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Abstract
Purpose: The purpose of this research is twofold. The first purpose is to gauge the level
of student support services provided for students enrolled in distance learning courses or
programs at Texas community or technical colleges by utilizing Cherry Beth Luedtke’s
(1999) student support services model. The second purpose is to document the change in
student support services available at Web sites.
Method: The research method, content analysis, is used to assess student support services
for distance learners at Texas community and technical colleges and to determine
whether these services have changed since Luedtke’s 1999 study. The sampling frame is
a list of 57 Texas public junior or community and technical colleges.
Findings: Overall findings reveal that there has been improvement over the last seven
years in every category defined in Luedtke’s student support model. Admissions,
registration, and learning resources categories were given a strong rating.
Information/technical support and assessment categories were given an adequate rating.
Lastly, the advising and counseling and other student support services categories were
given a poor rating. Though there is no category with a very strong rating, none of the

categories were give a very poor rating as in Luedtke’s study.
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Chapter 1
Introduction

Over the years, community colleges have served as gateways of higher education
for a vast majority of the population. Recently they have been able to “respond to
demographic trends, workplace demands, and changing student needs” by providing
access to higher education, “anytime and anywhere” (Bower and Hardy 2004, 8).
According to Bower and Hardy (2004, 9), “the community college commitment to
service students, and its willingness to provide education ‘anytime, anywhere’ makes it a
prime candidate to lead distance learning on higher education.” They further state that
community colleges have taken this leadership role because: (1) they are “driven by their
mission to serve a high number of underprepared students,” (2) their outreach efforts to
working adults to participate in full-time and part-time programs, and (3) their
partnership with industries to meet “specific workplace needs” (Bower and Hardy 2004,
9). The National Center for Education Statistics (NCES)(2003, 5) supports this argument
by reporting that during the 2000-2001 academic year, public two-year institutions had
the greatest number of enrollments in distance education with 1,472,000 out of 3,077,00
or 48 percent of the total student population.

In 1999, Cherry Beth Luedtke recognized the vital role of student support services
in the distance learner’s experience. Luedtke developed a practical ideal type to assess
student support services for distance learners at 44 Texas public community or technical
colleges. According to Luedtke’s assessment, there were very few services available to
students enrolled in distance learning courses. The data collected through Luedtke’s
(1999, 162) content analysis of web sites showed that four elements of the practical ideal

type, Information/Technical Support, Registration, Assessment, Advising, and



Counseling, and Other Support Services, were rated very poor. Admissions, another
element, was rated poor. Learning Resources was the only element in the practical ideal
type that was rated adequate. She found much need for improvement in community
college student support services for distance learners. Therefore, community colleges
should commit additional resources to provide student support services for both
traditional and distance learners in order to keep their commitment and provide higher
education successfully.

Research Purpose

In the 21% Century, technological advances have influenced the evolution of the
delivery of distance education since Luedtke’s 1999 study. Clearly many students, faculty
members, and administrators have access and use the internet frequently. It is unclear
whether the poor state of student support services for the distance learner continues.
Therefore, a follow-up study of Luedtke’s research should identify whether or not Texas
public community or technical colleges have improved student support services for
distance learners.

The purpose of this research is twofold. The first purpose is to gauge the level of
student support services provided for students enrolled in distance learning courses or
programs at Texas community or technical colleges by utilizing Luedtke’s student
support services model. The second purpose is to document the change in student support
services available at Web sites.

Summary of Contents
This applied research project contains seven chapters. Chapter 2 examines the

literature pertinent to distance education. The literature discusses a historical overview,



the characteristics of a distance learner, and benefits and challenges of distance
education. Chapter 3 surveys the literature describing the elements in Luedtke’s student
support services model and provides a theoretical foundation. Chapter 4 explains the
selected research method along with the associated strengths and weaknesses. This
chapter also provides a discussion of the study population, the coding scheme, and the
data collection method. Chapter 5 analyzes and examines the results of the study.
Chapter 6 provides an assessment of the results and a comparison to Luedtke’s 1999
study. The appendices contain reference information pertinent to the study (i.e. list of

sampling frame).



Chapter 2
Distance Education

Statement of Purpose

This chapter provides a broad overview and creates a chronological picture that
describes the evolution of distance education. Additionally, this chapter presents delivery
methods of distance education and the characteristics of a successful distance learner.
Lastly, this chapter examines the current benefits and challenges of distance education

that educators face.

Distance Education

Over time distance education has taken on many terms such as “e-learning” or
“opening learning.” The various terms show how much the technological world has
influenced the evolution of the delivery of education over centuries. Mehrotra, Hollister,
and McGahey (2001, 1) define distance education “as any formal approach to instruction
in which the majority of the instruction occurs while educator and learner are not in each
other’s physical presence.” The National Center for Education Statistics (2003) has a
similar definition describing distance education as “instructional programs or courses in
which the instructor and student need not be in the same physical place.” Both of these
definitions suggest that there is a lack of interaction that a student would normally receive
from the teacher in a traditional classroom setting.

This transformation from a traditional to virtual classroom has created a new
paradigm in pedagogy for educators. Hopey and Ginsburg (1996, np) state that “the
emergence of new technologies enables us to shift our focus from the delivery of

classroom-based instruction to the delivery of new materials and the facilitation of new
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ways of learning.” They further maintain that online learning should not be viewed as a
replacement for formal classroom instruction but rather a motivator for adult learners to

enroll and realize their educational goals (Hopey and Ginsburg, 1996, np).

History of Distance Education

Bower and Hardy (2004, 7) suggest that “the connection between distance
education and community or junior colleges dates back over one hundred years.” The
early form of distance education occurred through correspondence study programs. The
first sign of these correspondence study programs in higher education was in 1833 at a
Swedish University. Shortly after, lassac Pitman in 1840 developed a shorthand system in
which students were mailed postcards and “instructed to use the shorthand to transcribe
Bible selections and return the transcriptions to Pitman for correction.” The Pitman
Correspondence Colleges (formerly known as the Phonographic Correspondence Society)
carried out the work of Pitman after his death. (Holmberg, 2002).

Anna Eliot Ticknor joined the distance education movement toward the end of the
nineteenth century. In 1873 she established the Boston-based Society that provided a
correspondence study for “housebound women.” “The society’s personalized instruction
included regular correspondence along with guided reading and frequent examinations to
assess the effectiveness of instruction” (Bower and Hardy 2004, 6).

Distance education also became popular in the United States during the late
nineteenth century. Both Illinois Wesleyan College (1874) and the Correspondence
University of Ithaca, New York (1883) were early distance education programs in the
United States during the 1800s. William Rainey Harper was also a pioneer known for his

strong advocacy for distance education and as “the father of the American junior



college.” “During the 1880s, he developed correspondence courses at the Baptist Union
Theological Seminary at Morgan Park” (Bower and Hardy 2004, 7).

As technologies improved, the delivery of distance education became more
advanced, moving distance education from post cards to radio transmissions and video
recordings. In 1894 the International Correspondence School (ICS) developed
correspondence courses for coal miners to gain profession development skills to students
in Mexico, America, and Australia. During the 1920s, radio transmissions began to play a
critical role in providing distance education “to the masses.” Soon after, visual
technology became popular and was officially used in the 1950s by Western Reserve
University to deliver television courses. Then in 1969 British Open University was
founded and “marked the modern movement in distance education” During the 1970s and
1980s, educators used two-way live transmission through satellite technology and fiber
optic systems to provide educational courses. These technological advances not only
took distance education to a higher level, but also created additional educational options
that made higher education more accessible for a greater amount of people. (Bower and
Hardy 2004, 7).

The Internet was the latest technological breakthrough in distance education
during the 1990s and continues to play an integral role in the 21* century. This method
of delivery has allowed educators to reach an array of students anytime and anywhere.
The Internet also helps to eliminate barriers such as “geographical distance and personal
circumstances” and allows a gateway for students to easily access higher education

(Bower and Hardy 2004, 8).



Delivery Methods of Distance Education

There are two types of delivery methods of distance education: synchronous and
asynchronous. Parrot (1995, 2) contends that these methods can be distinguished by
whether “teachers and learner are participating at the same time or not.” Synchronous
delivery uses “methods that incorporate simultaneous two-way communication”
(Mehrotra, et.al 2001, 71). Examples of this delivery method include two-way radio,
Interactive television (ITV), telephone links, Internet conferencing, audio conferencing,
and videoconferencing. Asynchronous delivery uses “technologies that allow
participants to be separated in time and distance from the delivery of instruction” (Parrot
1995, 2). Examples of this type of delivery method include: printed materials,
audiotapes, telephone service, videocassette recordings, radio and television broadcasts,
electronic files on magnetic or optical media, Web pages, file transfer, animation/movies,
bulletin boards, and comprehensive commercial packages (i.e. Blackboard) (Mehrotra, et

al. 2001, 90).

According to the NCES (2003, 11) study, of the “2 and 4 year institutions
offering distance education courses in 2000-2001, the Internet and two of the video
technologies were most often used as primary modes of instructional delivery for distance
education courses.” Additionally, the study shows that “ninety percent of 2-year
institutions used asynchronous computer-based instruction as the primary mode for

delivery.” Thus, the Internet has played a major role in the delivery of distance education.

The Distance Learner

In 1988, the Corporation of Public Broadcasting/Annenberg Project developed the

following profile of a distance learner: over 26 years of age, highly motivated, goal-



orientated, and unable to attend the traditional classroom. This profile has changed as on-
line distance education moves into a mature stage. The National Center for Education
Statistics study shows that in 1999-2000, 65 percent of students enrolled in a distance
education course via Internet were the ages of 18 or younger.*

This is especially evident since high school students now have the option to enroll in
online courses at community colleges (Pallof and Pratt 2003, 5).

Identifying a student’s skills and abilities is critical in the distant learner’s
success. Pallof and Pratt (2003, 5) suggest that a successful virtual student has the
following profile:

e Access to a computer and a modem or high speed
connection and the skills to use them

e An open-mind

e Self-motivation and self-discipline

e Willing to commit a significant amount of time to
their studies weekly

e Can and does work collaboratively

e A ccritical thinker

e Believes that high-quality learning can happen
anywhere and anytime

Though this profile may seem ideal, every student should have the ability to attain this
profile and their educational goal. LaPadula (2004, 120) maintains that “even the most
highly motivated and self-directed distance education students can find their experience
lonely, difficult and sometimes daunting.” A lack of adequate student services can be
discouraging and lead to failure; therefore, it is important for institutions to bridge this

gap by providing adequate student support services.

1. National Center for Education Statistics. 2002. National Postsecondary Student Aid Study: 1999-2000,
Washington, DC: U.S. Department of Education, National Center for Education Statistics.
http://nces.ed.gov/das/library/tables_listings/nedrc_table.asp?shj=student%20education (accessed September
25, 2005).
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Benefits

The ability to provide education to students who are unable to attain their
educational goals due to their geographical location or inflexible schedule is the major
benefit of distance education. In today’s society, the Internet enables consumers to
interact more conveniently with businesses. These same consumers are potential students
who believe that if they can buy, sell, or make payments “anytime, anywhere,” they
should also be able to receive education through the same means.

Another benefit is the cost savings that are created for an institution. Though
there has been increase in the student population, many community colleges cannot
afford to build new facilities to accommodate an increased student population. Thus,
distance education is an institutional strategy to address constraints. Bower and Hardy
(2004, 9) argue that “although there are certainly costs involved in developing a distance
learning network, they can be weighed against the increasing expense of maintaining an
infrastructure for on-campus courses.” Olliver (2004, 19) also believes that there is a cost
benefit to distance education by stating that “although community colleges will incur
additional expenses for items like hardware and software, technical support, instructional
support, and administrative infrastructure, they will create savings in physical plants and

utilities.”

Challenges

Though distance education has provided many opportunities for the post-
secondary arena, there are also institutional challenges. Parrot (1995, 4) believes that
“one of the greatest challenges...is with faculty who are uncomfortable with distance

education and reluctant to embrace its technologies.” This reluctance can be attributed to

-11 -



insufficient technical skills among faculty. Many faculty members have to shift their way
of thinking and learn virtual ways to interact with students (Hopey and Ginsburg 1996,
np). For example, virtual office hours may replace traditional office hours (Olliver 2004,
15). Hopey and Ginsburg (1996, np) argue that distance education causes “instructors to
become facilitators of learning not transmitters knowledge. Thus, instructors use different
internet tools (i.e. an “internet café) to help facilitate a student-centered learning
environment (LaPadula 2003, 123). Student personnel also have to make a transition in
the delivery of student services. Hence, both faculty and student personnel have to make
a major time commitment to ensure the success of distance learners.

Retention is another challenge facing community colleges. Many distance
learners could easily develop feelings of isolation and feel disconnected with the
institution. Therefore, institutions should make sure that once a student is enrolled, they
experience a “sense of community” and are able to successfully complete the distance
education program (LaPadula 2003, 123).

Chapter Summary

This discussion showed that distance education is vital in delivering education to
those who desire to have a flexible schedule. This chapter also presented a historical
overview of distance education. Furthermore, the characteristics of a successful distance
learner were examined. Lastly, this chapter presented the benefits and challenges of
distance education. The next chapter will discuss literature pertinent to student support

services and introduce Luedtke’s (1999) student support services model.

-12 -



Chapter 3
Luedtke’s Student Support Services Model

Statement of Purpose

The purpose of this chapter is to examine scholarly literature pertaining to student
support services. This information explains the descriptive categories defined in
Luedtke’s (1999) student services model. Additionally, this chapter displays a table that

summarizes the conceptual framework.

Student Support Services

Student Support Services are vital to all students’ successful completion of their
educational goal. Hence, both traditional and virtual students should be provided these
services. The Southern Regional Education Board (SREB) (2002, 6) recommends that
institutions “ensure that all students have comparable and adequate access to needed
services whether they are traditional, non-degree, part-time, distance, disabled, or ‘home’
students of the institutions.” Despite the SREB’s recommendation, “one the biggest gaps
in distance education is an institution’s inability to provide time-and location-independent
access to various student support services” (LaPadula 2003, 120). The institution’s
inability could be attributed to their lack the financial resources to create these changes to
meet accreditation requirements and provide support for distance learners (Bower and

Hardy 2004, 10).

Cherry Beth Luedtke (1999) developed a model to assess student support services
for distance learners in Texas public or technical community colleges. Her model
included the following categories: Information/Technical support, Admissions,
Registration, Assessment, Advising and Counseling, Learning Resources, and Other

Support Services. Of these categories, five of the six were rated poorly. The learning
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resources was the only category that received an adequate rating. This study utilizes
Luedtke’s (1999) practical ideal type to gauge the level of student support services for
distance learners’ to gauge the level in distance learners’ student support services over
past seven years.

Luedtke’s Student Support Services Model

Information/Technical Support

Without informational and technical support services, navigating through a virtual
environment becomes a difficult task for a distance learner. If the student is not familiar
with the technology, they may feel uncomfortable enrolling in a distance education
course. Consequently, the lack of technical skills creates a barrier for those desiring to
obtain post-secondary education. Therefore, providing information/technical support
services is a very critical component in providing a gateway for distance learners to
participate in a virtual classroom.

Higher Education administrators should not assume that distance learners are well
equipped and knowledgeable about the technical skills and time commitment needed to
successfully complete a distance education degree. Bruso (2001, 10) suggests that “it is
important for students to understand the potential pitfalls of studying via distance.”
Prospective students should not only understand “independent learning expectations but
also “the nature and potential challenges of learning in the program’s technology-based
environment” (SACS 2000, 10). Therefore, distance learners should be given as much
information as possible prior to applying to the program. Students should also be
provided with the necessary technical support staff by means of “online and/or by

phone menu or on-demand fax options” (SACS 2000, 3).
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A lack of information management skills could cause distance learners to
develop high levels of frustration. Bruso (2001, 16) argues that “if students do not
understand how to navigate and interact within the course environment prior to beginning
their distance education studies, they will have an extremely difficult time keeping up
with the workload.” Hence, it is imporant for institutions to provide “more in-depth
preparation for using technology, such as email, Internet, and course platforms, as well as
how to contact tech support in the event of any problem (SREB 2002, 15). Mehrotra, et
al. (2001, 43) also supports the idea of providing log-on information, communications
parameters, technical equipment requirements and other pertinent information to
ensure the efficiency of distance learners in completing their educational goals. Floyd and
Casey-Powell (2004, 60) suggest that this type of technology training for both students
and faculty should be found on *“effective community college web sites.”

Students should not only receive pertinent technology information but should also
have opportunities to become acclimated to the virtual classroom. Bruso (2001, 8)
believes that to close the technology gap, colleges should “provide effective student
orientation to the online environment, including sufficient opportunities for practice
and application.” For example, instructions on using email, procedural information,
and opportunities to practice sending emails and posting to electronic bulletin boards
should be made available prior to the student enrolling in an online course (Bruso 2001,
14).

