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ABSTRACT

Purpose. The purpose of this research is two-fold. First, this research explores the impact of four
determinants of self-esteem among low-income middle school adolescents. Second, it assesses
the extent to which self-esteem of low-income middle school adolescents affects their academic
achievements. Methods. Survey research was conducted among low-income adolescents and
their parents living in Austin, Texas, to obtain data on self-esteem, race, gender, family structure,
and mode of parental communication. Academic performance of each student was obtained from
Austin Independent School District and matched with each student's survey data. The data for
academic performance consisted of math and reading TAKS scores. Multiple regression analyses
were used to test the hypotheses of this research. Results. The results of the multiple regression
show that race, family structure, and gender do not have a significant impact on self-esteem.
However, positive and negative parental communication and academic performance reveal
significant results. Additionally, self-esteem had a significant impact on academic performance.
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Chapter One: Introduction

Self-esteem affects every aspect of a person’s life. It plays an important role in behavior,
thoughts, and is even directly related to an individual's potential to achieve overall
success in life. Fox News recently reported that self-esteem is important to achieving a
healthy, happy life (Fox News Website). ABC News online has a page dedicated
specifically to self-esteem (ABC News Website). It has been well documented that self-
esteem is an important part of life for all ages.

However, the development of self-esteem starts at an early age. One of the
greatest factors affecting self-esteem is the experiences encountered in childhood. From
an early age, children are strongly influenced by those caring for them (Harter 1998).
Parents influence the self-esteem of children at an early age. They teach their children to
share and play well with others, encouraging a pleasing personality. Educators also
influence the self-esteem of children. In school, children are encouraged by their teachers
to develop academic skills, which contribute to self-esteem. Coaches, team leaders, and
instructors of extracurricular activities help children establish and achieve goals in order
to build their confidence. Teaching children self-control and recognition of personal
achievements aids in building self-esteem. Making children feel valued and accepted
teaches them to accept and appreciate themselves. The opinion a child has about his or
her-self can determine many aspects of the child's future including self-confidence, self-
competence, and self-respect, and can affect other institutional areas such as educational,

political, and even economic arenas (Harter 1998, 1999).

Research Purpose



The focus of this research is the development of self-esteem in adolescents and the
correlation with race, gender, family structure, parental relationships, and academic
performance. Examining the impact these determinants on self-esteem is important in
understanding and developing interventions to help improve self-esteem of adolescents.

There is a significant amount of literature comparing self-esteem among various
racial groups. Many of those comparisons are between blacks and whites, most likely
motivated by political and historical factors. This research however, includes
comparisons among blacks, whites, and Hispanics.

Gender differences are also examined in this research. It is important to
understand the magnitude of gender differences so that boys and girls are offered the best
possible opportunities to develop healthy self-esteem.

Family structure has been examined in a variety of contexts including single and
dual parent households, divorced and reconstituted families, and even heterosexual versus
homosexual households. Given the significant role parents have in the lives of children,
understanding the impact on self-esteem when one or both parents are not living with the
child could prove beneficial in helping parents develop effective parenting processes that
aid in healthy development of adolescent self-esteem.

Also related to family structure is the relationship between self-esteem and
parental relationships. Literature scrutinizing parental communication and its relationship
to self-esteem covers both positive and negative communication. Parents have influence
on their children, and discerning the distinctive relationships between parents and

children and the respective self-esteem consequences provides valuable information.



The correlation between self-esteem and academic performance continues to
capture the attention of teachers, clinicians, and researchers (Washington 1991) as
evidence continues to show that developing a healthy self-esteem in childhood is an
important factor in improving the academic performance of middle school children.

Researchers and clinicians claim that gender, race, family structure, and the level
of communication with parents or guardians are just a few of the elements that influence
self-esteem. The purpose of this research is two-fold. First, this research explores these
four determinants of self-esteem among low-income middle school adolescents. Second,
it assesses the extent to which self-esteem of low-income middle school adolescents

affects their academic achievements.

Chapter Summaries

This study is divided into five chapters. Chapter One provides an introduction to self-
esteem and the determinants covered in this research and the research purpose. Chapter
Two, Literature Review, provides a comprehensive overview and evaluation of the
scholarly literature that identifies determinants surrounding the development of
adolescent self-esteem and includes the development of a conceptual framework and six
formal hypotheses of this study. Chapter Three, Methodology, consists of detailed
information regarding the research methods used, including operationalization of the
variables; description of sample population, data, and collection methods; and an
explanation of the statistical procedure used to test the hypotheses. Chapter Four, Results,
presents the results of this research project. Chapter Five, Conclusion, summarizes the

research project and findings and discusses recommendations for additional research.



Chapter Two: Literature Review

Chapter Purpose

The purpose of this chapter is to review the literature surrounding factors that contribute
to the development of self-esteem in children. The chapter begins with a discussion of the
importance of self-esteem followed by a general definition of self-esteem and its various
types. After that, there is a discussion of the determinants of self-esteem. The chapter
concludes with the development of a conceptual framework, consisting of six formal

hypotheses.

Introduction

Self-esteem is important in all aspects of children's lives, having an impact on decision-
making skills, academic performance, and peer relationships (Cast and Burke 2002;
Dalgas-Pelish 2006). Middle school children in particular experience a number of
challenges because adolescence is possibly one of the most difficult stages of
development to understand. Along with the wide range of physical changes to their
bodies, adolescents are developing emotionally as well. For example, adolescents wonder
if they are a part of a socially acceptable group. How much influence does peer pressure
have on their decision-making? As children begin to explore and answer these questions,
self-esteem enters a crucial developmental stage. Children are required to make decisions
that could affect them for the rest of their lives, on issues ranging from risky behaviors
such as alcohol use and drug abuse to sex, youth violence, and a multitude of other peer
pressures. In a perfect world, children would be inherently happy and grow up to be

healthy, functioning adults. However, in the imperfect world of today, children must be



able to make good choices when facing challenges every day (Porter and Washington
1979).

A positive self-esteem is linked to a child's capability to learn and respond well to
the pressures children face on a day-to-day basis. Other links that are positively
correlated to self-esteem include high levels of academic achievement, independence, and
overall success in life (Vernon, Green, and Frothingham 1983; Plotnick 1992; Cast and
Burke 2002; Mruk 2006; Baumeister et al. 2003; Bushman and Baumeister 1998).
Conversely, a lack of self-esteem has been implicated in a number of adverse societal
afflictions such as criminal activity, teen pregnancy, low academic achievement, and
delinquency (Bachman, et al. 2011; DuBois et al. 2002). Given the potentially profound
consequences either way, continued research into self-esteem in order to gain a better
understanding of the construct may have a positive influence on society in terms of

promoting health and creating preventative strategies for adolescents.

