I went to

college. I couldn’t even go into a grocery store by myself without being monitored, so
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when I went to TXST, there was a lot of freedom all at once, and I didn’t really know
how to handle it or where to start.”

Alexis held an officer position in FACES. She mentioned that she had a lot of fun
and met a lot of good people. The most helpful and valuable thing that FACES offered
her was a support network of peers who had similar experiences that she could relate to.
When asked if she had any recommendations for FACES, Alexis said that she felt that
they were “very accommodating in helping [her] stay engaged to TXST” and that FACES
provided her with helpful resources and support.

When asked what she would tell a student who was contemplating dropping out,
Alexis advised that the student should “think it through and make sure that they are doing
it for the right reasons...It’s so subjective, I mean, people have to do what they have to
do, But I would just urge them to do what they felt was right for themselves.” She also
thinks that students should “appreciate being in college while they have the chance to
because...the big world is scary and daunting, and if you can just be in school and learn
and have a chance at a better future, then I would encourage them to pursue that
wholeheartedly and for them to follow their bliss.”

Alexis doesn’t “feel like she really left because it’s still part of [her] life plan.”
She wants to take a few classes at a community college in another town to boost her
academic standing and her academic confidence, so that she can return to TXST. In five
years, she hopes that she would have either graduated or would have gotten really close
to graduating. She explained, “In five years, I'm still going to be young, and right now,

I'm just following my bliss and exploring what life has to offer outside of academia. But,
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you know, graduating from college has always been and I think will always be a goal of
mine. So if it takes forever, then I'm going to die trying.”
Case Study 2: Ben

Ben is a White, twenty-seven-year-old who was adopted out of the foster care
system at a young age. He is married but has no children. Ben graduated from TXST with
a degree in Finance during the Summer semester of 2014; however, he had to “stop out”
for one semester due to health issues. Currently, he is employed at an oil and gas
contracting agency. Ben said, “Finally, I can say I like my job. It’s been a struggle the
last few years, but I think I finally found the place I feel happy at.” He thinks this
company is a good “cultural fit” for him, he “meshes well with the people that work
there,” and “there’s really good management.”

Although he studied Finance while attending TXST, he works in the accounting
field. He recently started a Certified Public Accountant (CPA) program at Austin
Community College (ACC) so that he can become a licensed CPA, and he will finish this
program in the Fall semester of this year. He did not return to TXST for his Associate’s
in Accounting because TXST “wanted [him] to take like 30 hours of a bunch of extra
hours that he didn’t technically need.” Ben explained, “I’d have to end up getting my
undergrad in accounting and then taking some master's level courses.” He felt like this
was “too much work” because he could take both the master’s and undergraduate level
courses that he needed in a year and a half at ACC. It would take him two to three years
at TXST.

Overall, Ben had a positive university experience. He began college at a

university in his hometown and transferred to TXST because he “wanted to get out of
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[his] hometown and experience life in another city.” Also, he was dating his current wife
who attended TXST, and “the distance was difficult.” Ben feels like he received “a really
good education...made a lot of friends and had a lot of life experiences” at TXST. When
Ben first attended TXST, he was a Graphic Design major. He felt like his grades were too
“subjective...instead of a factual thing.” He considers himself to be “a very analytical
person” and thinks that finance was “natural” for him.

Ben had a positive relationship with most of his professors at TXST, and he felt
like they cared about him while he was attending TXST. He made an effort to get to
know most of his professors on some level by introducing himself in the beginning of the
semester and occasionally go to their office hours. Ben also had a positive overall
experience with his peers. Ben held an officer position in the Financial Management
Association. “I made a lot of friends that way. I really tried hard to be active and meet
people. It's not always the easiest thing. But I think it has been good in the long run.” He
mentioned that he had a lot of fun, and he was able to travel with this organization. He
attended a few other organization’s meetings but was not as involved or interested in
them. Ben said that he “stayed away from the fraternity crowd.” He is not on social media
very often, and he keeps in touch with his friends from TXST primarily over the phone
and in person. Some of his friends live in different cities, but some live nearby. They like
to “hang out around town” and catch up a few times each month.

While Ben was attending TXST, he worked at several different jobs. He worked
at his apartment complex, which gave him “a pretty good discount on rent” and then he
ended up getting his real estate license to work at his friend’s office. The real estate job

was his favorite because he had “a lot more freedom with his time.” He explained, “It

17



was all commission based and since San Marcos is such a booming town. You really
don't have to try that hard to find business. They had a really good spot on campus.
People just came in and you just help them as they walk in. I could do my homework
while I was technically at work. Cause you're not paid hourly or anything like that. I
really like that freedom.”

Ben was diagnosed with cancer on his second day of his second semester at
TXST. He “wasn’t sure what to do or how to handle” the diagnosis, especially after “not
knowing what it’s like living on your own for very long.” Ben decided to go back home
and stay with his parents during his treatment process. He found a good doctor, the
treatment went well, and he was able to return to TXST the very next semester. He is
currently in remission.

When asked what he would tell a student who was contemplating dropping out,
Ben said that he "would really ask them to analyze their situation...whatever reason is
causing them to drop out” and “to really think about the long-term effects” because
“some things seem like a really big deal now...it feels that way in the moment but to
really think about the long term effects of dropping out versus the long term effect of
staying in school.” Ben mentioned that he had a friend who he convinced to attend
college. He gave him a place to stay “for about a year or so,” rent-free. He added, “We
never expected anything from him. Just wanted to give him a good environment to be in
so that he was able to make some good choices for himself.” Ben explained that his
friend’s mom could not work, his family was not very financially stable, and “he had a lot

of influence from his family to not go to school.” Ben said that his friend felt like it was
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his responsibility to take care of his family, but Ben thinks “he was a really smart guy”
who “could be a lot better if he had stayed in” school.

Ben remembered having a mentor in FACES that he met with a few times to talk
about school. He said that “she was very friendly and helpful.” Ben mentioned that he
“always kind of wanted to be” more involved with FACES than he was. He thought “it
seemed like a really neat organization because [his] other college didn’t have anything
like that who are from an adoption or foster care background.” He added, “I guess I didn't
make time to go to the meetings or anything like that. My main priority was school and
that's kind of all I did. I went to school and I worked. That kind of took up everything
outside of school. If I wasn't at school, I was at work.”