Ethics is also an important aspect of information/technical support. Kidder (1995,
225) stresses the importance of the prevalence of ethics in an “electronic classroom” by

three means of teaching ethics: research, case studies, and expert systems. The institution
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should create confidentially and privacy for students by providing “documented
procedures that assure the security of personal information” (SACS 2000,13). Students
should also be trained on copyrighted material, to reduce any signs of “plagiarism or
copyright violations” (Pallof and Pratt 2003, 108).

Luedtke (1999, 171) found that “three-fourths of the Web sites assessed did not
have access to information about the availability of technical support staff, assumptions
about technological competence, or technical equipment requirement and information
management skills. Luedtke (1999, 171) further showed that only a small percentage of
the colleges were offering guides or tutorials, opportunities to become familiar with the
system, and information on ethics. Thus, Luedtke (1999, 171) provided the following
recommendations:

e Colleges should develop a formal program of assessing technology-related skills
before enrollment and follow-up on assessment results by providing distance
learners with assistance in building or improving skills required for successful
completion of a course or program.

e Colleges should provide departments with training in Web page development and
increase technical support funding and staff.

Admissions

The admissions process is one of the most critical components of student support
services. A student’s first point of contact whenever they consider enrolling in some type
of postsecondary institution is usually the admissions office. Ideally the more
information that a prospective distance learner has, the more likely it is for that student to
feel comfortable enrolling in that institution. A comparison of on-site and distance
learning cost is also important in the prospective student’s decision. For example, some

colleges may charge distance learners higher tuition fees to contribute to maintaining the

technology infrastructure (Palloff and Pratt 2003, 56). The Southern Regional Education
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Board (2002, 11) recommend that “institutional responsibility begins at the initial point
of contact with prospective students, who must be given an accurate description of the
distance learning experience in addition to the course offerings and program costs.”
The distance learner should also have access to the criteria for admission, including
course and degree requirements to allow the student to determine whether distance
learning would be beneficial to completing their educational goals (SREB 2004, 3).
Olliver (2004, 18) supports this recommendation by stating that “a community college’s
web site is critical for collecting and providing information to prospective students.”

There are various means for prospective students to apply to the institution.
Students should be given the option to apply on-line or have access to download an
institution or common (if applicable) application. “However, the application is
accomplished; clear instruction should be given to the student including information
about admission prerequisites, procedures, and deadlines” (Mehrotra, et al., 2001, 120).

Overall admissions policies should clear and concise, “clarifying everything from
an academic calendar to transferability polices” (Gellman-Danley and Fetzner 1998,
np). Gellman-Danley and Fetzner (1998, np) express the importance on the need for
admission policies to be in place to provide distance learners with various standards that
they may be subject to. Students should also be aware about the “estimated time for
program completion” (SACS 2000, 10).

Chaloux (2004, 81) believes that “as the number of students who take online
courses at more than one institution grows, incongruent credit transfer policies will create
higher costs and make it more difficult for students to reach their educational goals.”

Therefore it is imperative for institutions to clearly state the rules concerning transfer of
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credit (Mehrotra, et al. 2001, 120). Institutions should add web site links “to information
about articulation and transferring credits” (Floyd and Casey-Powell 2004, 60). There
should also be differentiation of requirements between two year degree and four year
degree transfer programs. From the institution’s website the distance learner should
“know exactly what is required for transfer and what options exist for fulfilling these
requirements (Levinel993, 54).

Support services for distance learners “seeking financial aid should be clear and
concise and include deadline for applications, fee schedules and payment options, and
links to scholarship, government loan and other loan sites” (Floyd and Casey-Powell,
2004; SREB, 2004). Along with providing costs information, students should also be
informed about any pertinent refund polices (SACS 2000, 9). McRae and Lumsden
(2001, 87) argue that providing this information in an accurate and timely manner on-

line, “may be one of the most effective ways to recruit students.”

Orientation is one of the most important elements of the admissions process.
“Floyd and Casey-Powell (2004, 58) suggest that “offering virtual or online orientation is
an easy and convenient way to build rapport with distance learners, and is essential to
ensuring successful enrollment and retention.” Colleges should also be able to include
links the admissions’ staff contact information (name, telephone number, and email
address) to allow the student to ask pertinent admissions questions that may not be
available on the Web site (Mehrotra, et al. 2001, 118).

Luedtke’s (1999, 165) found that though a large percentage of Texas community
colleges provided Admissions contact information and access to course or degree

requirements, most did not provide an on-line orientation for the distance learner. The
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results further revealed that very few colleges provided an on-line application. Thus, this
element was rated as poor in providing access to support services for the distance learner.
Registration

Once a student has become acclimated with the virtual environment, they can
begin the registration process. The registration process is very important in ensuring that
the distance learner can successfully register for courses, pay correct amount for tuition
and fees, and enroll. Ludetke (1999, 171) argues that “registration is an essential element
in providing a successful distance learning experience.” Luedtke (1999, 171) further
contends that information regarding the registration process should be available year
round and “students should be able to register from a distance.” Registration websites of
community colleges should not only “clearly describe and explain the registration
process, schedule, and policies,” but, also provide information instructions about “how
to add or drop a course, check grades, verify tuition owed, and access course schedules”
(Floyd and Casey-Powell 2004, 59). Students should be given the option to submit
payment by credit card and support staff should be readily available to provide
information in the event that they have questions pertaining to the process (Levine 1993;
SACS 2000). By providing this information 24 hours a day, it “will eliminate the
frustration and isolation many distant students feel by the physical separation from the
campus” (Aoki and Pogroszewski 1998, np).

Luedtke (1999, 166) found that the registration in terms of time and accessibility
was limited for Texas community colleges. The assessment also showed that only a
small percentage of colleges had support staff available during the registration period.

Thus, this element was rated poorly (Luedtke 1999, 166).
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Assessment
Institutions use systems of assessment to assist students in identifying their

academic and personal strengths and weaknesses. These assessment systems also
“provides students with appropriate, focused, and timely feedback to promote learning,
keeps them informed regarding the progress they are making, and helps determine the
extent to which they have achieved the outcomes of the course as a whole” (Mehrotra, et
al. 2001, 153). Ultimately, the knowledge provided by the student’s assessment should
help them to easily navigate through their college experience. Hence, an effective

assessment system can help improve student retention.

Luedtke (1999) defined a student’s learning style, real-world experience and
communication skills as important factors in the distance learner’s success. Assessing
student’s learning style helps the instructor to incorporate “multiple approaches” in
delivering class materials to allow the student to be “engaged in the learning process”
(Pratt and Pallof 2003, 29). Real-world experience and communication skills should be
assessed in order to determine “their capacity to enter a degree program and to the
amount of credit they may bring to the program” (Levine1993, 23). Olliver (2004, 18)
believes that “successful institutions recognize the attributes and differences students

bring to the learning environment, and provide them with self-assessment tools.”

Prior to enrolling and while in the program, students may have questions
pertaining to the types of placement test or test proctoring and material delivery that the
institution may require. Thus, “students applying for admission to a distance degree
program need to know whether the institution accepts CLeP, ACT-PEP, and other

proficiency examination credits” (Levine 1993, 23). Floyd and Casey-Powell (2004,
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60) believe that community colleges must also provide testing to assess a student’s basic
skills and enable them with successful course selection and placement. To ensure that
students are knowledgeable about testing information, Gellman-Daley and Fetzner (1998,
np) suggest that “policies regarding staff requirements, test material delivery and test
retrieval and should be provided and that all parties must agree on them prior to course
implementation.”

Students should also be encouraged to create portfolios to document their
academic progress. Mehrotra, et al. (2001, 41) suggests that portfolios “contribute
substantially to increasing students’ self-awareness, helping students to monitor their
progress, and enhancing their awareness of how they learn and how they think.” They
further state that “portfolios can also be used in conjunction with a learning contract
defining what the instructor has proposed to do and what the learner has agreed to do”
(Mehrotra, et al. 2001, 164).

Providing students with grade posting, academic progress and an opportunity
to post comments “increases their participation in the evaluation process” (Luedtke
1999, 172). Johnstone and Krauth (1996, 40) argue that institutions should “provide for
assessment and documentation of the student in each course and at the completion of the
program.” Assessment was also rated poorly in Luedtke’s study.

Luedtke (1999, 166) found that “almost no services were available at times and locations
that met the distance learner’s needs or special requirements.” Luedtke’s (1999, 172)
evidence “indicates that very few colleges include a formal evaluation in the distance

teaching and learning process.”
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Advising and Counseling
Academic advisement and personal and career counseling are also key factors in

the distance learner’s success (SACS 2000; Floyd and Casey-Powell, 2004). Proactive
academic advisement programs “reduce unnecessary confusion about distance degree
options and requirements” (Levine 1993, 54). Thus, these academic advisement programs
should provide Web Information about courses, majors, degree requirements, and a
comparison of a distance learning experience versus a traditional education to enable
the advisor and advisee to have a smooth degree planning process (Mehrotra, et al.,
2001, 122). The academic advising program should also include the success rate of
previous distance learners to help advisees gain confidence in the completion of their
degree requirements (Simpson 2003, 75). Mehrotra, et al. (2001, 44) suggests that
distance learners should be provided with effective study and time management skills
that “describe basics such as how to study independently, how to manage time and stress,
how to find a study buddy and how to make contact wit the instructor.” “Referrals for
learning and physical disabilities and personal counseling” should also be made readily
accessible to students to reduce inquiries (SACS 2000, 11).

Career development helps students to go beyond just receiving a degree but to
also have successful job placement. This can be accomplished by “helping students to
build their professional resumes, develop interviewing strategies, and deal with life
issues” (Floyd and Casey-Powell 2004, 61). According to LaPadula (2003, 122), “one
should not assume that distance learners, based on their age and experience, have better-
developed career plans than do traditional learners.” Therefore, a college’s website

should provide links with various services.
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A mentor relationship also helps the student to feel connected to the institution.
To initiate this mentor relationship “institutions should develop a mentor program for
distance learning to motivate students, model appropriate behavior, tutor academic needs,
and provide academic advising/support” (SREB 2002, 16). Technology has evolved
mentor programs by means of telementoring, allowing institutions to” pair teachers and
learners with subject-matter experts who can provide advice, guidance, and feedback on
learning projects (Kerka 1998, np).

Miller (2001, 69) states that peer tutoring is more “interactive and is able to
foster a sense of personal involvement, and distance learning student must often rely on
an interactive course design to connect with other students.” Tutors can facilitate this
interaction through *“one-on-one session asynchronously via e-mail or in real time via
chat” (Miller 2001, 73). Though tutoring can be “accomplished by email, telephone, fax
or regular mail, as in traditional correspondence courses,” institutions should also post
information on their website “about the availability of tutoring or other instructional
support, noting time and phone numbers of staff” (Mehrotra, et al. 2001, 127).

Distance Learners also need assistance with personal life issues that may hinder
their academic achievement. LaPadula (2003, 122) also suggests that self-help materials
and different kinds of public forums can be utilized by institutions in addition to personal
advices counseling via internet.” Theses services help “students cope with their
environment and acquire self-understanding” (LaPadula 2003, 122).

Though advising and counseling can contribute to a distance learner’s connection
to an institution, Luedtke’s (1999, 1666) assessment revealed that “the majority of

colleges required student to seek services on campus.” She found that many of the
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colleges had the intention on providing these services by placing ‘under construction’
notes on internal pages. Thus, Luedtke rated this element poor.

Learning Resources
Both traditional and distance students should be able to research materials through

a library catalog, check out books, and consult with librarians despite their geographical
location (SACS, 2000; LaPadula, 2003; Floyd and Casey-Powell, 2004). Olsen (2001,
62) suggests the “key elements of a high-quality virtual library” include:

A direct link to the online library from the college’s home page.

Links between the online library and the college’s distance learning page.

User-friendly online orientations and virtual campus tours.

An online form students can fill out to ask a librarian a reference question and

get a timely response.

Off-campus access to interlibrary loan services and electronic reserves.

e Off-campus access to online renewal of books and other materials.

e Timely delivery of books, documents and library materials to students’
residences.

e Access to online full-text databases, electronic books, full-text journals, and
Web sites.

e Access to supplemental course materials such as online curriculum and
study guides.

e Online tutorials on how to access information on the Web site or conduct
online research.

e Specific services that are available to off-campus students and distance

learners.

Olsen (2001, 64) reiterates that “most online libraries offer links to the Internet and
access to other Web-based services, such as online databases, electronic books, and full-
text journals.” If there are materials that are not held in the library, then that institution
should provide interlibrary loan services such as the TexShare® Program (Aoki and
Pogroszewski 1998, np). This type of electronic document delivery allows distance

learners to easily acquire information needed to complete course work.

1. Texshare- a cooperative program designed for Texas libraries. See http://www.texshare.edu/.
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Luedtke’s (1999, 167) assessment revealed that while “most of the essential
learning resource services were rated poor, important services were rated very strong.”
Hence, learning resources was the only student support service that was rated as adequate
for Texas community colleges in 1999.

Other Support Services
Luedtke (1999) suggested that additional support services should be provided to

address some of the personal concerns of a distance learner. For example, distance
learners should also have access to bookstore services in which they can purchase text
books, supplemental course materials, institutional paraphernalia, and other supplies
(SACS 2000, 11). McRae and Lumsden (2001, 90) comment that in the “ideal online
bookstore...students can purchase textbooks at the same time they register for courses,
with the computer system informing them of what books are required for those courses.”
Distance learners may have science or health-related courses that may require them to
participate in laboratory experiments or observations. Therefore, colleges should a
means of exercises with videos, and/or printed materials, or make arrangements with
other facilities/institutions that will allow the student to engage in the experiment
(Mehrotra, et at. 2001, 37). Regional centers are also beneficial for community colleges
in providing student support services. Chaloux (2004, 83) believes that “by pooling
resources, institutions can reduce costs and program duplication and offer greater depth
and breadth of services.” Luedtke(1999, 167) found little evidence that college Web

pages were providing languages other than English, student health insurance and

laboratory facilities. Therefore, this element was rated poorly.
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Summary of Conceptual Framework

Table 3.1 summarizes the categories in Luedtke’s student support model and shows their

linkage to the literature.

Table 3.1 Conceptual Framework Summary

Information/Technical Support

Elements

Source

Assumptions about technological
competence and skills

Luedtke, 1999; SACS, 2000; Bruso, 2001

Technical support staff

Luedtke, 1999; SACS, 2000; Mehrotra, 2001

Information management skills -
going online, retrieving and
evaluation information

Luedtke, 1999; SACS, 2000; Bruso, 2001

Log-on information,
communications parameters,
technical equipment requirements

Luedtke, 1999; Bruso, 2001; Mehrotra, 2001; SREB, 2002

Guides, tutorials, instructions for
using technology

Luedtke,1999;Bruso, 2001; Floyd and Casey-Powell, 2004;
SREB, 2002

Opportunity to practice sending and
receiving files, becoming familiar
with system

Luedtke, 1999; Floyd and Casey-Powell, 2004; SREB, 2002

Ethical how-to's; confidentiality;
privacy

Kidder, 1995; Pallof and Pratt, 2003; Luedtke, 1999; SACS,
2000

Admissions

Elements

Source

Comparison of on-site and distance
learning costs

Luedtke, 1999; Pallof & Pratt, 2003

Course / degree requirements

Luedtke, 1999; Floyd & Casey-Powell, 2004; SACS, 2000;
SREB, 2002; SREB, 2004

Course guide/catalog

Luedtke, 1999; SACS, 2000

Criteria for Admissions

Gellman-Danley & Fetzner,1998; Luedtke, 1999; SACS,
2000; Mehrotra, 2001; SREB 2004

Additional admissions requirements
for distance learning

Gellman-Danley,1998; Luedtke, 1999; Olliver, 2004

Application — Institution

Luedtke, 1999; SACS, 2000; Mehrotra, 2001

Application — Common

Luedtke, 1999; SACS, 2000; Mehrotra, 2001

Deadlines clearly stated

Luedtke, 1999; SACS, 2000; Mehrotra, 2001

Academic calendar

SACS, 2000; Luedtke, 1999;Gellman-Danley & Fetzner,1998

Student Handbook

Luedtke, 1999; SACS, 2000; Mehrotra, 2001
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Transfer of Credit - Explanation —
Specific to distance learning

Levine, 1993; Luedtke, 1999; SACS, 2000; Mehrotra, 2001;
Chaloux, 2004; Floyd & Casey-Powell, 2004

Transfer of Credit - Explanation —
Students leaving

Levine, 1993; Luedtke, 1999; Mehrotra, 2001; Chaloux,
2004; Floyd & Casey-Powell, 2004

Financial Aid

Luedtke, 1999; Floyd & Casey-Powell, 2004; SACS, 2000;
McRae and Lumsden, 2001; SREB, 2004