Definition

The fluid and subjective nature of self-esteem allows for many definitions and
interpretations. Distinguishing self-esteem from self-efficacy or self-concept can present
a challenge since so many researchers use the terms interchangeably. The Merriam-
Webster Online Dictionary defines self-esteem as "a confidence and satisfaction in
oneself. Another definition provided by the California Task Force to Promote Self-
Esteem and Personal and Social Responsibility refers to self-esteem as "appreciating my
own worth and importance and having the character to be accountable for myself and to
act responsibly towards others" (California Task Force to Promote Self-Esteem and

Personal and Social Responsibility 1990, p.17).



Morris Rosenberg provides a detailed definition of self-esteem using eight
dimensions pertaining to self-belief, which include content, direction, intensity,
importance, salience, consistency, stability, and clarity. Together, these eight dimensions
form the basis of Rosenberg's definition, which essentially determines whether self-
attitude is positive or negative (Rosenberg 1968). The Rosenberg Self-Esteem Scale
measurement tool is one of the most widely used in modern self-esteem research.

Allan Wigfield and Jacqueline Eccles (1994) provide a broad definition, stating
that self-esteem is "the individual's overall evaluation of himself or herself or how one
feels about oneself" (p.107). Although the generality of Wigfield and Eccles’ definition
encompasses both high and low self-esteem, other research continues to find many
categories of the concept. The most prevalent categories include explicit, implicit,

optimal, and global self-esteem (Searcy 2007).

Types

Explicit and implicit self-esteem are opposites. Explicit self-esteem is a feeling of self-
worth that is based on an individual's self-reflection. It can be expressed verbally and
requires an individual to make a conscious mental evaluation regarding one's self-worth.
Researchers use self-reporting instruments to measure explicit self-esteem (Kernis 2003;
Rosenberg 1968). Implicit self-esteem occurs without conscious thought or verbal
articulation. It is only indirectly measurable through procedures that exclude self-
reporting (Conner and Barrett 2005). Some ways to potentially measure implicit self-
esteem are to look at how individuals cope with negative feedback, interpersonal
stressors, and unpleasant thoughts and feelings (Gailliot and Schmeichel 2006;

Greenwald and Farnham 2000; Spalding and Hardin 1999; McGregor and Marigold



2003). Some researchers assert that the non-consciousness of implicit self-esteem has not
been demonstrated through research (Gailliot and Schmeichel 2006) and continue to
explore explicit and implicit self-esteem collectively because of an inherent oppositional
connection (Kernis 2003).

Another type of self-esteem, optimal self-esteem, as defined by Kernis (2003), has
a number of different qualities. Kernis describes optimal self-esteem as a perfect and
secure self-esteem where individuals are both aware and accepting of not only their
positive qualities but their negative qualities as well. Moreover, there is no defensiveness,
aggression, or anger regarding these negative qualities in individuals with optimal self-
esteem. Instead, individuals with optimal self-esteem experience criticisms as an
opportunity for self-improvement (Kernis 2003). Michael Kernis' (2003) description of
the qualities surrounding optimal self-esteem includes a warning that this is not to be
confused with high self-esteem. He emphasizes that while both optimal and high self-
esteem grow from positive outcomes in life experiences, optimal self-esteem does not
require positive outcomes as opposed to high self-esteem being solely dependent on
positive outcomes, and existing only when the individuals "like, value, and accept
themselves"” (Kernis 2003). However, some researchers and professionals find it difficult
to determine if optimal self-esteem truly measurable due to potential weaknesses in the
data from self-reporting instruments used to measure personality qualities (Heatherton
and Wyland 2003).

The fourth type of self-esteem that is most prevalent in modern research is global
self-esteem. Global self-esteem is a general self-esteem that does not relate to any

specific activity but rather to a combination of emotions regarding criteria such as



worthiness, value, likeableness, and acceptance. Global self-esteem represents an overall
evaluation of self (Searcy 2007; Baumeister et al. 2003; Bachman, et al. 2011), a
summary or a general attitude about oneself, and most of the literature on self-esteem

deals with this type (Rosenberg, et al. 1995).

Determinants

Self-esteem is an ever-present factor in life, but the highs and lows of self-esteem
fluctuate continuously throughout life (Robins et al. 2002). In childhood, self-esteem is
high because initially children do not limit themselves. It is not until their cognitive
abilities expand and they begin receiving and responding to feedback from others that
they begin to place limits on themselves. Adolescence marks a dramatic decline in self-
esteem. This is attributed, in part, to puberty and social pressures, as well as a lack of
clear direction for the future. But as adolescents move into adulthood, self-esteem
increases as they find their place in society, get comfortable, and gain a sense of control
over their future. However, as old age sets in, another decline in self-esteem occurs
between a person's late 60s or early 70s. Potential reasons for this decline in self-esteem
include retirement, declining physical and mental capabilities, and a realization of faults
(Robins and Trzensniewski 2005).

Yan Dominic Searcy provides a comprehensive description of three general ways
self-esteem develops (2007). First, the type of people with whom an individual associates
contributes to the development of self-esteem. Individuals such as family members and
friends, or groups of people such as social clubs or professional organizations, all

potentially affect self-esteem. Association with a particular group needs to be socially



acceptable just as the individual associations would have to be valued in the individual's
mind in order to have a positive impact (Searcy 2007).

Development of self-esteem also occurs through participation in activities.
Activities can be positive, negative, or neutral. Proficiency in activities is not a
requirement. Once an individual gives value to an activity, participation and completion
are the only two requirements for providing an impact on self-esteem (Searcy 2007).

Third, self-esteem develops through what a person hears about oneself, which can
diminish or improve self-esteem (Searcy 2007). Relationships with particular people
and/or groups, activities, and conversations are aids in the development of self-esteem
and are an integral part of certain factors affecting self-esteem. Factors affecting self-
esteem include race, gender, academic performance, family structure, and parent-child
relationships. The next five sections seek to highlight the literature surrounding

determinants of self-esteem.

Race

Most research regarding adolescent self-esteem explores the impact of race, especially on
differences in self-esteem between African-Americans and Caucasians. There are three
general focus areas in the literature regarding associations between race and self-esteem
of adolescents. First, there is the suggestion that there is no difference in the self-esteem
of adolescents from different races (Franco 1983; Leung and Drasgow 1986; Garner
1995). Sheri Garner's (1995) study of 460 students revealed no correlation between race
and self-esteem. A more recent study consisting of African-American, Hispanic, and
Caucasian adolescents also revealed no differences across racial groups in terms of self-

esteem (Phares, et al. 2005). Contrary to these results, researchers hypothesize that racial



minorities would demonstrate lowered self-esteem based on factors including prejudice,
stereotyping, and discrimination (Crocker and Major 1989; Zeigler-Hill 2007). Data from
a number of studies indicates that minority populations do, in fact, suffer self-esteem
deficits compared to non-minorities (Thomas and Hughes 1986; Martinez and Dukes
1987). Deciphering the true impact of race on self-esteem is a difficult task. Twenge and
Crocker (2002) suggest that four theories predicate the differences in self-esteem among
races and offer a possible explanation as to why minorities might have higher self-
esteem: "internalization of stigma, stigma as self-protection, racial identity, and cultural
differences in self-concept."