When asked what FACES offered him that he found to be most valuable and
helpful, he noted that the mentoring program is “a really interesting and unique thing to
have on campus, especially for people who are new to the town and don’t have a lot of
friends” because “it provides them with an opportunity to break the ice and get out of
their comfort zone a little bit.” Ben did not really know anyone except his wife, and he
thinks that FACES helped him “be less of an introvert and try to make friends and just
put myself out there.” Ben also remembered receiving many emails from FACES about
various community events. He thinks that FACES should continue to “find things that
bring people together and keep people engaged.”

Ben stated that he currently does not have any plans to pursue additional higher
education in the future, but that he is “not opposed to going back and getting a master’s
degree” if he needs to. In his current state, he does not think he would need any

additional support for that to happen. Ben’s dream job “is to one day run [his] own
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business... that one day [he is] able to generate [his] own income.” He does not know
what kind of business he wants to run yet, but he knows that he wants “the freedom to do
[his] own thing.” However, he has considered opening a restaurant.

In five years, Ben hopes to “be in some kind of supervisory role in [his] current
place of employment... like the accounting manager or something like that.” He wants to
be a mentor for someone new to either the accounting field or the finance field. Ben
stated that he had some really negative mentors, while entering the workforce after
college, and that he really wants “to be a positive influence for people coming out and
starting in the workforce.”

Case Study 3: Cassidy

Cassidy is a biracial, female twenty-one-year-old. She identifies as African and
Hispanic. Cassidy aged out of the foster care system. She has no spouse or children. She
is currently employed as a waitress. She likes her job because it is “pretty easy” and “it’s
just a lot of repetition.” Cassidy is currently studying Biology because she wants to be a
dentist. Before she attended TXST, she attended two other universities. She attended
TXST for four semesters, and then transferred to the University of Texas at San Antonio
(UTSA) “to be closer to home.”

Cassidy thinks that her overall university experience at TXST was “definitely a
lot more challenging than any other school [she] went to.” She felt like she began
emotionally dropping out of TXST in her first semester. Cassidy added that she “faced a
lot more personal problems” while she was at TXST. She elaborated, “I ended up in the
hospital at one point. I got raped several times there. It just wasn't a very good

environment.” Cassidy became “really depressed” and went to a university counselor.
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She said they helped because they gave her administrative withdraws because she
“missed like whole semesters.” She added, “I feel like transferring definitely helped.”
When asked what she would tell a student who was contemplating dropping out or
leaving TXST, she responded “Honestly, I wouldn't really know what to say just because
in my experience it was just a whole lot better dropping out.”

Cassidy is still in touch with a couple of friends from TXST, primarily on social
media. When asked how close they are, she responded “Just like the normal level of
friendship. Not best friends but I guess more than acquaintances.” She felt like her overall
relationship with her peers was “pretty superficial... Just a lot of going to the Square and
drinking.” Cassidy was a member in the Hip Hop Congress organization. She added, “I
liked it. It definitely made me like enjoy school and...I made a couple friends there, so it
was one of the good experiences I had there.” She also tried taking a couple Honors
courses at TXST but felt that they were “hard” and that she “didn’t really have time for
it.” Cassidy did not feel like her professors cared about her. She stated that her
relationship with her professors “wasn’t very close.” She “didn’t really form a personal
bond with them.” Cassidy had a lot of larger classes and did not have much contact with
her professors at TXST.

Cassidy does not think anything could have been said or done to prevent her from
deciding to leave TXST. She thinks UTSA has better accommodated her. She added that
“Even though it is big, it feels a lot smaller. A lot more straightforward...Meetings with
my advisor have been more helpful. I've made a lot more friends.” She explained that she
thinks it is more straightforward because she “knows what to expect” because “the tests

come from the homework”. Cassidy feels less overwhelmed by the content because “the
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teacher basically goes over the book as well in a summarized version on their
PowerPoint.”

When asked about her involvement with FACES, she said, “I went to like maybe
three meetings, but it just kind of like slipped my mind and I didn't really go too often.”
She thought that the most helpful thing that FACES offered her was supplying textbooks.
She added that “they connect you with students who are also going through the same
struggles.”

Cassidy plans to go to dental hygiene school after attaining her bachelor’s degree
in biology. When asked if she would need any additional support for this to happen, she
stated “I guess like just books. The rest I can do on my own like study.” In five years, she
thinks she will be a dental hygienist. Eventually, Cassidy would like to open up her own
practice.

Discussion
Adoption vs Aging Out

Alexis and Cassidy aged out of the foster care system, but Ben was adopted out of
the foster care system at a young age. Ben is White and was able to return to school and
graduate after taking only one semester off, whereas Alexis and Cassidy are racial
minorities who both aged out of the foster care system and have not yet graduated.

Former foster youth that have been adopted tend to have more financial,
educational, and familial support than youth that aged out of the foster care system
(Unrau, Font & Rawls, 2012). They are also more likely to be able to depend on family
members for shelter, adult guidance, and financial help than youth who aged out (Unrau,

Font & Rawls, 2012).
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In addition, African American and Hispanic children have a historically
disproportionate representation in foster care compared to the general population (Barth,
1997). The child's ethnicity, age and length of time in care were found to be significant
factors that impact the likeliness of adoption (Barth, 1997). The likelihood of a Caucasian
child being adopted is 10.8 percent higher than for a Latino, African American, or other
minority child who is available for adoption with the same number of years in care
(Barth, 1997). Being a racial minority also strongly correlates with longer waiting periods
for temporary foster care placement. Caucasian children are adopted at twice the rate of
Hispanic, African American, and other non-Caucasian children (Barth, 1997).

Complex Trauma

Complex trauma describes an individual’s exposure to prolonged interpersonal
trauma which results in many long-lasting effects (Greeson et al, 2011). All three
participants have likely experienced many of the complex traumas associated with being
in foster care, such as abuse, neglect, being removed from their family, etc. However,
layered on top of those early childhood traumas, all of these students experienced new
trauma as college students. Alexis mentioned that she experienced an emotionally
abusive romantic relationship while attending TXST. Cassidy experienced trauma from
being raped and sexually assaulted while attending TXST. Although he did not
specifically say so, Ben could have experienced trauma surrounding his cancer diagnosis.
Trauma can have a significant impact on academic distress (Sarubbi, Parker, & Sponsler,
2016).