Explanation of Tuition and Fees

Luedtke, 1999; SREB 2002

Refund Policies

Luedtke, 1999; SACS, 2000

Orientation

Luedtke, 1999; Floyd & Casey-Powell, 2004; SREB, 2002

Admissions Contact Information

Luedtke, 1999; Mehrotra, 2001

Registration

Elements

Source

Year-round registration for distance
learning

Luedtke,1999

Registration-Deadlines

Luedtke,1999; Floyd & Casey-Powell, 2004

Payment Policies

Luedtke,1999; Floyd & Casey-Powell, 2004;

Registration-Instructions

Luedtke,1999; Floyd & Casey-Powell, 2004

Payment by credit card

Levine,1993; Luedtke,1999

Support staff available during
registration period

Luedtke,1999; SACS, 2000

24-hour registration

Luedtke,1999; Aoki and Pogroszewski, 1998

Assessment

Elements

Source

Assessment, Learning Styles

Luedtke, 1999, 65; Pallof and Pratt, 2003

Assessment, Real-world experience

Levine,1993; Luedtke, 1999; Olliver, 2004

Assessment, Communication skills

Levine, 1993; Luedtke, 1999;

Assessment, Placement

Floyd & Casey-Powell, 2004; Gellman-Danley &
Fetzner,1998; Levine, 1993; Luedtke, 1999; SREB, 2002

Assessment, Information on test
delivery/proctoring

Gellman-Danley & Fetzner, 1998; Luedtke, 1999

Assessment, Proficiency exams
(CleP)

Levine, 1993; Luedtke, 1999

Assessment, Basic Skills

Luedtke, 1999; Floyd and Casey-Powell, 2004

Assessment, Clearly defined
guidelines on testing policy

Gellman-Danley & Fetzner, 1998; Luedtke, 199;

Assessment, Performance based
(portfolio)

Luedtke, 1999; Mehrotra, 2001

Assessment, Grade posting

Luedtke, 1999; Johnstone and Krauth, 1996

Assessment, Student progress

Luedtke, 1999; Johnstone and Krauth, 1996
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Assessment, Student's comments
program

Luedtke, 1999; Johnstone and Krauth, 1996

Advising and Counseling

Elements

Source

Advising, Academic

Luedtke, 1999, 60-61; , 29; Floyd & Casey-Powell, 2004, 60;
SACS 2000

Advising, Degree Planning

Luedtke, 1999; Mehrotra, 2001

Advising, Comparison distance
learning and traditional education

Luedtke, 1999; Mehrotra, 2001

Advising, Success Rate of previous
distance learners

Luedtke, 1999; Simpson, 2003

Counseling, Study Skills

Luedtke,1999; Mehrotra 2001

Counseling, Time Management

Luedtke,1999; Mehrotra, 2001

Counseling, Referral Services

Luedtke,1999; SACS, 2000

Counseling, Learning difficulties

Luedtke,1999; SACS, 2000

Counseling, Career

Luedtke, 1999;Floyd & Casey-Powell, 2004; LaPadula, 2003;

Counseling, Mediation with
Instructor

Levine, 1993; Luedtke, 1999; SACS, 2000

Counseling, Mentoring

Luedtke,1999; Kerka, 1998; SREB 2002

Counseling, Tutoring

Luedtke,1999; SACS, 2000; Miller, 2001; Mehrotra, 2001

Learning Resources

Elements

Source

Library Catalog

SACS 2000; Gellman -Danley and Fetzner, 1998;

On-line full-text databases

Luedtke,1999; Aoki & Pogroszewski, 1998; Floyd & Casey-

Supplementary course materials

Powell, 2004; Olsen, 2001; LaPadula, 2003; Mehrotra, 2001

TexShare Participant

Electronic document delivery

Required texts

Other Support Services

Elements

Source

Hours services available

Principles of Good Practice; Gellman-Delaney, 1998;

Purchasing Textbooks and supplies

Luedtke,1999; SACS, 2000; McRae and Lumsden, 2001

Laboratory facilities

Mehrotra, 2001; Chaloux, 2004

Regional centers

Languages other than English

Student health insurance
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Chapter Summary

This chapter provided a theoretical foundation for Luedtke’s student support
services model by examining contemporary literature. Luedtke’s preliminary assessment
revealed that five of the six elements rated poorly. Luedtke’s research has provided an
outlet for other researcher to follow; therefore, this study will utilizes Luedtke’s student
support services model to document the change in student support services for distance
learner at Texas public community or junior colleges. The next chapter discusses the

methodology used to perform this study and operationalizes the conceptual framework.
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Chapter 4
Methodology

Statement of Purpose
The purpose of this chapter is to introduce the methodology this study utilizes. In

1999 Luedtke did a content analysis of Texas community colleges institutional websites
to determine the level of student support services offered to distance learners. As a
follow-up, this study utilizes the same methodology. Fifty-six Texas Community
Colleges institutional websites were explored on February 08, 2006 to March 01, 2006 to
determine whether the state of student support services for distance learners has improved

in the last seven years.

Research Technique
The research method, content analysis, is used to assess student support services

for distance learners at Texas community and technical colleges and to determine
whether these services have changed since Luedtke’s 1999 study. Babbie (1998, np)
defines content analysis as the social research method appropriate for studying human
communications. Babbie (1998, 309) further maintains that content analysis is “well
suited to the study of communications and to answering the classic question of
communications research: Who says what, to whom, why, how, and with what effect?”
Though web pages exist in a virtual environment, they are still classified as written
documents, which is a form of human communication. Therefore, this methodology is
appropriate for this type of research.

Table 4.1 illustrates the operationalization of Luedtke’s student support services
model through the research methods, evidence (See Appendix C), and sources (See

Appendix A) that are used to conduct the research.
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Table 4.1: Operationalization of the Conceptual Framework

Ideal Type Categories Research Evidence Sources
Methods

Information/Technical Support Websites with active links to an
Assumptions about_technologlcal internal page describing services
competence and skills within the context of a traditional
Technical support staff campus-based education setting
Information management skills - going are assigned a no.
?n'}l(;?ﬁ]’art?gr:evmg and evaluation Items that are accessible by active
L i T — links from internal pages relevant | Institutional

0g-on Iinformation, communications to the distance learner are assigned Website
parameters, technical equipment Content a'yes. (See
requirements Analysis ' Appendix
Gu;}desf tutorials, instructions for using Items that are available by way of A)
technology more than one non-print method
Opportunity to practice sending and of interaction are assigned a 'yes."
receiving files, becoming familiar with o
system Items that are clearly identified as
Ethical how-to's; confidentiality; privacy student support services for
distance learners are assigned
'yes.'
Admissions
Comparison of on-site and distance
learning costs
Course / degree requirements . . -
_ g a Websites with active links to an

Course guide/catalog internal page describing services
Criteria for Admissions within the context of a traditional
Additional admissions requirements for Campus-baseql educatllon'settmg
distance learning are assigned a 'no.
Application — Institution Items that are accessible by active
Application — Common links from internal pages relevant | Institutional

- to the distance learner are assigned Website
Deadlines clearly stated Content a'yes. (See
Academic calendar Analysis Appendix
Student Handbook Items that are available by way of A)

Transfer of Credit - Explanation —Specific
to distance learning

Transfer of Credit - Explanation — Students
leaving

Financial Aid
Explanation of Tuition and Fees

Refund Policies

Orientation

Admissions Contact Information

more than one non-print method
of interaction are assigned a 'yes.'

Items that are clearly identified as
student support services for
distance learners are assigned

'yes.
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Ideal Type Categories Research Evidence Sources
Methods
Registration
Year-round registration for distance Websites with active links to an
Iearr_ung : : internal page describing services
Registration-Deadlines within the context of a traditional
Payment Policies campus-based education setting
Registration-Instructions are assigned a no.
Payment by credit card Items that are accessible by active
Support staff available during registration links from internal pages relevant | Institutional
period to the distance learner are assigned Website
Content a'ves." (See
24-hour registration Analysis yes: Appendix
Items that are available by way of A)
more than one non-print method
of interaction are assigned a 'yes.'
Items that are clearly identified as
student support services for
distance learners are assigned
'yes.'
Assessment
Assessment, Learning Styles
i Websites with active links to an
Assessment, Real-world experience internal page describing services
Assessment, Communication skills within the context of a_tradltlt_)nal
campus-based education setting
Assessment, Placement are assigned a 'no.'
Assessment, Information on test Items that are accessible by active
delivery/proctoring links from internal pages relevant | Institutional
Assessment, Proficiency exams (CleP) Content | t© the distance learner are assigned | Website
i i . a'yes.' (See
Assessment, Basic Skills Analysis Appendix
Assessment, Clearly defined guidelines on Items that are available by way of A)

testing policy

Assessment, Performance based (portfolio)

Assessment, Grade posting

Assessment, Student progress

Assessment, Student's comments program

more than one non-print method
of interaction are assigned a 'yes.'

Items that are clearly identified as
student support services for
distance learners are assigned

'yes.
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Ideal Type Categories Research Evidence Sources
Methods
Advising and Counseling Websites with active links to an
— - internal page describing services
Advising, Academic within the context of a traditional
Advising, Degree Planning campus-based education setting
Advising, Comparison distance learning are assigned a 'no."
and traditional education . .
Advising, Success Rate of previous Items that are accessible by active o
distance learners links from internal pages relevant | Institutional
to the distance learner are assigned Website
- - Content nac !
Counseling, Study Skills . a'yes. (See
Analysis A i
Counseling, Time Management _ ppendix
. i Items that are available by way of A)
Counseling, Referral Services more than one non-print method
Counseling, Learning difficulties of interaction are assigned a 'yes.'
Counseling, Career ) .
_ g _ _ Items that are clearly identified as
Counseling, Mediation with Instructor student support services for
Counseling, Mentoring distance learners are assigned
Counseling, Tutoring Yes.
Websites with active links to an
Learning Resources internal page describing services
Library Catalog within the context of a traditional
On-line full-text databases campus-based education setting
Electronic document delivery are assigned a ‘no.
Supp!ementary course materials Items that are accessible by active
Required texts links from internal pages relevant | Institutional
Content to the dlstancealfe;g:?r are assigned V\/(esbes;te
Analysis Appendix
Items that are available by way of A)

more than one non-print method
of interaction are assigned a 'yes.'

Items that are clearly identified as
student support services for
distance learners are assigned
'yes.'
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of interaction are assigned a 'yes.'

Items that are clearly identified as
student support services for
distance learners are assigned
'yes.'

Ideal Type Categories Research Evidence Sources
Methods
Other Student Support Services Websites with active links to an
internal page describing services
Hours services available within the context of a traditional
campus-based education setting
are assigned a 'no.’
Purchasing Textbooks and supplies
___ Items that are accessible by active
Laboratory facilities links from internal pages relevant | Institutional
Regional centers Content to the distance I?arn?r are assigned Website
- Analysis ayes. (See .
Languages other than English Appendix
Items that are available by way of A)

Strengths and Weaknesses of Selected Research Method

Content analysis, like other research methodologies, possesses both strengths and
weaknesses. According to Babbie (1998, 318) “economy in terms of both time and
money” is the greatest advantage to using content analysis. Other advantages include the
ability to study processes for a long period of time, unobtrusiveness, and the easy
allowance for replication of the study (Babbie 1998, 318). Luedtke (1999, 101) argues
that the “analysis of Web sites is an economical and unobtrusive method of evaluating
postsecondary institutions’ use of the technology.” This method also allows the
researcher to not only replicate this study, but also “provide a basis for historical
comparison” (Luedtke 1999, 101).

There are also several weaknesses linked with this methodology. Babbie (1998,
318) identifies the following two weaknesses: (1) “limited to the examination of only
recorded communications” and (2) potential problems with validity. Luedtke (1999,

102) also points out that “the selection of criteria is subjective in nature, based on the
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researcher’s understanding of the literature.” Luedtke (1999, 102) further maintains that
“the evolving nature of distance education, combined with the fluid nature of the Web,
influences the permanence of evidence documented by the study.” Though Luedtke
suggested possible compatibility issues with various versions of internet browsers, most,
if not all, current computers are equipped with the standard version of Microsoft Internet
Explorer; therefore, this may not have an impact on the accessibility of a college’s
website. Luedtke (1999, 170) believes that though replications of the research would
“increase the reliability of the evidence presented,” the results could be potentially
“affected by the frequent revisions to content and design of college Web pages.” Luedtke
(1999, 170) also agrees with Babbie that there could be possible problems with the
validity due to the difficulty of accurately stating that a document or service is available
on a web site.

Population of Study

The population of the study is institutional web sites for Texas public community
and technical colleges. Luedtke (1999) initially selected 66 Texas community colleges,
but only 54 of these community colleges had institutional Websites. Luedtke also
eliminated 10 of the 54 Websites from her study because of the lack of accreditation,
status of institutional Website, and multiple community colleges within a district sharing
one-institutional website. Community colleges have reduced several of these factors
over the last seven years; thus, the sampling frame for this study is a list of 57 Texas
public community and technical colleges which represents all 67 colleges listed (See
Appendix A). This study utilizes the sampling frame to gauge the level of student

support services for distance learners and compare and contrast the results to those from
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Luedtke’s assessment to identify whether there have been improvements in the delivery
of services. Table 4.2 summarizes the changes in the institutional websites over the last
seven years.

Table 4.2 Comparison of Institutional Websites

Luedtke (1999) Alston (2006)
Number of Community 66 67
Colleges
Number of Community 54 57+
Colleges with Websites
Number of Websites 44 57
Analyzed

*See Appendix A
Coding Sheet

Babbie (1998, 313) contends that “content analysis is essentially a coding
operation.” Consequently, Luedtke developed a coding sheet (see Appendix B) in which
the elements were derived from the conceptual framework. “Items listed on the coding
sheet enable the researcher to identify and document whether specific types of
information or services are available to distance learners” (Luedtke 1999, 106). Since the
frequency of the elements on institutional web pages are counted, Babbie (1998, 315)
argues that “the end product of your coding must be numerical.” Therefore, each item is
assigned the value of a 1(yes) or 0 (no). Luedtke established the following criteria for the
collection of data:

e Websites with active links to an internal page describing

services within the context of a traditional campus-based
education setting are assigned a ‘no.’

e [tems that are accessible by active links from internal
pages relevant to the distance learner are assigned a ‘yes.’

e Items that are available by way of more than one non-
print method of interaction are assigned a ‘yes.’

e Items that are clearly identified as student support service
for distance learners are assigned ‘yes.’
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Luedtke also defined services as essential, important or helpful element and each area
was assessed as very strong, strong, adequate, poor or very poor in providing a quality
distance education program.

Measurement
A tally sheet is used to collect data for all items on the coding sheet. Babbie

(1998, np) defines “frequency distributions as a description of the number of time the
various attributes of a variable are observed in a sample.” Therefore, frequency
distributions and percentages are used to “indicate the availability of support services for
the distance learner” (Luedtke 1999, 109). Since both studies use the same sampling
frame, there is no need for statistical tests of significance. In this study, any difference is

a true difference automatically because each study used the same population.

Chapter Summary

Luedtke (1999) used content analysis in her initial assessment of student support
services; therefore this preferred research technique. The research purpose was
connected to the conceptual framework through operationalization process. Additionally,
this chapter presented variables that could potentially affect the outcome of this study’s
results by identifying the strengths and weaknesses of content analysis. The next chapter

displays and organizes the results of this study.
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Chapter 5
Results

Statement of Purpose
The purpose of this chapter is to summarize the results of this study. Luedtke’s

student support services model is used to organize the results. Furthermore, Luedtke
defined which services are essential, important, and helpful to the distance learner’s
success. Simple descriptive statistics are used in the statistical analysis given for each
component of the following categories: Information/Technical Support, Admissions,
Registration, Assessment, Advising and Counseling, Learning Resources, and Other
Student Support Services. See Appendix C for examples. The contents of this chapter
are used to create a comparison to Luedtke’s 1999 study and make an assessment of the
current student support services available for distance learners at Texas public
community colleges.
Information/Technical Support

A distant learner should have access to technical support at all times in order to
successful interact in a virtual classroom. Additionally, institutions should not assume
that potential distance learners are equipped with the necessary technical skills and are
aware of the technical requirements needed to participate in an on-line course; therefore,
guides, tutorials, and opportunities to interact in the virtual environment should provided
on the institutional Web page to allow the distance learner to access the information
anytime and anywhere. Table 5.1 summarizes the frequencies and percentages for the

information/technical support category.
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Table 5.1 Information/Technical Support

( Luedtke) 1999

(Alston) 2006

Information/Technical support staff

n=44

n=57

Essential to distance learner's success Frequency | Percentage ] Frequency | Percentage
Assumptions about technological

competence and skills 16% a1 720
Technical support staff 5 11% 47 820
Information management skills - going

onling, retrieving and evaluation information 6 14% 29 39%
Log-on information, communications

parameters, technical equipment

requirements 4 9% 51 89%
Important factor in distance learner's

success

Guides, tutorials, instructions for using

technology 5 11% 36 63%
Opportunity to practice sending and

receiving files, becoming familiar with

system 1 2% 13 23%
Helpful to the distance learner

Ethical how-to's; confidentiality; privacy 5 11% 9 16%
Number of colleges that do not provide

any informational types of support

services 32 73% 2 4%
Number of colleges providing 1-3 services 7 16% 22 39%
Number of colleges providing 4-7 services 5 11% 33 58%

Overall, the findings show that Texas community colleges are improving their

efforts to provide information/technical support services for distance learners. Results

reveal that 58% percent of community colleges are able to provide four to seven of the

services listed in the table. More importantly, only two (4%) of the fifty-seven

community colleges analyzed, do not provide any type of information/technical support

services. In other words, more Texas community colleges are offering these types of

services for distance learners. For services essential to the distance learner’s success,

over 80% of the colleges are providing technical support staff, log-in information, and the

technical requirements needed to interact in a virtual classroom. Luedtke’s findings were
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very different revealing that thirty-two (73%) of the forty-four community colleges did
not provide any type of information/technical support services listed in the table. For
services that are an important factor in the distance learner’s success, 63% of colleges are
providing guides, tutorials, instructions for using technology. However, only 23% colleges are

offering opportunities for students to use the technology prior to enrolling in the course. Though
this is an improvement compared to Luedtke’s findings of two percent, institutions should invest
more resources to allow the student to become acclimated to the virtual environment.  Lastly,
only 16% are providing policies and procedures pertaining to ethical behavior, confidentiality,

privacy which is very similar to Luedtke’s findings of eleven percent.