Historically, writers, researchers, and scholars have analyzed differences in self-
esteem of racial groups in terms of the minority's acceptance of perceptions established
by the majority. Twenge and Crocker's explanation of internalization of stigma, logically
speaking, holds that if the majority has negative judgments of a particular race, that race
would potentially internalize those judgments and the self-esteem of the minority race
would decline as a consequence (2002). Sometimes this concept is also referred to as
social labeling, an inherent acceptance of negative views, perceptions, and opinions
created by the ethnic majority, leading to lower self-esteem (Cummings and Carrere
1975; Stager, Chassin, and Young 1983). This theory assumes that the minority considers
the majority a valued individual or group. Older literature suggests that the self-esteem of
African-Americans suffers because of social labeling (Cummings and Carrere, 1975;
Stager, Chassin, and Young 1983). Social labeling, combined with economic and social
data (e.g., data from the U.S. Census) that report African-Americans and other minority

groups are disadvantaged in terms of income, education, health, and housing exacerbates

10



the notion of a diminished self-esteem derived from being a minority (Thomas and
Hughes 1986; Stager, Chassin, and Young 1983).

The stigma of self-protection is another possible reason self-esteem of racial
minorities is not as low as researchers and theorists have predicted (Twenge and Crocker
2002). When a minority group is treated unfairly or discriminated against, members of
that group do not ascribe failures to themselves, but rather place the blame on
discrimination or other negative treatment of the group to which they belong. Value that
comes from being a member of the group provides for a positive racial identity, which
potentially causes the members of that group to join in creating a positive group identity
(Twenge and Crocker 2002; Crocker and Major 1989). Therefore, membership in a racial
minority group affords a certain amount of protection for the global self-esteem of the
members of that group.

Racial minority groups do not all present the same levels of self-esteem based on
the aforementioned theories. Cultural differences could also offer an explanation of the
variances in the self-esteem of racial minority groups (Twenge and Crocker 2002).
Cultures that place a great value on the group, with less or limited focus on the
individual, could potentially demonstrate lower levels of individual self-esteem (Fiske, et

al. 1999).

Gender

Many studies investigate the link between self-esteem and gender in an effort to better
understand characteristics of successful adolescent development (Booth and Curran
2010). Although results of these studies are mixed and sometimes inconclusive,

professionals look to these studies for assistance in establishing effective gender-related
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initiatives that help improve self-esteem of young girls and boys and mitigate the
negative outcomes associated with low self-esteem (AAUW 1990). Some evidence
suggests that there is no correlation between gender and levels of self-esteem (Gray-Little
and Applebaum 1979; Maccoby and Jacklin 1974; Garner 1995; Booth and Curran 2010).
However, other studies do find that gender has a significant impact on levels of self-
esteem among adolescents. Some research indicates that girls have higher self-esteem
than boys (AAUW 1990) while other research contends that boys have higher self-esteem
(DuBois et al. 2002; Carlson, Uppal, and Prosser 2000; Richman, Clark, and Brown
1985; Alpert-Gillis and Connell 1989; Hall and Halberstadt 1980; Simmons and
Rosenberg 1973; Moksnes, et al. 2010).

Whether one gender experiences more significant changes during adolescence
than the other is debatable, but findings indicate that the physical changes of puberty
have an impact on self-esteem during this stage of life (Byrne, Davenport, and Mazanov
2007; Harter 2006; Moksnes, et al. 2010). Additional literature suggests a variety of
circumstances, including physical, emotional, and cognitive changes, can affect self-
esteem (Byrne, Davenport, and Mazanov 2007).

The physical development that occurs during puberty is one of many influences
on the self-esteem of female adolescents (AAUW 1990). Physical changes include the
onset of menses, acne, breast development, and weight gain. Due to the idealized slender
body image that is promoted in the media and often perpetuated by parents and peers, the
physical changes in young girls can cause body dissatisfaction, resulting in lower levels
of self-esteem (Dohnt and Tiggemann 2006; Biro, et al. 2006; Fabian and Thompson

1989; Petrie, Greenleaf, and Martin 2010; Hargreaves and Tiggemann 2004). Sometimes

12



body dissatisfaction can also occur as a result of teasing from parents and peers (Paxton,
Eisenberg, and Neumark-Sztainer 2006). The teasing is perceived as a lack of emotional
support, thus creating a less-than-ideal atmosphere for young girls’ self-esteem (Brutsaert
1990).

Evidence suggests that the decline in self-esteem for young boys is significantly
less than that of young girls and at times indicates rising self-esteem for boys through the
adolescent period (Block and Robins 1993). Boys reported more favorable views
regarding the physical changes that occur during puberty, which include increased
muscularity, strength, and height, representing the idealized male image (Petrie,
Greenleaf, and Martin 2010; Moksnes, et al. 2010; AAUW 1990).

A number of researchers agree that sex-role characteristics are a better predictor
of self-esteem than gender. Pleck’s 1979 model of sex-role development suggests that
females who have a clear understanding and acceptance of feminine roles and males with
similar views on masculine roles will demonstrate higher self-esteem than androgynous
adolescents will (Garnets and Pleck 1979). In contrast, the perspective provided by Bem
(1977) and Lerner et al. (1981) proposes that masculine sex-role traits and a combined
display of both masculine and feminine traits provide a higher level of self-esteem.
Results of studies by Hall and Halberstadt (1980) and Alpert-Gillis and Connell (1989)
support this conclusion.

Additional dynamics reported to have an impact on self-esteem included peer and
family pressures to succeed academically and socially. While both genders feel pressure,
results indicate that male subjects experience more pressure than females (Eskilson and

Wiley 1987). Interpersonal relationships also have an impact on self-esteem, with girls
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reporting higher levels of stress than boys with regard to interpersonal relationships

(Hankin, Mermelstein, and Roesch 2007).

Family Structure
Family structure is an important factor in the personality development and overall
behavior of children and a contributor to the development of self-esteem in adolescents
(Rosenberg 1968). The construct has a variety of meanings due to various factors such as
divorce and separation, remarriage, death, and even financial factors causing alternative
living arrangements. In the context of this paper, family structure refers to the internal
composition and organization of a family. This includes a traditional family with a
biological mother and father living together or adoptive two-parent household and non-
traditional families with a single parent, a step-parent, or an extended family with a
guardian that is not the mother or father (e.g., grandparent, aunt, uncle, sibling, etc.).

Rosenberg proposes that since parents have the ability to influence their children,
there would naturally be a difference in the level of self-esteem of adolescents from
single-parent households versus those from dual-parent households (1968). However, the
literature on the subject reveals that outcomes differ from one study to the next. A
number of studies indicate that there is no difference in adolescent self-esteem between
different types of family structures (Bramlett and Blumberg 2007; Gennetian 2005; Clark
and Barber 1994; Hoffmann and Zippco 1986; Gonzales et al. 1995), while other studies
reveal significant differences (Rosenthal, Peng, and McMillan 1980; Nunn, Parish, and
Worthing 1983; Garner 1995).