Rape and sexual assault are highly prevalent among college campuses, and former

foster youth may be more at risk than non-foster youth students due to a history of

23



complex trauma and a lack of self-regulation (Tyler et al, 2001). Traumatized individuals
are often disconnected from their own emotional experiences and may internalize their
trauma which can result in feelings of shame, isolation and self-blame (Kinniburgh et al,
2017). Without the ability to effectively self-regulate one’s emotions related to trauma
and to identify unsafe relationship patterns, not perpetuating and replicating the cycles of
violence becomes increasingly unlikely (Kinniburgh et al, 2017).
Mental and Physical Health

Although he never mentioned or presented any signs of mental health challenges,
Ben was diagnosed with cancer at the beginning of his second semester and decided to
move back home while undergoing treatment. Alexis and Cassidy both mentioned
experiencing mental health challenges, which stemmed from either emotional or physical
abuse. The presence of mental and physical health challenges can significantly impact an
individual’s academic pursuits (Kitzrow, 2003). Students with higher levels of physical
and/or psychological distress typically also experience higher test anxiety, less effective
time management, lower academic self-efficacy and are less likely to seek academic
assistance (Kitzrow, 2003).
Relationships

Alexis stated that she endured mental and emotional abuse while in an “intense
relationship” with a “narcissist.” Ben is married in a supportive and loving, long-term
relationship. Ben also had a loving and supportive relationship with his adoptive parents.
Cassidy struggled to find deep, meaningful friendships.

While growing up, foster care youth lack significant primary attachment

relationships and family connection which seems to affect their decisions in social and
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romantic relationships. Many emancipated foster care youth also lack exposure to healthy
relationships in their childhood, which can normalize abuse in their ideas of romantic
relationships (Hanson, 2013). This impacts their understanding of what healthy
relationships look and feel like. These youth are likely to endure and stay in unhealthy,
abusive romantic relationships due to a strong need for connection and a sense of love
and belonging (Hanson, 2013). To fulfill their unmet needs, foster youth are much more
likely to make life-altering decisions regarding their relationships in early adulthood
(Hanson, 2013).

Institutional Support

Alexis felt supported by her professors, her peers and by FACES. Ben felt
supported by his professors, his peers and by the Financial Management Association;
however, he encountered bureaucratic barriers at TXST when he decided he wanted to
pursue an additional degree in Accounting. Cassidy felt supported by Hip Hop Congress;
however, she did not feel supported by her professors, her peers, or by the university. She
did not feel associated with the university and lacked a sense of belonging.

Nearly fifty percent of Black, Hispanic, and Native American male students fail to
graduate from high school (Garza, Ryser & Lee, 2009). Although other factors contribute
to academic failure and student disengagement at school, various institutional practices
such as teachers ineffectively connecting with students, segregating students by ability
and students perceiving teachers as uncaring (Garza, 2009). Culturally informed caring is
necessary to address the racially disproportionate number of students who drop out of
school. Research has shown that students are more likely to remain in school when they

perceive their teachers as caring through behaviors such as: enhancing students’ potential,
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valuing their opinions, fostering their self-esteem and respecting them as individuals
(Garza, Ryser & Lee, 2009). Additionally, students who are more involved in
organizations or their community report a greater sense of autonomy, connection,
belonging and a more clarified sense of purpose, whereas uninvolved students reported
the opposite (Foubert & Urbanski, 2006). Students who hold officer or leadership
positions or who are active members in organizations tend to report greater satisfaction
and more personal development than those who just attend a meeting or so (Foubert &
Urbanski, 2006).

Sense of Future and Determination

All three students seemed to have a strong sense of their future and were
determined to complete their degrees, although not all participants were determined to do
so at TXST. In a study conducted by Steinmayr & Spinath (2009), the researchers found
that motivation contributes to educational achievements beyond intelligence. Some
motivational concepts were even able to predict the participant’s subsequent
performance.

In addition, fostering positive feelings and emotions such as enjoyment,
enthusiasm and overall contentment while learning in an academic setting has been
linked to academic success (Corradino & Fogarty, 2018). Encouraging happiness in the
classroom can help students maintain a sense of mindfulness, resilience and even
physical health, whereas negative emotions such as anger, anxiety and discontent tend to
worsen memory and slow learning (Corradino & Fogarty, 2018). Ben reported positive
feelings in the classroom while attending TXST, and he was able to graduate

successfully. Alexis reported positive feelings in the classroom while she attended TXST,
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and she is motivated to return to complete her degree. Cassidy experienced negative
emotions in the classroom while attending TXST; however, she is now experiencing
positive feelings in the classroom at UTSA.

Strengths

Alexis maintains an unwavering desire to finish her degree. Ben was able to
overcome cancer and return after only one semester to complete his degree. Cassidy was
able to transfer to another university that can better accommodate her needs.

Despite the challenges and trauma that these students have experienced, they all
demonstrate resiliency and possess remarkable strengths. The challenges that these
students have endured have helped them develop character, tenacity, empathy and
resilience (Norton & Watt, In press). Research and higher education often fail to
recognize these assets (Norton & Watt, In press). By recognizing these assets and
broadening the definition of potential, universities can provide disadvantaged students
with meaningful advantages and contribute to their mission of enhancing diversity and
inclusion (Norton & Watt, In press).

Limitations

Because this research study included such a small sample size, the conclusions
drawn are non-generalizable. Also, the participant’s bias of self-reporting can skew the
data, as the data was not triangulated from other key stakeholders such as professors,
friends, peers and organization members. However, the researchers wanted self-reports in
order to give the students a voice, which is often limited for foster care youth. In addition,
students were cautious about providing background data regarding foster care history and

additional traumas experienced. Although this was not the focus of the study, it could
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have provided a better understanding of the students and their responses to various
situations.

Implications and Recommendations
For Four-Year Universities

Four-year colleges and universities should strive to generate opportunities for
cumulatively disadvantaged students by helping them build resilience in education
(Norton & Watt, In press). They need to be more supportive and flexible to accommodate
their students, especially non-traditional students or students experiencing physical or
mental health challenges. They need to improve counseling and advising services, and
they need to be more flexible and less bureaucratic when assisting students with their
degree plans. Although Texas State University has the Department of Occupational,
Workforce and Leadership Studies (OWLS), none of the students interviewed were aware
of its services. This program offers non-traditional approaches to attain a degree, by
providing individualized degree plans, awarding credits for relevant life and work
experiences, and offering courses at more convenient times and locations to better
accommodate busy and working adults (Texas State University, 2018). Universities
should better promote these programs.

Universities also need better sexual assault support programs, domestic abuse
support programs and better bullying support programs. They should create and enforce
better policies aimed at preventing various forms of abuse and reprimanding those who
commit abuse. They should strive to have smaller classes and clear expectations for their
students. They need to hire culturally-informed, trauma informed, caring professors.