Admissions

The admissions process is usually the first point of contact for the distance
learner. Therefore, it is important to clearly explain procedures and policies that pertain
to admissions to make certain that a distance learner does not become overwhelmed by
the process. Table 5.2 summarizes the frequencies and percentages for admissions
category.

Table 5.2 Admissions

(Luedtke) 1999 (Alston) 2006
Admissions n=44 n=57
Essential to distance learner's success Frequency | Percentage | Frequency | Percentage
Course guide/catalog
31 70% 53 93%
Criteria for Admissions
25 57% 55 96%

Additional admissions requirements for
distance learning 5 11% 5 9%

Course / degree requirements
17 39% 51 89%

Explanation of Transfer of Credit - Specific
to distance learning 3 7% 9 16%

=40 -



Table 5.2 Admissions Cont’d

(Luedtke) 1999 (Alston) 2006
Admissions n=44 n=57

Essential to distance learner's success Frequency | Percentage | Frequency | Percentage
Explanation of Transfer of Credit - Students
leaving program 8 18% 31 54%
Explanation of Tuition and Fees 25 57% 48 84%
Comparison of on-site and distance learning
costs 3 7% 14 25%
Refund Policies 12 27% 40 70%
Admissions Contact Information 22 50% 51 89%
Deadlines clearly stated 14 3204 40 70%
Orientation

6 14% 16 28%
Important factor in distance learner's
success
Academic calendar

34 77% 52 91%
Student Handbook

13 30% 40 70%
Application — Institution

15 34% 54 95%
Application — Common

2 5% 4 %
Financial Aid

32 73% 57 100%
Number of colleges that do not provide
any informational types of support
services 2 5% 0 0%
Number of colleges providing 1-6 services

23 52% 4 %
Number of colleges providing 7-12
services 18 41% 40 71%
Number of colleges providing 13-18
services 1 2% 13 23%

The findings in the table reveal that Texas community colleges have improved
distance learner support services for the admissions process. Overall, the majority (71%)
of Texas community colleges providing at least seven to twelve services listed in the
table compared to the 41% found in Luedtke’s study. Over 90% of the colleges offer
course guides/catalogs and clearly list the criteria for admission. Additionally, over 80%
of colleges list course/degree requirements, explain tuition and fees, and list the contact

information for the admissions staff. However, only 28% of the community colleges
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have an on-line orientation. Therefore, one can conclude that many distance learners are
not provided with necessary initial information and interaction needed to successful make
the transition into college. Results also reveal that over 90% of colleges provide an
academic calendar and access to an institutional application for admissions. Lastly, all of
the community colleges (100%) assessed are providing financial aid services, which can
be attributed to the easy access to the on-line Federal Application for Student Aid
(FAFSA). In Luedtke’s study, she found dissimilar results revealing that only 73%of the

community colleges are providing financial aid services.

Registration
Registration is also another initial process critical in the student’s enroliment.

Luedtke found it essential for students to have access to 24-hour registration and clear
instructions and deadlines pertaining to this process. Furthermore, distance learners
should be provided with payment polices and the option to make tuition payments using a

credit card. Table 5.3 summarizes the results.

Table 5.3 Registration

(Luedtke) 1999 (Alston) 2006
Registration n= 44 n=57

Essential to distance learner's success Frequency | Percentage | Frequency | Percentage
24-hour registration

2 5% 32 56%
Registration-Instructions

8 18% 40 70%
Registration-Deadlines

11 25% 43 75%
Support staff available during registration
period 5 11% 48 84%
Important factor in distance learner's
success
Year-round registration for distance learning 5 11% 44 77%
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Table 5.3 Registration Cont’d (Luedtke) 1999 (Alston) 2006
n=44 n=57

Helpful to the distance learner

Payment Policies 1 204 40 70%

Payment by credit card 3 7% 50 88%

Number of colleges that do not provide

registration type of support services 26 59% 3 5%

Number of colleges providing 1-3 services 17 39% 8 14%

Number of colleges providing 4-7 services 1 204 46 81%

Overall the findings show that support services for the registration process have
improved over the last seven years. Many of the colleges are using the CampusConnect
(See Appendix C) on-line system which allows students to easily register and pay for
courses. Consequently, 81% of colleges are able to provide four to seven of the services
listed in the table. This finding is incongruent to Luedtke’s finding which revealed that
59% of the colleges did not provide any type of support service for the registration
process. Moreover, 77% of the colleges are able to provide year-round registration. The
current analysis also revealed that 88% of the colleges give the student an opportunity to
pay fees on-line using a credit card compared to the seven percent found in Luedtke’s

1999 study.

Assessment
In order to gauge the level of educational development of the student, it is

important that institutions provide clear and direct information about various assessment
systems. Providing these assessment systems on-line would help to ensure that the
distance learner receives a quality educational and social experience. Table 5.4

summarizes the descriptive statistics for this category.
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Table 5.4 Assessment

(Luedtke) 1999

(Alston) 2006

Assessment n=44 n=57
Essential to distance learner's success Frequency | Percentage | Frequency | Percentage
Placement 4 9% 31 54%
Basic Skills 3 7% 24 42%
Student progress 0 0% 53 93%
Clearly defined guidelines on testing policy 2 5% 22 39%
Information on test delivery/proctoring 5 5% 20 3506
Important factor in distance learner's
success
Learning Styles 1 204 7 12%
Real-world experience 1 204 2 4%
Communication skills 0 0% 2 4%
Proficiency exams (CleP) 2 5% 17 30%
Performance based (portfolio) 0 0% 1 204
Student's comments program 2 5% 48 84%
Helpful to the distance learner
Grade posting 1 204 51 89%
Number of colleges that do not provide
any informational types of support
Services 38 86% 3 5%
Number of colleges providing 1-6 services 6 14% 40 70%
Number of colleges providing 7-12
services 0 0% 14 25%

Overall, 70% of Texas community colleges are providing at least one of the six of

the services listed in the table. Luedtke’s findings revealed 86% of the colleges did not

provide any type of assessment services for the distance learner. Many colleges address

testing services are on the institution’s Web site but the student is required to receive

such services on campus. The current analysis also revealed that many of the colleges

are using Web course management tools such as blackboard or WebCT to allow the

student receive documents, grades, post comments, and directly communicate with peers
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and instructors of the course (See Appendix C). Consequently, 89% percent of the

colleges are posting grades for students electronically.
Advising & Counseling

Advising and counseling services are very important in creating a student-
centered virtual environment. These services help connect the student to the campus and
create a sense of community for the distance learner. More importantly, the virtual
interaction created through these types services such as peer tutoring, mentoring, and
counselor sessions makes up for the lack of face-to-face interaction and gives the student
the opportunity to become involved at the institution despite the geographical barriers.
Table 5.5 summarizes the results of advising and counseling support services available

for Texas community college distance learners.

Table 5.5 Advising & Counseling

(Luedtke)1999 (Alston)2006

Advising & Counseling n=44 n=57
Essential to distance learner's success Frequency Percentage Frequency Percentage
Academic 2 5% 22 39%
Degree Planning 2 5% 11 19%
Comparison distance learning and traditional
education 0 0% 3 5%
Mentoring 0 0% 3 5%
Tutoring 4 9% 12 21%
Important factor in distance learner's
success
Career 2 5% 39 68%
Mediation with Instructor 0 0% 3 5%
Study Skills 4 9% 15 26%
Time Management 4 9% 12 21%
Learning difficulties 1 204 2 4%
Helpful to the distance learner
Success Rate of previous distance learners 0 0% 0 0%
Referral Services 3 7% 7 12%
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Table 5.5 Advising & Counseling Cont’d (Luedtke)1999 (Alston)2006
Number of colleges that do not provide

any informational types of support

services 32 73% 12 21%
Number of colleges providing 1-6 services 10 23% 43 75%
Number of colleges providing 7-12

services 2 5% 2 4%

Though overall the availability of advising and counseling services has increased
since Luedtke’s 1999 study, results reveal that there still is room for improvement. Only
39% of colleges are providing academic counseling services for distance learners. Only
five percent of the colleges are providing a comparison of distance education and
traditional education and mentoring services. Twenty-one percent of colleges are
providing on-line tutorial systems for systems by using services through Smarthinking, an
online service for tutorial services (See Appendix C). This analysis also revealed 68% of
Texas community colleges are providing career services for distance learners. Many of
these colleges provide various external links and utilize career assessments through
Discovery (an ACT career planning assessment tool). Those services helpful to the
distance learner are congruent to Luedtke’s findings, revealing that none of the
community colleges posted information about the success rate of distance learners and
that less than fifteen percent of colleges are providing referral services other than

traditional manner.

Learning Resources

A distance learner should have the same access to information as a traditional
student. Geographical barriers prevent distance learners to have easy access to the
gateway of information: a library. Therefore, it is the responsibility of the institution to

remove such barriers and provide services such as on-line catalogs and full-text databases
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to ensure that the student can receive information. Table 5.6 summarizes the results for
availability of learning resources for Texas community colleges.

Table 5.6 Learning Resources

(Luedtke) 1999 (Alston) 2006
Learning Resources n= 44 n=57

Essential to distance learner's success Frequency | Percentage | Frequency | Percentage
Library Catalog 31 70% 53 93%
On-line full-text databases 21 48% 54 95%
Supplementary course materials 14 32% 48 84%
Electronic document delivery

3 7% 48 84%
Important factor in distance learner's
success
TexShare Participant 29 66% 57 100%
Helpful to the distance learner
REQUiFE‘d texts 0 0% 43 75%
Number of colleges that do not provide any
informational types of support services 9 20% 2 4%
Number of colleges providing 1-3 services 23 52% 38 14%
Number of colleges providing 4-6 services 12 27% 47 82%

The current analysis reveals that 82% of the colleges are providing at least four of
the six services in the table listed above compared to the fifty-two percent of the colleges
providing at least one to three services in 1999. There is a 100 % participant rate in the
TexShare program. Current findings also reveal that over 90% of the colleges allow
student to search their library catalog and full-text databases. Seventy-five percent of the
colleges allow students to select the required textbook a course via Internet compared to
Luedtke’s finding that none of colleges provided this service in 1999. This increased
percentage rate can mostly be credited to the technological advances in an on-line
bookstore which conveniently allows the student to match their course number with the

textbook(s) required for the course.
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Other Student Support Services

Distance learners should also have access to additional student support services

such as the convenience of purchasing textbooks and supplies from the institution.

Information on student health services and viewing the institution’s Web page in a other

languages is also beneficial for a distance learner. Table 5.7 summarizes the results.

Table 5.7 Other Support Services

(Luedtke) 1999

(Alston) 2006

Other Student Support Services n= 44 n=57
Essential to distance learner's success Frequency | Percentage | Frequency | Percentage
Hours services available 10 23% 13 23%
Purchasing Textbooks and supplies 9 20% 44 77%
Laboratory facilities 1 204 0 0%
Important factor in distance learner's
success
Regional centers 15 34% 21 37%
Helpful to the distance learner
Languages other than English 5% 6 11%
Student health insurance 7% 7%
Number of colleges that do not provide
other types of support services 21 48% 9 16%
Number of colleges providing 1-3 services 22 50% 46 81%
Number of colleges providing 4-6 services 1 204 2 4%

The findings reveal that services essential, important, and helpful to the distance

learner’s success have overall improved over the last seven years. Eighty-one percent of

the colleges are able to provide one to three of the services listed in the table, whereas as

Luedtke found that 48% did not provide any type of these services. Seventy-seven

percent of colleges are providing on-line bookstores which allow the student to purchase

textbooks and other supplies such as school paraphernalia. Luedtke’s study reveals that

only twenty percent of the colleges provided an on-line bookstore.
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Thirty-seven percent of community colleges have an internal link to the Virtual College
of Texas (VCT)?, allowing students to connect with colleges in the consortium. Only six
(11%) of the fifty-six college Web sites allow the student to view the pages in languages
other than English. The findings for student health insurance services for students are
similar to those of Luedtke’s study in which both of the analyses reveal that seven
percent of the colleges provided this particular service.

Chapter Summary
This chapter summarizes the statistical analysis for each component in Luedtke’s

student support services model. Overall, findings reveal that the number of Texas
community colleges providing student support services for distance learners has
increased over the last seven years. The next chapter assesses the level of student support

services for distance learners.

1. The Virtual College of Texas (VCT) is a consortium of fifty Texas community colleges that
allows students to register and take distance learning classes throughout Texas. (www.vct.org
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Chapter 6

Assessment
Statement of Purpose

This chapter is an overview of the research as it pertains to the research purpose.
The results presented in Chapter 5 are used to make an assessment of the current level of
student support services. Additionally, this chapter provides a comparison to Luedtke’s
results to summarize the change in student support services for distance learners at Texas
public community or technical colleges.
Assessment of Student Support Services

Table 6.1 summarizes the findings of the rating of student support services. In
1999 Luedtke assessed each category as very strong, strong, adequate, poor or very poor
in providing student support services to distance learners. Overall there has been a
dramatic improvement in Texas Community College provision of student support
services for distance learners. There was improvement in every criterion.

Table 6.1 Assessment of Student Support Services
Luedtke (1999)

Information/Technical Support Alston (2006)

Essential to distance learner's success Very Poor Strong
Important factor in distance learner's

success Very Poor Adequate
Helpful to the distance learner Very Poor Very Poor
Overall Rating Very Poor Adequate

Admissions Luedtke (1999) | Alston (2006)
Essential to distance learner's success Very Poor Strong
Important factor in distance learner's
success Very Poor Strong
Overall Rating Very Poor Strong

Registration

Luedtke (1999)

Alston (2006)

Essential to distance learner's success Very Poor Strong
Important factor in distance learner's
success Very Poor Strong




Helpful to the distance learner

Very Poor

Strong

Overall Rating

Very Poor

Strong

Assessment

Luedtke (1999)

Alston (2006)

Essential to distance learner's success Very Poor Adequate

Important factor in distance learner's

success Very Poor Poor

Helpful to the distance learner Very Poor Strong
Overall Rating Very Poor Adequate

Advising & Counseling

Luedtke (1999)

Alston (2006)

Essential to distance learner's success Very Poor Poor

Important factor in distance learner's

success Very Poor Poor

Helpful to the distance learner Very Poor Very Poor
Overall Rating Very Poor Poor

Learning Resources

Luedtke (1999)

Alston (2006)

Essential to distance learner's success Poor Very Strong

Important factor in distance learner's

success Strong Strong

Helpful to the distance learner Very Poor Adequate
Overall Rating Adequate Strong

Other Student Support Services

Luedtke (1999)

Alston (2006)

Essential to distance learner's success Very Poor Poor

Important factor in distance learner's

success Poor Poor

Helpful to the distance learner Very Poor Very Poor
Overall Rating Very Poor Poor

Admissions, registration, and learning resources categories were given a strong
rating. Information/technical support and assessment categories were given an adequate
rating. Lastly, the advising and counseling and other student support services categories
were given a poor rating. Though there is no category with a very strong rating, none of
the categories were give a very poor rating as in Luedtke’s study. Therefore, one can
conclude that the Texas community colleges are doing a better job providing distance

learners with student support services.
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Information/Technical Support

The statistical analysis of informational and technical support services concluded
that overall these services have improved over the last seven years. Many of the Web
sites contain at minimal an email address as a means to contact a staff member in the
event the student has a question. Very few institutions provided 24-hour help desk and
interactive sessions. Services helpful to the distance learner are congruent to Luedtke’s
rating of very poor. Thus, institutions are not providing the necessary internet,
confidentiality, and privacy polices which are especially important due to the increased
recent viruses and hackers that invade virtual spaces.
Admissions

Those services essential and important to the distance learner’s both have a strong
rating. In 1999 Luedtke found these services had a very poor rating. One can conclude
that from these findings, institutions are creating an easily accessible admissions process
for distance learners. However, more institutions should create on-line orientations to
help the distance learner transition into the post-secondary environment. Many of the
Web pages did have information pertaining to an orientation but they required the student
to travel to campus.