Many comparisons are made between the self-esteem of adolescents from two-

parent families and those from single-parent families. There are socialization theories that
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assert that single-parent households are the "most at-risk family structure™ (Lansford et al.
2001). Adolescents from single-parent divorced families may experience stress because
of child custody conflicts, changes in home stability, financial strains, and possibly envy
of other adolescents who are living with both parents (McCurdy and Scherman 1996).
Emotional stress from the aforementioned issues has the potential to affect adolescent
self-esteem. In a study of 471 children in fifth through eighth grade, self-esteem of
children from two-parent households was higher than the self-esteem of children from
single parent homes (Amato 1994). Additionally, a meta-analysis consisting of 92 studies
compared the well-being of children from intact families to children of divorced families,
with the children from intact families having higher self-esteem (Amato and Keith 1991).
An update to this meta-analysis, completed in 2001, used 67 studies to compare the same
variables. The findings affirmed the previous study, showing lower self-esteem in
children from divorced families (Amato 2001). In comparing the self-esteem of children
from intact families to children from divorced families, Parish and Wigle (1985)
concluded that children from intact families had a more positive view of themselves than
children living with only one parent. Garner (1995) also found that the relationship
between self-esteem and family structure is statistically significant and reveals that
adolescents living with both biological parents have higher levels of self-esteem. Kurtz
(1994) supported this conclusion in finding that children of divorced parents exhibited
lower levels of self-esteem.

In another study regarding family structure, Parish (1991) compared adolescents
from intact, divorced, and remarried families and found that males had higher self-esteem

than females from divorced and non-remarried families (Parish 1991). Another study
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indicates that children who come from happy families have higher self-esteem than

children from unhappy families, regardless of family structure (Buri, et al. 1986).

Parental Relationships

Whether children reside in traditional or non-traditional families, parental support is an
overriding theme for adolescents who exhibit higher levels of self-esteem (Bachman
1970; Coopersmith 1967; Parke 2003; Plunket, et al. 2007). Studies have been conducted
on the effects of parental relationships on the self-esteem of adolescents in order to
develop programs for competent parenting skills (Cripps and Zyromski 2009). Studies
show that even though family structure is important, perceived parental relationships are
a much better at predictor of adolescent self-esteem (Demo and Acock 1996).
Adolescence is a critical time in the psychological development of children. With
challenges of parent-child relationships during this period, effective parental involvement
in adolescents' lives becomes a crucial element in developing a positive self-esteem
(Gecas and Schwalbe 1986; Santrock and Yussen 1984; Santrock 2004). Adolescents
form conclusions regarding their worth based on many interactions, including parental
reactions towards them (Gibson and Jefferson, 2006).

The strong link between perceived parental relationships and adolescent self-
esteem is demonstrated in a number of studies and includes various levels and types of
involvement (Amato 1994; Cripps and Zyromski 2009; DeKovic and Meeus 1997; Gecas
and Schwalbe 1986; Gibson and Jefferson 2006). Rosenberg described different types of
parental involvement, including emotional, protective/overprotective, hostile, punitive,
and autonomous (1963). Such characterizations of parental involvement were

demonstrated through the perceptions of each child studied and acted as indicators to the
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child of parental interest, informing the child's sense of his or her own importance.
Perceptions of parental involvement have the potential to positively or negatively affect
the self-esteem of adolescents (Cripps and Zyromski 2009; Gecas and Schwalbe 1986;
Rosenberg 1963).

A majority of studies reveal that an authoritative/democratic parenting style, as
described by Baumrind (1966) provides the best environment for fostering a healthy,
positive self-esteem in adolescents (Ginsburg and Bronstein 1993; Doyle and Markiewicz
2005; Gecas and Schwalbe 1986; Steinberg, 2001). Authoritative/democratic parenting
consists of a supportive, nurturing environment with rules, boundaries, and consequences,
yet still allows for a certain amount of independence and autonomy (Steinberg 2001). The
trust factor that is inherent in this parenting style allows the child to feel trusted and
capable by the child's parents (Gecas and Schwalbe 1986). Authoritative/democratic
parenting can come from either or both parents and exhibit the same positive effects on
adolescent self-esteem (Deutsch, Servis, and Payne 2001). In a study of 508 families with
adolescents between the ages of 12 and 18, data suggested that an authoritative
environment contributed to a higher level of adolescent self-esteem than other types of
parenting environments consisting of little or no parental involvement, academically,
socially, or emotionally (DeKovic and Meeus 1997). Doyle and Markiewicz (2005)
affirmed these results showing that “parental warmth"” and support along with a nurturing
environment contributed to higher levels of self-esteem than controlling environments.

Alternatives to an authoritative/democratic parenting style as defined by
Baumrind (1966) include authoritarian/autocratic style and permissive or indifferent

style. These two styles have shown different results in studies regarding self-esteem. An
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authoritarian/autocratic parenting style is very controlling and requires obedience and
enforces strict rules with punishments and consequences (Chan and Chan 2005).
Research shows that children in this type of environment are not comfortable making
decisions on their own (Chan and Chan 2005), are "anxious about comparing themselves
with others, fail to initiate activity, and have weak communication skills" (Santrock 2004,
p. 277), and show poor emotional adjustment abilities (McKinney, Milone, and Renk
2011). A permissive parenting style is one that consists of very little parental
involvement, negatively or positively (Baumrind 1966). Children in this type of
perceived environment seem to have the most difficulties with social adjustment and self-
esteem (Santrock 2004). However, Gecas and Schwalbe (1986) caution that researchers
must be careful when drawing conclusions about parental involvement as perceived by
the adolescent and compare the assessments of parental involvement based on parental

perceptions as well.

Academic Performance

Adolescent academic performance, as measured by a variety of curriculum-based
measurement tools and procedures, is important because not only does academic success
promote positive outcomes with regard to risky behaviors such as premature sexual
activity (Schvaneveldt, Miller, and Berry 2001) and alcohol abuse (Kasen, Cohen, and
Brook 1998) and conditions such as depression (Liem, Dillon, and Gore 2001), it also
produces higher levels of self-esteem (Filozof, Albertin, and Jones 1998). A question
often associated with self-esteem and academic performance research is how the two
constructs are related. Extensive research focuses specifically on academic performance

as it relates to self-concept as opposed to self-esteem (Byrne 1984; Marsh 1987, Marsh

18



1990; Skaalvik and Hagtvet 1990). However, the study of self-esteem and its relationship
to academic performance is also a well-documented research topic (Baumeister et al.
2003; Filozof, Albertin, and Jones 1998; Gurney 2006; Liu, Kaplan, and Risser 1992).
This section will focus on self-esteem and its relation to academic performance.