For Foster Care Support Programs
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Foster care support programs should connect students with others who share
similar life experiences. They should engage students with one another and with the
university through community events to promote a sense of belonging through
friendships. Healthy personal relationships, the normalization of traumatic experiences
and peer support are vital for foster youth because these factors have a strong positive
impact on mental health (Perry, 2006). In addition, they should provide mentoring,
support, additional resources and assistance with purchasing books.

For Social Work

Foster care alumni face a multitude of barriers throughout their lives. This is
important to social workers because hundreds of thousands of children have been
removed from their homes and struggle to transition both into and out of foster care
(Annie E. Casey Foundation, 2017). As social workers, it is imperative to advocate for
these vulnerable children, to take preventative measures to ensure that they are in safe
and stable environments, to educate and promote awareness about the barriers they face,
to create and promote optimal policies and to create additional opportunities for them in
the future.

Social workers must promote awareness about foster care support programs and
services in order to engage foster youth. Social workers must advocate for these youth by
working to collaborate with schools and the child welfare system in order to minimize
educational delays and to improve retention rates. Social workers should work to spread
awareness about financial resources to these youth and advocate for better foster care
support programs and additional resources such as mentoring and counseling services to

help these youth transition into adulthood more smoothly. Social workers must also
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promote collaboration between the health care system, the education system, the child
welfare system, the criminal justice system, etc. Social workers can use their knowledge
of various evidence-based theories and perspectives and cultural competencies in order to
best advocate for this vulnerable group of people.

Conclusion

In conclusion, former foster care youth are a distinct subgroup of vulnerable
students who need additional support to attain academic success. Further research is
needed with more participants in order to discover and generalize themes. Although this
research is non-generalizable, these are important narratives of risk and resilience that
allow us to shine a light on challenges faced by former foster care youth. In addition,
even though this research was focused primarily on the barriers faced by these students,
the researchers also noticed many of the students’ strengths. Alexis is determined and has
a persistent desire to complete her degree. Ben was able to overcome cancer and return
after only one semester to complete his degree. Cassidy was able to find and transfer to
another university that is able to better meet her needs.

Based on this study, FACES should promote additional career counseling
resources such as OWLS to further assist students with the bureaucracies associated with
their degree plans. FACES should also consider implementing a sexual assault focus
group in order to connect student survivors with peer support aimed at normalizing their

experiences.
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1 | | |

| | | |
3 | | |

6. CIMIRB Training
Have you, any Co-invesbigaicr, Student Invesigator, and all clher Key Perscnnel completed the CITI baining course (*Sccial and
Eehavicral Research”)?

mYes
[Ine

F you anzwered No,” this imining is mquired for of Key Personnel before your study can be sporowed. The CIT1 course mey be
acceszed by wisding: hpsiwww ctiprogram.ony’. Training is valid for 3 years end will reguare & refesher course when € aapires.
Your application will noé be approved undi all required fraining iz complefed and curent.

7. Funding Information (if applicable)
Has external or infomal funding been proposed cr awarded for ths projed?

|:|Yes
[¥]ne

F yes, please nchude the OSP ProposalProject Number (external) cr Texas Stafe account number (indemal] for the project.
0SP Progosal/Project Numker |

Texas Siate Account Number: | |

8. Financial Conflict of Interest Diaclosurs (if applicable)
Do you cr any cther person responsidle for the design, conduct, or reporting of fis research have an eccnomic inferest in, cr act
as an officer or & direcior of, amy oulside enlfy whose fnancial nierests would reascnably appear io be affecied by fe

For extemally funded research, Texas Siste Unnersity requires the Prncipel Invesigaior, Co-invesigsior, projed direcicr, and
dll other perscnnel wih responsbity for designing, conducing, or reportng of extemally funded research b complete an online
Firancial Confict of Inferest daclozure each fiscal yeer.
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Section llI: Risk Review
Please dick e box ndicating your answer fo each of the following quesbons:

1. Wil your research study involve any wuinerable populations such as children, prisoners, pregnant
women, menialy disabled persons, cognitively impaired eldedy | or minority ethnic groups?
|:| Yes
] ™
2. Could public disciosure of any identifiable data you collect place the partcipants at rsk of crmnal
or ovil Eakility or be damagng to the participants’ financial standing. employakility or reputation?
I:I Yes
V] e
3. Wil your study involve data collecton procedures other than surveys, educatonal tests, imerviews,
or coservation of public behavioe?
Yes
V] M
4 Wil your study involve the collection of sensitive data such as: illegal drug use, alcohol abuse,
vicims of viclence. healh history, prior diagnosis of mental disordiers, sexual actvity, caminal
activity, or parsonal academic history?
El Yes
V] ™
5. Wl your study mvolve audio or video-recording research paricpanis?
IZ' Yes
[]
6. Wil your study imvoive oktaining ndividualy identifiable information from health care providers,
dearnghouses, or plans?

Yes

Ml
7. Wil you be collecting anonymous data (resuits cannot be Iinked to indivdual participants)?
Yes

]

8. Wil you be using data that was previously approved by the Texas State IRB?

DYes
V] ™

if yes, please provide he Taxas State IRE approval number:
I |

Teus Sub Uvvayy F8 Txéxm FREe
O FWA. PAS00000191 Updaind 00208

39



9. Wil you be using data that was previously approved by a non-Texas State IRB at an another
institution, organization, center?
Yes
]
If yes, please provide the name of the instituionorganization and upload the applicable onginal
IRB approval that authorized the data collecton:

I |
Were you provided and nstructed to sign and complete 3 Data Use Agreement (DUA)?