Registration
Services deemed essential, important, and helpful to the distance learner’s success

were each given a strong rating. Many of the new technologies such as CampusConnect
and WebAdvisor have made it convenient for students to easily register and pay their
tuition and fees on-line using a credit card. These findings are very different than

Luedtke’s 1999 study which revealed an overall very poor rating for this category.
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Assessment

Assessment support services that are essential to the distance learner’s success
received an adequate rating and those services that are helpful received strong rating.
These ratings can be attributed to Web course management tools which allow ninety-
three percent of the colleges to permit students to view their academic progress and
faculty members can post grades via the Internet. However, less than forty percent of the
community colleges are providing clear defined guides on their testing policy or
information on proctoring relevant to the distance learner. A poor rating was given to the
services important to the distance learner. There are few (less than 20%) colleges
providing study skills, time management, learning difficulties services, and information
about mediation with the instructor that are relevant to the distance learner. Most of the
institutions require distance learners to travel to campus to receive such services.

Advising and Counseling
Advising and counseling services are important in retaining students and creating

a student-centered environment. However, this assessment revealed that Texas
community colleges rated poorly in this category. Those services defined as essential and
important services were rated poorly. Though many of the community colleges provide
information about advising and counseling services, distance learners have to travel to the
campus to receive them. Sixty-eight percent of colleges are able to provide career
services through on-line career assessment and external links. Those services helpful to
the distance learner received a very poor rating. None of the Texas community colleges
assessed in this study provide any type of data on the success rate of previous distance

learners. Though there is a slight improvement, Luedtke’s study revealed similar results.
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Learning Resources
Overall, the learning resources category received a strong rating. Most of the

colleges (over 80%) are providing an on-line library catalog, on-line full text databases,
and electronic document delivery services. TexShare participants have increased from
66% to 100% over the last seven years. Lastly, many (75%) colleges are providing
information on the required textbooks for course via on-line bookstores.
Other Student Support Services

The overall rating for other student support services category is poor. This is a
slight improvement for Luedtke’s 1999 study. None of the colleges are providing
information pertaining to laboratory facilities. Those services essential and important in
the distance learner’s success rated poorly. Services that are deemed helpful to the
distance learner received a very poor rating. Eleven percent of the colleges provided
Web pages in languages other than English by allowing the student to click on an on-line
tool that serves as a language converter.

Benefits Derived from the Research
One of the benefits derived from the research is that community colleges are

investing more time and commitment to improve student support services for both
traditional and distance learners. Additionally, the Web design of the institutional Web
pages are very sophisticated and advanced allowing the student to view a glimpse of their
institution. Lastly, most of the Web pages provided features such as site indexes and links

to download software needed to view a document such as a pdf* file.

1. pdf file — Portable document file allows users to easily share and print documents over the
internet.
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Challenges presented by the Research

There were many challenges that were presented by the research but they were
very different from Luedtke’s 1999 study. One of the challenges presented was not being
able to find information relevant to distance learning in one central location. Though
some of the colleges have a Web page dedicated to distance learners, they do not contain
information pertaining to all of the services. Another challenge was that the researcher
spent over two hours on most Web sites trying to find the services listed in the conceptual
framework. If a student is deciding to enroll in a post-secondary program, it will become
a very difficult and frustrating task if the support services needed are not clearly listed.
Consequently, institutions may loose many potential students. There was also a lack of
consistency between the institutions regarding the student support information pertinent
to the distance learner. Developing a template that clearly defines what and how student
services should fit in the Web design would help mitigate this issue. Lastly, many of the
Web course management tools required a password which made it difficult to decipher
what type of services are available.
Research Weaknesses

One main weakness of this research was the rapid technological changes affected
the validity and reliability of the information found on the Web sites. For example,
recently Austin Community College released a new Web page a couple of weeks after
this assessment. Additionally, determining what was considered a student support
service was very subjective. For example, a first generation college student may have a
different experience and/or perspective than the researcher because the researcher is

knowledgeable about processes and terminology as it pertains to higher education.
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Therefore, the outcome of the study may be different if conducted by first generation

college students.

Recommendations
Though student support services have improved in every category in the last
seven years, there is still room for improvement in the design of the institutional websites
as it pertains to distance learners. Through this assessment the following
recommendations have been derived:
1. Community Colleges should develop one central location for distance learner
student support services. These services should be listed in a clear and concise
manner.
2. Policy developers of the accrediting board should create a Web template that
defines what and how student support services for distance learners should fit in
the web design. Though these services may differ from college to college, it
would benefit those students who may be enrolled at dual campuses due to course
availability. The main benefit is consistency.
3. Develop an evaluation process that allows the distance learner to describe their
own experience and their level of difficulty or ease of navigation through the Web
site as it relates to student support services.
4. Provide more information about distance learner student success rates. Current
students should also have the opportunity to provide testimonials via Web to
engage and connect potential distance learners with a personal experience.
Conclusion

This chapter summarized the assessment of the current state of student support
services at 57 Texas public community colleges. Overall findings reveal that there has
been improvement over the last seven years in every category defined in Luedtke’s

student support model. Hence, Texas community colleges are going the distance to

provide distance learners with student support services.
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Appendix A

Texas Public Community & Technical Colleges

Institution

URL Address

Alamo Community College District*

http://www.accd.edu/

Northwest Vista College?

http://www.accd.edu/nvc/

Palo Alto College

http://www.accd.edu/pac/htm/

San Antonio College

http://www.accd.edu/sac/sacmain/sac.htm

St. Philip's College

http://www.accd.edu/spc/spcmain/spc.htm

Alvin Community College

http://www.alvin.cc.tx.us/

Amarillo College

http://www.actx.edu/

Angelina College

http://www.angelina.cc.tx.us/

Austin Community College

http://www.austincc.edu/

Blinn College

http://blinn.edu/

Brazosport College

http://www.brazosport.cc.tx.us/

Central Texas College

http://online.ctcd.edu/

Cisco Junior College

http://www.cisco.cc.tx.us/

Clarendon College®

http://www.clarendoncollege.edu/

Coastal Bend College

http://vct.coastalbend.edu/

College of the Mainland Community
College District

http://www.com.edu/

Collin County Community College District

http://www.ccccd.edu/

Dallas County Community College District*

http://www.dcccd.edu/

Brookhaven College

http://www.dcccd.edu/

Cedar Valley College

http://www.cedarvalleycollege.edu/

Eastfield College

http://www.eastfieldcollege.edu/

El Centro College

http://www.elcentrocollege.edu/

Mountain View College

http://www.mountainviewcollege.edu/default.aspx

North Lake College

http://www.northlakecollege.edu/

Richland College

http://www.richlandcollege.edu/

Del Mar College

http://www.delmar.edu/

El Paso Community College District

http://www.epcc.edu/

Frank Phillips College

http://www.fpc.cc.tx.us/index1.htm

Galveston College

http://www.gc.edu/gc/Default.asp

Grayson County College

http://grayson.edu/

1. Alamo Community College District has one central Web site with information pertaining
to each institution. Additionally, each college has its own institutional Web site.

2. Northwest Vista College was not included in Luedtke’s 1999 study due to its
accreditation status. Since 1999, the institution has implemented a Web site.

w

Clarendon College Web site was not available in 1999

4. Dallas Community College has a central Web site, entitled “eCampus,” with information
that is relevant to all campuses. The content analysis was limited to the district Web site.
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Hill College

Appendix A
Texas Public Community & Technical Colleges

http://www.hillcollege.edu/

Houston Community College
System

http://www.hccs.cc.tx.us/

Howard College

http://www.howardcollege.edu/

Southwest Collegiate
Institute for the Deaf®

Kilgore College

http://www.kilgore.edu/

Laredo Community College

http://www.laredo.cc.tx.us/

Lee College

http://www.lee.edu/

McLennan Community College

http://www.mclennan.edu/

Midland College

http://www.midland.edu/

Navarro College

http://www.navarrocollege.edu/

North Central Texas College

http://www.nctc.edu/

North Harris Montgomery
Community College District®

http://www.nhmccd.edu

Cy-Fair College

http://www.cy-faircollege.com/Templates/Content.aspx?pid=1928

Kingwood College

http://wwwkc.nhmccd.edu/Templates/Content.aspx?pid=1931

Montgomery College

http://www.montgomery-
college.com/Templates/Content.aspx?pid=1929

North Harris College

http://www.northharriscollege.com/Templates/Content.aspx?pid=1932

Tomball College

http://www.tomballcollege.com/Templates/Content.aspx?pid=1930

Northeast Texas Community
College

http://www.ntcc.edu/

Odessa College

http://www.odessa.edu/

Panola College

http://www.panola.edu/

Paris Junior College

http://www.parisjc.edu/

Ranger College

http://www.ranger.cc.tx.us/

San Jacinto College District’

http://www.sjcd.cc.tx.us/

Central Campus

North Campus

South Campus

South Plains College

http://www.southplainscollege.edu

South Texas College

http://www.southtexascollege.edu/

5. Information for Southwest collegiate Institute for the Deaf is on the Howard College Web
site. Therefore, the institution is not included in this content analysis.

6. Luedtke’s 1999 Kingwood and Tomball College. Alston’s 2006 study only includes the
North Harris Montgomery Community College District Web site which has a central

“eCampus” Website.

7. San Jacinto College District has one central Web site for each campus.
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Southwest Texas Junior College
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Texas Public Community & Technical Colleges

www.swtjc.net/

Tarrant County College District®

http://www.tccd.edu/

Northeast Campus

http://www.tccd.edu/campus/default.asp?menu=1

Northwest Campus

http://www.tccd.edu/campus/default.asp?menu=2

South Campus

http://www.tccd.edu/campus/default.asp?menu=3

Southeast Campus

http://www.tccd.edu/campus/default.asp?menu=4

Temple College

http://www.templejc.edu/

Texarkana College

http://www.texarkanacollege.edu/

Texas Southmost College District

http://www.utb.edu/

Texas State Technical College®

http://www.system.tstc.edu/

Harlingen

http://www.harlingen.tstc.edu/

Marshall*°

http://www.marshall.tstc.edu/

Sweetwater (West Texas)

http://www.westtexas.tstc.edu/

Waco

http://www.waco.tstc.edu/

Trinity Valley Community College

http://www.tvcc.edu/

Tyler Junior College

http://www.tyler.cc.tx.us/

Vernon College

http://www.vernoncollege.edu/

Victoria College

http://www.vc.cc.tx.us/

Weatherford College™

http://www.wc.edu/

Western Texas College

http://www.wtc.edu/

Wharton County Junior College

http://www.wcjc.edu/

8. Tarrant County District has one central Web site that includes information pertinent to
each of the campuses. Thus, content analysis was limited to district Web site only.

9. Texas State Technical College has internal links to each campus website. Each campus’
Web site was included in content analysis.

10. Marshall gained accreditation after Luedtke’s 1999 assessment.

11. Weatherford College was not included in Luedtke’s 1999 assessment.
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Appendix B
Coding Sheet

Information/Technical Support

Yes =1
No =0

Assessment

Yes =1
No =0

Technical support staff

Assessment, Placement

Assumptions about technological competence and
skills

Assessment, Basic Skills

Information management skills - going online,
retrieving and evaluation information

Assessment, Learning Styles

Ethical how-to's; confidentiality; privacy

Assessment, Real-world experience

Log-on information, communications parameters,
technical equipment requirements

Assessment, Communication skills

Guides, tutorials, instructions for using technology

Assessment, Proficiency exams
(CleP)

Opportunity to practice sending and receiving files,
becoming familiar with system

Assessment, Performance based
(portfolio)

Admissions

Assessment, Clearly defined
guidelines on testing policy

Academic calendar

Assessment, Information on test
delivery/proctoring

Course guide/catalog

Assessment, Grade posting

Student Handbook

Assessment, Student progress

Criteria for Admissions

Assessment, Student's comments
program

Additional admissions requirements for distance
learning

Advising and Counseling

Course / degree requirements

Advising, Academic

Application - Institution

Advising, Degree Planning

Application - Common

Advising, Comparison distance
learning and traditional education

Transfer of Credit - Explanation —Specific to
distance learning

Advising, Success Rate of previous
distance learners

Transfer of Credit - Explanation — Students leaving

Counseling, Career

Financial Aid

Counseling, Mediation with
Instructor

Explanation of Tuition and Fees

Counseling, Study Skills

Comparison of on-site and distance learning costs

Counseling, Time Management

Admissions Contact Information

Counseling, Referral Services

Refund Policies

Counseling, Mentoring

Deadlines clearly stated

Counseling, Tutoring

Orientation

Counseling, Learning difficulties
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Registration

Yes =1
No =0

Appendix B
Coding Sheet

Learning Resources

Yes =1
No =0

24-hour registration

Library Catalog

Registration-Instructions

On-line full-text databases

Registration-Deadlines

Electronic document delivery

Year-round registration for distance
learning

Supplementary course materials

Payment Policies

Required texts

Support staff available during
registration period

Other Student Support Services

Payment by credit card

Hours services available

Languages other than English

Purchasing Textbooks and supplies

Student health insurance

Laboratory facilities

Regional centers
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Information/Technical Support

Austin Community College

Y
?(AUSTIN STl ICCEEC AT

COMMUNITY Boommsgmaiy s
CD]—-LEGE - " | e e e

Welcome to the
Passport to Success

This workshop will help you
understand the world of distance
education and be successful in
wour Distance Learning course. The
workshop will take you an hour to
complete, and includes useful
information, interactive activities,
and links to resources.

Begin your journey HERE.

This website is best viewed using the |latest
varsion of Microsoft Internet Explorer.

..I ”:’H.‘ffa‘:npkﬁu'
Distance Ecarning Studgnts. at
Austin Community College

Streamed videos reguire the latest version of
Feal Player.

PASSPORT form requires Adobe Acrocbat
Reader to display and print.
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Information/Technical Support

North Harris Montgomery Community College

W DISTANCE LEARNING A http://livesupport.passkey.cc - Request Live! Support - ... E]|E|

Answers
Homepage = Helpdesk at your ﬁngemps

Welcome to our Live! support help desk.
Faculty & Staff Many answers to common questions can be found in the Knowlege Base,
Tutorials, Popup Blocker Help and other links for resources in the menu to the

At Cansirac *Name *Email
Student Services left under Helpdesk,

*Whatis your question?

. Try the KNOWLEDGE BASE First
Attention IE Users!

Knowledge

Browser Tune-up Start Chat

Browser Test

Papup Blacker Help Click Here to search our Knowledge Base (FAQ).

. ' click here for
WebCT 101 g Live Support Powered by PHP Live! v2.8 ® 051 Codes Inc.

Tutorials

—

Other Helpful Contacts ONLINE

] Done # Internet

Email: distance.learning@nhmecd.edu

upgrades to the netwark.

Hours:

LR G L L January 29, midnight until noon, all

technology services, district-wide, were

Fri & Sat: 8am - 5pm unavailable for scheduled maintenance.
Thim imrliAdaAd A ammne MUMSET Abe =e
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Information/Technical Support

Austin Community College

7<Austiy Copyright & Fair Use

COMMUNITY .
COLLEGE | Instructional Resources & Technology

ACC's Copyright Home Page

Copyright Basic Welcome
Fair Use

Copyright Ownership
Agreement Forms
Administrative Rules

Welcome to Austin Community College Copyright Web site. This
site was developed to provide Austin Community College's faculty,
staff, and students with information to help them understanding
and complying with U.S. and international copyright laws.

Copyright Resources Please be aware that with every court case and Congressional
Copyright FAQ's mandate copyright rules can change. We will do our best to keep
Copyright Officer _ this information updated. While we attempt to be complete and
Questions about Copyright accurate this is not to be construed as legal advice. If you have

real concerns about the legality of an issue it might be a good
idea to consult an attorney.

Copyright Home

ACC Home

IRT Home

Last Updated: January 16, 2002
Please send your gquestions or comments about this
web Site to the Web Administrator for IRT.

Austin Community College
5930 Middle Fiskville Road
Austin, Texas 78752
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Information/Technical Support

Dallas Community College District

Technical Support

Our Technical Support Help Desk is available to answer questions about eCampus, our virtual classroom environment, and eConnect, our online student
services tool.

eCampus Technical Support (assistance with our online classroom environment)
972-669-5400 (hotline)

1-888-468-4268 outside of Dallas

972-669-6402 (direct)

or by gmail

eConnect Help Desk (online registration and other student services)
972-669-6400 (hotline)

1-888-468-4268 outside of Dallas

972-5663-6402 (direct)

or by email

Technical support telephone hours are:

Monday - 8:00 am to 11:00 pm
Tuesday - 8:00 am to 11:00 pm

Dallas Count%
Community Colleges

Courses Community *NEW* eCampus Tuterials Libraries Academic Web Resources

Chighigitig Vot eCampis
Password

Changing your eCampus
E-mail Address Click on the browser icon.