Researchers often attempt to understand the relationship between academic
performance and self-esteem not only from a perspective of determining if and to what
extent such a relationship exists, but also from the perspective of which comes first, self-
esteem or academic performance (Baumeister et al. 2003). Unfortunately, there is no
definitive answer. Some researchers believe that with the enhancement of self-esteem,
adolescent academic performance will improve (Gurney 1987; King et al. 2002). Peter
Gurney (1987) performed an analysis of several studies investigating the theory of
enhancing self-esteem for the benefit of academic performance. His study revealed that
enhancement of self-esteem through such measures as increased teacher attention,
relationship building between teachers and students, and parental involvement, leads to
higher self-esteem and results in increased academic performance. In another study,
results from a mentoring program targeting self-esteem and relationship building,
students significantly increased their academic performance (King et al. 2002).

Other research contradicts the conclusions of Gurney and King et al., indicating
that if you first improve academic performance, adolescent self-esteem will improve as
well (Ross and Broh 2000; Rosenberg, et al. 1989). Rosenberg et al. (1989) conducted a
study demonstrating that academic performance has an effect on self-esteem, while self-
esteem did not play a significant role in improved academic performance. Data from the

National Educational Longitudinal Study affirmed these results (Ross and Broh 2000).
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Ross and Broh researched future achievements by analyzing the self-esteem and
academic performances of adolescents and comparing the findings to data collected two
years later. The results indicated that initial academic performance affected future self-
esteem. However, self-esteem had no significant impact on future academic performance.

Additional research suggests that these two constructs, self-esteem and academic
performance, are mutually reinforcing and should be developed simultaneously. A
compelling demonstration of this reciprocal relationship is presented in a study by Liu,
Kaplan, and Risser (1992). Data collected from 315 adolescents showed both the
relational effects of self-esteem on academic performance as well as the effects of
academic performance on self-esteem. Results indicate a mutually reinforcing
relationship between general self-esteem and academic performance mediated by
determinants such as deviance, motivation, psychological distress, illness, and absence
(Liu, Kaplan, and Risser 1992).

A final view of the relationship between academic performance and self-esteem
comes from researchers who believe self-esteem has no relation to academic
performance. Baumeister et al. (2003) reviewed several publications regarding self-
esteem and its relationship with interpersonal success, happiness, health, and
performance. Conclusions from this review conceptualize the lack of evidence indicating
a strong reciprocal connection between self-esteem and academic performance and
further conclude that increased self-esteem does not lead to improved academic
performance.

Adolescent academic performance is and will continue to be a focus for

educators, scholars, researchers, and a variety of other professionals seeking to enhance
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adolescent development. Whether or not self-esteem is the proper tool for the job remains
to be solidly objectified. With a vast amount of research concluding differing and
opposing positions regarding the relationship between academic performance and self-
esteem, the relationship requires continued examination and development in order to aid

in the design of effective programming for today's youth.

Conceptual Framework
A review of the literature identified four factors that affect self-esteem. The literature
supports gender, race, family structure, and parental relationships having an influence on
the development of self-esteem. The purpose of this research is to first determine the
relationship of these factors to the self-esteem of low-income middle school adolescents
and, second, to assess the impact of self-esteem on their academic performance.

This research is explanatory and uses six formal hypotheses. Table 2.1

encapsulates these hypotheses and links them to the corresponding literature.

Chapter Summary

Self-esteem is an important component of adolescent development. The literature
presents evidence that race, gender, family structure, and parental relationships are four
factors that impact the development of self-esteem in adolescents. This research project
will determine if these factors do in fact impact self-esteem in adolescents, and it will
determine if self-esteem has an impact on academic performance of these adolescents.
The next chapter operationalizes the hypotheses and explains the data used to test the

hypotheses.
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Table 2.1: Conceptual Framework

Hypotheses

Literature

H1: White students have higher self-
esteem than non-white students.

Crocker and Major 1989; Cummings and Carrere 1975; Fiske,
et al. 1999; Franco 1983; Garner 1995; Gray-L.ittle and
Hafdahl 2000; Leung and Drasgow 1986; Martinez and
Dukes 1987; Phares, et al. 2005; Simmons, et al. 1978;
Stager, Chassin, and Young 1983; Tashakkori and Thompson
1990; Thomas and Hughes 1986; Twenge and Crocker 2002;
Zeigler-Hill 2007

H2: There is no difference between the
self-esteem of boys and girls.

AAUW 1990; Alpert-Gillis and Connell 1989; Bem 1977,
Biro, et al. 2006; Block and Robins 1993; Booth and Curran
2010; Brutsaert 1990; Byrne, Davenport, and Mazanov 2007;
Carlson, Uppal, and Prosser 2000; Dohnt and Tiggemann
2006; Dubois et al. 2002; Eskilson and Wiley 1987; Fabian
and Thompson 1989; Garner 1995; Gray-Little and
Applebaum 1979; Hall and Halberstadt 1980; Hankin,
Mermelstein, and Roesch 2007; Hargreaves and Tiggemann
2004; Harter 2006; Moksnes, et al. 2010; Lerner et al. 1981;
Maccoby and Jacklin 1974; Moksnes, et al. 2010; Paxton,
Eisenberg, and Neumark-Sztainer 2006; Petrie, Greenleaf,
and Martin 2010; Garnets and Pleck 1979; Richman, Clark,
and Brown 1985; Simmons and Rosenberg 1973

H3: Students living with both parents have
higher self-esteem than students who do
not live with both parents.

Rosenberg 1968; Amato 2001; Bramlett and Blumberg 2007;
Buri, et al. 1986; Clark and Barber 1994; Garner 1995;
Gennetian 2005; Gonzales et al. 1995; Hoffmann and Zippco
1986; Kurtz 1994; Lansford et al. 2001; McCurdy and
Scherman 1996; Nunn, Parish, and Worthing 1983; Parish
1991; Parish and Wigle 1985; Rosenthal, Peng, and McMillan
1980

H4: The mode of parental communication
significantly affects the self-esteem of
adolescents.

H4a: Positive parental communication
enhances the self-esteem of adolescents.

H4b: Negative parental communication
diminishes the self-esteem of adolescents.

Amato 1994; Bachman 1970; Baumrind 1966; Chan and
Chan 2005; Coopersmith 1967; Cripps and Zyromski 2009;
DeKovic and Meeus 1997; Demo and Acock 1996; Deutsch,
Servis, and Payne 2001; Doyle and Markiewicz 2005; Gecas
and Schwalbe 1986; Gibson and Jefferson 2006; Ginsburg
and Bronstein 1993; McKinney, Milone, and Renk 2011;
Parke 2003; Plunket, et al. 2007; Rosenberg 1963; Santrock
and Yussen 1984; Santrock 2004; Steinberg 2001

H5: Academic performance of adolescents
positively impacts their self-esteem.

H6: Self-esteem of adolescents positively
impacts their academic performance.