Yes
V]
If yes. please provide a copy of the agreement. Flease note that the AVPR is the only
10. Does this project SOLELY imvolve analysis of publicly available exsting database?
|:| Yes
V] M

If yes, please provide the complete URLs for all databases that are relevant 1o this application:

*If you answersd yes fo questons §, 9, or 10, please submit the appropniate documents and only
complete the Purpose of Study (1), Previous Research (2), and Publication of Results (11) in
Section IV of this application.
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Section IV: Reasarch Protocol Information

1. Puspose of Study
Proide 8 bnef summary of e proposed research. indude the hypothess and research design.

ane approxmately 27 000 chideen in the fosier care system in Texas, wih about 1500 aging out of the system

(turming 18) every year. Fosier youlh in the educaion system ame a disinct subgroup of shudents who are ot high rek
pocr academic performance and failure. Complex beumes, placement and educaional nstabilfy have led 1o

negafive educabional culcomes for youth in foster cane. Nabonally, only S0% of fosier youth gradusie high school, and|

84% report they want bb aend callege, only 10% will sliend. The college reéenfion and graduaton mies of

youth ane even worse, with reseanch showing only 2-3% of foster youth afisin & bachelor's degres. For fis
reason, in 2011, Texas Stale Universdy began FACES: Foster Care Alumni Cresfing Educabional Success. FACES s
a campus-wide suzport inBalive amed af increasing college refenfion and gradustion redes of foster care alumni.
Indtial research has shown that FACES outcomes far cul-perform nabional averages with retenbicn and graduation
rates of cloze fo 55%, maiching the fypical college student ot Texas Stale, as well a= the nabonal college average
(Wek, Noricn & Jomes, 2013). Though fis is 8 huge success, affenfion =il needs b be pad io the shudents who
errcl af Texas Siste Unwersity, but do not finish. Research & needed io undersiand whet risk faciors conisbute o
shudents’ deop-out behanior 30 that FACES can make progremmatic changes io beler suppodt these sirugging
students. Ths pilof, quaiRabve study wil survey former FACESITXST siudents through semi-sinaciured phone

2. Previous Research
Brefly sunmanze previous research leading io the formulalion of ths siudy, induding any past ce
current research conducied by the Invesbgaicr that leads direclly to the formulation of this study.
In the Uniled Stales, there ane nearly 425 000 chideen in the foster care sysiem; there ave about 30,000 children in
the fosier care system in Texas (AECF, 2017). Asout 20,000 foster care youth in the Unided States age out of the
sysiem by tuming 15 every year, and about 1,500 fosier care youth in Texas age out each year (Welt, Norbon &
Jones, 2013).

Nasomally, crly 50% of foster youth graduste high schodl, and sithoug™ B2% of foster youth repcrt they wart i aBend
callege, crly 10% will siend. The colege refention and gradusiion ries of foster youth show that only 2-3% siain

bachelor's dagres [Wak, Noson § Jomes, 2013).

Fosier youth in the education sysiem are a distinct subgroup of shudents who are ot high sk for poor academic
pesformance and falure. Chidren can be placed in fosier care voluniarly or involuriasly. Some parents or legal
guardians fed as though they are unable to adequately care for their children and volunianly place fem in fosier
care. However, most foster care youths are placed n e foster care system due o e rak or ackusl cocumence of

ical, sexsal, andlcr peychological sbuse, neglect, or abandonment (FACES Profiessional Develogment PPT,
2017).

Complex beuma, placement insiabily and educational insiabiity have led to negebve educatonal outcomes for youth
in fosier care. Sevesal fosier care slumni siudies show et without a Ifelong conmeciion to 2 casing adult, and these
oider youlhs are offen lefl vuinerable io & host of adverse shusions. Whie bansiboning from foster care into
aduthocd, 34% became a parerf, 51% were unemployed, 30% had no health insurence, 25% had been homeless,
and 30% were recenving public assistance (FACES Professicnal Development PPT, 2017).
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3. Recrutment of Parficipants
Descrbe the source(s) of subjects and the selection crtena. Indude the gender, racisllethnic composiion, age
range, occupetion, etc. Specéically descrbe how will you recrut and contad polenbal subjects. Al=o, inchude the
anticipeted number of research paicipants. Al recautment materials such as fiyers, e-mails, vertal scrpls,
adverbsement, elc. are required to e submiied and approved by the IR3.

Particpants wil be recruied for the shudy vie email, phone andlor sccial media. Former Texas Siste siudents in the
FACES program will be identfied by FACES program siaff and Relenbon, Management and Planning =ia. We wil
cresie fier bo efict inferest in the shudy. Though we do not have exact demographic stabsiics for these former FACES
sudents, we anicipaie they will maich our curent FACES demographic data, which include the fdlowing:

Sex 40% Vale, £0% Female

Age range: 19-27

Racelebnicty: While 32%, Hepanic 11%, Afncan Amesican 25%, BHRacial 30%, Other 8%

First generation: Parent did not aliend college 43%, Parent did nct receive Bachelor's degree 78%

No occupeticnal dats svailable ot this tme.

We anticipele 15-20 particpants i this shudy.

4. Vuinerable Popuations
Plaase identify any vdneratle popuatons that wil ke recruted to paricipate in this study:
[ ]chiren [] Pregnant Women
[ ]prisoners [ ] mertaty impairea
[ ] coonitvely Impaired Eldedy [ ]Eshric Mincrities, Non-Engish Speaking Individuois
[ other: Prease ist| | [V]NA, this stusy will mot use vinerakie popuations as

If apphicable, descrize any special precautions that will be iaken for the inclusion for idenified vulnereble populations. |2
use cf imformed assent and parentsl consent for minors or consent documents in an akemative language for indwiduals

whe d2 ok szesk Snglar.
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5. Informed Consent
Descrive the consent process and upload all consent documents. If you are requesing & waiver of signed inficrmed
consent, please siste the rafonale and how consent will be aliernatively obiained (vertal, ‘dicking” an on-iine bution

cr Iink, parSicipaton will imply consent, elc.)

Al paricipanis wil be asked to sign an informed consent lelier # they are nierested in being nieriewed cver the
phone. The nformed consent lefer will be emaied o them, and they wil be asked o provide an e-signature or sign
and =can the letier to sfum by emai. Copies cf this consent letier have been ncluded n cur RS applicabon.

6. Procedures
Provide & shep-by-step descripbion of each procadure, induding e fequency, dumbion, and location of esach
procedure. Also, for data collecBion siles clher tham Texas State that nvolves the authonzaton and coosdination
wih an oulside agency, please upload a signed and daled letier on e coopemiing insthulion's letierhead
graniing apgroval for e dats collecion.

The researcher wil confact students via emal, phone andior socal med o recrut frem for the siudy. Inferested
pariicipants wil then e emailed a lefer of informed consent, and will be askad o provide an e-signature or =ign and
=can the lefer o refum by emai. Once consent forms ave relumed, e researcher will set up phone nleviews wih
inlerview process using the questions included with this IRE appiication. Intenviews will fake no mcee than 30 minutes.
Wit particpant permission/consent, interviews will be recorded and transcrized by the rsearcher.

7. Confidentiality
Descrive fre procedures that will be used io maintain the confidentality of all perscnally identfiable data. (Please

ncte: All dais must be securely kept for 8 minimum of three years on campus. The locaion of the secured dals
should be isted below.)