Click to activate and use this contral
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Information/Technical Support

Austin Community College

Distance Learning 101: Technical Skills Checklist

Whether you are taking a PCM, ITV, PRN, or IVC distance education course at Austin Community College, chances are you're going to be
using online technology to submit assignments, communicate with your instructor and classmates, research course topics, or write and
prepare papers. If you're taking an online (PCM) course, there may also be specific software applications required for successful
completion of your Distance Learning course. Your instructor may also require participation in chat rooms, bulletin boards, etc. through
ACC's course management system, Blackboard.

Distance Learning wants you to have a positive, successful distance education experience at ACC. To decide if your technical skills and
experience meet the needs of online learning at ACC, please take a few minutes to complete the self-assessment below. Answer "Yes” or
"No” to each item. When you've completed the checklist, click the “Score Responses” button to see your score. If there are areas where

you feel less comfortable or just need a review of the basics, take advantage of the free, online tutorial links at the end of the
assessment.

Computer Operations/Concepts:

1. Can you start up, restart, and shut down a computer?

QO Yes
O No

2. Do you know how to click, double-click, and right-click the mouse?

Q Yes
O No

3. Can you open, close, minimize, and move windows and menus on your computer's desktop?
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Information/Technical Support

Coastal Bend College

To Login to Campus Connect:
In the address bar of your Internet browser, type the following URL: www coastalbend edu and press the Enter key on your keyboard

Campus Connect Server e *
You will be directed to the Coastal Bend College homepage.

Login Procedures
[E e | |i|

Check Your Grades

Wiew Your Transcript

Check Your Schedule

Locate the Quick Links at the lower left side of the screen and click once on Campus Connect (Students)

Ocicbar 29, 2005
Extreme Dodgeball

Quick Links:
Campus Connect (Studems)
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Central Texas College

bout us Online Help Desk

creditations

missions & Registration

Helpful Links: Ask Jeeves | Webopedia | Learn the Net | Net Lingo

oKS

talog

rificates & Degrees Welcome to the CTC online help desk. This site is designed to answer your questions and provide you with technical support so that your learning experience as

i an online student is trouble free.

iancial Aid

rms Minimum Technical Requirements for Online & CD Courses
brary

ientation Knowledge Base:

hedule

T T e + A knowledge base is a searchable database that you can use to find help.
=ting

o Search our Knowledge Base Here

h Support

ition/Fees + Knowledge Base Suggestions:

ntact Us

o Click Here to suggest a topic to be covered in the knowledge base
FAQ:
Answers to the most frequently asked questions:

+ I can't login to Blackboard

B ARMYE].COM

EWe are committed to helping you succeed in your Distance Learning courses. The

CTC is proud to be a participating : : following services are available:
institution in the eArmyU initiative
. 24 Hour Blackboard Support 1-866-350-4729
Free tutorials RE
: !a .' AC\ADEI\({{I\C « 24 Hour Blackboard Support
) i + Blackboard Knowledge base
+ Place Blackboard Trouble Ticket
+ Online Help Desk
& CTC Knowledge Base
‘ ' + Telephone Support
+ Email Support
MEMBER
.......................... (»_ ONLINE

At Central Texas College, we identify and serve our unigue, global community needs

and provide quality teaching through an accessible learning environment.

©1995%-2005 Central Texas College District, All Rights Reserved.
e Cammn ool oo mezan ann
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San Antonio College

SANANTONIO@LLEGEO y — - -. ’j!'# :-

PALS WebCT Email c-bcl & f/cu—t- /;-m-ot-i,ﬂw

Home

Thoer SAC Tech Support

Courses Internet students who need technical support related to software or hardware problems can contact the SAC and/or ACCD Help Desk.
Online Degrees

m San Antonio College Help Desk

Registration Monday - Friday: 8 am - 5 pm

Ph: {210) 785-6330

Student Services Fax (210) 735.6333

Distance Education E-mail: sachelp@ranger accd.edu
Center

Tech Support

Site Map 4

Alamo Community College District Help Desk

Monday through Friday: 8 am - midnight
Saturday and Sunday 1-5 pm
Ph: {210) 220-1616

E-mail: helpdeski@accd edu
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Lee College

LEE COLLEGE

RO, Box 818 Baytown, Texas 77522-0818 281-427-5611 or 800-621-8724

®

Class Schedule
Prospactive Students
Current Students
Continuing Education
Community Services
Grants [/ Resource

About | Maps | Calendar | Catalog | Degree / Certificate Plans | Phone Directory

b

|Are Distance Learning/Online Courses for You?

| Take this survey and find out!

1. My need to take this course is:
O High - I need to take it immediately
O Moderate - I could take it later
O Low - It could be postponed
2. Feeling T am part of a class is:
O Not necessary
O Somewhat important
O Very important
3. I would classify myself as someone who:
O Does things ahead of time
O Needs reminding
O Does things at the last minute
4. Classroom discussion is:
O Rarely helpful to me
O Sometimes helpful
O Almost always helpful

Human Resources
Library

Athletics
Administration

Institutional Reports
Workforce Education
Visitors & Community

|
|
Information for Employees I
|
Huntsville Center (HCLC) I

Information Resources Acceptable Use Policy

The primary mission of Lee College is to provide quality instruction for its students. Through a variety of programs and services,
Lee College prepares students for success in higher education or employment. Lee College also provides a broad-based program
of extension courses, adult education, community education and services. It is the policy of Lee College District to apply the
highest ethical standards to all members of the college community including the Board of Regents, administration, staff and
faculty in achieving its mission and in managing its resources efficiently and effectively to reach its goals and objectives.

Faculty, staff and student (hereinafter users) are expected to promote efficient use of network resources, consistent with the
instructional, research, public service and administrative goals of the College. Refrain from engaging in any use that would
interfere with work or disrupt the intended use of network resources. It is not responsible to use disproportionate amounts of
electronic resources. Examples of disproportionate uses generally include activities such as serving MP3 music, streaming media
at high bit rates or serving a multi-user game or host.

Lee College relies heavily on networked computers and the data contained within those systems to achieve its missions. Users
are notified that electronic information is not private and remains the property of Lee College. This Acceptable Use Policy is to
protect these resources in accordance with the State of Texas laws, Federal laws and Lee College Board Policy. All users
(administrators, faculty, students and visitors) granted access to Lee College Information Resources must follow the acceptable
use policy below.

Lee College Information Resources are provided for faculty, staff and students to use in the pursuit of the teaching, educational and
service mission of the college.

Lee College email is to be used to enhance and facilitate teaching, learning, scholarly research, support academic experiences and to
facilitate the effective business and administrative processes of the College.

Acceptable use of Lee College network resources should be used for electronic dissemination of information, including the establishment
of web sites, publishing web documents, and creating web applications as well as the distribution of bulletins, memoranda, newsletters,
reports, and committee communications; instructional use specifically to enhance communications between students and instructors,
facilitation of distance learning and support of Lee College scholarly activities; business and service activities of faculty and staff and
uses as are consistent with the traditional academic freedom accorded to faculty members.

a Adminiatrative artivitiee that are nart nf the aunnnrt infrastrictire needad for inetriictinn arhnlarshin and institntinnal mananement nf
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Austin Community College
Student Handbook
For Distance Learning Courses
Austin Community College
Table of Contents
Welcome 1o Distance Leamming s e s s 2
Mizzion and Philosophy. s s s s 2
HIS Oy . ceesussnniieeninams s s s s 2
Dizstance Learning and You at ACC....men e s ersssssasaa 3
Begin with the Basics.... s s s s ssassas 3
Distance Learning Instructional Delivery Modes.. ... 3
Course-specific OnmemtationS. s s s 4
Becoming a Successful Distance Leaming Student at ACC....ecinnn 5
Getting Started. . s s s s 5
Working Smam.... s s e s s 5
Communicating SmMart... o s s s s 6
Student SUPPoM SeniCES. s s s 7
Dizstance Learning Student Support Semvices.. e T
AQC Studgn_t Sup_pu:lrt BBV CES s s s s s 8
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Panola College

Admission Requirements

gy

1. Provide TSI {Texas Success Initiative) scores or present proof of exemption from TSI .

2. Arrange for high school transcript, GED scores, and college transcripts to be sent to the Admissions/Records Office. Students are responsible for requesting their official records from the
issuing institution.

3. Complete a Student Information Form or submit an Online Admission Form http:/fwww.panola.edu/admissions.htm.

4. Return all admissions forms to the Admissions/Records Office. Refer to chart below for specifics.

5. Correspondence regarding admissions should be addressed to: Admissions/Records Office, 1109 W Panola, Carthage, TX 75633

CLASSIFICATION REQUIREMENTS

Student information form, early admission form,
high school transcript, assessment scores or proof of
exemption from TSI.

Student information form, official transcript{s) from
previous institution(s), and official high school
College Transfer: Students from another college or | transcript, assessment scores or proof of exemption
university from TSI. Students on probation or suspension
must get approval from the Vice President of
Instruction. Call {903) 693-2033.

Student information form, official high school
High School Graduate transcripts with graduation date, assessment scores
or proof of exemption from TSI

High School Equivalency: Students who have passed | Student information form, GED test scores,
the General Educational Development Test assessment scores or proof of exemption from TSI
Student information form, assessment scores or
proof of exemption from TSI and approval from

SRR JP o

Early Admission: High school students who have
parental and high school approval

Individual Approval:  Students not in above
classifications
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North Harris Montgomery Community College District

New Student Orientation

The Morth Harris Montgomery Community College District welcomes you as a new student. We believe that a comprehensive orientation to our college district sets the stage for a successful transition to college life.
This online version has been designed so that you may complete its components according to your schedule at whatever computer location you select. If, at any time, you need technical assistance, just click on the

eCampus logo below.

Step 1 (for first-time users) Return (for students who are retuming to the orientation)

Create an account on our system t_hat will enroll vou in your or_ientation If you have already received a Usename and Password and are returning to
course. You must use your authentic first and last name (no nicknames) and fthe orientation. please login here.
have a valid email address.

AM

DISTANCE LEAINING
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San Antonio College

L4
L4
L4
r
L4
L4
L4
L4
L4
L4
r
L4
L4
L4
L4
L4
L4

State Univergs

Welcome

Our Mission

Location

Office Hours

Staff

SAC Associate rees
SAC Online Reqistration
Steps to Transferring
Transfer Admission Information
Equivalency Guides
Transfer ree Plans

Texas Common Course Numbers

Texas Common Application
Freguently Asked Questions
Other Useful Links

Current Events Calendar

San Antonio College

Appendix C-2
Admissions

TRANSFER CENTER

San Antonio College

Moody Learning Center, 1st Floor
733 - 2009
www.acced.edu/sac/students/te.htm

SAN ANTONIO COLLEGE
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North Harris Montgomery Community College District
Text Only e ectory | FAQ | Login | Email |5earch |® More Search Tools
- NORTH HARRIG MONTGOMERY £ Start Something

COMMUMTY COLLEGE MSTRICT

Apply online for admissions.

FOR W Students | Employees | Community | Job Seekers Library | M alendars | Recreation | About Us

Home Programs | Admissions & Registration | Student Support Business & Corporate Training

«=PREVIOUS MENU HOME [ STUDENT SUPPORT f FINANCIAL AID

FINANCIAL AID - - -
Financial Aid

= E?JIE?._EE'::B"E'BI NHMCCD continues to seek new ways to help families and students manage the
costs of education. Each year, federal, state and endowment funds are allocated to
U Financial Aid Steps NHMCCD for awards to eligible students. In some cases, gifts and grants from
. i . corporations and foundations provide assistance. Whatewver the source, NHMCCD
o J:FE:P with Financial iz committed to helping you find the assistance you need to Make it Happen!
i

holarshi The purpose of financial aid is to remove financial barriers that prevent you from
Scholarships achieving your educational goals. NHMCCD participates in numerous programs
O Grants that provide financial aid.
O
O

Friority iz given to your financial aid application if you complete the process prior
to April 1. After the priority date, financial awardz are made as long as funds are
Student Employment  zyailable. Funds are usually awarded for the following fall and spring semesters.

Loans

U Tax Credit Contact the college financial aid office well in advance of reagistering for classes. A
0 veteran Benefits perzonal visit with the financial aid office at the college yvou plan to attend 1=
required for new students and recommended for returning students.

O Refunds Inveolving o . . .
Financial Aid The Free Application for Federal Student Aid (FAFSA) form must be filed with the

federal processing center to begin any financial aid application process. For more
information: www.fafza.ed.gov.

Financial Aid.

-79 -



Appendix C-2
Admissions

Houston Community College System

ONLINE STUDENT SERVICES

_— I L
ALUMNI & COMMUNITY EVENTS ! ALOG eSCHEDULE CHAT FORUM CONTACT US

| ADULT/CONTINUING?
HIGH SCHOOL STUD! NEW STUDENT RETURNING STUDENT EDUCATION

Tuition Costs

IMPORTANT: Tuition, fees, and the refund policy listed in this Catalog were accurate at
the time of printing. HCCS reserves the right to change its tuition and fee and refund
policy structure wholly or in part during the year covered by this Catalog. Students
should refer to the Class Schedule to determine tuition and fees and refund policy for

the current semester.

Student Financial Responsibility

Students with unpaid balances or returned checks will not be allowed to register until
they have cleared all claims. Checks will not be accepted for a period of one year from
students who have more than one nonsufficient funds check on file. Should students
register and later be found on any list showing indebtedness to the college, they may be

How to Trar administratively withdrawn.

Internation:
Semester Hour Courses for 2005 - 2006
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Registration

Tyler Junior College

Home Gotting Started * Register for Classes » New Studant *

GETTING STARTED New Student - Registration Steps

Admissions

STEP 1:  Submit the following to the admissions office in the White Administrative

Testing R i ts .
e Services Center:

Advising

¢ A completed Admissions Application Apply online - it's quick and
Register for Classes easy! Or print a hard copy here Admissions Application.
New Student

Returning Student

STEP 2:  Complete testing requirements for yvour chozen major. As allowed by the
Transfer Student Texas Success Initiative (TS1) (5B 286—Sections 51.3062 & 51.403e), Tyler
Junior College determines a student’s readiness for college level course work

Late Registration through an assessment which may be reguired of all first-time, entering

i students.
Paying for College
Apache Orientation The Texas State Education Code requires that students who enter Texas public
institutions of higher education may have to take the State Mandated Texas
Living on Campus Higher Education Assessment exam or an approved alternative test prior to

enralling. This includes all full-time and part-time freshmen enrclled in a
certificate or degree program. Performance on the test will not be used as a
condition of admission to Tyler Junior College . Results of the test will be used
for course placement only.

Shident Resources o . .
Student Resources For testing information, please call the testing center at 903-510-2617. All

Student Life freshman and transfer students wha plan to attend Tyler Junior College should
- - - contact the registrars office to obtain their official TSI status, as THEA is
Alumni required to place students into appropriate courses,

Giving to TIC STEP 3: Make an appointment with an academic advisor. Your advisor will be determined
by the major you select. For a list of advisors and contact information, Click
Here.

Community
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Registration

Tyler Junior College

TYLER JUNIOR COLLEGE

wAww . TUC .EOL

Home Campus Connect

Description of CampusConnect

CampusConnect is a web-enabled interface to the TJC student records
system. This interface offers access to a number of information services
through the familiar methods of the World Wide Web.

The following services are currently available:

Course Registration
Spring registration opens November 1.

Course Schedule Adds and Drops
Spring registration opens November 1.

Quick Links

Class Schedule
This option can be used to produce a display of your current course schedule.

Grade Reports
View your grades for recent semesters with this option.

Course Availability
View a list of offered courses for a specific department and semester with this
ontion. You can also see the number of open seats currentlv available for each

TYLER JUNIOR COLLEGE

WAV T A E L B

Saturday - April 22, 2006

=0 STUDENT LOGIN

Finandal Aid

Student ID: [STUDENTID

ons requirec
Clic re to h
to your TIC er
Monday, February 27 at 6
Latest News esday, March 7 at 6:30pm - Pirtle Tech

Thanks for using CampusConnect ¥ ’ & m - Pirte Tech R
W vort all problems to
CampusConnect Support. April 11 at pm - Pirtle Tech

When entering your ‘TI'UE'Ei;ﬂ'IE'.r April 27 at 6:30pm - Pirtle Tech Room 106

Bring with you:

Your 2005 1040 Ta;




Lee College

Appendix C-3
Registration

iCampus Login
Instructions:
* How to login
® How to register
for classes

# How to scosss
your semester
grades

® How to view

your sermester
tuition

College Links:

* Admissions &
Records
Counseling
Financial Aid
Businsss Office
Bookstors
Library

2. Listed under "Academics” click on "Enroll in a Class”.

Technical Suppert :

# Clesring Cache
Files & Cookies

® Clearing History
Eiles

® Resetting
Browser Security

* Automstically
D=lsting
Temporary Files

® Connection
Expi

* Webserver
Appears to be
Incomectly
Configured

® “Page Mot
Available® eror

3. Select the term/semester you wish to register for by clicking in the on the term name (i.e. "Spring 2004").

Learner Services

Lil h I
Wiew course calalog
information and laak for
spedific class sactions.