Baumeister et al. 2003; Byrne 1984; Filozof, Albertin, and
Jones 1998; Gurney 1987, 2006; Kasen, Cohen, and Brook
1998; King et al. 2002; Liem, Dillon, and Gore 2001; Liu,
Kaplan, and Risser 1992; Marsh 1987, 1990; Rosenberg, et al.
1989; Ross and Broh 2000; Schvaneveldt, Miller, and Berry
2001; Skaalvik and Hagtvet 1990
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Chapter Three: Methodology
Chapter Purpose
The purpose of this chapter is to explain the methodology used to test the hypotheses
presented in Chapter Two. There are two dependent variables and four independent
variables presented in Table 3.1, the operationalization table. Patricia Shields and Hassan
Tajalli explain in the "Intermediate Theory: The Missing Link in Successful Student
Scholarship™ that the operationalization of the variables moves from abstract concepts
presented in the conceptual framework to "measurements and modes of evidence
collection” (Shields and Tajalli 2006). The following section describes each of these
variables, addresses the operationalization of these variables, describes the data and
collection techniques, and explains the statistical evaluations used to test the hypotheses.
A discussion of the strengths and weaknesses of the research methods and a review of

human subject protection are also presented.

Research Technique
Survey research was used to obtain data for the dependent variable, self-esteem, and the
four independent variables of race, gender, family structure, and parental relationships.
According to Earl Babbie, surveys are an effective means of collecting data from, and
analyzing questions of, large populations (Babbie 2001, p. 268).

The data for academic performance was provided by the Austin Independent

School District (AISD).

Participants
The participants in this research study were low-income parents and adolescents who

participated in programming with the Austin Learning Academy (ALA). ALA provides a
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variety of educational services to children and adults in Title I schools and other
economically disadvantaged areas in Austin, Texas. The larger study was part of ALA's
Keepin' It Real (KIR) youth program, a federal government grant sponsored program
designed to improve adolescent development in the areas of academic performance and

parental relationships with a focus on sexual abstinence.
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Table 3.1: Operationalization of Variables

Variables Hypothesis Measurement Data Source
Dependent Variables:
1. Self-Esteem H;-Hs Scale of 1-4 Survey: Rosenberg Self-

(also as an independent variable
for He)

2. Academic Performance
(also as an independent variable
for Hi-Hs)

Independent Variables:
1. Race

a. Black

b. Hispanic

2. Gender

3. Family Structure

4. Parental Relationships
a. Positive Communication

b. Negative Communication

Hs

Ha

H,

Hs

1=Agree a Lot
2=Agree a Little
3=Disagree a Little
4=Disagree a Lot

Average 2010 TAKS
Scores of Math and
Reading

White=Reference
Black=1  Others=0
Hispanic=1 Others=0

1=Male 0=Female

1=Both Parents
0=Single Parent

Scale of 1-5
1=Strongly Disagree
2=Moderately Disagree
3=Neither Agree nor
Disagree
4=Moderately Agree
5=Strongly Agree

Esteem Scale

Austin Independent School
District (AISD)

Self-Report Survey

Self-Report Survey

Self-Report Survey

Survey: Parent / Adolescent

Communication Inventory

a.Questions 1, 3,6, 7, 8, 9,
13,14, 16, 17

b.Questions 2, 4, 5, 10, 11,
12, 15, 18, 19, 20

Participation in Keepin' It Real was voluntary and parents provided written

consent forms to allow their children to participate in the program. Participants consisted

of economically disadvantaged sixth and seventh grade boys and girls and their parents or

guardians from five Title-I middle schools in Austin, Texas. Students and their parents in

the selected schools were notified of the program via presentations on the various

campuses, phone calls, emails, letters, and fliers. Demographic distribution of

participating students that were used in this study is provided in Table 3.2.




Table 3.2: Demographics of the Sample

Male Female | Total

White
n 8 8 16
Row % 50.0% 50.0% 100%
Column % 7.6% 6.7%

Hispanic
n 89 100 189
Row % 47.1% 52.9% 100%
Column % 84.8% 84.0%

Black
n 8 11 19
Row % 42.1% 57.9% 100%
Column % 7.6% 9.2%

Total
n 105 119 224
Row % 46.9% 53.1% 100%
Column % 100% 100%

Dependent Variables

Self-Esteem

Self-esteem is used as the dependent variable in hypothesis one through five. However it
is used as an independent variable for hypothesis six. Self-esteem, as noted in the
literature review, is the level of confidence and satisfaction in oneself. Global self-esteem
was measured using an instrument developed by Morris Rosenberg (1965) called the
Rosenberg Self-Esteem Scale, a 10-item survey for use with adolescent populations.
Responses to questions are measured on a 4-point Likert scale ranging from 1 (strongly
disagree) to 4 (strongly agree). The scale generally has high reliability: test-retest
correlations are typically in the range of .82 to .88 and Cronbach's alpha for various
samples is in the range of .77 to .88 (Blascovich and Tomaka 1993). Higher scores on the
scale denote higher levels of global self-esteem. Five of the questions on the Rosenberg
Self-Esteem Scale (questions 1, 2, 4, 6, 7) are worded positively and the other five

questions (questions 3, 5, 8, 9, 10) are worded negatively. The negatively worded items
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were reversed so that 1 (strongly disagree) became 4 (strongly agree) and 4 (strongly
agree) became 1 (strongly disagree). After reversing the negatively worded items, an

average self-esteem score was established for each of the students based on a scale of 1-4.

Academic Performance

Academic performance was used as a dependent variable for hypothesis six, and used as
an independent variable for hypothesis one through five. The data for academic
performance were spring of 2010 Texas Assessment of Knowledge and Skills (TAKS)
scores provided by Austin Independent School District. The TAKS is a standardized test
used to measure the academic skills of students in Texas schools. Two measures of
academic performance were selected for the purposes of this study: mathematics and

reading. The average of the two scores was used for the academic performance variable.

Independent Variables

Race, Gender, and Family Structure

Data related to ethnicity, gender, and family structure of the students was obtained from a
separate survey that was required (AFL Prevention Core Evaluation Instrument). For use
in the multiple regression, race was coded using white as the reference group, comparing
blacks and Hispanics to the reference group. For black specific comparison, blacks were
coded with the number 1, and others were zero. For Hispanic specific comparison,

Hispanics were coded with the number one and others were zero.

Parental Relationships
Data for the parental relationships variable was collected using the Parent Adolescent

Communication Inventory. Developed in 2003 by Howard Barnes and David H. Olson,
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this survey consists of 20 questions measured on a 5-point Likert scale where 1 represents
‘Strongly Disagree’ and 5 represents 'Strongly Agree.' Ten of the questions measure
positive aspects of open family communication. The remaining ten items measure
problems in family communication. This instrument is widely used in prevention and
intervention evaluations and research. The instrument has two statistically independent
dimensions: negative and positive communication. It is designed to measure both content
and process issues related to communication between adolescents and their parents. Open
or positive communication is characterized by an emphasis on freedom and free-flowing
exchange of information, both factual and emotional, as well as lack of constraint.
Problem or negative communication is characterized by hesitancy to share and negative
styles of interaction. Alpha reliability coefficients for both subscales of the instrument are
larger than .76. All surveys in this study were provided in both English and Spanish. A
survey was given to the parent who was present at the time of testing. If both parents
were present, each parent received a separate survey. In those instances when both
parents filled out their own respective surveys, an average of both surveys was used for

our analysis.