Al paicipant demographic dals, phone nierview recordings and transcripts will be stored in & pas=word prolecied
computer and kept securely for & minimum of theee years on De. Norion's desidop computer. Paricipant dats wil be
de-dentfied, and each particpant wil be given an alias for e purpeses of prolecing ther idenity when wriing wp

e fndngs
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8. Risks

Descrize any foreseesble cr anScipaied risks that may be presenied io the parfcipants as a resukt of taking pat in
the shudy. Please describe all of the precauticns that will be mplemented to minimze such rsks.

The nisks to pasticipents in this siudy are minimal; however, former shudents being inlerviewsd may expenence
qummmuub*dmmuyuumhuMbm
they

. For thiz reascn, the nesesscher wil also ask what they are curenlly dong and what, if any, fulure plans do
=5l have o pursue an educabon.

9. Benefits

Descrive e anbcpated benefits fo subjects, and the importance of the knowledge 1o your field that may reasomably
be expecied o result.

Students who are identfied for particpaiion n the siudy will al=o be given resources to addess cuvent rek fackors, 50
that fre study has a disect benefi io their lves, and = nok for the sole pupose of collecling deta. |t is our hope that the
inlerviews will gve former students a chance io reflect cn their fves and academic goals, and move fcrward with
re-enrclment in higher educaton.

10. Compensation
Dezcrbe any compensabicn subjects will receive for parbcpaiing in the study. Include & descripbon of the
compensation, iming for payment, and condBons for recept of such compensation. Please nole: f exira course credt

is offered as an incenive for particpation, the msirucior must provide an allematve form of exte cred? b siudents who
do nct want b parbcpate n e research.

Shudents will not be gven amy compensatbon for parbicipating n this siudy.
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11. Publication of Results
Please idenify all methods in which you may publicly disseminate fre resulls of your study.

[/] Academic Joumal [/] Thesis or Dissertation

[ Academic Conference Presentation [¢f] Texas State Universiy Scholarly Works Respository
[¥/] Academic Conference Poster [ omer: Prease it |
[ ]300k or Textook Chapter

Section V: Invesfigator Certification
By chacking this box, | am certifying that the information in this application is complete and
accurate. | agree tat this study will be conducted in accordance with Texas State IRB
Guidelines. | wil request IRB apgroval before making any modification to the research

IZ' procedures or forms. | undersiand that neither recruitment nor data collection wil be intiated unti
final IR3 apgroval is received. | wil notfy $he IRB any unexpecied or otherwise significant
adverse events and general problems within one wesk of the ncdent. | understand $iat if these
corditions are not met, this research could be suspended andior not recognized by Texas Siate

This apglication and al supplemantary documents must ke submitted together 1 be processed for review. The IRB
wil contact you if adeitional informaton or revisions are nesded for approval. All revisions must be submithzd within
30 days of the reguest. After that time all the application will be discontinued. If your application is discontnued you
wil be requirad 0 resuomit another application.

Contact The Office of Research Inizgrity and Compliance at (512) 245-2334 or avpr-rb@txstate. edu for any
guestions conceming the appeoval status of your application.
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VOLUNTEERS NEEDED FOR RESEARCH
STUDY ON EXPLORING THE BARRIERS TO
EDUCATIONAL SUCCESS AMONG
FORMER FOSTER YOUTH

The purpose of this research study to leam more about risk factors
that contribute to students' drop-out behavior. The information
gathered will be usad to make programmatic changes in FACES to
better support struggling students.

Participation will consist of a brief 30-minute phone interview.
During the interviews, you will be asked to reflect on barriers you
faced that may have contributed to academic failure, what you are
currently doing and what, if any, future plans you still have to pursue

an education.

For more information:
Contact Savannah Knoft
Email: slk97@txstate.eduv or
Call/text: 817-999-2264

Thank You!
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Recruitment Emall Message Templats

Tor [Use this line for Indhvidual acdresses of your own adaress If BCC In2 Is usad]

From: S3avannah Knott

BCC:  [Use this line when sending the same emall message 10 multiple adaresses)

Swject: Research Participation invitation: Dropping out and stopping out: Exploring the barmers
t0 eduCcaTonal SUCCESS among former foster youth

This emall message Is an approved request for participation In research that has been approved
by the Texas State Instifutional Review Board (IRB).

Dear XXX,

Younlmmmmmhammmmmmmmu\awmw
students’ drop-out behavior. The Information gatherad will be used % make

programmatic
changsas In FACES to better support struggiing students. You are being askad % participate
becaseyoua‘eamTexassmesunentmamaermaumm

If you agree to be In the study, you wil be 3sked to participate In one brief phone Interview. After
MMSNWMMMIWMW.“MISQQBUMMMW
you to speak with one of the Investigators over the phone. Each Interview wil I3st approximately
30 minutas. During the Intenviews, you will be asked to refiect on bamlers you faced that may
ravecormwedbacademlcfaua.myoummmyoangmm lmy.fmteplans
yousulnmmptmanenxaummmemeumwem»mmmmm
may take notes as wel.

Students will not be paki for participating In this study. Students who are ldentified for participation
In the study wil 30 be given resources to addrass curmant risk factors, If any, 50 that the study has
a direct benef to their lives, and Is not for the sole purpose of collecting aata. It Is our hope that
melmermwngmmmmacnametoreneammwesmmmgoaam
move forward with re-enroliment in higher education.

Any dentifiable Infformation obtained In connaction with this study will remain confidential and will
be misciosad only with your pemmission or 35 requirad by Iaw. Your name wil not be used In any
written reports of pudblications which resut from this research. Data will be kapt for three years
(per faderal reguiations) after the study Is compieted and then destroyed.

You 0o not have to be In this study If you do not want 0. You may 3iso refuse to answer any
questions you do not want to answer. If you volunteer to be In this study, you may withdraw from
I 3t any tima without conseguances of any Kind of l0ss of bananits to which you are otherwise
entitied.

Topamapaehmsreseamaaaquesuommmwm pieaseeomaaSavamathu
a3t £17-399-2264 — (sk97 @txstate 2au).