A i

Enroll In classes, view unafficial
*  transcript, view grades.

Academics

ol Enroliment
s Eniallin classes, view yout class and
"= axam schedule

Entoll in & Ciass
i ¢ Cl I

Wiew My Waekly Schadula

Course Catalog and S¢heduls
View course catalog information and
- look for specific class secions,

Enroliment

How to Register for Classes

J

* Finances
i3 iew your account, pay balance

with a credit card. and view
financial aid information.

Personal Portiolio

* Manage contact information,
demograhic information, holds,
and security satngs.

Academic Record
Requést FASCrpls, view your course
and grade hisiory, evaluale your
transfer credi, apply for graduation
and request an enmliment veriSication
View My Grades
i Uneffieial Transerp

w Progress R
Wigh Transfer Credi Repen
Evaluale Transher Copdi

hany r Prafar

Ta]

Select Enrellment Term

-83-

1. After logging into iCampus follow the navigation to access your grades. Click on "Academic".



Houston Community College System

| Central

Regular Registration Calendars

MNortheast

MNorthwest Southeast

Southwest

Registration Calendars

Continuing Education Calendar

Appendix C-3
Registration

Distance Education

> HOUSTON COMMUNITY COLLEGE SVSTEM

S
frerrd

Links for Regular Registration Calendars

Fall 2005

Reqular Term
Second-Start

Haoliday Mini Term
Registration Calendar
Final Exam Schedule

Fall 2006

Regular Term
Second-Start

Holiday Mini Term
Registration Calendar
Final Exam Schedule

Spring 2006

Reqular Term
Second-Start
Spring Mini Term

Reqistration Calendar
Final Exam Schedule

Spring 2007

Regular Term
Second-Start

Spring Mini Term
Registration Calendar
Final Exam Schedule

_ , I'«TG._.rMobe! J
Back to Online Services Page  Adbe Rea

-84 -

Calendars were last updated on 4/12/2006

Summer 2006

1st Five Week

2nd Five Week

10 Week

Registration Calendar

Summer 2007

1st Five Week

2nd Five Week

10 Week
Registration Calendar
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Registration

Temple College

TEMPLE COLLEGE

Xl | Online Payment
New payment options!
FACTS Tuition Management

TO PAY ONLINE...

If you have already registered for

tlasses, select the e-Cashier icon

at the right to be redirected to

the "Online Payment” site. If you

need to reqister for classes, log ec hi
FACTS on to TConnect, select "TConnect asier

for Students”, register for dasses

wwwfactsmgtcom  2nd then select the "Online
Payment” option after confirming

your schedule and tuition
balance.

TO CHECK YOUR ACCOUNT...

Log on to your MyFACTS

Account, using your FACTS user M )

ID and password. If you have ym Account
forgotten or misplaced yours,

contact FACTS at 800-863-2287

or account@factsmat.com.

Download a copy
of the brochure.

Introduction to FACTS

To help you meet your educational expenses, Temple College is pleased to offer FACTS as a convenient online payment option. Students who choose to use FACTS may select installment plans
that are spread over several months, depending on the length of the semester, They may choose to make payments from their checking or savings account or by Visa, Mastercard, American
Express or Discover credit cards. In addition to the variety of choices available, the student also has the convenience of paying online as soon as he or she has registered.

Q..
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Registration

Midland College

Midland College
CampusConnect

Saturday - April 22, 2006 o e

w13 STUDENT LOGIN

Student 0: [BTTETT | Welcome to Midland C
— Login E .:II'|I:|udH II.=1:I'.11:II'.‘1F|r

Your Social Security Mumber may
be used as your Student ID. Use
numbers only, no dashes, For
first time users, your PIN number
is the first four numbers of your
birth date. Thank You.

Latest News

. You wil be directed

Midland College Graduation is
scheduled for Friday, May 12 at
7:00 p.m. in the Chaparral
Center, Rehearsal will be held
Friday, May 11 at 5:00 p.m.
Caps and Gowns will be
distributed following rehearsal.

REGISTRATION DATES

Online Registration for Spring . .
Interim will continue through May : I ui you have an -rnrlzll address on
12. Classes will begin Monday, ; e F'n-glrtr.:r s Office on ﬂ'n* a \ set. You must
May 15 and the last day to ent & valid photo ID.

register is May 16, The last day
to withdraw and receive a arade
of W is May 25. The semester
ends May 31.

Midland College email account.
Online Registration for Summer I
continues through May 29. The
first dass day is Thursday, June
1 and registration ends on June

T T lmmd A dm i ey e
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Assessment

Panola College

VCT Students:

Any student who is enrolled at Panola College and receiving instruction via the Virtual
College of Texas (VCT) must contact vei-testing@panola edu to arrange a proctored
exam through the M. P. Baker Library on the Panola College campus. Before
testing, a student will be required to furnish a photo identification.

Testing Expectations:

1. Make arrangements with vour instructor to test at a testing center.

2. Appointments and photo ID are required at the testing center.

3. Children mav not accompany students who are testing.

4. Pagers and cell phones must be turned off. Students may not speak on phones during
tests.

5. Students may not leave the room and then return to complete the exam.

6. Noise must be kept to a minitmum.

7. Come prepared with necessary materials or supplies needed.

8. All exams will be completed at least 10 minutes before closing.

Evaluate Testing Services:

To better serve our distance learning students, please take the shott DL Testing
Environment Evaluation.

Copyright 2001 Panola College Contact Webmaster
All Rights Reserved 10/8/03
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Assessment

Austin Community College

sy Distance Learning

COLLEGE Austin Community College

Vallable Courses lackDoar n Irectories

DL Home = Students > Distance Learning 101: Learning Style Self-Assessment

Distance Learning 101: Learning Style Self-Assessment

Your level of success in any course is determined by a multitude of factors. The following self-assessment is meant to give you an indication of your learning style and

aptitude for Distance Learning courses. It is in no way a guarantee of your success or failure in any course or program. This survey may help you decide whether a Distance
Learning class is right for you.

Complete each phrase below by selecting the response that best describes your learning style and characteristics. When you've finished the survey, click the “Score
Responses” button to see your score.

1. I usually complete homework and other assignments

O a. on time.
O b. at the last minute.
O c. past the deadline.

2. Iam considering taking a Distance Learning class

() 2 haranes tha flavikilite fite intn mu acheadila
=
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Assessment

Coastal Bend College

Educational and Career Opportunities System (ECOS)

Here are some of the many valuable things you can do with your ECOS Student account:

» Create a portfolio that includes your history, academic information, interest assessments, career goals, course plans, and
more.

Explore detailed career profiles on over 1,000 careers

Discover complete information on 5,000 accredited 4-year colleges, 2-year colleges, vocational and technical school.
Apply directly to hundreds of the top colleges and universities.

Get contacted by schools based on interests and skills specific to YOU.

Find information on 300 different majors.

Learn about financial aid and over $5.4 billion in scholarships

* v w w w w

To setup an account, please complete and submitthe account setup form or contact Yolanda Charles by phone at (361) 354-2506 or by email at ycharles@coastalbend.edu
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Assessment

Temple College

Menu
FAQ

Log In
Log Out

Accessibility

For Students

The following links may display confidential information.

I'm new to TConnect Grades

What's my user ID? Transcript

What's my password? Program evaluation
Change password Test summary
Application for graduaton
Search for sections Transcript request
Register for sections My class schedule

Online Payment My profile

Drop sections

WebAdvisor 2.19

Menu FAQ Jlog Oub)
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Assessment

Learning Styles
How Do You Learn Best?

Do you need to see a name written before you remember it? I do. I’'m a visual learner. Research on personality and brain function, especially related to the differences in left and right
hemispheric functions, indicate that each person stores and communicates information in a preferred way. Each of us has a predominate style, all of us use some of every style, and most of
us have a least preferred style. When you know how you learn, you can develop strategies to improve yvour learning. There is no best style but like styles tend to exchange information
more effectively. You can also identify and adapt to teaching styles which are unlike your preferred learning style.

Four Learning Styles

Though there are many names and descriptions for different learning styles, the most practical method for identify each style is by its preferred perceptual sense. Thus their are four
styles. Click on the name of the style for a link showing the characteristics of that style.

VISUAL: Visual learners prefer seeing information, prefer symbols, charts, diagrams, pictures (including motion), and colors. A person with this style will underline, highlight.
draw symbols, and often doodle. This style is easily distracted by images and may “tune out” lectures.

AUDITORY: Auditory learners prefer lectures and, if not shy, are eager to discuss any topic. A person with this style will become so “caught up” in a lecture that no notes are
taken, thus a tape recorder can be helpful. This style likes group work and may read/study out loud.

KINESTHETIC: Kinesthetic learners prefer to learn by doing most often using trial and error (they read the instructions as a last resort). A person with this style prefers lab
work, field activities, and objects to manipulate. This style will day-dream instead of listening to lectures, taking notes, or reading. This style likes to get involved and get
things done. This is the least common teaching style.

aNALYTIC Analytic learners read, think about it, reread, organize, think about it, write, think about it, rewrite, think about it, reorganize, and uses many reference materials.
A person with this style likes clearly stated goals, lists, patterns, check-offs, practice sets, and homework. This style prefers the detail often letting someone else worry about
the “big picture.
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Coastal Bend College

Internet Course Testing Policies

¥ * * ¥ ¥

All Examinees Should Note The Following:

Current picture ID is required for admission into test sessions.
Instructor test schedule as per course syllabus is carefully followed.
Appointments are required.

Examiner on appropriate site should be contacted for appointment.

Each test site maintains its own test schedule.Other times may be arranged as per Instructor
request.

Please be aware that it is the Instructor's prerogative whether they will allow their exam to be
administered off campus. The following is only for a few select courses: If you would like to test at
a site other than Coastal Bend College, submit a request to your Internet Instructor. Your Instructor
will need to have the name of the center, name of the contact person, phone number, fax number,
email address, and address of the testing center where you would like to take your exams. The
instructor will then contact that testing center to see if they are willing to administer exams for
Coastal Bend College. If so, the Instructor will then notify you and let you know their decision.

Click on the testing center below to view a testing schedule:

Alice Beeville Kingsville Pleasanton
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Odessa College

sor W s

Accessibility

The following links may display your confidential student information..

Registration Financial Profile

View Entire Schedule of Classes Account Summary

Search for Sections Account Summary by Term

Register / Add / Drop View Registration Statements

Instructions for Web Registration Make a Payment

Application For Admission
R ETE S Financial Aid Status by Year

Grades Financial Aid Status by Term

Grade Point Average by Term
Transcript

Program Evaluation

Enrollment Verification Request
Enroliment Verification Request Status

Transcript Request

Evaluation of Instruction

Transcript Request Status I'm new to WebAdvisor
My Class Schedule What's my User ID?
My Profile What's my Password?
Test Summary Change Password

AdS PVl dmde oRAA-H A Mmoo
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Odessa College

Appendix C-4
Assessment

Blackboard

Blackboard Learning System™ - Basic Edition

Welcome!

Weloome b e Blackbiard e-Edusalion plahrm- designed i ranstom e iemel b a
pomertlesvironment for e edusational experience

To g i, please click on B2 Logih koon on e

Blackboard
‘Blacknzrd Leaming Sysien™ - Basic Eaon (6.3.1.305)
Blackhoarg Leaming Sysiam™ - Baskc Etion
CagjTignt 19372005 SlankaoEn Inz. PEienis Pening. All righis resanad
AccessiiIRy Infarmatin £ be und 3t NED3C0255 Diackboard com.
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Delmar College

What's your dream? A
Del Mar College Testing Center
CLEP CBT (Computer-Based Testing)
The College Level Examination Program (CLEP CBT) is a national program of credit by examination that allows you to obtain recognition for college- level
achievement. Del Mar College's Testing Center offers Subject Examinations. The Subject Examinations measure knowledge usually acquired in specific college
courses and are used to grant credit for or exemption from these courses.
Applying for Credit
Cost
Subject Examination Program
Test Dates
Length of Exam: Variable
Subject Examination Program
Del Mar Course CLEP Subject Exam Minimum Passing Score
Equivalent
ACCT 2301 Principles of Accounting 50
BIOL 1408 Biology 50
BIOL 1406 Biology 50
BMGT 1303 Principles of Management 47
RIS 2301 Rusinass | aw A1 v
0 Internet
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San Antonio College

A

Home - Ask a Counselor

- Ask a Counselor

- Degree Planning

- Career Information

- Transfer Information

- Personal Counseling

- THEA (Formerly TASP)

- Student Development

- Counseling Center Home

Other On-Line Services

- Admission & Records

- Registration Steps
- SAC Online

- Apply for Admission
- SAC Catalog/Schedule

Appendix C-5
Advising & Counseling

ASK A COUNSELOR
On-Line Services
for Distance Education

Distance Education/Online
Students

Phone: 1-888-819-6080

ed A R
. Phone: _ _
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Advising & Counseling

Austin Community College

DL Home > Students > SMARTHINKING

SMARTHINKING

s What is SMARTHINKING? s Spring 2006 Dates & Hours™
+ How do I access SMARTHINKING?

What is SMARTHINKING?

SMARTHINKING is the leading provider of live, online tutoring, giving students access to academic support and independent study resources 24 hours a day,
seven days 3 week. Austin Community College provides currently enrolled Distance Learning students with 15 hours of free access to SMARTHINKING tutoring
services.

SMARTHINKING provides academic assistance in the following subjects and skills:

Math (Basic Math - Calculus II)

Statistics

Writing (for all subjects, including general essays, business and technical writing, creative writing, and brainstorming)
Grammar

Accounting (Intro level Managerial and Financial Accounting)

Economics (Microeconomics and Macroeconomics)

Spanish (including a Spanish Essay Center)
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Houston Community College System

HOME UMNI & COMMUNITY EVENTS CATALOG eSCHEDULE CHAT FORUM

BLOG CONTACT US

: | ADULT/CONTINUING
HIGH SCHOOL STUDE NEW STUDENT RETURNING STUDEN] EDUCATION

Chat Forum

Please take a look at our previous forum guestions and answers before submitting your question, or fine tune your search by typing in
question related search phrases into Search Forum window below.

| |[ Search Forum |

If you have a question for one of our advisors, please fill out the form below and an advisor will be
happy to assist you.

First Name: | |

Last Name: | |

Email:| |

Question:

What campus are you attending?:
() Central

) Southwest
() Southeast
) MNorthwest
(& Northeast

What is your current enrollment status, are you a:
) New Student
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Lee College

o i

Staff | Testing Services | Transfer Info. | Career Center | Disability Services | GED | Veterans | Tutoring

Tutoring Services

Online Tutoring with

0
SMARTHINKING!

Live, Online, Personalized Learning Assistance In Math, Writing, Business & Sdence.

Login Getting Help PC & Browser Check
Username: | » Connect With an e-structor and interact with a live + Processor: Pentium 100 processor (or Mac equivalent).
[ tutor when you have a question, + Browser: For IBM PC Compatibles users - Netscape Navigator
Password: | Note: The first time you use SMARTHINKING, you will or Communicator 4.07 or better, or Internet Explorer 4.01 or
get a "plug-in” notica. You must click "Yes" when better. For Apple Mac users - Internet Explorer required.
(LogIn) asked If you will accept the plug-in. + Connection: 28.8K modem, 56K modem recommended.
Forgot Password? » Submit your Writing for any class to our Online

Writing Lab and receive feedback from a tutor usually

crateaewaccot [l
EECaLE o NOW MG » Submit a Question and a tutor will reply usually within

First time user? Click here to create a new 24 hours.
account and begin using the online tutoring
service.
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Houston Community College System

Self-Assessment Program

Welcome to the Screening Program

Houston Community College System welcomes you to the online screening
for depression. This free screening is made available to all Houston
Community College students and is taken anonymously. The screening is
provided so that yvou may find out -- in a few minutes -- whether or not
professional consultation would be helpful to you.

Our Company's Privacy Policy

Begin the Screening

Copyright @ 2006 Screening for Mental Health, Inc.
SMH Privacy Policy = Disclaimer = Terms of Use
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Houston Community College System

Type;@cus““ Careers # a’ﬁ'fm&a" ‘
lir V

Question? Contact Us

WEVETEC Wl click to register || »
Returning users: [EE S RGN

Is yourcareelargel?

Welcome to the TypeFocus ™ Careers Program! The
purpose of this website is to help you make wise
career choices by learning about your personality
type and what it means to vou.