Method of Data Collection
Data collection sessions were held at banquet halls in a local hotel in Austin, Texas.
Meals were provided to student participants, their parents, and siblings. Additionally, to
encourage participation, both monetary and non-monetary incentives were offered to
parents and students.

An independent evaluation team, headed by Dr. Hassan Tajalli, was responsible

for distributing, explaining/describing, and collecting the surveys. Parents and students
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were administered the surveys in separate areas. Envelopes containing the completed
surveys were identified by unique codes assigned to the student and parent. Each student
and their parent(s) were assigned the same unique code to allow for easy identification of
parents and corresponding student responses. The principal evaluator was the only person
with access to information that associated student names with the corresponding unique
code. No individual name was recorded on the collected envelopes. Data entry was done
by a Texas State University staff member unrelated to the program and who delivered the
data file to Dr. Hassan Tajalli. The person in charge of data entry did not have access to

the names of participants.

Strengths and Weaknesses

Surveys were the means for variable data collection in this research project. Surveys
provide a unique opportunity to obtain data concerning attitudes and opinions on a
particular topic from a sample population and allow for data collection from large groups
of participants with relative ease and low cost (Babbie 2001, p. 268). Additionally, the
anonymity associated with survey research provides an environment where participants
have the opportunity to answer questions openly and honestly.

However, there are weaknesses in survey research. Problems such as low
response rates can produce less-than-accurate representations of a given target
population. There is also the possibility that respondents may apply socially desirable
answers rather than their true feelings (Babbie 2001, p. 244).

For the purposes of this study, survey research is more than adequate. A number

of monetary and non-monetary incentives were offered to promote a high response rate.
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Additionally, students and parents were kept separate during the collection process in

order to reduce potential influence and both were assured of anonymity.

Statistical Analysis

Multiple Regression Analysis

Multiple regression analysis, a statistical procedure that shows the relationship between a
dependent variable and one or more independent variables (Babbie 2001, 455), was used in
this study. A multiple regression analysis was used to determine the relationship between
the dependent variable, self-esteem, and the four independent variables, race, gender,
family structure, and parental communication. An additional analysis was run using
academic performance as a dependent variable and self-esteem, race, gender, family

structure, and parental communication as the independent variable.

Human Subject Protection

Federal regulations require that all research involving human subjects go through an
Institutional Review Board (IRB) review in order to protect the rights and welfare of the
potential research subjects by examining areas such as risks and benefits, informed
consent, selection of subjects, privacy, confidentiality, and anonymity. The original
research was approved by the Institutional Review Board of the University of Texas at
Austin. The use of the data collected for the present ARP was approved by the
Institutional Review Board at Texas State University. The approval number is
2012R6589. Evaluators explained to respondents that their participation was voluntary,

all survey information was kept confidential without names of participants, and students
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were reminded that information would not be shared with teachers, school administrators,

parents, or any other person.

Chapter Summary

This chapter explains the methodology used for testing the six hypotheses of this study.
Included in this chapter are descriptions of the study's research and data collection
techniques, participants, dependent and independent variables, and statistical processes.
The next chapter is a discussion of the results of the multiple regression analyses used to

examine the relationship between the dependent and independent variables.
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Chapter Four: Results

Chapter Purpose

The purpose of this chapter is to present results from the multiple regression analysis
used to examine the relationship between self-esteem, race, gender, parental
communication, family structure and academic performance. Results from the multiple
regression analyses are provided in tables 4.2 and 4.3. The results for each hypothesis

will be discussed individually.

Results
The average self-esteem separated by race is represented in Table 4.1. On average,
Blacks had the highest self-esteem at 3.4731, followed by Whites at 3.3028, and the

lowest from the Hispanics at 3.0428.

Table 4.1: Average Self-Esteem by Race

Race Mean N

Black 3.4731 19
Hispanic 3.0428 188
White 3.3028 16
Total 3.0981 223

Table 4.3 details the results of the multiple regressions assessing the possible impact race,
gender, family structure, and parental communication and academic performance of
students on self-esteem. The R squared shows that 41.3 percent of the variation in self-
esteem is explained by the independent variables.

The results show that race and family structure do not have significant impacts on

self-esteem. Therefore, hypotheses 1 and 3 of this study are not supported by the
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findings. The second hypothesis, however, is supported by the results. The results do not
show significant differences in the self-esteem of low-income adolescent boys and girls.

Table 1Table 4.2: Determinants of Self Esteem

Coefficients | Significance
Black .238 149
Hispanic .057 .649
Gender .032 .616
Family Structure .069 317
Positive Parental Comm. .305 .000
Negative Parental Comm. -.214 .000
Academic Performance .002 .000
Constant 1.357
R? 413
F 21.148

Dependent Variable: Self Esteem

Both hypotheses 4, and 4y, are strongly supported by the findings. In this study,
communication is measured from a parental perspective. As the levels of positive
parental communication increases, so does the self-esteem of adolescents. Positive
communication is reflective of honest and open exchange of information coupled with
and uninhibited emotional and physical connection between parents and adolescents.
Results indicate that self-esteem benefits in an environment with this type of
communication. The converse is also true. The analysis shows a significant negative
correlation between self-esteem and negative parental communication. Parental
relationships that are hindered by negative interactions or consist of a filtered exchange
of information or a reluctance to share information are characteristics of negative
communication between parents and adolescents. Negative parental communication
significantly diminishes the self-esteem of adolescents.

The literature revealed an ongoing controversy regarding the relationship
between self-esteem and academic performance. The first theory is that in order to

increase academic performance, there must be improvement to self-esteem. However,
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others argue that you must first improve academic performance in order to enhance
self-esteem. A third school of thought is that the components are mutually reinforcing
and the reciprocal relationship leads to an enhancement of both. Then there is the
contention that there is no relationship between the two constructs.

Because of the disputation surrounding the two constructs, academic performance
was used as an independent variable in hypothesis five and as the dependent variable in
hypothesis six. Table 4.2, with self-esteem as the dependent variable, and controlling for
race, gender, family structure, and parental communication, shows that increased
academic performance positively affects adolescent self-esteem. A separate multiple
regression analysis was conducted using academic performance as the dependent variable
and race, gender, family structure, parental communication, and self-esteem as
independent variables. The analysis shows the significant positive relationship between
academic performance and self-esteem while controlling for the other factors, offering a
more accurate indication of the relationship. Self-esteem has a positive impact on
academic achievement. The results support both hypotheses five and six.