This project 2018303 was approved by the Texas State IRB on Fedruary 20, 2018. Pertinent
mawmmmm resaarch participants' ngns. andior resaarch-related
Injuries to partiipants should be directed to the IRB chalr, Dr. Denise Gobert 512-245-8351 -
(dgobert@itxstate. edu) or to Monica Gonzakes, IRB Reguiatory Manager 512-245-2334 -
(meg201@tistate edu).
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TEXAS*STATEO

RECRUITMENT PHONE SCRIPT
On the Phone:

“Hello, my name is Savannah Knott. | am 2 researcher at Texas State University. | am conducting a

research study about to leam more about rizk factors that contribute to students’ drop-out behavior.
The information gathered will be used to make programmatic changes in FACES to better support
struggling students. You are being asked to participate because you are a former Texas State student
and 3 foster care slumnus. | am calling to ask if you would be willing to let me interview you. It should
take about 30 minutes to complete the interview.

If you would be interested in participating in this interview, we can set up a time now or you can let me
know when 2 good time would be to schedule it.”

If interested, investigator will set up a date and time and will provide subject with investigator contact
information.

“1 have you scheculed for an interview on . fyou have questions, | can be reached at 817-993-
2264 - (sk97 @ xstate.edu).

Thank you for your help.”
If not interested, investigator will end the 3l

“Thank you for your time.”
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TEXAS vk STATE

INFORMED CONSENT

Study Title: Dropping out and stopping out: Exploring the barriers to educational success among former foster
youth

Principal Investigator: Savannah Knott Co-Investigator/Faculty Advisor: Dr. Christine Norton
Email: slk97@txstate.edu Email: cn19@txstate.edu
Phone: 817-999-2264 Phone: 512-245-4562
Sponsor: N/A

This consent form will give you the information you will need to understand why this research study is being
done and why you are being invited to participate. It will also describe what you will need to do to participate
as well as any known risks, inconveniences or discomforts that you may have while participating. We
encourage you to ask questions at any time. If you decide to participate, you will be asked to sign this form

and it will be a record of your agreement to participate. You will be given a copy of this form to keep.

PURPOSE AND BACKGROUND

You are invited to participate in a research study to learn more about risk factors that contribute to students’
drop-out behavior. The information gathered will be used to make programmatic changes in FACES to better
support struggling students. You are being asked to partiapate because you are a former Texas State student
and a foster care alumnus.

PROCEDURES

If you agree to be in the study, you will be asked to participate in one brief phone interview. After you have
signed and submitted the informed consent form, we will set up a time convenient for you to spesk with one of the
investizators over the phone. Each interview will |ast approximately 30 minutes. During the interviews, you will
be asked to reflect on barriers you faced that may have contributed to academic failure, what you are
currently doing and what, if any, future plans you still have to pursue an education. The interview will be
audio-recorded, and the researcher may take notes as well.

RISKS/DISCOMFORTS

The risks to participants in this study are minimal; however, you may experience negative emotions
surrounding being asked to reflect on barriers they faced that may have contributed to academic failure.
Also, the survey will include a section requesting demographic information. Due to the make-up of Texas
State University's population, the combined answers to these questions may make an individual person
identifiable. We will make every effort to protect participants’ confidentiality. However, if you are
uncomfortable answering any of these questions, you may refuse to answer.

In the event that some of the survey or interview questions make you uncomfortable or upset, you are
always free to decline to answer or to stop your participation at any time. Should you feel discomfort after
partidpating, you may contact the Hill Country MHDD Centers: Scheib MH Center for counseling services
at 512-392-7151 or call 1-877-466-0660 for their 24-hour crisis Iine. The Counseling Center is located 1200
N. Bishop Suite 200, San Marcos, TX 78666.

RS sppeovad spplcaton § 200K30% Pagzlefl
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BENEFITS/ALTERNATIVES

There will be no direct benefit to you from participating in this study. Students who are identified for
participation in the study will also be given resources to address current risk factors, if any, so that the study
has a direct benefit to their lives, and is not for the sole purpose of collecting data. it is our hope that the
interviews will give former students a chance to reflect on their lives and academic goals, and move forward
with re-enrollment in higher education. However, the information that you provide will allow us to understand
what risk factors contribute to students’ drop-out behavior so that FACES can make programmatic changes to
better support struggling students.

EXTENT OF CONFIDENTIALUITY

Reasonable efforts will be made to keep the personal information in your research record private and
confidential. Any identifiable information obtained in connection with this study will remain confidential and
will be disclosad only with your permission or as required by law. The members of the research team and the
Texas State University Office of Research Compliance (ORC) may access the data. The ORC monitors research
studies to protect the rights and welfare of research particpants.

Your name will not be used in any written reports or publications which result from this research. Data will be
kept for three years (per federal regulations) after the study is completed and then destroyed.

PAYMENT/COMPENSATION
You will not be paid for your participation in this study.

PARTICIPATION IS VOLUNTARY

You do not have to be in this study if you do not want to. You may also refuse to answer any questions you do
not want to answer. If you volunteer to be in this study, you may withdraw from it at any time without
consequences of any kind or loss of benefits to which you are otherwise entitled.

QUESTIONS
if you have any questions or concemns about your participation in this study, you may contact the Principal
Investigator, Savannah Knott: 817-999-2264 or slk97@txstate edu.

This project was approved by the Texas State IRB on February 20, 2018. Pertinent questions or concerns
about the research, research participants' rights, and/or research-related injuries to participants should be
directad to the IRB Chair, Dr. Denise Gobert 512-245-8351 — (dgobert @txstate edu) or to Monica Gonzales,
IRB Regulatory Manager 512-245-2334 — (meg201 @txstate.edu).

(RS spprovad spplcaton ¢ 200K50% Page2of %
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DOCUMENTATION OF CONSENT

I have read this form and decided that | will participate in the project described above. Its general purposes,
the particulars of involvement and possible risks have been explained to my satisfaction. | understand | can
withdraw at any time.

Printed Name of Study Participant Signature of Study Participant Date
Signature of Person Obtaining Consent Date

1 agree to be audio recorded

Printed Name of Study Participant Signature of Study Participant Date

S spprovad spplcaton § 200K50%
Veaoz # |
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Interview Questions
Demographics
What is your race/ethnicity?
What is your gender?
What is your age?
Present Day
Are you currently employed?
If so, where and what do you do there?
Do you like your job? Why or why not?
Are you currently enrolled at a different University?
If so, where?
Why did you transfer?
Are you still studying the same major?

Do you have a spouse or children?

Are you still in touch with any of your friends from University?
In what capacity? How close are you?

Barriers/Risk Factors
What was your overall University experience like?

What were you studying while you were at Texas State?
Why did you choose that major?

How was your relationship with your professors?
When you were at TXST, did you feel like your professors cared about you?
How was your relationship with your peers?