“? Question of theWeek...

Is it better to have a team that is very
similar or very different?

Click here for answer.

@ 2006 TypeFocus™ Internet Inc. - TypeFocus™ is a trademark of TypeFocus™ Internet Inc.
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Houston Community College System

Central Northeast Narthwest Southeast Southwest Distance Educafion
\ Houston Community College

Distance Education Student Services

DE Home About Distance Learning Admissions Financial Aid Career Center
Counseling FAQ's Educational Resources Campus Locations Site Map
) Counseling

Academic degrees

Workforce degrees Welcome to the Houston Community College Distance Education Counseling Services! We are excited that you are interested in the Distance Education HCC Distance Ed.

and certificates program at HCC. PO Box 867517

Transfer information HOW TO APPLY, Houston, TX TT268-T51T
h: (T13) 7186275

Students with Distance education provides learners with an opportunity to earn college hours in a non-traditional environment. We hope that you will find the answers i ‘cpt,{,r =4 .

special needs to many of the questions you may have regarding our program within this site. However, please do not hesitate to contact us with any additional questions you may have. 2 (T13) T18-5388

ouns<ling@h
Veterans =
Throughout the Distance Education Student Services web site you will find links to information that relates to our student support senvices
HCCS student
handbook

Enjoy navigating through our web site and feel free to ask us any questions you may have! Be sure to stop by our FAQ's (Frequently Asked Questions) section for answers to
Distance education many of the questions you may have about distance learning
student handbook

Student survey Houston Community College recognizes that distance learners, like all students, need access to counseling and other student services. Studentto Counselor contactis a
Intemnational critical component to the student's successful educational development. Advising can be accomplished by telephone at 713/ 718-5275 (choose option #4), via email at
sludenl.‘s de.counseling@hccs.edu, or by arranging for a “face to face” mesting with a DE counselor at an HCC location.

General student Thank you for your interest in distance education, and we look forward to hearing from you soon!

S Angela Berveiler, Ed.D. B
Testin Counselor,

\nfurm%nior\ - Infermed Consent - Distanss Sdusstion

Who to call

Students living Print this page

out of Houston
Student Activities

Virtual College
of Texas

Carmen Gentry, M.Ed.
Counselor,
Distance

Lynn Hallam
Part-Time Student Sarvice

Barbara Lewis

Fart. Student Service
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Learning Resources

Lee College

L9 P LBRARY

COLLEGE ERMA WOOD CARLSON

Ask a Librarian | Help | Virtual Tour | New Acquisitions | Comments | Catalog | Article Databases

Start Your Research
# Library Catalog: locate books, government documents, DVDs/films/WHS, E-books

@ and more.. Dowglas Grimes catches u the rews st th
Library Hours s Article & Reference Databases (formerly Periodical Databases): locate journal, library.
magazine and newspaper articles, electronic reference books and more... Help
s Course Reserves: locate material your professor has placed on reserve, e Aslk a Librarian: email us your reference question,

Contact Information: call us with your question.
Tutorials: check cut cur enline tutorizls on using the Library Catalog, the Article

Research Tools

e U R st databases, and e-books, doing rasearch and aveiding plagiarism.
* Recommended Internst Sites X
s Citation Resources Library News

¢ Check out the new Texas Digital Sanborn Maps database!

Library Services

» Interlibrary Loan
Services for Faculty
Distance Education
Off-campus Access
Texshare Cards

About the library

» Our Library
Contact Information
Staff
Folicies
Printing/Copving in the Library
Computer use in the Library
Library Goals

Government Documents
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Tarrant County College District

Libraries and Media Centers

Q Library Catalog

Tarrant @ ostabases

Search the catalog of

C Ounty the Tarrant County QENC"“‘WSS \

College libraries. themet Resources |
College @i |
- A Q Media Services |
DlStrlCt QDther Area Libraries |
QHelp / Contact Us /
gTarrant County cmlege/

[ Library Catalog ] [ Databases ] [ ENCompass ] [ Internet Resources ] [ Campus Libraries ]
[ Media Services ] [ Other Area Libraries ] [ Help / Contact Us ] [ Website Policy ] [ Tarrant County College ]

Copyright @ 2001-2006, Tarrant County College
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Other Student Support Services

Texas State Technical College

Diquver kel @2

iscover Yourself.

*» Request Information

Future Students | Current Students | Parents & Visitors | Faculty & 5taff | Online Students | Corp. College | Customized Training | Alumni

ety ervicas Health Insurance

HIV Policy and Procedures

Bacterial Meningitis
Notification

Student Health Insurance
Services for Students
with Disabilities

Child Care Services
Student Transportation
Campus Security

A student must:

* Show proof of having accident insurance coverage, or
* Enroll in the TSTC West Texas Student Accident Insurance Plan, or
* Be personally responsible for expenses incurred in receiving medical treatrment.

Students enrolled in allied health related programs (Vocational Mursing and Emergency Medical
Semvices) are required to show proof of accident and sickness insurance. During the first two weeks
of each semester, students may also purchase a Student Accident and/or Sickness Insurance Plan

Student Success e : 3

. for an additional cost. Students are responsible for expenses not covered by insurance. Any
g Clactimcat Scoees students riding in a state vehicle for a TSTC West Texas sponsored event must show proof of
accident insurance. Student sickness and/or accident insurance applications are available through

_ SEARCH the Health Senvices, Mew Student Admission and the Business Office.
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Dallas Community College District

Current Students ®» Cataleg ® Learner Services - Student Insurance Brochure

2004 - 2005 / 2005 - 2006 Catalog
2005-2006 Catalog Year
Student Insurance Brochure

Appendix C-7

Other Student Support Services

Company Address Phone # Fax #
Insurance for Students, Inc. 4861 N. Dixie Highway, Suiiz 200-C 954-771-5883 954-772-0872
http://fwww.insuranceforstudents.com Ft Lauderdale, FL 33334 1-800-356-1235

The Seniry Student Security Flan 899 Skoke Bivd Sie 408 B847-564-3660 B47-584-3069
http://vwww.ejsmith.com Nerthbrook, IL 60062-402¢

Diplomat America-Medical Coverage for Foreign Nasonals Visiing the USA 3195 Linwood Road Suie 201 513-533-1500 513-533-1055
http:/fwww .globalunderwriters.com Cincinnad, Ohio 45208 1-800-423-8496

DCiplomat Internaional-Medical Caverage for Individuals Traveling Outside 3195 Linwood Road Suie 201 513-533-1500 513-533-1065
Their Home Couniry Cincinnad, Ohio 45208 1-800-423-8496

http://fwww .globalunderwriters.com

Diplomat LT-Long Term Medical Coverage for Individuals Traveling Outside | 3195 Linweod Road Suie 201 513-533-1500 513-533-1055
Their Home Couniry Cincinnad, Ohio 45208 1-800-423-8455

http://fwww .globalunderwriters.com

Colleqgiate Care 2370 G Hillcrest Road, #237 1-888-301-9289
dtrawick@studentinsure.com Mobile, AL 36695

Associaed Insurance Plans Infernafonal, Inc. 1301 South Wolf Road B847-537-b664 847-537-6958
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Tarrant County College

Appendix C-7
Other Student Support Services

STUDENT HEALTH INSURANCE 2005-2006

Thiz Usr ks ghen o & COUFfes) @ Smoeni.  Tarrand Coungy. Collsps Sauth
Campls Soes Nor@nOoorss oF Feoehs sommissian for sorgents cneall ng in & ny of
hise programs. Al oot & nd agrecments wlll be soalely befmesn e chasen

campany and the enralles

ASZURANT | NATIONWIDE INSURANCE
Acadendc HealthElan:

(21T} 00
(81T) 427-3801
e AcademicHea P o com

Fax:
Weak:

SENTRY LIFE INSURANCE COMPANY
E.J. Smuth & Aszzodates, Inc.

B3, Skokis. Bonlavasd Suie 405
Norhberook, I, S0051-4014

Phicne: (BAT) 5643660
Fax: (34T) 5643089
Wakh: R afemit coem

BEoE e

Wi Srome gan
Plow raloerd oo oo mrrdl

Bighibies ofrawr Doy Fom Sxiods:

BEE R R R R OREOEE

Fal sepor-rsnd rodrradtm e
T AR b T DO T S
Jrrmeions! Fodrmaslighl Flom I
Srodir oA chooar rdy AXTw
DAl oo sy sodlaN s
Brivacaslar's Spovea Jodom
S50, AR my e moay ST A T T
Jpriona! Oroea! Fan (5L M Ny
Opmiona! BY Mazaw Sod
Avrdrrs! Daari £ D resrms S aoe

BID-WEST NATIONAL LIFE IN3URANCE COMPANY OF TEMMERSEE

Student Insurance
B Foor 302028
Daflax, TX TE380-9015
PFlace- (300 505-3450
(455 ZI9-5700

Wi R sindenine sonnce s Coam

W e

Erndrwe By ond Sirbwn

AR ArEard spoweTay O

radrary arradiag casmo'y calingad
Brecha A

& Compmmr'sy Callegry ondvhr

Anasstmon o Cosmmaty Colaps

Traraad

Erochures may be avallable in Health Sarvices (SACC 1306).
Call §17-515 4537 Mon-F11 §3M-40 m for mors Aommanon .
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Appendix C-7
Other Student Support Services

Houston Community College System

Home : Textbooks

5

Houston bmmun College System Bookstores - Textbooks

Textbooks I

st the Houston Community Collage website at www hoos edu

Store info

0 items total

Subtotsl: $0.00

What's New Contact s  StudentCenter  Facully Services

Pivaoy | Secury | Shipping | Tems of Uss | eriSign

Buying your textbooks just got easier...

Using a
Course
Pack This
Semester?
Students,
purchase your

X

digital coursepack herefor
immediate delivery to your
computar or stop by the
store for = printed oopy.

ATTENTION STUDENTS! Plzase allow 24 hours for textbook reservations to be processed

Distance Ed students order your textbooks on-ine for home delivery. Click Here and find your department, course, cm# and professor. Selectthe correct course and we will ship your
textbooks to your home the next day. Used books will be shipped whenever available.

I Reserve your textbooks online for in-store pickup
Armed with your class schedule, use our online Textbook Reservation form and make surs you have 1st access to used books and convenient one-stop pickup! We'll take your schedule, gather your
books and charge them to the credit card you provide. All you have to do is come into the bookstore, present your confirmation number and take your books home.

Houston bmmun College System Bookstores - Shop by Book Category

Home : Campus Shop : Shep by Book Category

Home  Textbooks WeE MUERLLUN  Storeinfo W

Jisit the Houston Community Collzge website at waw,hoos edu.

Jumpto... b

order processing times|

Plasse be advised that orders
are shipped within 48 hours.
No shipments sre processed
on Saturdays or Sundays.

Category
+ Gifts
+ Hatsifccessones

+ Kids

+ Duterwsar | Jackets
+ Shorts/Pants

+ Sweatshirts.

+ T-Shirts/Polos.

+ Women's Apparel

All About Campus
(inciuding Faculty Author
Books)

+ & Penn State Trest For You

, Distnce Lesing - Intemst
Courses - Fal

, Distance Leaming: Intemet,
£D. TeleCourse:

ECopyright

0 items totsl
Subtotal: $0.00

ew Confact Us

Student Center. Facul

Privacy | Security | Shipping \Tmnluse\éisl’g

Distance Learning: Internet, CD, Tele-Courses

I
Una

[l
Una

ge
lable

ge
latble

Pege 1121214121 <210= b

PHIL 2316 CRN:29235 (PALASOTA)
Prices are for new textbooks. Will ship used if available at a 25% savings. Prices are subject to change.
1SBN: NiA

$79.55

PHIL 2317 CRN: 29805 (PALASOTA)

Prices are for new textbooks. Will ship used if available at a 25% savings. Prices are subjeet to change.
1SBN: NiA
583.40

‘add o cart

PHTC 1313 CRN:31046 (STAFF)
Prices are for new textbooks. Will ship used if available at a 25% savings. Prices are subject to change.
1SBH: NiA

‘add o cart
$19.95

PHTC 1325 CRN:31047 (SPALINGER)

Prices are for new textbooks. Will ship used if available at 2 25% savings. Prices are subject to change.
1SBN: NiA
$39.30

add to cart

PHTC 1328 CRN:32384 (HUME)

Prices are for new textbooks. Will ship used if available at 2 25% savings. Prices are subject to change.
ISBN: N/A

$49.90

‘add o cart

PHTC 1341 CRN:32094(SPALINGER)

Prices are for new textbooks. Will ship used if available at  25% savings. Prices are subject to change.
1SBH: Mia

$137.35

‘add o cart

Page 1122145 <210= b
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Appendix C-8
General Web Site Designs

Houston Community College System

| Central Coleman Mortheast MNorthwest Southeast Southwest Distance Education

e Houston Community College

Distance Education General Information

DE Courses Offered
Access DE Courses [ Orientations

DE Student Services
"... Removing the Barriers ..." —
/ \ Other Student Resources
¢ 3

LY r

Library Services for DE Students
— Faculty Resources
3100 Main Street - Houston, TH 77002 Contact Us
713-718-5275
Testing Locations
Check Out Our ...
5 b . uccessful
¢ u&aes . . i Sample WebCT
3 ‘:‘\)\\ Online Degree Offerings ¢y nlne Online Course
1 tudents
Distance Education Readiness Quiz Basic Computer Skills for Students

ACCESS to DE Web Based Courses

Srd Butten down on the right side of screen "#ccess DE Courses / Orientations”

=>>> Important Information on Meningitis <<<

General Informatien | DE Courses Offered | Access DE Courses / Crrientatiens

DE Student Services | Other Student Resources | Course Registratian
Library Services for DE Students | Faculty Reseurces | Contact Us | HCC Online
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Appendix C-8
General Web Site Designs

Austin Community College

Distance Learning

CO]_LF_GF_ Austin Community College

COMMUNITY

vallable Courses dCKDOan ourse Orientation Irectories orms chedules

General Information Organizational Information
What is Distance Learning? DL Program & Course Information
Delivery Modes & Technologies Distance Learning Committee
Passport to Success Video Support Services
Questions or Comments? Virtual College of Texas (VCT)

Student Support Faculty Support
Getting Started with DL Faculty Information
Is DL Right for You? Developing a DL Course
Student FAQs Faculty FAQs
DL Student Handbook DL Faculty Handbook
Resources for DL Students Resources for DL Faculty

Student News SULUL L Faculty News
ACC Library Workshops Add Audio to DL Courses

DL Home | IRT Home | ACC Home | Search | Feedback

Distance Learning Office
7748 HWY 290 West » Austin, Texas 78736
Telephone: (512) 223-8026 or 1-888-223-8026 » dl@austincc.edu

Modified April 17, 2006 3:10 AM
Maintained By Amy Wilkerson
£ 2003 Austin Community College
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Appendix C-8
General Web Site Designs

San Antonio College

SAN ANTONIO @LLEGE OL&
n e

PALS WebCT

Home

About SAC
Courses
DOnline Degrees
Admission & Online Registration

M Click an "APPLY FOR ADMISSION"
Student Services

ices Available Online

Student S

For easy reference print this page

Placement Testing (Required)

Distance Education Available Online (Call SAC Assessment Center at (210) 733-2162 for testing access infermation). Testing also available at Central Texas

Center Technology Center (§30) 609-2104.
Tech Support » Ask a Counselor Online
te Map 4

Financial Aid

Internet Skills Center

Pay Tuition (Business Office)

PALS | Email / WebCT

Technical Support

Library Online

Tutoring

Proctoring Sites for Online Testing

Strateqgies for Success for Online Learmers

Student Success Handouts

Bookstore

Campus Maps
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North Harris Montgomery Community College District

MU=
DISTANCE LEARNING
Home Go To Class
Home
Go To Class
Faculty & Staff

Student Services

Helpd

Search

GcrgI

To Class Offices To DL Desk Ubrary Lockers Environment Calendar Workshops Orientation

Interested in working toward your educational or professional
goals anytime, anywhere? Then NHMCCD's Distance
Learning program is for you! Hundreds of online classes are
offered every semester.

Degrees &
Certificates

Are
eClasses -
for You? Enroll

MNow!

Lontact

eCampus

About

ellasses

BOOVE LB DD

Faculty Intro  Help  Online Learning NMMCCD Fac/Staff New Student

NORTH HARRIS MONTGOMERY COMMUNITY COLLEGE DISTRICT

HelpDesk - Distance.l earning@nhmced.edu

oo ¢l vl
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General Web Site Designs

Text Only

Latest Update

BOOKMARK eCampus!

The eCampus & College websites may not
be available beginning at 6am to 9am

on Sunday morning, 4,/23/2006, due to
routine software upgrades that might
affect the network.

Finals Week
May 8th-14th

Apply Online
Course Schedules
Register for Classes
NHMCCD

NHMCCD Calendar
eCampus Old Site

Enhanced Learning Environment

 peTe FNHMEER |
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