It is important to note that the R; in the second regression using academic
performance as the dependent variable is .156. This means that the independent variables
in this regression explain a small portion (about 16%) of factors that impact academic
performance. In other words, about 84% of factors determining academic performance
are not explained in this regression model. Perhaps these unexplained factors can
explicate lower academic performance of blacks and Hispanics when compared to white

adolescents.
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Table 4.3: Determinants of Academic Performance

Coefficients | Significance
Self Esteem 52.379 .000
Positive Parental Comm. -8.534 .230
Negative Parental Comm. 10.799 194
Family Structure 21.020 077
Gender 9.332 399
Black -61.375 .031
Hispanic -52.415 .015
Constant 565.671
R® 156
F 5.551

Dependent Variable: Academic Performance

Chapter Summary

This chapter discusses the results of the multiple regression analyses. The results show
support for three of the six hypotheses. The next chapter discusses conclusions drawn

from this study as well as a summary of the findings, possible research topics for the

future, and the strengths and weaknesses associated with this research.
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Chapter Five: Conclusion and Discussion

Chapter Purpose

The purpose of this chapter is to summarize this research project and compare the
findings of this study to the research purpose. This chapter will also discuss
recommendations for future research.

Self-esteem has been the focus of many researchers in an effort to improve
academic performance and overall quality of life for adolescents. The purpose of the
research was, first, to examine the effects of race, gender, family structure, and parental
communication on self-esteem of low-income middle school adolescents and, second, to
determine to what extent, if any, the self-esteem of these adolescents affects their
academic performance.

Chapter Two, Literature Review, discusses a wide variety of scholarly literature
that examines effects of race, gender, family structure, and parental communication on
self-esteem. Additionally, the literature review outlines the debate about academic
performance as it relates to self-esteem. The chapter also presented the conceptual
framework and the six hypotheses of this project.

The research methodology of this study and a discussion of the operationalization
of the hypotheses were presented in Chapter Three. This chapter also included a detailed
description of the participants, statistical research methods, and methods of data
collection, including descriptions of surveys and processes. Results from the statistics
were discussed in Chapter Four. Table 5.1 below provides a brief summary of the

findings of this research project.
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Table 5.1: Summary of Findings

Hypothesis

Findings

H1: White students have higher self-esteem
than non-white students.

H2: There is no difference between the self-
esteem of boys and girls.

H3: Students living with both parents have
higher self-esteem than students who do not
live with both parents.

H4: The mode of parental communication
significantly affects the self-esteem of
adolescents.
H4a: Positive parental communication
enhances the self-esteem of adolescents.

H4b: Negative parental communication
diminishes the self-esteem of adolescents.

H5: Academic performance of adolescents
positively impacts their self-esteem.

H6: Self-esteem of adolescents positively
impacts their academic performance.

Not Supported

Supported

Not Supported

Supported

Supported

Supported

Supported

The analysis did not support that white students have higher self-esteem than non-

white students. However, many of the studies discussed in the literature review support

the outcome of the analyses. Researchers have attributed high self-esteem in minorities to

positive racial identity.

The analysis supported the hypothesis that there is no difference between the self-

esteem of boys and girls. Many of the studies presented in the literature review regarding

the self-esteem differences between boys and girls showed that girls generally have a

lower self-esteem than boys. The literature further states that this is often times due to

body dissatisfaction among adolescent females.




The analysis did not support the third hypothesis of this study. Contrary to
information found in the literature review, students living with both parents did not have
significantly higher self-esteem than those students living with just one parent. The
literature suggests that, in general, self-esteem of adolescents from single parent homes is
lower than adolescents from dual parent homes because of emotional stress from factors
such as financial strains and changes in home stability that are associated with single
parent homes.

Hypotheses 4, and 4, were both structured around relationships between parents
and adolescents, from a parental perspective. Hypothesis 4, focused on the impact of
positive parental communication on self-esteem. The results, which supported the
hypothesis, coincide with the literature, revealing that supportive, open, positive parental
communication is positively associated with self-esteem. The literature also discusses the
adverse impact of negative parental communication on self-esteem. This type of
communication occurs in relationships that exhibit negative interactions and a limited
exchange of information. The results affirmed that, as represented in hypothesis 4y,
negative communication reduces self-esteem in adolescents.

Academic performance was used as an independent variable in the fifth
hypothesis and the dependent variable in hypothesis six. As discussed in the literature
review, which variable causes the initial effect is a source of continued debate. Some
research argues that an increase in self-esteem is essential to developing the academic
performance of adolescents. Other research refutes this notion, claiming that improved
academic performance will raise the self-esteem of children. The literature also covered

the idea that the two constructs are mutually reinforcing. The results of this study
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supported the literature and both hypotheses, concluding that academic performance has a
positive impact on self-esteem, and self-esteem has a positive impact on academic
performance.

Recommendations for Future Research

One recommendation for future research is to reproduce this study in other Title | middle
schools in Texas. Further examination of additional populations with similar
demographics could yield beneficial results. Another recommendation is to examine
racial identity, or the extent to which low-income adolescents relate positively or
negatively to their respective race or ethnicity.

With regard to self-esteem and academic performance, there is compelling
evidence that the two constructs are positively related. Discovering which construct is the
cause and which receives the effect could be beneficial in the development of programs
that improve self-esteem and academic performance outcomes in middle school
adolescents. Future longitudinal research covering younger and older students is

recommended.
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Appendix A: Rosenberg Self-Esteem Scale

STATEMENT Strongly Agree |Disagree St_rongly
Agree Disagree

1. |l feel that | am a person of
worth, at least on an equal - i - C | 0
plane with others.

2. |l feel that _I _have a number of ~ ~ e e IO—
good qualities..

3. |Allinall, 1 am inclined to feel ~ -~ -~ - IO—
that I am a failure.

4. |l am able to do things as well ~ ~ -~ -~ IO—
as most other people.

5. |1 feel I do not have much to be ~ ~ -~ -~ IO—
proud of.

6. |l take a positive attitude ~ -~ e e~ IO—
toward myself.

7. Op the whole, | am satisfied ~ ~ e e~ IO—
with myself.

8. |l wish I could have more o r -~ -~ IO—
respect for myself.

9. |1 certainly feel useless at times. |~ i i r | 0

10. | At times | think | am no good -~ -~
atall. 8 C I 0
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Appendix B: Parent Adolescent Communication Inventory

Parent-Adolescent Communication

Parent Form

Response Choices

1-Strongly Disagree 2-Moderately Disagree 3-Neither Agree nor Disagree
4-Moderately Agree 5-Strongly Agree

)

10

11
_ 12,
13,
_ 14,
__15.
__16.
17

18

. | can discuss my beliefs with my child without feeling restrained or embarrassed.
. Sometimes | have trouble believing everything my child tells me.

. My Child is always a good listener.

. | am sometimes afraid to ask my child for what I want.

. My child has a tendency to say things to me which would be better left unsaid.

. My child can tell how | am feeling without asking.

. | am very satisfied with how my child and | talk together.

. If I were in trouble, I could tell my child.

I openly show affection to my child.

. When we are having a problem, | often give my child the silent treatment.

I am careful about what | say to my child.

When talking to my child, | have a tendency to say things that would be better left unsaid.
When | ask questions, | get honest answers from my child.

My child tries to understand my point of view.

There are topics | avoid discussing with my child.

I find it easy to discuss problems with my child

It is very easy for me to express all my true feelings to my child.

My child nags/bothers me.
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__19. My child insults me when he/she is angry with me.

__20. I don't think I can tell my child how I really feel about some things.
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