When do you feel that you began emotionally dropping out of school?
What was going on at that time?

What barriers did you face while you were attending Texas State University that
may have contributed to academic failure (if applicable)?
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Do you feel that there was anything that could have been said or done that could
have prevented you from deciding to drop out/leave TXST?
If so, what would that have been?
Why did you leave Texas State University?
Protective Factors
Were you involved in any extracurricular activities, sororities/fraternities,
organizations, or volunteer groups?
If so, which ones?
What was your overall experience in them?

If not, why not?

What did FACES offer you that you found to be most helpful/valuable?
Why?

What would you tell a student that was contemplating dropping out?

Are there any changes you would recommend that FACES make to help current
and future students?

Future Plans
Do you plan to pursue a higher education in the future?
Why or why not?
What support do you need for this to happen?

What is your dream job?

Where do you see yourself in five years?
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Appendix B: Institutional Review Board Modification Request

Modification Request
Texas State University Institutional Review Board

Purpoae: Compiete this som when you would ke 10 change the key personnel, data collection sites, protocol (e.g.,

COMmpENsation, Sdy procedurss, &tc), andior Informad Consent/Assent Form in 3 research study Tiat has akeady received

IRS approval. Submit this form along with Copies of any new or modified materials or documeEnts you describe beiow. ¥

modifications are more exiensive than can b2 easily described on this form, piease submit a new IRB application. NOTE: You
not 0an unti Modifcation has been

Filling Out and Saving the Form

Please type in the blue ficlds. Chack "No™ or “Yes™ on items #5-9 and elaborate on “yes” answers as ndicated.
Save tis form on your desktop and whan ready submit this applcaton along with al supplemental documents o
#e IRB Office as an attachment. Al documenis should be saved as First Name or Initial, Last Name, and one-word
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Appendix C: Undergraduate Research Fellowship Application
Proposal

In the United States, there are nearly 411,000 children in the foster care system,
and there are about 30,000 children in the foster care system in Texas (Annie E. Casey
Foundation, 2017). About 20,000 foster care youth in the United States age out of the
system by turning 18 every year, and about 1,500 foster care youth in Texas age out each
year (Watt, Norton & Jones, 2013). Nationally, only 50% of foster youth graduate high
school, and although 84% of foster youth report they want to attend college, only 10%
will attend. The college retention and graduation rates of foster youth show that only 2-
3% attain a bachelor’s degree (Watt, Norton & Jones, 2013).

Foster youth in the education system are a distinct subgroup of students who are
at an increased risk for poor academic performance and failure. Children can be placed in
foster care voluntarily or involuntarily. Some parents or legal guardians feel as though
they are unable to adequately care for their children and voluntarily place them in foster
care. However, most foster care youths are placed in the foster care system due to the risk
or actual occurrence of physical, sexual, and/or psychological abuse, neglect, or
abandonment (Watt, Norton & Jones, 2013).

Complex trauma, placement instability and educational instability have led to
negative educational outcomes for youth in foster care. Several foster care alumni studies
show that without a lifelong connection to a caring adult, and these older youths are often
left vulnerable to a host of adverse situations. While transitioning from foster care into
adulthood, 84% became a parent, 51% were unemployed, 30% had no health insurance,

25% had been homeless, and 30% were receiving public assistance (Watt, Norton &
Jones, 2013).

A college education is associated with a variety of improved life outcomes,
including: practical knowledge and skills, increased job opportunities, higher salaries,
networking opportunities, and social capital needed to achieve stability and prosperity
(Watt, Norton & Jones, 2013). This makes a college degree even more critical among
foster youth because they are much more likely than the general population to rely on
public assistance, to abuse substances and become addicted, and to become homeless or
incarcerated (Watt, Norton & Jones, 2013).

In 2011, Texas State University (TXST) began FACES: Foster Care Alumni
Creating Educational Success. FACES is a campus-wide support initiative aimed at
increasing college retention and graduation rates of foster care alumni. Initial research
has shown that FACES outcomes far out-perform national averages with retention and
graduation rates of close to 56%, matching the typical college student at TXST, as well as
the national college average (Watt, Norton & Jones, 2013). Though this is a tremendous
success, attention still needs to be paid to the students who enroll at TXST, but do not
finish. Further research is needed to understand what risk factors contribute to students’
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drop-out behavior so that FACES can make programmatic changes to better support these
struggling students.

This pilot, qualitative study will survey former TXST/FACES students through
semi-structured phone interviews exploring what barriers these students faced, what they
are currently doing and what, if any, future plans they still have to pursue an education.
Students who are identified for participation in the study will be compensated $20 for
their time. Participants will also be given resources to address current risk factors, so that
the study has a direct benefit to their lives and is not for the sole purpose of collecting
data.

This study will provide me with knowledge, research experience, and
interviewing experience which will be useful in my graduate pursuits and in my future
professional social work practice. I believe this research has the potential to assist current
and future students by improving foster care alumni programs at TXST and at
universities all over the nation.
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Project Timeline

Fall 2017: I spent this semester developing my thesis topic and gathering relevant
literature. On December 16, 2017, I submitted my research proposal to the Institutional
Review Board (IRB) at Texas State University.

Spring 2018: Once I receive IRB approval, I will recruit participants and begin phone
interviews in March. I will spend the remainder of the semester interviewing participants
and collecting data.

Summer 2018: I will continue to recruit participants and conduct interviews. I will also
analyze the data I have already collected.

Fall 2018: I will be enrolled in HON 4390B and will spend the semester revising and
editing my thesis. If recruiting is slow throughout the Spring and Summer semesters, I
have allocated time throughout this semester to continue interviewing participants.
Lastly, I will present my findings at the Honors Thesis Forum and the Undergraduate
Research Conference. In addition, I will submit my research to The Texas State Journal
of Undergraduate Research.
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Budget Narrative

Product Price Per Unit Amount Cost
Participant $20 X30 $600
Compensation
High Quality Audio | $40 X1 $40
Recording Device
Transcription $12 X30 $360
Service

Total: $1,000

Compensation is necessary to incentivize participation among former students
who may no longer feel associated with TXST due to their drop-out status.

A high-quality audio recording device will improve the results of the research by
enhancing the clarity of the audio and reducing background and static noise. Higher
quality audio recordings also make the transcription process easier, cheaper, and more
accurate.

The transcription service is listed at $0.40 per minute, and each interview should
take approximately 30 minutes to complete. Therefore, each interview should cost about
$12 each to transcribe.
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